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COOPERATIVE LEARNING EXERCISES IN ACTIVE LEARNING

Cooperative Learning Exercises. Cooperative learning suggests students

working in groups will help each other to learn. Generally, it is better to form

heterogeneous groups (with regard to gender, ethnicity, and academic performance),

particularly  when  the  groups  will  be  working  together  over  time  or  on  complex

projects; however, some of these techniques work well with spontaneously formed

groups. Cooperative groups encourage discussion of problem solving techniques, and

avoid  the  embarrassment  of  students  who  have  not  yet  mastered  all  of  the  skills

required.

Cooperative Groups in Class – the instructor poses a question to be worked

on in each cooperative group and then circulates around the room answering

questions, asking further questions, keeping the groups on task, and so forth. After an

appropriate time for group discussion, students are asked to share their discussion

points with the rest of the class.

Active Review Sessions –  in  the  traditional  class  review session  the  students

ask questions and the instructor answers them. Students spend their time copying

down answers rather than thinking about the material. In an active review session the

instructor posses questions and the students work on them in groups. Then students

are asked to show their solutions to the whole group and discuss any differences

among solutions proposed.

Work at the Blackboard – in many problem solving courses (e.g., logic or

critical thinking), instructors tend to review homework or teach problem solving

techniques by solving the problems themselves. Because students learn more by

doing, rather than watching, this is probably not the optimal scenario. Rather than
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illustrating problem solving, students should work out the problems themselves,

being asked to go to the blackboard in small groups to solve problems. If there is

insufficient blackboard space, students can still work out problems as a group, using

paper and pencil or computers if appropriate software is available.

Concept Mapping – A concept map is a way of illustrating the connections

that exist between terms or concepts covered in course material; students construct

concept maps by connecting individual terms by lines which indicate the relationship

between each set of connected terms. Most of the terms in a concept map have

multiple connections. Developing a concept map requires the students to identify and

organize information and to establish meaningful relationships between the pieces of

information.

Visual Lists – Here students are asked to make a list-on paper or on the

blackboard; by working in groups, students typically can generate more

comprehensive lists than they might if working alone. This method is particularly

effective  when  students  are  asked  to  compare  views  or  to  list  pros  and  cons  of  a

position. One technique which works well with such comparisons is to have students

draw a “T” and to label the left- and right-hand sides of the cross bar with the

opposing positions (or “Pro” and “Con”). They then list everything they can think of

which supports these positions on the relevant side of the vertical line. Once they

have generated as thorough a list as they can, ask them to analyze the lists with

questions appropriate to the exercise. Often having the list before them helps to

determine the ultimate utility of the action, and the requirement to fill in the “T”

generally results in a more thorough accounting of the consequences of the action in

question.

Jigsaw Group Projects – in jigsaw projects, each member of a group is asked

to complete some discrete part of an assignment; when every member has completed

his assigned task, the pieces can be joined together to form a finished project. When

each student has completed his research, the group then reforms to complete a

comprehensive report. Then the groups are reformed so that each group has an expert

in one form. They then tackle the difficult problem for discussion.
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Role Playing – Here students are asked to “act out” a part. In doing so, they

get a better idea of the concepts and theories being discussed. Complex role playing

might take the form of a play (depending on time and resources).

Panel Discussions are especially useful when students are asked to give class

presentations  or  reports  as  a  way  of  including  the  entire  class  in  the  presentation.

Student groups are assigned a topic to research and asked to prepare presentations

(note that this may readily be combined with the jigsaw method outlined above).

Each panelist is then expected to make a very short presentation, before the floor is

opened to questions from “the audience”. The key to success is to choose topics

carefully  and  to  give  students  sufficient  direction  to  ensure  that  they  are  well-

prepared for their presentations.

Debates provide an efficient structure for class presentations when the subject

matter easily divides into opposing views or “Pro / Con” considerations. Students are

assigned to debate teams, given a position to defend, and then asked to present

arguments in support of their position on the presentation day. The opposing team

should be given an opportunity to rebut the argument(s) and time permitting, the

original presenters asked to respond to the rebuttal. This format is particularly useful

in developing argumentation skills (in addition to teaching content).

Games – there are some concepts or theories which are more easily illustrated

than discussed and in these cases, a well-conceived game may convey the idea more

readily. Students are asked to “discover” the problem, by formulating and testing

hypotheses as the game proceeds.

Conclusions and prospects of further researches. Active learning is a very

popular topic in educational literature as it is a means to improve teaching and

learning in the classroom. Teaching cannot be reduced to formulaic methods and

active learning is not the cure for all educational problems. However, there is broad

support for the elements of active learning process. In higher education it is still fairly

nascent, and the debate over its effectiveness will likely require more well-controlled

randomized studies. This will certainly take many years as practical alternative

teaching methods for the large majority of theoretical courses have not been found.
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Active learning provides skills for real life problem solving and prepares

students to become responsible and active citizens. If students feel comfortable

actively participating, then the classroom climate – the classes’ academic, social,

emotional, and physical environment – must also be taken into consideration.

To conclude, active learning would start with an instructor who is active

learner and active instructor himself and can upgrade his knowledge and skills in the

time of need. He has to identify the needs with what he thinks is the best for the

learning environment.

Nataliia Khupavtseva
Yevhen Kharchenko

(Rivne, Ukraine)
FACILITATION AS A SPECIFIC TYPE OF

A TEACHER’S ACTIVITY
Facilitation is a multi-faceted, complicated process. It extends beyond the

traditional behavioral teaching management techniques recommended to deal with

students with disruptive behavior. Teachers should develop caring, supportive

relationships with and among students; organize and implement instructions in ways

that optimize students’ access to learning (Гончарук & Онуфрієва, 2018). Also,

teachers may use group management methods that encourage students’ engagement

with academic tasks. They have to promote the development of students’ social skills

and self-regulation and use appropriate interventions to assist students who have

behavioral problems or problems with studying different subjects.

Scientists (Alahmadi, Shank & Foltz, 2018) also believed that if students were

actively engaged into their lessons, they would be less likely to misbehave. Other

theorists (Gathercole, Pickering, Ambridge & Wearing, 2004) also believed this as

well. If lessons are precise and completed at a steady continuous pace, students will

have little time to misbehave or to get into conflicts (Conners, 2009). When students

are engaged, they are concentrating at the lesson and focus on learning, and it

prevents a lot of problems (Falé, Costa & Luegi, 2016). It is important for the pupils

to  be  a  part  of  the  decision-making  processes  (Dale  &  Duran,  2011).  If  pupils  are




