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13) JOCTaTHOCTI 00CATY MOBHOIO ¥ TEMAaTHYHOro 1H(pOpMaIiiHOro

Marepiany JJs BUKOHAHHS BUMOI HAaBYAJIBbHOI MpOrpaMu Ta 3a0e3leueHHs

IHIIIOMOBHHMX KOMYHIKAaTUBHUX MIKKYJbTYPHUX HaMIpIB YUHIB.

3a3HaueHi MOPUHLIWNKA MOXYTh OYTH aJanTUBHUMHU Ui BHUKOPHUCTAHHS
aBTOpaMH YM aBTOPCHKUMH KOJIEKTHBAMH i YaC KOHCTPYIOBAHHS 3MICTY MIKUIBHUX
MIAPYYHUKIB 3 aHTIIHCHKOT MOBH.

[oninmeHHsa TpaJuUIHHUX MKUIBHUX MIPYYHUKIB AJI1 BUBYEHHS aHTIINACHKOI
MOBM Ha HHUHIIIHBOMY eTami pepopMyBaHHA OCBITHbOI CHCTEMH YKpaiHu
3MIACHIOETHCS 33 PI3HUMH HampsiMaMu, aje BU3HAYaJIbHUM Ma€ 3aJUIIUTUCS
(YHKIIOHAIBHUI PO3BUTOK, 110 € aJIEKBATHUM BUMOIaM COI[1aIbHOTO 3aMOBJICHHS Ta
OCOOHMCTICHO OPIEHTOBAHIN MapagurmMi HaBYaHHSI.
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THE WAYS OF ORGANIZING FACILITATIVE INTERACTION

AT THE ENGLISH LESSONS AT SCHOOL
Introduction

In our research, facilitation refers to a personality-oriented approach, expressed

231



CYYACHI ITPOBJIEMU TEPMAHCBKOT'O TA POMAHCBKOI'O MOBO3HABCTBA - 2022

in a global sense of trust of a person, in the tendency to personal growth, to the
development and realization of his/her individual potential. Facilitation is a key
concept of non-directive, client-centered or person-centered psychotherapy developed
by C. Rogers. To understand the essence of facilitative interaction, the main
principles of C. Rogers’ theory are: belief in original, constructive and creative
human wisdom; belief into the content of socio-personal nature, which implies the
actualization of the constructive personal potential of the individual in the processes
of interpersonal communication; the main concepts which are “necessary and
sufficient conditions” of interpersonal communication, which contribute to the
development of the personality and ensure the implementation of constructive
personal changes (“unconditional positive perception of another person”, “active
empathic listening”, “congruent self-expression in the process of communication”);
the ideas about the real stages of the group process, which takes place in certain
social and personality-centered conditions (Rogers, 1983).

It was very important for our research to distinguish between two types of
learning: unconscious and conscious ones. The first type of education is, so to speak,
“impersonal one”, intellectualized, evaluated from the outside space, aimed at
mastering the student’s knowledge. Learning of the second type, on the contrary, is
self-initiated, personally meaningful, such that has an impact on the personality as a
whole. It is assessed by the pupil in order to ensure the mastery of meanings (or
meaning frames) as elements of personally meaningful experience. The main tasks of
the teacher are to stimulate and to initiate (to promote) conscious learning.

Considering the concepts of “education”, “teaching” and “learning”, C. Rogers
emphasizes that in today’s world, which is characterized by constant change, the
emphasis in the learning process has to be shifted from teaching to facilitation as a
manifestation of a new thinking, as a real reform of education, which can not be
achieved either by improving the skills and abilities, knowledge and abilities of
teachers, or through the development and the implementation of experimental

programs and modern technical teaching aids (Rogers, 1982).
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In the psychological paradigm, facilitation is seen as stimulating the
development of people’s consciousness, their independence, freedom of choice,
rather than an attempt to make people dependent on public opinion. Thus,
traditionally, facilitation is analyzed as a change in the effectiveness of the subjects of
educational activities. Freedom does not mean permissiveness and release from
professional responsibilities. If leading professionals, leaders in education are able to
realize their role as facilitators, the educational paradigm will potentially change.

The discussion of the terminological problem of the definition of “facilitation”
is indicated by the requirements formulated by L. Onufriieva & Ed. Ivashkevych
(2021). Scientists believe that, firstly, the facilitative interaction itself should be
objective and holistic in a systemic-functional sense. Secondly, this term should be
taken unambiguously: to denote one phenomenon that has a fairly clear paradigm. It
IS unacceptable to denote several phenomena by one term and, conversely, it is
undesirable when one phenomenon is denoted by several terms. The existence of
synonyms is sometimes justified, and in some cases they are inevitable. Thirdly, the
etymological aspects of facilitative interaction should be considered. Fourthly, it is
necessary, if it is possible, to take into account the traditions having been formed in
Psychology. Fifthly, the procedural and productive aspects of facilitative interaction
should be separated. Sixthly, the terminology of related sciences should be taken into
account in an effort to avoid interdisciplinary contradictions (Muxampuyk &
Onydpiesa, 2020).

