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Cunrakcuc. [TyHKTYyaITis CII0BO 1 CITOBOCITOJIYYEHHS, PEUEHHS, TIPOCTi 1 CKJIATHI pedeHHs, TeKCT, MmpsaMa i
HerpsiMa MOBa, WICHH DPEYEHHs, rpaMaTUdHa OCHOBA PEUCHHS, MiAMET, MPHCY/IOK,
TOJIOBHI 1 APYTOPSIIHI WICHH PEUCHHS, PO3IOBiIHE, MUTAIBHE 1 CTIOHYKAIbHE PEUCHHSI,
OKIIMYHE W HEOKIMYHE PEYCHHs, KOMa, Kpalka, TUpe, 3HaK OKIHKY, 3HaK MHUTaHHS,
MepeHoc, ABOKparnka

3icTaBieHHS TEPMiHIB Cy4aCHOTO 1 MUHYJIOTO (OPMYy€ KPUTHYHE MUCIEHHS YUHIB TOYaTKOBHX KIIACIB, 3aIydae
iX 710 PO3B'sI3aHHS MOBO3HABYOI MPOOJIEMH TEPMiHOTBOPEHHS.

BucHoBku. ETuMororizamis TepMmiHa BIDIMBa€ Ha MOTHBAIliiHy, Mi3HAaBaJbHY, €MOIIITHO-BONBOBY chepu
0COOHCTOCTI MIKOJISIPA, CTUMYITIOE (POPMYBaHHS iHTEIEKTyaIbHOTO piBHA. ETHMOIOTI3aIis TepMiHIB HE TUTBKH poOmia
[iKaBUM TIPOIIEC 3aCBOEHHS IrpaMaTHYHOI TepMiHojorii. [Ipuitom eTmmornorizamii Moke OyTH JOPEYHNM, BUXOAIYH i3
psAxy MipKyBaHb. YUHI BUSBILUIN yBary 10 TepMiHa, BOHH ONTYKYBaJIHCS IPUYHH, IO CIIOHYKAJId MOBO3HABIIB 00paTH
came Taky Ha3BY, a Iie 3HaYuTh, 10 BU3HAYAIbHI O3HAKH HOHSTH 3araM'sITOBYBaIMCS HUMU LIBHIIIE 1 HAJJOBIIIE.
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The article is devoted to the etymological work with the word, or etymologization of the word, which has great
cultural significance in the study of the Ukrainian language, it helps students to understand it as a social phenomenon;
forms the interest of primary school students in the Ukrainian language.
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YK 159: 923-04 E.3. IBAIIKEBHUY, O.I0. HABOYYK

PSYCHOLOGICAL WAYS OF THE DEVELOPMENT OF CREATIVE COMPETENCE OF PUPILS AT
THE LESSONS OF FOREIGN LANGUAGE

Mema Hawoeo OocniodxceHHs — nokazamu ma OOTPYHMY8aAmU NCUXOLOSTUHI UWLIAXU PO3BUMKY MINCKYIbMYPHOT
KOMRemeHmHOCMI wKoaapie y eanysi «IHuomosna oceimay (8i0nosiono 00 00cs8idy 0ceimu 8 3apyOidcHUX KpaiHax).
Hnsa pose’azanna nocmaenenux 6 pobomi 3a60aHb GUKOPUCMOSYGANUCS MAKI MeOpemuyHi Memoou OO0CHIONCEHH:
Kame2opiansHull, CmpyKmypHo-@yHKYIOHATbHULL, AHANI3, CUCMeMamu3ayis, MOOen08aHH A, Y3a2abHEeHH .

Y cmammi oemanvno nokasano, wo came o3nauae upasz «EBPONENCLKUL PO3GUMOK 6 OCGIMHIL NaApaouesMiy:
NpacHeHHs. 3pO3YMImu NPeoOCMAHUKIE Di3HUX KpaiH i Kyabmyp, HO00Iamu ynepeoxtceHicms woo0o HUX, eusHamu ix
CRiNbHI THMepecu, No8adldcalodu HAYIOHANLHI, BIOKpUMICMb 00 PIZHUX KYAbmMYp, 3aXUCM KYIbMYPHOI 10eHmMU4HOCmi
KOJICHOT TOOUHU, OOMPUMAHHS IOPUOULHUX 30008 'A3aHb MA NPABOSUX PileHb V napaouemi npae aoounu, 0aicauHs
CRIGICHY8AmMU 6 2APMOHIL Mma UMy Ha KOMAPOMICU, WO O00360J50Mb NPUMUPUMU [HMepecu PI3HUX CMOPIH, 3aXUCm
€800600U, NIOPATICMUYHA OEMOKPAMIs, npaea MOOUHU ma OLIbHOCMI, DPO36UMOK CUCMeMU GUPOOHUY020 md
EKOHOMIYHO20 O0OMIHY Midic Oepacasamu, SKI € YUHHUKAMU [HOUBIOYAIbHO2O mMd COYIanbHO20 000pobymy ma
nonimuunoi cmabinbHocmi; mypooma wooo 36epediceHHs eKono2iuHoi pienosacu 6 €eponi ma 6 ycbomy Ccgimi;
baoicanns 30epeemu mup 6 €8poni ma 8 Yinomy y ceimi.

