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higher medical institutions, gives a description of professional consciousness as a complex
personal formation which develops under the influence of professional environment and
subject's participation in educational and professional activities. The main functions of
professional consciousness and their formation in medical students are highlighted. The
characteristic of medical workers is given. It is shown that the formation of professional
consciousness is the main condition for highly qualified training of medical students, future
professionals. It is described that a physician, as a subject of medical activity, must be
comprehensively developed, be humane, possess profounded knowledge, skills, analytical
thinking, high spirituality. It is shown that in the modern difficult period of mass disease of
people with a viral infection there is a special need of the society for highly qualified medical
workers. The study of psychological features of the formation of professional consciousness in
medical students is one of the important factors and is of particular importance for training future
medical professionals. It is revealed that professional consciousness is a complex personal
formation which is developed under the influence of the professional environment and active
participation of students in educational and professional activities. The characteristic of the
development of medical students’ professional consciousness which is considered in unity is
given: activity, consciousness, community. It is stated that modern society needs highly qualified
specialists, future physicians, and it is necessary to train them at the stage of professional training
at higher medical educational institutions.

Keywords: personality, consciousness, self-consciousness, professional consciousness,
medical student’ personality, professional consciousness formation, professional consciousness
functions, professional consciousness characteristics, professional consciousness components,
models of professional activity.
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TBOPUUH NOTEHIIAJ KA3OK SIK 3ACIE ®OPMYBAHHSI
COUIOKYJAbTYPHOI KOMIETEHTHOCTI YYHIB
MOYATKOBOI IKOJIN

IBamkeBnu E.E., TepnoBuxk H.A. TBopumii norennian ka3ok sk 3acid ¢gopmyBaHHs
COLIOKYJIBTYPHOI KOMIETEHTHOCTI YYHIB MOYATKOBOI IIKOJIH. Y CTAaTTi aBTOPU OOTPYHTYBa-
JI 3HAYEHHS COILIOKYJIBTYPHOI KOMIIETEHTHOCTI. Bysio mokas3aHo, 1110 COLIIOKYJIbTYpPHA KOMIIETE-
HTHICTb nepeadayae po3yMiHHS OCOOMCTICTIO HAIllOHAIbHO-KYJIBTYpHOI crielM(iKU MOBJIEHHE-
BOi MOBEJIIHKHU 1HIIOT JIOAMHU Ta BMIHHS BUKOPHUCTOBYBATH €JIEMEHTHU COIIOKYJIHTYPHOTO KOH-
TEKCTY, 110 MAlOTh BIJHOIIEHHS O MOPO/KEHHS Ta CHPUHHATTS MOBIEHHS 3 TOUKH 30Dy L€l
MOBH. 3a3HAa4Y€HO, IO J0 HAlllOHAJIbHO-KYJIbTYPHOI crieln(iKK MOBJIECHHEBOI MMOBEAIHKU BiJIHO-
CSATh 3BMYAl, MpaBUia, HOPMH, COIiaJibHI KOHBEHIII, PUTYyalH, COLiaJIbHI CTEPEOTHUIIH, 3HAHHS
PO KpaiHy, MOBa SIKOT BUBYAETHCS TOILO. byno moka3aHo, 1110 HaI[lOHAJbHUI MEHTAJIITET € CIO-
coOOM MMCJICHHS MPEACTaBHUKIB MEBHOT KYIbTypu a00 CYOKYIbTYPH, SIKHI BU3HAYA€ IXHIO IO-
BEJIIHKY Ta OUYIKYBaHHS 1HIIHUX 0cCi0. 3a3Ha4eHO, [0 MEHTAIITET KpaiHU BUBYAETHCS Y TPHOX Ha-
IpsIMKax: 3arajJbHOMY, CUTyaTHBHOMY Ta y HalpsMKY KyJbTYpPHOTO caMOBH3HaueHHs. [[o 3ara-
JBHUX XapaKTEPUCTUK MEHTANITETy BIIHOCSTH: 3HAHHS, MOBEIIHKY Ta CTaBJICHHS. SICKpaBUMU
MPUKIIAAaMHU eKCIUTIKAI] X CKJIaJOBUX MOXKYTh OyTH CBSITa, TpaAuLii Ta 3BU4ai HOCIiB MOBH.
CutyaTuBHI XapaKTEPUCTHUKU MOXKYTh BKJIIOYAaTH OCOOJIMBOCTI MEHTANIITETY, CHPUUHATTS Ta BU-
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IBaikeBuY E.E., TEPHOBUK H.A. TBOPYHH I10 TEHIIIAJI KA30OK AIK 3ACIK...