So, the purpose of this article is to define the main characteristics of the
facilitative interaction, to show the socio-genetic mechanism of facilitation is the
mechanism of cultural transmission, to provide the principles of facilitative
interaction in the process of interpersonal communication, to present facilitation is a
phenomenon of interpersonal communication, which greatly enhances the
productivity of education or upbringing of the subjects of the educational process due
to their harmonious, democratic style of communication and tolerant, empathetic
qualities of the teacher’s personality.

Methods of the research
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The following theoretical methods of the research were used to solve the tasks
formulated in the article: a categorical method, structural and functional methods, the
methods of the analysis, systematization, modeling, generalization.

Results and their discussion

Data on the characteristics of the facilitative interaction are presented in Table.
1. Also they are diluted in the terminological sense of the procedural side and the
result of facilitative interaction.

The main category in Psychology is a category that reflects the mechanism of
transmission of culture from generation to generation. According to scientists, in
relation to the individual it is a mechanism that ensures the formation of the
personality. To denote such a phenomenon in Psychology, the term “facilitation” is
also used as a stimulus to the development of people’s consciousness, their
independence, freedom of choice. To stimulate (from Latin) denotes “to encourage”,
“to motivate to action”, “to promote”, “to give a push”, “to be the motivating reason”,
“to activate any to provide the activity” (IsamkeBnu & Komapwinska, 2020).

Stimulus (from the Latin Stimulus means “to drive”) — this is the influence that
largely determines the activation of psycho-physiological functions of the subject. In
Social Psychology, the concept of “social facilitation” is used, which was interpreted
as a trend that encourages people to perform better simple or familiar tasks in the
presence of others (Tnymaunumii crmoBuuk “Multitran”, 2021). The concept of
“facilitation” significantly enhances the dominant human reactions in the presence of
other people. Both in the first and in the second cases it is a question of stimulation of
the person. Stimulation in the process of pedagogical facilitation means “to provoke
changes in the personality of students” (Rogers, 1983). The basic characteristics of
facilitation are shown in Table. 1.

Table 1

Facilitation and its basic characteristics

Characteristics | Facilitation as | Personal aspect of Formative The result of
of facilitative a process facilitation influence of facilitative
interaction facilitative interaction
interaction
Socio-genetic To facilitate Belief in the Belief in the socio- | The concept of
mechanism of means to original, personal nature of necessary and
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culture
transmission

stimulate, to
promote, to
activate (to
facilitate is to
promote, to
create
favorable
conditions); it
is to support,
to help, to care,
etc.

constructive and
creative wisdom of
a man as self-worth

facilitative
interaction,
modeling of
constructive
personal potential
of a person in the
processes of
interpersonal
communication

sufficient
conditions for
interpersonal
communication.
Facilitative
interaction
stimulates
personal
development,
provides
constructive
personal changes

Procedural Psychological | Truthfulness and Acceptance and Empathic
nature mechanism of | openness trust understanding
synergy:
cooperation,
interaction, a
dialogue
Transfer and Unconditional | Personality Self-actualization of | Inventing a new
acquisition of positive development the person solution
knowledge acceptance of
another person
as personally
significant one
Formation of Creating The actualization Stimulation of | Individual and
skills and conditions for | of interpersonal changes of students | group contacts
abilities meaningful communication, through  dominant | with students, the
learning and the development of | bifurcations, organization of
personal the individual pushing them to | the learning
development in | educational route create  bifurcation | process in dyads,
general models, modeling | group of free
the positive | communication
conditions of | and facilitative
interactive influence
interaction, various
feedbacks between
the  subjects of
facilitative
interaction (subject-
subject surveys,
such as a dialogue,
the interview, the
discussion, a
heuristic
conversation, a
debate, group forms
of communication
and learning, etc.)
Student’s Congruent The desire to Active empathic Self-sufficiency:

development
according to
genetic and

self-expression
in the process
of

achieve individual
goals in facilitative
interaction

listening

the spiritual
richness of the
inner world of the
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social programs

communication

individual

Improving the
properties of
human behavior

Education of
personality
orientation,
his/her will,
motives, etc.