3asnaueno, wo NCUXONO2INHI WIAXY 3 MEMOIO PO3BUMKY MIJCKYIbINYPHOI KOMNEMeHMHOCMI YUHI8 NOAASANU 6
HAOAHHT YUHAM [HpOpMayii COYioKYIbMYPHO20 NAAHY, AKUU HEPIOKO 3ATUULAEMbCA N03d KOHMPOAEM WKOAPIE;
NPAKMU4HO 008eCmu, Wo KYIbMYPHI A6UWA HAUOLIbW ACKPABO GUABTAIOMbCA 8 NEeGHIil eKOHOMIUMIL YU NOJTMUYHIL
nepcnexkmugi; HAguamu Y4Hi8 Npayroeamu 3 00MedCeHOw KilbKicmio iHgopmayii; Haguamu WKOIAPI6 YVHUKAMU
3anepedentss ma HenPUUHAMM AU THUOMOGHOI KyIbmypu, Copmysamu y WKOAAPIe peiekcure cmagients 00
BUKOHAHH 8/1ACHOI OifIbHOCHII.

Haeonoweno, wo y memoouyi Haguanus iHO3eMHUX MO8 00 3aC00i6 HAGUAHHS 8UCYEAIONbCA CEPUO3HI BUMOSU.
Omoice, Memoou HABYAHHS 3 MEMOIO POZGUMKY MINCKYAbIMYPHOI KOMIEMEHMHOCMI YUHI6 MAIOMb.! a) aKmyanizyeamucs
y (hopmi HaBYANbHO20 MamepiaLy ma 6UKOHY8aAmu 1020 OCHOGHI QYHKYil, Hanpurnad, 6ymu 3acobamu JistibHOCMI, WO
3abesneyye akmueHicmv @uumens ma OLIbHICMb YUHIE y HAGUANLHOMY HpOYeci 6ugueHHs IHO3eMHOi Mmoeu; 0)
OPIEHMYBAMUCA HA MEMY HASYAHH, WO CHPUATHUME OOCASHEHHIO Yinell Yy npoyeci 8UKIA0anHs iHO3eMHOI MosuU, 8) Gymu
iHcmpymenmamu peanizayii Memooie ma nputiomis, AKi 3acmoco8yiomuvCs 6 HAGYANLHOMY npoyeci ma 3abe3neuyoms
VIPAGNIHHA OIATbHICIIO 84UmMeNs Md YYHI8, 2) 8ION08IOAmMU CYYACHUM OOCACHEHHAM MemOoOUKU BUKIAOAHHS THO3EMHUX
M08 ma 3abe3neuumu 8NPOBAaAOIHCEHHs HOBIMHIX MEXHOL02il HABUAHHS IHO3eMHOL MOBU.
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Kntouogi cnoea: misxckyniomypra KoMnemeHmuicms, npeoCmasHuKu pisHux Kpain i Kyavmyp, 8iOKpumicms 00
PI3HUX KYILIMYP, 3AXUCT KYIbIMYPHOL I0eHMUYHOCMI KOJICHOT TIOOUHU, 3anepeyeH sl Ma HIBeNI08AHHS A8UWY THULOMOBHOT
KyJIbmypu.

Introduction

Humanization of teaching process at secondary schools as a strategic direction for the development in a whole
a contemporary European pedagogical process is natural and historically determined phenomenon. It is now a tangible
need for educated, creative and active personalities capable for self-improvement, mutual understanding and interaction
with native speakers of different languages and cultures for the benefit of humanity.

The main purpose of teaching foreign languages at secondary schools is to develop the ability of pupils to use a
foreign language as the instrument in the dialogue of cultures and civilizations of a contemporary world. This goal
involves the interconnected communicative and socio-cultural development of pupils by means of a foreign language in
order to prepare schoolchildren for intercultural communication in various spheres of life.

Contemporary concepts of teaching foreign languages are characterized by the desire not only to provide pupils
with necessary linguistic means, but also to form a certain cognitive ability, which would create a sense of cultural
community with native speakers and gave communication a special completeness and multidimensionality. However,
the assimilation of real facts and conceptual theories of foreign language culture, values, norms, conventions, all that is
the content of intercultural competence, is carried out by a disciple, the bearer of concepts, ideas and values learned in
the process of socialization of the person his/her own culture. Accordingly, socio-cultural competence, the formation of
which is considered now as one of the objectives of teaching foreign languages, in reality becomes a cross-cultural
competence due to the inevitable interaction of a native culture with the culture that is being digested [1].

The process of studying a foreign language at secondary school should provide four interrelated and equivalent
aspects, including cognitive or general education, enriching the spiritual world of the individual, gaining and expanding
knowledge of the culture of the country the language of which pupils study. The project of the state general educational
standard into the field of “Foreign Language Education” envisages the acquisition of pupils in the process of teaching
communicative competence, which, besides language and speech, includes both socio-cultural and intercultural
competence. Knowledge of history, geography, economy, state structure and culture, along with the peculiarities of
speech and inflectional behaviour of native speakers, is at one level with language knowledge, speech skills and
abilities.

