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present conditions are highlighted, ways of their elimination are offered.

Key words: scout system of education, the National Scout Organization
“Plast”, experience, educational opportunities, personality, “Plast” methods of
upbringing, socio-political and socio-cultural situation.

Crarrs Haniinwia go pepakiii 19.10.2017

O. II. Pegopumun
INCREASING MOTIVATION IN TEACHING LEARNING PROCESS

Abstract. The article deals with the motivation that occupies an
important place in human learning. The term «motivation» is used to
denote the springs of action, which can be native or acquired. Literally it
means causing or inducing movement. It is also used to mean stimulation
of a desire on the part of the learner to master the subject-matter or to
react to a given situation. Motivation is simply the moving power that
elicits vigorous effort to learn or to do things. Motivation may also denote
cravings, incentives, drives, desires, urges, or satisfactions. Motivation is
effective only when it gives a mental set toward learning. The teaching
approach that is a part of the regular teaching procedure often serves as
the most effective form of motivation.

The effectiveness of learning partly depends on the strength of the
needs and upon the satisfaction the learning brings. It can be said that the
rate of learning depends on the strength of the motive. Motivation is the
very heart of the learning process. A strong inner urge will mean stronger
efforts. Adequate motivation not only sets in motion the activity which
results in learning, but also sustains and directs it. It is concerned with the
arousal of interest in learning. The learner must be motivated so that his
interest will be directed towards a definite objective which will take him
far beyond the experiences which are utilized as motivators toward further
learning.

Key words: learning process, extrinsic motivation, intrinsic motivation,
instructional goals, material, efforts, effectiveness.

Formation of the problem. Motivation is something that supports
someone to do something. Motivation is some kind of internal drive which
pushes someone to do some things in order to achieve something. Brown defines
motivation based on behaviouristic and cognitive definition. Based on
behaviouristic definition, Brown defines motivation as anticipation of
reinforcement which is powerful concept for the class room. Based on cognitive
definition, Brown classified motivation definition into three categories. The first
is based on drive theory, motivation stems from basic innate drives, so
motivation has existed since we are born. The second is based on hierarchy,
motivation is something that comes from individual needs. The third is based on
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self-control theory, motivation is something that appears if there is opportunity
to make some one to make own choices about what to pursue and what not to
pursue (self control) [1. p. 73-75]. So, motivation is one of influential factor in
learning that drives learners to struggle to reach their goals in learning process
and can become a stimulus in learning process. It very influences the success of
learning motivation. For example, a learner who is motivated to study because
he wants to get a gift from his teacher will try to study hard to get the gift that is
as stimulus in the learning process. Therefore, motivation is one of the most
influential factors in teaching learning process.

Motivation can be categorized into some categories. Based on how
motivation comes from, it can be divided into two categories. They are intrinsic
motivation and extrinsic motivation. Intrinsic motivation rises from individual
inside but extrinsic motivation comes from outside of individual.

Intrinsic motivation is not influenced by external factors but it comes
from individual inside factor. The internal factors might include needs, interest,
and enjoyment [6, p. 27]. The needs of students can engage them to achieve
learning goal. For example, a learner who learns English because he needs
English skill to do communication in his social life has a high motivation in
learning English in order to master English to help himself to survive in social
live. In other hand, interest also has a role in increasing motivation level of
student. If students are interested in studying English they will reach the
learning goal easily. Then, enjoyment is also important in increasing motivation
of students. If the students do not feel enjoyment in learning class, the material
taught is difficult to be transferred. So, intrinsic motivation is motivation that is
created by individual self influenced by personal factors that are needs, interest
and enjoyment. The learners can create motivation by themselves. For example,
Indonesian students who study in English speaking country are motivated to
learn English because English is the language which they use in their social life.
They have to learn English because they need it to survive.

Intrinsic motivation has more influence than extrinsic motivation
because intrinsic motivation rises from learner self not influenced by
external factor. This makes a learner to be aware what he needs to learn.
Brown reported in his book that intrinsically motivated activities are ones
for which there is no apparent reward except the activity self. People seem
to engage in the activities for their own sake and not because they lead to
an extrinsic reward [1, p. 164].