pa’keHHsI. ABTOPH CTaTTi TaKOXX HAroJOCHIIH, 1110 MEHTAJBHICTD Nepedadae KylIbTypHe CaMOBH-
3HAYCHHSI, SIKE MOXKE BMIIIIYBATH SIK 3arajibHi, TaK 1 CHTyaTHBHI XapaKTePUCTHUKH. 3 METOIO OKpe-
CJIEHHS 3aC001B PO3BUTKY COLIOKYJIBTYPHOI KOMIIETEHTHOCTI YUHIB aBTOPH CTATTi 3alIPONIOHYBa-
JIM U1l HUX TICBHI BIPaBU (BUKOHAHHS SKHX MAJIO 3[IHCHIOBATUCS IICIISI TOTO, SIK IIKOJISAPI MPO-
yuTaIu Kas3ky). BripaBu nepenbadanu cucreMaTnyHe CTAHOBIICHHS HaBUYOK Ta BMiHb, sKi i (op-
MYIOTh COIIIOKYJBTYPHY KOMITETEHTHICTh IIKOJISAPIB. BU3HAYEHO TICHMXOJIOTTYHI YMHHUKH aKTyalli-
3alii MPOAYKTUBHOTO CTAHOBJICHHS COLIOKYIBTYPHOI KOMIETEHTHOCT] YUHIB IIOYaTKOBOI IIKOJIH.

Kutio4oBi cj10Ba: COlIOKYIbTYpHA KOMIETEHTHICTh, TBOPYHMI MOTEHITIaN, Ka3KH, HaIlio-
HaJIbHA MEHTAJIBHICTh, KyJIbTYypa, CyOKyIbTypa, KyJbTypHE CAMOBHU3HAYCHHS, 3HAHHS, TIOBEiH-
Ka, CTaBJICHHSI.

HNBamxkesu4 J. J., TepnoBuk H.A. TBopyeckunii moTeHHan CKa30K KaK CpeICcTBO
¢GopMupoBaHMs CONHOKYJLTYPHOH KOMIIETEHTHOCTH Y4YAIIMXCS HAYAJbHOH IIKOJIbI.
B crarpe aBTOpEI 000CHOBANIM 3HAYEHHUE COLMOKYJIBTYPHOW KOMIETEHTHOCTH. BbUIO mMokasaHo,
YTO COLMOKYJBTYpHAasl KOMIIETEHTHOCTb IIPEAIOJIAracT IMOHUMAaHUE JIMYHOCTBIO HAIlMOHAIbHO-
KyJbTYpPHOH CIIeIU(UKH PEUEBOTO MOBEIEHHS IPYroro 4eloBeKa U yMEHHE MCIOIb30BATh dJie-
MEHTBI COLIMOKYJIBTYPHOIO KOHTEKCTa, UMEIOIME OTHOLICHHUE K MOPOXKICHUIO U BOCIPHUATHIO
peun C TOYKH 3pEHHS ITOTrO si3bika. OTMEUEHO, YTO K HAMOHAIBHO-KYJIBTYPHOU creruduke
pEeUYeBOro MOBEJEHUS OTHOCATCS 00bIYaH, NMpaBHiia, HOPMbI, COLIMATIbHBIE KOHBEHIMH, PUTYaJIbI,
COLIMAJIbHBIE CTEPEOTUIIBI, 3HAHUS O CTPAHE TOrO SA3bIKA, KOTOPBIM M3ydaeTcs. bbulo MMOKa3aHo,
YTO HAllMOHAJIbHBIA MEHTAJIMUTET SBISETCA CIIOCOOOM MBILUIEHUS MpPEJCTaBUTENEH OnpeaencH-
HOM KyJBTYpBl UJIM CyOKYJIbTYpPbI, KOTOPBIA ONpPENENsIeT MOBEACHUE U OKUIAHUS APYTUX JIULL.
OTMeUeHO, UTO MEHTAJIMTET CTPaHbl U3ydaeTcsl B TPEX HAINPABICHUSX: B OOIIEM, CHTYaTUBHOM U
B HalpaBJICHUH KYyJIbTYpHOro camoonpenenenus. K o0mum xapakTrepucTukaM MEHTaIUTETa OT-
HOCSTCA: 3HAHUS, [IOBEJCHUE U OTHOLIEHUS. SIpKMMM IpUMEpaMu dKCIUIMKALMK 3TUX COCTABJIS-
IOIIMX MOTYT OBITh MPa3aHUKH, TPATUIMHA U 00bIYad HOCHTENCH si3bIKa. CHUTyaTHBHBIE XapaKTe-
PUCTUKU MOTYT BKJIIOYaTh OCOOEHHOCTH MEHTAJIMTETa, BOCHPUSATHUS U BbIpaKeHUs. ABTOPHI CTa-
TBU TaK)K€ OTMETHJIM, YTO MEHTAJIBHOCTh MPEIIIONIAraeT KyJbTYpPHOE CAMOOIIPEACICHUE, KOTO-
poe MOXKeET coJiepXkaTh Kak 00Iue, TaK U CUTyaTUBHBIE XapakTepUCTUKU. C LIeIbI0 ONpeaesIeHHs
CPECTB Pa3BUTHS COLMOKYJIBTYPHOM KOMIIETEHTHOCTH YYalllMXCs aBTOPBI CTATbU MPEIJIOKUIN
JUI HUX OIpeJesEHHbIE YNPAKHEHUS (BBIMOJIHEHHE KOTOPHIX JOJKHO OBLIO OCYIECTBIIATHCS
1ocjie TOro, KaK MIKOJbHUKH MPOUYUTANIN CKa3Ky). YIpakHEHUs MpeaycMaTpuBaIl CUCTEMaTH-
YeCKOe CTAHOBJIEHUE HaBBIKOB U YMEHMMH, KOTOpBIE U (POPMHUPYIOT COLIMOKYIBTYPHYIO KOMIIETE-
HTHOCTb UIKOJIbHUKOB. OIpeieseHbl ICUX0JI0rH4eckre GakTophl aKTyalu3aluu IpOAYKTHBHOTO
CTaHOBJICHUS COLIMOKYJIBTYPHOU KOMIIETEHTHOCTH Y4alllUXCsl HAYaJIbHOW LIKOJIBI.