Culture is a key concept of our research. In modern scientific issues it is considered as a world of meanings,
which components are dominant and, accordingly, the components of culture are knowledge, their values are also
regulated. Therefore, culture has a mental character and its reality becomes communicating, which implies, as it is
known, the implicit component — so called background knowledge. Certain vision of the world, inherent in each culture,
has allowed us to introduce the concept of “picture of the world” as a form of self-organization of cultural space.
According to Ch. J.Brumfit, “culture is a great hypnotist” [2, p. 66]. This successful metaphor emphasizes that in any
cultural system the process of thinking in one way or another one are limited by the general configuration, and each
culture has sections of reality that are comprehended in the most complete, less complete or completely unnoticed
space. Of course, the human-minded activity of a pupil does not fit into the framework of culture, otherwise there would
be no concept of “dynamics”, “development”, “progress”, “creativity”, etc.

With the transition of a communicatively oriented foreign language learning, we can not admit that culture
becomes the centre, not the periphery of our attention, as it was at the time when it was considered as a system with
formal features. The appropriate use of the English language in a social context requires from the pupil not only the
knowledge of what “to say”, but also “how” and “when to say”. And here, as it sounds paradoxical, we again refer to
the ancient meaning of the word “culture” — under such conditions we can say about the cultivation of the soul of the
disciple. There is no doubt that the possession of two or more languages enriches the person not only with the additional
knowledge of other cultures, but also the ability to understand and be tolerant to the representatives of other countries.
Europe (and the whole world) after the fall of the Berlin Wall became completely different not only from the point of
view of international politics, but also about cultural diversity. Globalization is such the appropriate term for the
economic and political expansion of the superpowers, and at the same time, regional, local sovereign formation is
growing from the point of view of counteraction to globalization. Under such conditions, culture becomes a very
important concept.

When choosing the means of teaching a foreign language, first of all a textbook, it is necessary to remember
their correspondence with the age-specific features of the pupils, their level of language and language training, the
realities of contemporary life, the requirements of the current program.

The purpose of our research is a problem that has become particularly relevant in today’s life and, at the
same time, extremely controversial. It is about the process of forming the intercultural competence of schoolchildren.
This question is new and inadequately analyzed by scientists, methodologists, and teachers — since the motivation for
studying a foreign language it is a need to communicate in a foreign language environment. The important factor in the
attractiveness of the language being studied is its status as the language of interethnic and international communication.

Methods of the research.

The following theoretical methods of the research were used to solve the tasks formulated in the article: a
categorical method, structural and functional methods, the methods of the analysis, systematization, modeling,
generalization.
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Results and their discussion.

Thus, the problem of studying the cultural and social peculiarities of the life of people whose language is being
studied remains actual for more than two centuries. The profound changes in the socio-political and economic life of
European and world countries are increasingly effecting according to the development of their educational systems. The
steady tendency of humanization and tolerance of the whole complex of school disciplines should facilitate the pupils’
preparation for active life in a changing world, refusal from ideas of ethnocentrism, mastery of contemporary forms of
interpersonal and interethnic relations. The World and regional integration has already overcome the block of economic
and military-political strategies, led to the formation of a fundamentally new multidimensional socio-cultural space. In
this situation, educational systems in many countries have the aim to prepare pupils for cultural, professional and
personal communication with representatives of other countries, to familiarize them with their traditions, social
structure and linguistic culture. Thus, in the educational policy of the European Union it was decided to allocate the
Basic Complex of Integrative Disciplines, which should include comparative history, the foundations of law and
economics, language and literature, sociology and cultural studies. Such a complex, covering humanitarian disciplines
and which have the aim of identifying individuals in national cultures and their connection with universal values, should
also give the idea of the “European consciousness”, promoting the development of intercultural communication skills.

The school is seen as the instrument of the development of the younger generation in a sense of belonging to
European civilization, the disappointment of which in many manifestations of contemporary life there is Europe as a
whole. The idea of a European development in education was proclaimed in 1989 in the Recommendation of the
Parliamentary Assembly of the Council of Europe 11l “The European Development in Education” [5]. Specifically, it
emphasizes the need for the formation of a genuine European consciousness of citizens and the inclusion of European
ideas into the content of most school disciplines. Let’s show in details what exactly means the expression “European
development in education™:

« the desire to understand the representatives of different countries and cultures, to overcome prejudice towards
them, to recognize their common interests, respecting national ones;

« openness to different cultures, protection of cultural identity of each person;

« respect for legal obligations and legal decisions within the paradigm of human rights;

« the desire to coexist in harmony and to have compromises, allowing the reconciliation of interests of different
parties;

» the protection of freedom, pluralistic democracy, human rights and affairs;

« the development of the system of production and economic exchanges between the states, which are the factors
of individual and social well-being of political stability;

« the concern for the preservation of ecological balance in Europe and in the whole world;

» the desire to preserve peace in Europe and in a whole world.