Extrinsic motivation is the contrary of intrinsic motivation. Extrinsic
motivation is influenced by external factor of a learner. Marsh wrote in his book
that motivation refers to external stimulus which follows as the result of a
certain response [6, p. 28]. The extrinsic motivation is caused by any number of
outside factors. That might include the hope of financial reward; need to pass an
exam, or the possibility of future level. So, extrinsic motivation is any stimulus
which comes from outside of learner and which drives the learner in learning
process. Any factor that comes from learner outside and that supports students to
study harder in learning process is called extrinsic motivation.
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Presenting the main material. Countless theories have been proposed
to explain human motivation [7]. Although each sheds light on specific aspects
of motivation, each of necessity neglects others. The most known are such as
Expectancy-value theories, Attribution theory, Social-cognitive theory, Goal
orientation theories, and Self-determination theory. Over the past 25 years,
contemporary motivation theories have increasingly shared and borrowed key
concepts [5]. For example, all five theories discussed herein acknowledge
human cognition as influencing perceptions and exerting powerful motivational
controls. All also highlight reciprocal interactions between individuals and their
socio-environmental context.

The expectancy theory of motivation is based on the belief that peoples
efforts to achieve depends on their expectations of rewards. People will be
motivated to do something based on whether they think that they will be
successful and be rewarded.

Attribution theory emerged from earlier expectancy-value theories in an
effort to explain the origins and antecedents (the “Why?”) of expectancies and
values, ultimately emphasising the temporal sequence of events and the
importance of emotions. It seeks to understand people’s explanations and
excuses when it comes to their successes and failures. When people feel that
they have control over their success in something, then they are more motivated
to achieve it. If they feel that they will not have any control in their success they
might not be as motivated to achieve.

Goal orientation theory merged early goal theories with the concept of
implicit attributions.

Self-determination theory emphasises both autonomy (locus and
control in attribution theory) and competence (very similar to self-
efficacy). With this conceptual overlap, it is easy to get confused with the
terms as operationally defined within each theory. Although different
theories rarely contradict one another outright, each theory emphasises
different aspects of motivation, different stages of learning, different
learning tasks and different outcomes [8].

Motivation is essential to education because it ensures that students
acquire new knowledge and skills in a meaningful way. If all classroom
activities were interesting and fun, students would engage in them naturally. But
students face many tasks that they do not like or in which they are not interested
or do not feel competent. Teachers thus need to be aware of how to adapt the
curriculum and their teaching so that students find the classroom activities more
interesting, purposeful and enjoyable, and feel more competent to do them.
Students become more effective learners when they understand how their
learning and motivation systems work and how they can boost their own
motivation.

Most theories of learning and instruction may acknowledge but do not
integrate motivational constructs, treating them as largely given to the learning
situation. Competence models mainly focus on the domain-specific knowledge
that students need to acquire, and the cognitive and meta-cognitive processes
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that they need to access in order to become strategic learners. However, not all
students acquire knowledge in the same way and they differ in the value they
attach to new knowledge and newly-acquired strategies. This means that the
models commonly used to design teaching and learning do not capture all of the
complexity that students bring to their learning. Unless the students’ cognitions
and emotions about learning are adequately factored in, these models do not
represent well the dynamics of the learning process.

Increasing student motivation is one of a teacher’s responsibilities.
Teachers must have strategies in increasing students’ motivation. The strategies
which can improve student motivation are giving interesting material, setting
good goal and creating conducive learning situation. By giving interesting
material teachers can improve students’ motivation. They need to provide them
with a variety of subject and exercise to keep them engaged. We should give the
student an authentic material which is close with the student’s lives. Material
that is given to the students should be firmly context embedded, for example,
familiar situations language and character and real-life conversations [1, p. 90].
The other strategy that also is important in improving student motivation is
setting good goal. Teacher has to set goals that are meaningful, realistic, and
achievable by students. So students will become highly motivated because they
can see how these instructional goals are relevant to their personal goal. The
other strategy that also is important is that creating conducive learning situation.
Teacher can create interesting classroom with all kinds of visual material to
make it to be more comfortable as learning environment for students and can set
the seating arrangement to make student easy in receiving material given in
learning teaching process.