Self-realization,
formation of self-
attitude,
acquisition of
personally
significant values

Awareness of the
importance of
learning, based on
the peculiarities of
interpersonal
relationships

Restructuring of
personal attitudes
of students in the
process of
interpersonal
interaction

In the psychological literature it was noted that the socio-genetic mechanism of
facilitation is the mechanism of cultural transmission: to facilitate means to stimulate,
to activate, to create favorable conditions, to make changes and to influence, to
support, to help, to care, etc.; a belief in the original, constructive and creative
essence of a man as self-worth. The basic influence of facilitative interaction as a
process is a belief into the socio-personal nature of facilitation, which actualizes the
constructive personal potential of a man in the process of interpersonal
communication. The result of facilitation is the concept of necessary and sufficient
conditions for effective interpersonal communication that promote the development
of personality and to provide constructive personality changes. The procedural side of
facilitation at the lessons in high school is implied on the principles of synergy —
cooperation, interaction, a dialogue; truthfulness and openness; the acceptance of
another person as personally significant one; empathic understanding; the formation
of skills and abilities which are appropriate for facilitative interaction.

The principles of facilitative interaction in the process of interpersonal
communication at the lessons are: the development of individual learning route,
provoking personal changes of students through learning tasks that contain situations
of cognitive dissonance, stimulating students to create them, creating positive
conditions for interaction, offering different perspectives on content components;
learning (mutual survey, such as a dialogue, the interview, group forms of
communication and learning, etc.); conclusions on individual and group tasks with
students, the organization of the educational process in dyads, formation of
communicative groups, creation of positive preconditions for learning and personal

development of students.
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It was noted that the facilitative aspects of student autonomy often impressed
with their results: students realized and accepted the need to organize activities in the
environment of interpersonal communication as personally significant ones,
contributing to their own personal development and providing constructive personal
change. Students seek to develop skills of empathic mastery of the context; students
are interested in creating positive preconditions for the formation of meaningful
learning and personal development in general as a result of the restructuring of
personal views in the process of interpersonal interaction; students are aware of their
self-sufficiency. Facilitative aspects of human autonomy are actualized through four
main methods of interpersonal interaction: persuasion, imitation, suggestion and
infection, which are facilitative by their context.

Persuasion is the process of substantiating judgments or inferences. The
Imitation is the reproduction by a person of certain external features of the behavior,
the actions and the activities. Suggestion is considered to be the psychological
influence of one person on another; this process is designed for uncritical perception
of words, thoughts and desires expressed by different people. Infection is the process
of transmitting an emotional state from one person to another, actualizing the
semantic effect of perception in the process of interpersonal interaction. It was noted
that when all these methods of interpersonal interaction were explained in the process
of the activity, the product of this activity, as a rule, would differ in a creative, non-
standard approach and, that is the most important, — these products always all
students like.

The introduction of the word “facilitation” into the psychological sphere of
foreign origin is explained, first of all, by the fact that it has been included in the
psychological and pedagogical conceptual paradigm since the second half of the XX
century. However, facilitation does not object at all to the consideration of
pedagogical activity as a management process. Thus, scientists (Tepnouk & Cimko,
2020) emphasize that its basic components are such processes of interpersonal
interaction, which create the best conditions for the development of educational and

professional motivation of students, promote the development of students’
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personality, allow teachers to increase their professional and pedagogical potential
and ensure the achievement of educational goals in general. This approach allows us
to identify in the learning process such a function of pedagogical interaction as
facilitative one (Crookes, 1989).

Thus, facilitation is a phenomenon of interpersonal communication, which
greatly enhances the productivity of education or upbringing of the subjects of the
educational process due to their harmonious, democratic style of communication and
tolerant, empathetic qualities of the teacher’s personality. Facilitative communication
generates the most positive motives, and such learning motives, in turn, create
positive preconditions not only for the student to take a certain conscious position
(“And I can” or “And | will do this”), but also for harmonious cognitive activity in
order to acquire new knowledge, skills, abilities, due to which he/she develops a
desire to learn. Facilitating teachers are supposed “to provoke” the independence and
to create the conditions for responsible freedom of students. These points must be
taken into account when teachers draw up curricula and programs, and when
formulating learning objectives, and when evaluating the results of educational
activity. All this factors will create the most favorable conditions for independent and
meaningful learning of students, activating their cognitive motives, stimulating
curiosity, which, above all, will actualize the manifestations of solidarity and
cooperation, interaction and mutual assistance in the educational process. All this, in
turn, facilitates a high level of cognitive functioning, the whole educational paradigm.