Since until recently, especially at the secondary school level, education was depended on the needs and realities
of its state. Today the limitations of this approach became apparent. The development of mobility, the presence in the
class of a multinational pupils audience, the evolution of the employment market — all these factors are sufficient to
prove the inconsistency of the concept of a closed school with contemporary realities. Therefore, at the Permanent
Conference of the Ministers of Education and Culture of the Land of Germany on December 7, 2018, the idea was
expressed that “today the school’s task is to revise the rapprochement of peoples and European states and reorganize
their relations”. “In order to adequately prepare young people for life in the European continent, it is necessary to ensure
their knowledge, skills and experience of adaptation to the ever-changing social context, for which purpose pupils have
to possess information technologies in order to be able to deal with various sources of various kinds of information and
are able to obtain and analyze this information” [6, p. 35].

The need to fill the content of school education with socio-cultural aspects is recognized today as a priority task
both at pan-European and national levels. As the analysis shows, virtually all national programs of European countries
in relation to foreign languages contain (de facto) the socio-cultural component of the content of teaching as its main
component. However, as a rule, this component is presented as very limited, without taking into account the
requirements of time and new development trends, because programs always have a certain conservatism. This gap is
successfully complemented by various projects implemented at the local, school, municipal and international levels.
The analysis of available literature on this issue [7; 9] made it possible to compare and generalize the experience of the
leading European countries in structuring the socio-cultural component of the content of teaching a foreign language, to
determine the directions of its development and to identify influential factors.

First of all, social and political conditions are typical for pupils’ environments, they are also very influential,
since they determine the choice and interpretation of information and, as a result, provide the relationships between
pupil’s socio-culture and the socio-culture of the people whose language is studied. The selection of topics and
interpretations of events also depends on the choice of vocabularies, both native and foreign. Schools, as social
institutions that prepare young people for further life in the society, have the aim to familiarize their pupils with the
doctrine commonly accepted in this society, “who we are and how we see others”. To highlight this situation, one can
use the peculiarities of structuring the socio-cultural component of the content of teaching English and Ukrainian in
Germany. In the years after the Second World War socio-political conditions of the Federal Republic of Germany
allowed the educational institutions of the country to cover the Anglo-American society and the way of its life as a
model for the younger generation. Accordingly, the educational program in English as the first foreign language
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envisaged the assimilation of not only linguistics, but also socio-cultural aspects of life. Deeply there were studied the
monuments of Anglo-American culture, their influence on the development of German and world culture. Famous
figures and significant events of British and American history were the focus of contemporary English classes. And
after two decades, when West Germany, as a full partner, entered into a military, political and economic alliance with
the Western powers, significant changes were also made in the 1963 in the paradigm of educational program of English
as a foreign language: “Studying English and American literature should show the cultural heritage of other nations,
which, in turn, will contribute to understand the contemporary cultural, political, social and economic life of the
population of these countries. Pupils need to be impartially acquainted with the way of life of other peoples, to respect
their success and to feel shared responsibility both for the past of Western Europe and for resolving issues on both sides
of the borders that possess us with our present” [3, p. 12].

The educational goal of studying English within the conditions of general school of the German Democratic
Republic is quite clearly stated in 1978 by New Educational Program. It was emphasized that world imperialism was a
system of hostile humanity and a labor-wielding working class under the leadership of Party and members of this Party
have to be ready irreconcilable struggle for a happy future. Comparing the way of life of the working class of the
German Democratic Republic with the lives of workers in other countries at the lessons of a foreign language the
teachers increased the confidence of pupils in the benefits of socialism. If in Germany, English and French were the
languages of “friendly” nations, then at the time of the PDR (People Democratic Republic), the people whose native
languages were English and French, from the ideological point of view belonged to the enemy camp, therefore had
reliefly looked at such characteristic features, as uncompromising and impenetrable. As for the study of the Russian
language at schools of the German Democratic Republic as a foreign language, the instructions were rather restrained in
the assessments and very similar to the West German with respect to the studying English. One can conclude that a
socio-political factor, together with the basic conceptual approach to youth preparation for the life in the society, has a
tremendous impact on the process of studying the socio-cultural component of the content of teaching a foreign
language [4].

Significantly affecting the local conditions, which include, in particular, the features of a school system,
curriculum and programs. For example, you can look at Italy, which is characterized by its flexibility. The Ministry of
Education at the state level defines the main directions of education, its goals and objectives to be achieved by pupils of
different levels of education. Such recommendations are very useful for teachers who make individual plans of work. In
the field of teaching foreign languages, recommendations are required to study the “cultural aspects” of a foreign
language, but there were no specific instructions from the didactic point of view. Given the timing of the Italian
National Program’s mismatch, the project organizers have found a way to solve this problem with satellite television. In
this way, it becomes possible to use a huge amount of information and through awareness of pupils of the peculiarities
of native and foreign culture to reduce the level of ethnocentrism, to bring tolerant attitude to representatives of other
cultures. This is a goal of the Italian project “Mass Media as a Way to Develop Students’ Autonomy™.