The most important types of motivation for educational psychology is
achievement motivation, people’s tendencies to strive for success and choose
activities that are goal oriented. Their main difference in achievement is the
difference in how someone is motivated. Some people are motivated to learn,
while others are motivated to perform well and get a good grade. It is important
that teachers should try to convince their students that learning rather than
grades are the purpose of academic work. This can be done by emphasizing the
interest value and practical importance of the material that the students are
studying and by de-emphasizing grades and other rewards.

It has also been seen that teachers’ expectations of their students have an
effect on student motivation. Research has generally found that students will
live up or down to their teachers' expectations for them, particularly in younger
grades when teachers know relatively little about their students’ levels of
achievement. In order to make sure that students will achieve communicates
positive expectations to them. The teacher must communicative the expectation
to their students that they feel that their students can learn the material. There
are also ways that a teacher can imply that they have positive expectations for
their students. These include:

—  Waiting for the student to respond to a question.
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— Avoid making distinctions of achievement among students.
Assessment and results should be a private matter.

—  Treat all students equally. Call on all students regardless of
achievement levels, and spend equal amounts of time with them. Guard against
biases.

Sometimes the course itself is interesting enough and useful enough for a
student to be motivated to do well in it. However, much of what is learned is not
inherently interesting to most students. For this reason a variety of incentives
and rewards for learning are introduced. These might be praise, grades,
recognition or prizes. However, it has been researched whether or not extrinsic
rewards end up decreasing intrinsic motivation. There are ways to enhance
intrinsic motivation in the classroom:

1) Arouse interest: It is important to convince students of the importance
and interest level of the material that is about to be presented, to show that the
knowledge to be gained will be useful.

2) Maintaining curiosity: A skilful teacher will use a variety of means to
further arouse or maintain curiosity in the course of the lesson. The use of
demonstrations helps to make students want to understand.

3) Use a variety of interesting presentation modes: The motivation
to learn is enhanced by the use of interesting materials, as well as by a
variety in the way that material is presented. For example a teacher can
use films, guest speakers, demonstrations and so on, in order to maintain
interest in a subject. However, all of these different materials need to be
carefully planned and should all focus on the course objectives and
complement each other.

4) Help students set their own goals: People will work harder for goals
that they have set for themselves, than if they were set by others.

5) Express clear expectations: Students need to know exactly what they
are supposed to do, how they will be evaluated, and what the consequences of
success will be. Failure often stems from confusion about what was asked of
them.

6) Provide clear feedback: Feedback can serve as an incentive. It can be
an adequate reward in some cases. Feedback must be clear and specific and
given close in time to the performance. It should be informative and
motivational and help by giving them suggestions for future success.

7) Increase the value and availability of extrinsic motivators: Students
must value incentives that are used to motivate them. For example, some
students may not be all that interested in receiving teacher praise and grades, but
might value notes sent home to parents, more recess time or special privileges.

Scientific research has provided us with a number of ways to get the
learning juices flowing, none of which involve paying money for good grades.
And most smart teachers know this, even without scientific proof.

1. Fine-tune the challenge. We’re most motivated to learn when the task
before us is matched to our level of skill: not so easy as to be boring, and not so
hard as to be frustrating. Deliberately fashion the learning exercise so that
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students are working at the very edge of your abilities, and keep upping the
difficulty as they improve.

2. Start with the question, not the answer. Memorizing information is
boring. Discovering the solution to a puzzle is invigorating. Present material to
be learned not as a fait accompli, but as a live question begging to be explored.

3. Encourage students to beat their personal best. Some learning tasks,
like memorizing the multiplication table or a list of names or facts, are simply
not interesting in themselves. Generate motivation by encouraging students to
compete against themselves: run through the material once to establish a
baseline, then keep track of how much they improve (in speed, in accuracy) each
time.

4. Connect abstract learning to concrete situations. Adopt the case-study
method that has proven so effective for business, medical and law school
students: apply abstract theories and concepts to a real-world scenario, using
these formulations to analyze and make sense of situations involving real people
and real stakes.

5. Make it social. Put together a learning group, or have students find
learning partners with whom they can share their moments of discovery and
points of confusion. Divide the learning task into parts, and take turns being
teacher and pupil. The simple act of explaining what they’re learning out loud
will help them understand and remember it better.

6. Go deep. Almost any subject is interesting once you get inside it.
Assign the task of becoming the world’s expert on one small aspect of the
material they have to learn — then extend their new expertise outward by
exploring how the piece they know so well connects to all the other pieces they
need to know about [6].