KuiroueBblie €10Ba: COLMOKYIBTYpHAss KOMIIETEHTHOCTh, TBOPYECKUM IMOTEHIMAN, CKa3-
KM, HallMOHAJIbHAs MEHTAJIbHOCTh, KYJIbTypa, CYOKYJIbTYpa, KyJIbTYpPHOE CaMOOIpe/eleHHe,
3HAHUS, IOBEJACHUE, OTHOILICHHUS.

Introduction. In the psychological literature it has been noted that the
elementary educational level of schoolchildren of primary school age requires the
comprehensible, authentic language by pupils. In order to meet these requirements,
in the classroom it is suggested to use foreign-language fairy-tales. By introducing
the structure of the educational process for pupils, the teacher immediately
achieves several goals: he/she adds the necessary positive emotional component
and attracts children to authentic sources of another language and culture. Also we
have to add that these fairy-tales contain a great educational potential. For
example, H.A.Witkin & D.R.Goodenough [4] stated the foundations for pupils’
activity with fairy-tales about domestic animals at school, paying particular
attention to the fact that without a vivid, beautiful fairy-tale mastering the
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consciousness and feelings of the child nobody can, so in such a case we can not
imagine the developing of a child’s thinking, his/her memory and speech without
fairy-tales.

The analysis of the latest scientific researches and publications. Many
scientists have dealt with the question of introducing fairy-tales into the structure
of foreign language lessons (D.L.Master [2]). Recently, the most popular means of
activities with fairy-tales at school are the dramatization and performing
(V.A.Molyako [1]), to which the researchers continued to appeal. Such approach
creates favorable conditions for mastering a new material, the formation of
different competencies, and forms a stable motivation for studying a foreign
language.

Despite some success the theoretical foundations of the problem of early
development of socio-cultural competence still remain largely unexplored. As
before, there is no complete clarity in the issues according to the structure and to
the content of socio-cultural minimum for elementary school, but the methodology
for the formation of socio-cultural competence of pupils of primary school age has
not been developed yet. Textbooks for elementary school teach English mainly on
the realities of native culture. They are not provided with the necessary minimum
of etiquette-visual formulas for communication and a set of situations for modeling
the interactions of Ukrainian children with their English-speaking ones. The task of
deliberate activity on the culture in the models of inner speech is not at all
Imposed, since these textbooks are “dumb”, they are not provided with authentic
audio material.

It should be noted that the active practical use of authentic fairy-tale texts
with schoolchildren from primary school has not yet become widespread in native
surrounding. A great attention of psychologists and teachers of elementary school
in the study of foreign languages is still based on some forms of children’s
folklore: songs, lyrics. In contrast, reading and listening to fairy-tales has been paid
much less attention. We also have to note that psychological development of the
person concerning the use of fairy-tales for teaching foreign languages is more
oriented towards the formation of linguistic, discursive, strategic competences than
socio-cultural one. So, in my opinion, the potential of a fairy-tale to form socio-
cultural competence at elementary school is still not sufficiently studied. So we
chose this problem as a topic of our research.