We think that the reform of the educational system should be based on the
restructuring of stable personal attitudes of the teacher, which are explained in the
processes of his/her interpersonal interaction with students. We identify three main
guidelines of the teacher-facilitator. The first is “truth” and “openness”; the second
setting is described in terms of “acceptance” and “trust”; and finally, the third attitude
correlates positively with “empathic understanding”.

In such a way C. Rogers (1983) notes that if the teacher follows these
guidelines (or accepts them as personally significant ones) we will deal with a special

interpersonal (group) process that will lead to significant personal changes of the
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participants. This philosophy of the scientist actualizes a person’s belief that each
subject has, in fact, personal self-worth, dignity and the ability to self-government. C.
Rogers (1983) emphasizes trust and acceptance of personal significance, which is
inherent for each individual in the direction of personal growth, self-development and
self-improvement. A study of the therapeutic process conducted by C. Rogers (1983)
found that the patient’s healing occurs when the client feels “accepted” and
understood by the psychotherapist. Feeling “being accepted” and “being understood”
Is a rather rare experience, especially when the patient turns to a psychotherapist with
a certain problem, when he/she feels fear, anger, grief, jealousy and others. However,
through facilitative psychotherapy, it becomes possible to heal at the levels of
acceptance and understanding, and this, in turn, leads to the desired
psychotherapeutic effect.

One of the important feature of the facilitative approach is the formation of a
sense of unconditional trust in the person. Man himself has traditionally been seen by
many authors (I'onuapyk & Omnydpiesa, 2018) as being uncontrollable by nature,
lazy, self-interested, selfish, immoral and sinful. Therefore, any person from the
earliest childhood should be under constant external care and supervision.

Thus, it is possible to identify certain components of facilitation, which create a
microclimate in the team that will ensure personal growth and development. First of
all, we will talk about the facilitative interaction between the therapist and the client,
the parent and the child, the leader and the group, the teacher and the student, the
leader and the subordinate. In fact, these conditions are also relevant in any situation,
the purpose of which is the development of human personality.

The first component of facilitation is authenticity, “naturalness”, sincerity of
personality. The more the teacher is himself/herself in the relationships with students,
the less he/she will try “to separate” from students, the more likely it is that students
will seek to achieve constructive personal change. Authenticity (or “naturalness”)
means that the teacher openly seems “to live” the feelings and attitudes that occur at

the moment of cognitive activity and interpersonal interaction.
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The another component of facilitation is congruence. If in the case of empathy
it is a question of empathy for the emotional state of another person, then in the case
of congruence it is a question of experiencing someone’s own feelings, of their
openness both to oneself and to other people. Congruence differs from authenticity,
openness, honesty; we consider this quality as a necessary one and sufficient
condition for effective interpersonal contact and relationships (along with empathy
and unconditional positive acceptance of another person).

The term “congruence” was introduced by C. Rogers (1983) to describe the
dynamic state of the psychotherapist, which intersects various elements of his/her
inner experience (emotions, feelings, attitudes, experiences, etc.), which are quite
adequately, undisturbed and freely “live”, are aware and are expressed directly when
working with the client. In the case of congruence (and in contrast to empathy) it is
about the psychotherapist’s experience of his/her own feelings, about his/her
openness to himself/herself and to other people. Congruence is a process of
invaluable acceptance and awareness of a person’s real and actual feelings,
experiences and problems with their subsequent speech explication and reproduction
in new behavioral patterns that positively affect other people (or, in other words, if a
person follows the principles and features of facilitative interaction). Congruence is,
at the same time, a rather dynamic state in which a person feels mostly free and
authentic both in relations to himself/herself and in relations to other people, without
feeling the need to use psychological protections. Congruence occurs when our inner
feelings and experiences are fairly accurately reflected in our consciousness and
reproduced in our behavior, when we can be perceived and seen as who we really are.

The another important component of facilitative interaction is the acceptance of
one’s own personality and the personality of another person (even in the case of
acknowledging the shortcomings of another), caring for him/her. When the teacher
feels a positive, non-superior attitude towards the student, despite even some negative
aspects that may occur in the learning process with the student, positive facilitative

interaction in this case is so conformed.
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Facilitation also involves allowing the student to delve into any of his/her
immediate experiences — even sad, abusive, resentment, fear, anger, courage, love or
pride. In this case, the facilitative interaction takes the form of useless care. When the
teacher recognizes the student as a whole, and not in a view of certain preconditions,
the facilitative interaction appears entirely tangential.