Conclusions and prospects of further researches. Motivation is an
influential factor in teaching learning process. The success of learning depends
on high or low motivation of students. It can drive learners in reaching learning
goal. Therefore, motivation is the key of success in learning teaching process.
High or low student motivation can be influenced by some factors. First, it is
influenced by social live where students life. Second, it is influenced by the
teacher. Third, it is influenced by the method used. Fourth, it is influenced by
the learning environment.

Students are more motivated to engage in learning when: they feel
competent to do what is expected of them and perceive stable links
between actions and achievement; they value the subject and have a clear
sense of purpose; they experience positive emotions towards learning
activities and, contrariwise, turn away from learning when they experience
negative emotions; and when they perceive the environment as favourable
for learning. Students free up cognitive resources when they are able to
influence the intensity, duration and expression of their emotions, and are
more persistent in learning when they can manage their resources and deal
with obstacles efficiently.
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In improving students’ motivation the teacher should pay attention to
some factors. First is setting the interesting material. Learning must be
motivated in such a way that interest in the material to be learned is built upon
learner’s existing interest. Second is setting goals that are meaningful, realistic
and achievable for students. Third is setting interesting environment. Finally,
when all strategies in teaching learning process are applied, the students will
reach learning goal easily.
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AHoOTamisi. Y CTaTTi pO3IIIAIAETHCS MOTHUBALIS, KA IOCITAE BAXKIIMBE
Micue y HaB4aJbHOMY Ipoleci. BoHa € BHU3HAYaJIbHUM KOMIIOHEHTOM
oprasi3arii HaB4aIbHOT AisuTbHOCTI. OCOOINBOIO YMOBOIO HABYaHHS € HasBHICTh
Ii3HaBanbHOI MOTPeOM 1 MOTHBY CaMOBIOCKOHAJEHHS, caMopeamizamii Ta
CaMOBHpPa)XCHHs. AKTHBI3allisl Mi3HABAIBbHOI HisUTBHOCTI 0e3 (opMyBaHHS
MOTHUBAIIl € MPAKTUYHO HEMOXKIIMBOK. TOMY B IMpolieci HaBYaHHS HEOOXIIHO
CHUCTEeMaTHYHO KOHCTPYIOBATH, PO3BHBATH 1 3MILHIOBATH MOTHBAINIO 5K CTilKy
pUCY OCOOMCTOCTI 1 sSK MOTYyTHIH BHMXOBHHMH 3aci0 HaBuaHHi. MotuBauis
HaBYANbHOI IisUTbHOCTI Mae crenuGiuauid xapaktep. HaBuambHa AisUTbHICTB
CIpsSIMOBaHA Ha OBOJIOJIHHS Yy3arajlbHEHHM criocoOamu Jid. BoHa moBuHHA
CIIOHYKaTUCS aJeKBaTHUMH MOTHBAaMH, sIKi Oe3locepeHbO IOB’si3aHi 3 11
3MicTOM. SIKIIO BraeThcs cHOpPMyBaTH Taki MOTHBH, TO BOHHM MiATPUMYIOTHCS
HAIOBHIOIOYMM HOBUM 3MICTOM, Ha OCHOBI 3araJlbHUX MOTHBIB 3IiHCHIOETBHCS
CyCIIUJIBHO 3Hauyla 1 CYCHUIBHO OI[iHFOBaHA [isUIbHICTb. MOTHBH HaJalOTh
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MOJKJIMBICTh CYO’€KTY 3alIOBOJIBHATH CBOi MOTpeOHW, peamizyBaTH 37i0HOCTI,
emounii, Hamipu. MoTHBallisl HaBUaHHS Ma€ OCOOMUCTICHMN XapakTep, 3aJeXkKUTh
BiJl HABYAIBHUX MOXKIIHBOCTEH, 3IIOHOCTEH, 1HTEIEKTyaIbHOTO PIBHS TOTO, XTO
HaBYAETHCA.

