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self-improvement of the individual through the development of imagination, which

allows the individual to open up more clearly and gain a higher degree of freedom of

expression.

Many years of experience in teaching German shows that the interest of future

specialists in a foreign language increases the efficiency of the educational process.

Of particular interest are phrases for cultural and everyday communication, and the

ethnocultural component. In the educational process, we make sure to take into

account not only special terminology, but also provide interesting information about

the economy, culture, and ethnocultural characteristics of countries where English is

the native language.

Dmytro Bihunov
(Rivne, Ukraine)

THE EVOLUTION OF CATEGORISATION IN COGNITIVE LINGUISTICS

In modern linguistics, a new understanding of language as a cognitive

phenomenon is becoming widespread, with a growing recognition of the cognitive

basis of language units and categories and the existence of pronounced correlations

between cognitive and linguistic structures.

The key concepts of the cognitive paradigm are categorisation and

conceptualisation, which are both classification activities, but differ in their final

result and purpose. The process of conceptualisation is aimed at identifying the

minimum meaningful units of human experience, structural types of knowledge,

while the process of categorisation is aimed at combining similar or identical

elements into larger categories. Since language is primarily a complex of categories,

and linguistic cognition is an integral part of the categorisation process, the theory of

categorisation plays an important role in cognitive linguistics. In cognitive linguistics,

a category is understood as one of the cognitive forms of human thinking that allows

generalising one’s experience and classifying it. In the narrow sense, categorisation

means bringing a phenomenon, object, process, etc. under a certain heading of a

category, and recognising it as a member of that category, and in the broader sense, it
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means creating and distinguishing categories themselves, dividing the external and

internal world of a person. It is the basis for the normal functioning of thinking,

perception, practical and spiritual activity of a person, and therefore, according to

G. Lakoff, requires a very serious attitude to itself (Lakoff, 1988).

In modern linguistics, there are three main approaches to the formation of

categories and the way they are represented in the human mind. The first, traditional

point of view, dates back to the times of Plato and Aristotle. The second one is

associated with the name of Ludwig Wittgenstein and is considered to be directly

opposite to the classical approach. The third one is based on the theory of prototypes

developed within the framework of cognitive psychology (B. Berlin, P. Kay,

E. Rosch, etc.) and is called the prototypical approach to category formation.

Categories of the Aristotelian type are characterised by clearly defined

boundaries, and the entry into the category of new members is determined by the

presence or absence of a set of equivalent criteria that are repeated for each unit in a

stable and unchanged form.

Ludwig Wittgenstein outlined the fallacy of the traditional vision of the

categorisation process in his work “Philosophical Investigations”. In particular, he

noted that members of the same category do not always demonstrate complete

identity of features: the similarity between them disappears and appears. As a result,

we get a system of similarities that intersect with each other in the same way as the

features of resemblance (body structure, eye colour, gait, temperament, etc.) are

combined in different ways in each member of the same family. This principle of

category formation is called “family resemblance” and has opened up new

perspectives on the process of categorisation in everyday life (Wittgenstein, 2009).

The experimental results of empirical research by psychologist E. Rosch

proved that the mental procedure of categorisation inherent in humans is largely

based on their experience: we assign an object to a certain category not based on

established theoretical rules, but on the basis of a prototype – the best example of the

category and its family resemblance. This theory is called the “prototype theory”.

Unlike the classical theory, in the prototype theory the boundaries of the category are
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not clearly defined, and any concept can become a member of it if there are

appropriate grounds for this. The membership of elements is determined in

accordance with functional rules – preference rules that assign concepts to one class

or another. In other words, prototypical elements are complete, central members of a

category. They absorb the maximum number of characteristic features that reflect the

form, functions, various parameters, etc. inherent in members of the same category.

The remaining elements have only a certain number of characteristics in common

with members of the same category and a number of features inherent in other

categories, and form a gradation from the centre to the periphery, depending on how

much and how they differ from the prototype. As a rule, the use of prototypical

category members is not conscious, i.e. it is automatic, and native speakers do not

disagree about them (Rosch, 1978).

An important provision of the prototype theory is the recognition of two

aspects of categorisation: vertical and horizontal. The horizontal aspect involves

assigning an object to a certain category of the same level of generalisation. The

vertical aspect makes it possible to correlate this object with categories of different

levels of generalisation. That is, the existence of categories of different degrees of

abstraction is evidence that the categorisation of objects and phenomena of the

surrounding reality is carried out at different levels in the vertical aspect. At the same

time, one of the levels of categorisation is recognised as superordinate (in E. Rosch’s

terminology, a higher order, very general; for example, furniture), then there is the

basic level (middle; for example, table) and the third one is subordinate one (in the

same terminology, a lower order, the most specific; for example, coffee table). The

most important level in this taxonomic hierarchy is the basic or middle level, which is

based on everyday world perception, which does not always require theoretical

knowledge about the object. At this level the comprehension and categorisation of the

world around us is based on functional gestalts: we perceive objects and operate with

their concepts often subconsciously, without delving into the essence of their main

characteristics and components (Lakoff, 1988: 47). Conversely, to “work” at the

subordinate and superordinate levels, we need special knowledge: knowledge of the
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distinctive features of the relevant objects (for lower-level categories) and knowledge

of the characteristics shared with other objects (for high-level categories of

abstraction). In other words, the perception and processing of basic-level concepts

require the least cognitive effort, which makes them easier to recognise and learn,

they are interacted with using a homogeneous, common system of actions, and they

have simple and common names that form the basis of the vocabulary of any

language and are the most common and context-neutral. The condition of having

special knowledge to operate with concepts of higher and lower levels of

generalisation, which not everyone has, indicates their ability to have a holistic

perception focused on the basic level.

However, despite all the weight and significance of the theory of prototypes

for revealing and explaining the fundamental principles of categorisation, it is

inherently limited. According to D. N. Osherson, E. E. Smith, A. Wierzbicka,

A. Lehrer and others it is unsuitable for describing many specific concepts, because

thought is not limited to prototypes, and therefore concepts in general can hardly be

represented by them (Osherson & Smith, 1981; Wierzbicka, 1985; Lehrer, 2014).
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