It was attended by pupils of 35 classes of different ages, teachers of English, German, French and Spanish, who
have received special training in courses on the use of satellite television in the process of teaching a foreign language
and culture (for 20-50 hours). So, effective recordings of programs were used. Realization of the project had lasted for a
year. At the end, the pupils were given a great opportunity to listen to the interview, in which they participated at the
first year, answering the questions, and the main purpose of which was to study the level of ethnocentrism of each pupil.
Almost all the scholars have come to the conclusion that before the project was completed they had had a superficial
knowledge and a biased attitude to the culture and the country of the language which had being studied.

As the authors of the project emphasize, the cultivation of the person is capable in a case of respecting
representatives of other cultures. It is a very important thing of the day. Satellite television provides access to modern
authentic materials, facilitates the activation of the learning process, creates the most attractive and flexible learning
environment. The pupil feels himself/herself as a researcher and a beginner. The task of the teacher in this process is the
development and widespread use at school the methods of cultural analysis, strengthening the connections between
“experience” and “acquiring knowledge” [8].

The Italian experience of structuring and developing socio-cultural component of the content, the essence of
which is the decoding of multi-story television plots and the training of obtaining additional information of socio-
cultural nature from a variety of sources, and in this way, to significantly increase the level of background knowledge. It
is, in our opinion, extremely useful and worthy to follow. And the local conditions that cover the flexibility of the
curriculum, the programs and material opportunities at schools, are the main factors which influence the structuring of
socio-cultural component of the content of teaching a foreign language at European secondary schools. Indeed, it is up
to them to create the attractive and flexible environment for learning, using the latest technical advances (satellite TV,
Internet, video and audio), access to authentic materials. And this significantly increases the level of motivation of
pupils, gives them the opportunity to understand the differences in native and foreign languages, promotes the education
of tolerant attitude towards them among representatives of other cultures, reducing the level of ethnocentrism.

Among the historical and cultural factors, we consider it expedient to highlight, the first and foremost, the
traditions of learning a foreign language. For example, you can take Britain, where until the 70-ies of the XX-th century
the main was the structural-grammatical approach, and the ability to read the classics of European culture was the aim
of teaching foreign languages. The method of their learning was completely the same as the methods of teaching
classical languages, especially Latin. Consequently, the school course of teaching a foreign language did not anticipate
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the development of socio-cultural competence.

Changes that began in the 70’s have being continued to this day. Since 1988, a foreign language course was
introduced for obtaining a “General Certificate of Secondary Education”. Its main purpose was formulated in such a
way: “To develop skills and to use effectively a foreign language for communication”.

In 1992, a new version of the National Curriculum, the implementation of which is mandatory for public
schools, entered into educational process at school. According to this document, all pupils from the age of 11 had to
study foreign languages (in Scotland, from 12 years old). Inclusion of a foreign language into the National Curriculum,
which is mandatory for all municipal schools in Britain, indicates that the government is aware of the need for the
citizens to learn foreign languages for economic prosperity and the fact that the country lags behind in this area of
education [10]. However, it should be noted that, despite the government’s efforts to intensify the teaching of foreign
languages at schools, the situation in this area is still unsatisfactory. The British, in comparison with other inhabitants of
the Western European countries, speak foreign languages considerably worse. The main reasons for this are:

« late beginning of studying a foreign language (11-12 years old);

» wrong choice of languages — French as the first foreign language (there is the opinion that it is easier for a
person with native English to study German than French);

* not enough time is spent on studying a foreign language (not more then 2 hours per week for five years);

« insufficient number of foreign language teachers;

* low quality of textbooks, despite their wide choice.

It should be noted that the UK’s national specificity of foreign-language education is a low level of reasoning for
teaching a foreign language by pupils of both British and non-British descent. According to the British themselves, for a
long time the word language (mosa) was synonymous for them as English (aneniticoxa mosa). And today British
residents do not worry that they will have difficulty in communicating, falling into any part of the world, since English
is so widespread that perhaps it is possible to be more surprised at its ignorance than from ignorance of their native
language.

British educators regard as a serious problem and the fact that pupils studying this or that foreign language at
school may find themselves in a situation where each adult will need knowledge of a completely different language.
Therefore, in the UK the school stage of education is understood as preparing for a more serious study of a foreign
language in the future. The program of studying a foreign language in the UK has the aim of preparing pupils for
independent reading of literary courses and preparation for study abroad. Skills and abilities of a foreign language
should help pupils to clarify a large number of issues related to the national, political, social, economic, cultural life of
the country had being studied, as well as the comparison and analysis of phenomena, events, processes of the national
language life and life abroad.

In addition, one more reason is worth mentioning of one consistent trend: to study the cultural features of the
people of the learning language of a foreign language read only by literature, which is clearly not enough for a resident
of a contemporary European country. In order to improve the level of foreign-language socio-cultural competence of
pupils from Great Britain and France in the period from 1990 to 1993, a joint British-French project was organized in
which both foreign language specialists and practicing teachers took part. Let’s show how this project was carried out
by the British side under the leadership of Michel Biram. The basis of the already existing sociology course was used.