KiwuoBi cjoBa: HaBYaJbHHUH TpOLEC, 3OBHINIHS  MOTHBAILLiS,
BHYTPIIIHS MOTHBAIIisl, HABYAJIbHI L[1]1i, MaTepiall, 3yCUis, e(eKTUBHICTh

AHHOTanmus. B crarbe paccmarpuBaeTcs MOTHBAIMS KaK CpPEACTBO
NOOYXIEHHUs ydYalluxcs K NPOAYKTUBHOH ITO3HABATENbHON MAESATENbHOCTH U
aKTUBHOMY OCBOCHHIO COJepaHUs o00pa3oBaHus. MoTuBalUus —SBISETCS
BeAyIMM (DaKTOPOM, PEryJHPYIOIMM AaKTHBHOCTb IOBEICHUS, NEITEIbHOCTh
nuuHocTH. JII060e nmenarornueckoe B3auMOACHCTBHE ¢ 00y4aeMbIM CTAHOBHUTCS
3G GEKTUBHBIM TOJBKO C y4€TOM OCOOCHHOCTEH ero MoTuBanud. MoTuBalus
B3aMMOCBSI3aHA C AKTHBHOCTBIO, HHTEPECOM, CaMOCTOSATEIILHOCTBIO yUalUXCsl.
OHa OOBSICHACT IEJICHANIPABICHHOCTh JICHCTBUIl, OpPraHU30BaHHOCTH U
YCTOMYMBOCTDh IIEJIOCTHOW JIESITENbHOCTH, HANpPaBICHHOW Ha JIOCTH)KCHHE
KOHKPETHOH IeTH.

MoruBauus A ydamuxcs sBisercss HauOosiee 3 (EKTHBHBIM
CcrocoOoM yIy4InuTh mpouecc oOydeHWs. BaxHoe MecTo B HEM 3aHHMaeT
Mo3HaBaTeNbHBIN MHTEpec. s ero (opMHpOBaHUS HEMajoe 3HAUYE€HHE MMEET
XapakTep yueOHOW JesITenbHOCTH. MOTHBaIMsI B 00yUYCHUH UMEET JIMYHOCTHBIH
XapakTep M 3aBHCUT OT Yy4eOHBIX  BO3MOXKHOCTEH, CIIOCOOHOCTEH,
HMHTEJUIEKTYAIBHOTO YPOBHS YYaIlIXCSl.

KioueBble ciaoBa: y4yeOHBIH Ipolecc, BHEHIHSS MOTHBALMS,
BHYTPEHHSSI MOTHBAIHS, YIeOHBIE LENH, MaTepHal, YCHIUs, 3pHEeKTHBHOCTD.

Crarts Hagilna no penakuii 20.10.2017

T. C. Hinan,
B. 1. BopoBeup,
B. A. T'oroJn,

OPTAHIBAIIMHO-TUJAKTUYHA MOJIEJIb ®OPMYBAHHSI
AKMEOJIOI'TYHOI'O MPOCTOPY HIKOJIA

AHoTanmif. Y cTarTi NpoaHaNi30BaHO TEOPETHYHI acHeKTH IIPOIeCy
[IeJaroriYHOTO0 MOJETIOBaHHA. BHU3HAau€HO BHMOTH 1O MOAENI SK KOHIIEITY
JOCTIKYBaHOTO sIBHINA. P0O3pOOJICHO CTPYKTYpHO-(QYHKI[IOHAIBHY MOJEIb
(GbopMyBaHHS aKMEOJOTIYHOTO NMPOCTOPY LIKOJIM B CHCTeMi AisIbHOCTI Maoi
akajeMii MHCTEITB, CXapaKTePU30BAHO 3MICT 11 CTPYKTYPHHX CKJIaJOBUX: METa,
3aBAaHHSA, METOJONOTIUHI MiIX0IH, MPUHLIUIN, KOMIOHEHTH, KOMIUIEKC YMOB,
HaIpsIMU OCBITHBO-(OPMYIOHOT B3a€MOJII1 MiX TIearoraM i y9HSIMH IIKOIIH, B
T.4. wieHaMmu MAM, HayKoBO-MeTOAWYHE 3a0e3neyeHHs nporecy hopMyBaHHS
aKMEOJIOTIYHOTO0  NPOCTOPY  WIKONW.  3’5COBAaHO, IO  MOJAENIOBAHHS
aKMEOJIOTIYHOTO MPOCTOPY LIKOJM — Ie TIEBHA CHCcTeMa poOOTH 3aKjaay OCBITH,
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