The another component of facilitation is empathic understanding. The latter
implies that the teacher quite accurately perceives the feelings, personal meanings
experienced by the student, and begins to communicate with him/her in terms of a
complete understanding of the client. Ideally, the teacher penetrates quite “deeply”
into the inner world of another person, which can not only realize the meanings of
another person, but also to master them, in addition, can master the meanings that are
fixed outside the facilitative paradigm. Thus, facilitative interaction is a very specific,
active type of transition of behavioral patterns into stable semantic structures that
provide a change in the personality of both the student and the teacher.

As we came to understand which content facilitates the personal attitudes of the
psychotherapist in the most degree, he/she became more and more aware of what
facilitates the personal attitudes (teachers on the use of methods of education and
training of the ward). Thus, we were increasingly interested not in the methods and
forms of the activity in the classroom, nor in the content of education as such, which
will form the basis for the formation of meaningful, productive and fairly
independent student learning. Just as in psychotherapy the successful implementation
of these guidelines leads to the understanding of the principles and features of the
organization of interpersonal communication between the psychotherapist and the
client, and the facilitation plan becomes relevant in the pedagogical relationship
between a teacher and students.

Facilitation is considered by us as a specific activity of the subject to the laws
of attributive analysis proposed by foreign scholars. Such the analysis creates a
certain algorithm of actions of the subjects of interpersonal interaction, given that
each concept reflects not so much the phenomenon as the model of the concept, as

well as reflects the content of the concept itself. The model of the concept of the
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activity and the model of the phenomenon are not one and the same phenomenon.
The concept should reflect the attributes, components, functions and structure of the
phenomenon. The model of the concept can explain, for example, only the attributes
of the phenomenon and their structure, we note.

So, facilitative interaction is characterized by specific linguistic, psychological
and integrative features. They need to be considered for the development of an
appropriate training system and specific methodological recommendations. Let’s
define the basic concepts of facilitative interaction. First of all, Facilitative interaction
IS a united situational-thematic community and communicative motives of the
combination of verbal statements consistently generated by two or more interlocutors
in the direct act of communication. Facilitative interaction at secondary schools often
takes a place in the process of organizing dialogues.

From the linguistic point of view dialogization is the process of facilitative
speech interaction, which involves the exchange of replicas that do not reach the
scope of monologue statements. The term “dialogue” is understood as the process of
dialogueing, and its result-text, but the text will not always be dialogically in the
content.

The dialogue (from “dialogues”, diagonal, logos) is a conversation between two
or more people. Expressions are short, often they are fragmentary replicas.

Let’s show the linguistic features of dialogical communication.

Dialogue as a product of coordinated verbal speech activity of two (three or
more) interlocutors, is a coherent text that has all the main characteristics of the
unambiguous unity. The parameters of the oral dialog can be included:

- referring to one or another sphere of oral communication;

- the nature of the subject (one topic, a system of themes, several different
themes);

- a number of creators of the text (dialogue, trilogy, polygon);

- functional style of speech (spoken, officially or business, etc.);

- degree of readiness of the subjects of speech act (presence of workpieces,

thoughts and facts, degree of mastering the topic);
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- linguistic characteristics (normative language, composition of the dictionary,
intonational design);

- situationality (the degree of support of speaking on infant communication
channels in the process of their speech contact and the reflection of this particular
communication in the text);

- depth and detail of the communicative development of the topic (or topics)
that are discussed during the speech contact.

Such kinds of dialogues are facilitative by their nature. Let’s analyze the
character of the speech material used in the dialogical speech on the basis of
sentences that can be classified in terms of:

a) communicative purpose (narrative, questionable, inductive, occlusive);

b) syntactical complexity (simple, complicated, complex);

c) completeness or uncompleteness (common, unpopular, elliptic);

d) the degree of clipping (that is, the formality of the form before the moment of
speech reproduction).

In the speeches of initiative subject, a significant place is occupied by
questioning sentences (up to 40-50%), followed by narrative (37%). The answers in
the first place are narrative sentences (up to 60%), in the second one — questionable
(up to 20%).

The basis of the language material of the facilitative dialogues is simple
sentences (70%), most of which are widespread. Complex sentences are used much
less often than simple, and in general are reduced to the transmission of causal and
conditional-time relationships (with subordinate sentences of conditions and time).

Conclusions

The main factors of the facilitative approach are, firstly, the inner nature (or
essence) of a man which is exclusively positive, constructive, moral and social, and
secondly, this nature begins to explain itself every time in the relationships of the
individual with another person (or other people). In such a way there is an
atmosphere of unconditional positive acceptance, empathic understanding and

congruent self-presentation.
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Thus, the facilitative approach emphasizes that a person contains considerable
resources for self-knowledge, change of self-concept, purposeful behavior, and
complete mastery of these resources, which is possible only if the social group

creates a positive microclimate that facilitates the formation of psychological

attitudes.
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