Conclusions

Psychological ways with the aim to develop pupils’ intercultural competence were:

 to provide pupils with information about the socio-cultural plan, which sometimes remains beyond their
control;

« to prove practically that cultural phenomena are most clearly manifested in a certain economic or political
perspective;

» to teach to work with a limited amount of information;

« to teach to avoid negation and rejection of the phenomena of a foreign-language culture;

« to have reflexive attitude to their own activity.

Particular attention was paid to preventing the emergence of new stereotypes that could replace the old ones. The
activity has the aim to study five main topics:

1. Family and family holidays in France and in the UK; family composition, relatives; rituals associated with
food and meals.

2. Education in France and in the UK.

3. A future profession and the process of socialization in the countries of Europe, prestigious professions,
different forms of the activities.

4. National identity and multi-ethnicity in France and Great Britain.

5. The development of empathy among the French population and the attempt to feel like a Frenchman through
the widest use of ethnographic technologies for teaching a foreign language.

As the organizers and participants of the project paradigm, as a result of its implementation, the level of all
these components of the foreign-language intercultural competence of pupils has being increased significantly, while in
evaluating the determinants have become openness and tolerance, readiness to perceive the phenomena of a foreign
language culture and revise its own ethnocentric position. It can be concluded that, despite the lack of perfection of the
system of teaching foreign languages at secondary school of Great Britain compared to other European countries, the
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British experience in developing the socio-cultural component of the content of the curriculum, and this experience is
interesting, useful and worthy to follow.

Means of education are the most important component of the foreign language learning process at secondary
schools. Definition of teaching aids is the answer to the question “What to teach?” Thus, learning materials can include
various material objects that can help the teacher to organize effective learning of a foreign language, and students to
master it successfully.

In the methodology of teaching foreign languages to the means of training there were put forward certain
requirements. So, learning methods with the aim to develop intercultural competence of pupils should:

a) to be acted in a form of material and perform its main functions, such as to be means of the activity that
ensures the activity of a teacher and the activities of pupils in the educational process of studying a foreign language;

b) to be oriented towards the purpose of training, that is, with the aim to contribute to the achievement of goals
in the process of teaching a foreign language;

c) to be instruments of the implementation of methods and techniques used in the educational process, and
ensure the management of the activities of a teacher and the activities of a pupil;

d) to correspond to the contemporary achievements of the methodology of teaching foreign languages and to
ensure the implementation of the latest technologies of teaching a foreign language.

According to such criteria as significance, the purpose and the application of technical equipment means of
teaching a foreign language there were divided into: a) basic and auxiliary means; b) for a teacher and for a pupil; c)
technical and non-technical ones.

Ideally, all means should be presented in the educational-methodical complex, which has to teach a foreign
language in this or that class of secondary school. In this case, the educational-methodical complex is the main means of
learning in its entirety of its components: a textbook, books for a teacher, a linguaphone workshop, computer programs,
a set of slides, tapes, audio and video cassettes, tables, etc. Those means that the teacher uses in addition to basic
teaching aids are considered as auxiliary ones. This can be a specially selected series of drawings, teacher-distributive
training cards, tables, diagrams, as well as illustrated magazines, posters, photographs, etc. All these means and their
importance according to the problem of the development of intercultural competence of pupils at secondary schools will
be shown and detailed in further our articles.

LITERATURE
1. Tonuapyk Haramis & OwmnydpieBa Jliana. IlcuxonoriyHuii aHani3 piBHIB TOOYIOBM KOMYHIKQTMBHUX JiH.
THcuxoninesicmuxa. Icuxonunesucmuxa. Psycholinguistics : 36. nayx. npays JBH3 «llepescias-Xmenvnuyvruii neo.
yH-m imeni I pucopis Crogopoou. Iepescnas-Xmenpaunpkuii : @OII JJombOporcrka .M., 2018. Bum. 24 (1). C. 97-
117. DOI : 10.31470/2309-1797-2018-24-1-97-117.
2. Brumfit, Ch. J. (1990). Communicative Methodology in Language Teaching. Cambridge : Cambridge University
Press. 166 p.
3. Canale, M. & Swain, M. (1980). Theoretical Bases of Communication Approaches to a Second Language Teaching
and Testing. Applied Linguistics. Vol. 1. pp. 1-47.
4. Celce-Murcia, M. & Hilles, Sh. (1988). Techniques and Resources in Teaching Grammar. Oxford : Oxford
University Press. 189 p.
5. Dubin, R. & Olshtain, E. (1991). Course design: Developing Programs and Materials for Language Learning.
Cambridge : Cambridge University Press. 194 p.
6. Hadley, A.O. (1993). Teaching Language in Context. Boston : Heinle and Heinle Publishers. 532 p.
7. Honcharuk, N. & Onufriieva, L. (2018). Communicative needs in the structure of the intercourse process.
Fundamental and Applied Researches in Practice of Leading Scientific Schools, 27(3). pp. 111-116. URL :
https://farplss.org/index.php/journal/article/view/373.
8. Mykhalchuk, Nataliia & Kryshevych, Olga (2019). The peculiarities of the perception and understanding of Sonnets
written by W.Shakespeare by the students of the Faculty of Foreign Languages. Psycholinguistics. ITcuxonineeéicmuxa.
IHcuxonuneeucmuxa : 30ipuux naykosux npayw. Cepis : I[lcuxonozis. IlepescnaB-XmensHunpkuii : @OIT JlomOpoBchka
SIM. Vol. 26, Issue 1. C. 265-285. DOI : 10.31470/2309-1797-2019-26-1-265-285.
9. Mykhalchuk, N.O. (2017). Psychological context of the idea of understanding. [lcuxoninegicmuxa.
Hcuxonunesucmuxa. Psycholinguistics. 36. nayx. np. JIBH3 I[lepescrag-Xmenvnuybkuii 0epicasnuil neda2o2ivnull
yHisepcumem imeni I pueopis Crosopoou. Bun. 22 (1). Tlepesicnas-Xmenbuunpbkuii : ®OIT Jombposcbka SI.M. C. 163—
175.
10. Oiler, J.W. (1992). Language Tests at School: A Pragmatic Approach. New York : Longman. 492 p.

The purpose of our research is to show psychological ways of the development of intercultural competence of
pupils in the field of “Foreign Language Education” (according to the experience of education in foreign countries).
The following theoretical methods of the research were used to solve the tasks formulated in the article: a categorical
method, structural and functional methods, the methods of the analysis, systematization, modeling, generalization.

In the article we showed in details what exactly means the expression “European development in education™:
the desire to understand the representatives of different countries and cultures, to overcome prejudice towards them, to
recognize their common interests, respecting national ones; openness to different cultures, protection of cultural
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identity of each person; respect for legal obligations and legal decisions within the paradigm of human rights; the
desire to coexist in harmony and to have compromises, allowing the reconciliation of interests of different parties; the
protection of freedom, pluralistic democracy, human rights and affairs; the development of the system of production
and economic exchanges between the states, which are the factors of individual and social well-being of political
stability; the concern for the preservation of ecological balance in Europe and in the whole world; the desire to
preserve peace in Europe and in a whole world.

Psychological ways with the aim to develop pupils’ intercultural competence were: to provide pupils with
information about the socio-cultural plan, which sometimes remains beyond their control; to prove practically that
cultural phenomena are most clearly manifested in a certain economic or political perspective; to teach to work with a
limited amount of information; to teach to avoid negation and rejection of the phenomena of a foreign-language
culture; to have reflexive attitude to their own activity.

In the methodology of teaching foreign languages to the means of training there were put forward certain
requirements. So, learning methods with the aim to develop intercultural competence of pupils should: a) to be acted in
a form of material and perform its main functions, such as to be means of the activity that ensures the activity of a
teacher and the activities of pupils in the educational process of studying a foreign language; b) to be oriented towards
the purpose of training, that is, with the aim to contribute to the achievement of goals in the process of teaching a
foreign language; c) to be instruments of the implementation of methods and techniques used in the educational
process, and ensure the management of the activities of a teacher and the activities of a pupil; d) to correspond to the
contemporary achievements of the methodology of teaching foreign languages and to ensure the implementation of the
latest technologies of teaching a foreign language.

Key words: intercultural competence, representatives of different countries and cultures, openness to different
cultures, protection of cultural identity of each person, negation and rejection of the phenomena of a foreign-language
culture.

YK 159.923: 16-019°35 N. MYKHALCHUK, E. IVASHKEVYCH, A. YATSJURYK

PARTS OF SPEECH WHICH CHARACTERIZE THE EMOTION OF “FEAR”

Memoto cmammi € GU3HAYEHHA POLL eMOYill Y KOHYENMYALbHIl Ma JTHSGICIMUYHIL KAPMUHAX CEImY
VKPAiHCbK020 Ma aH2iliCbK020 HaceNeHHA. [[na po38 A3aHHA NOCAseHUux 8 pooomi 3a80aHb UKOPUCMOBY8ANUCA MAKI
meopemutni Memoou 00CIIONCEHHA. KAmMe2opialbHUull, CIMPYKMYPHO-QYHKYIOHATbHUL, AHATI3, CUCTIeMAMU3ayis,
MOOeNo8aHH s, V3a2albHeHHS.

Jlosedeno, wjo cmpax € O00HiElO 3 DYHOAMEHMANLHUX eMOYIl, KA BUKOHYE 3aXUCHY @QYHKYil0 ma
CYNPOBOOACYEMBCI NEGHUMU 3MIHAMU OISLTbHOCI 8UWOT HEPBOBOI cucmemMu, a came. 3MIHOIO YACMOMU HYAbCY Ma
OUXAHH3, NOKA3HUKIE apmepianbHo20 Mucky, pobomu wayuky. OOHaK, CHI0 3ayeajcumu, Wo NoYymms Cmpaxy
CMUMYIIOE 30aMHICIb peazyeamu Ha HeCcnpusmausi gaxmopu 06 ’ekmuenoi Oiticnocmi. Ilepebysaiouu y natiguwyii
mouyi eMOoYiliHo20 30Y0dCenH s, TOOUHA WYKAE WIAXU PO36 A3AHHSA NPOOIEeMU, OCKIIbKY CIPAX Cneyu@iuno 6UKpUBIse
Oftlichicmb, Haknaoaoyu Gi0OUMOK Ha Xxapaxmep il cnpuinamms ma inmepnpemayii. Y necnpusmaueiv cumyayii
MOOUHA NpacHe AKHAUWIEUOWle NO30ABUMUCL 8I0 CMaHy 0e3nopaoHOCMI, HAAAKAHOCMI MIHIMiZyéamu  Oito
3a2P0ACYBATLHOCO YUHHUKA. Mu Mmodcemo 3podumu 8UCHOBOK, WO VABIEHHA U000 eMOYii «Cmpaxy JNOKAai3yrmucsa y
He2amueHill acoyiamueHo-00pasHill 30Hi MOBHOI KAPMUHU C8Im).

Tokaszano, wo opeanizayitino emoyio-KoHyenmocgepa A613€ cobOOK CYKYNHICMb IEPAPXIYHO YROPAOKOBAHOL
napaouemu, 8epoaniz08aHoi 3a 00NOMO20I0 TeKCUUHUX MA Ppa3e0N02iuHUX 3ac00i68 eMOYIliHUX KOHYenmie — “keanmis”’
— CMPYKMYPOBAHO20 3HAHHA W00 eMOYIUHO20 dHcumms IHOUGIOA, AKI 3HAXO0OAMbCA OOUH 3 OOHUM Y CKAAOHUX
CMPYKMYPHO-CEMAHMUYHUX ma  QyuKyionanvnux ioHowenusx. Tomy Ona  O0CHONCEHHS NpUpoou  emoyio-
KOHYenmocgepu Ha036UYANUHO 6ANCIUGO 3PO3YMIMU CYMHICMb eMOYIlHO20 KOHYenmy, onucamu i ¢i0obpasumu ixHi
CKa008i, npoamanizyeamu mi MOGHI 3acobu, sKUMU B0HU penpezeHmylomvcs. OOIPYHMOBAHO, WO MAKUL ONUC
nompebye 8paxyeamHs ICHYIOUUX Y COYIOKVIbMYPHOMY HCUMMI CHIIbHOMU NCUXONOSIYHUX, COYION02IUHUX |
ceMiOmuyHUX (haxmopie, wo y CyKynHoCmi Ymeopiooms 3a2aibHOKYIbMYPHUL YUHHUK, SIKULL OemepMIHye Qopmyeans
ma (PYyHKYIOHYBAHHS KOHYENMIG SIK KOZHIMUBHO-KYIbIYPHUX AGULY.

Omoice, y CyuacHitl aueniicyKill Mogi kame2opianvho pisHi acnekmu oounuyi fear ¢ixcyromocs noxionumu
CLOBOMBIPHUMU OOUHUYAMU, SKI eKCHIIKVIOMb: CMaH IHOugioa, pucu xapaxkmepy IHOUSIOA, He2amueHy OYIHHICMb
00 ’exma 3a2po3u; mManepy no8ediHKU Mowo.

@Dpeliv eMOYiliHO20 KOHYenmy Cmpax, AKuil micmums Oaui OeKIapamueHo2o Xxapakmepy, 6i0obpadicae
NOCMILHI Ma He3MIHHI pucu cumyayii GUHUKHEHHSI Cmpaxy: NOSA6A 3a2po3u 3YMOGIIOE GUHUKHEHHS CMpaxy, AKuil
BUABTAEMBCA Y (PIZIONOSTUHUX MA NOBEOIHKOBUX PeaKyisnx TIOOUHU.

ITliocymogyiouu 3a3nadvene @uuge, Mu po32HA0AEMO eMOYIUHUL KOHYenm Cmpax AK CKIAOHY s0epHO-
nepugepiiiny Kou@icypayiro 3Hanb npo NPOMOMUNOGE MA He NPOMOMUNOB] NOHAMMEGI, 00PA3Hi MA YIHHICHI 03HAKU
BUHUKHEHHS, NePedCUBAHHS Ma YCYHeHHs emoyii cmpax. 3a3nauena KoH@ieypayia ckiadae KOHYenmyanivHe niotpyHms,
Ha AKOMY 8UOY008YEMbCA A0PO 3HAUEHHS PIZHOPIBHE8UX 0OUHUYb-PEnpe3eHmamia 3a3HayeHo02o emoyilo2o Konyenmy
8 CYYACHIll anenilicbKill Mosi. Bona aic bepe yuacmo y popmysanni MenmanbHux npocmopis, ki KOHCmpymscs nio
yac cnpuiHAMms pacmeHmis aH21oMOBHUX MEKCMIB, WO ONUCYIOMb CUMYAYII0 NePelCUBAHHSL 2ePOEM CIAHY CIPAX).
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