The objective of our research is to find the best ways of organizing the
educational process and to find the rational components of the content of teaching
pupils from elementary school, firstly, to understand fairy-tailes, and, secondly, to
develop schoolchildren’s socio-cultural competence by means of this authentic
material.

The tasks of our research are:

1. To explain the meaning of socio-cultural competence.

2. To show the means of the developing of pupils’ socio-cultural
competence in a way to propose them exercises based on some theoretical
principles (after schoolchildren read a fairy-tale).
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3. To present exercises the systematic implementation of which involve the
development of skills on the structure of socio-cultural competence.

4. To determine psychological factors of realizing the productive
development of socio-cultural competence.

The results of the research and their discussion. At the same time, the
central problems of restructuring teaching of a foreign language at secondary
schools are the question of defining goals and the content of training that would be
adequate for pupils, in developing the ideas that teaching is not only the language,
but the language in the broad sense of this word, because it is presented as the most
effective one means according to the development of pupils’ socio-cultural
competence.

Nowadays the communicative approach of teaching a foreign language is of
particular importance. One of its important components is socio-cultural competence.
Socio-cultural competence implies acquaintance of those who study understanding
the national-cultural specificity of the person’s speech behavior and the ability to use
the elements of socio-cultural context relevant to the generation and perception of
speech in terms of this language. These elements are customs, rules, norms, social
conventions, rituals, social stereotypes, knowledge of the region, etc.

For the development of socio-cultural competence it is not necessary to
know so called “regional” studies as a complex of scientific disciplines, and so-
called “background” knowledge, such as knowledge of the country and its culture,
known to all inhabitants of this country. The peculiarities of displaying the reality
in the paradigm of specific languages create linguistic pictures of the world, the
discrepancy of which is a major obstacle to achieve a full understanding of the
participants in this or that communicative act. Knowing “background knowledge”
of the language would include a foreigner into a foreign language community, give
him/her “cultural writing”, and vice versa. The lack of cultural literacy makes
him/her a stranger who can not understand what the native speakers only hint in
the processes of verbal and written communication. Considering the socio-cultural
competence, one should speak not only about the background knowledge of the
region, but about the competence of cultural and regional studies as a component
of socio-cultural competence in general.

A great amount of “background knowledge” that a learner can understand is
always limited by the number of hours for the subject “A Foreign Language”.
Therefore, we can not forget about assimilating all foreign language cultures, but
also about creating their models, which could functionally be replaced instead of a
real system of a foreign culture. In terms of volume, it is much less, but each
representative should be a representative of the culture and its people. Another
function of the model of culture is to be repeating, that is to be able to present
pupils with the basic information about the country as a whole, its social structure,
the realities of everyday life, its art, literature, which can provide the learner the
opportunity to participate in a dialogue of cultures.

We shall emphasize that socio-cultural competence consists of regional
knowledge and linguistic-ethnographic competence. Country-specific competence
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Is the knowledge of pupils about the culture of some country, the language of
which is studied (knowledge of history, geography, economy, state system,
peculiarities of everyday life, traditions and customs of this country). So, linguo-
ethnographic competence presupposes the formation of a coherent picture of
national-cultural features of the country, which will associate with the linguistic
unit the same information as a native speaker, and thus achieves complete process
of communication between its partners.

But this approach is closely defining the structure of socio-cultural
competence which is limited to certain knowledge, but besides the knowledge
inside socio-cultural competence it also includes skills and abilities. So,
N.O.Mykhalchuk & E.Z.lvashkevych thinks it expedient to use instead of the term
of country-specific competence — such as culturally country-national competence,
which means not only certain cultural knowledge of the country, but also skills and
abilities that help to develop the abilities of pupils to communicate and understand
each other [3, p. 4]. Considering the cultural and regional studies of competence as
a complex formation, N.O.Mykhalchuk & E.Z.lvashkevych highlight its
components:

- cultural and regional knowledge of historical, cultural, socio-cultural,
ethno-cultural and semiotic background, knowledge in the field of literature, art,
geographic knowledge and knowledge of prominent personalities of this country;

- skills of using and understanding of lexical units of cultural and
ethnographic character in all types of speech activity;

- abilities to use cultural and geographic knowledge in all kinds of speech
activities [3, p. 5].

Without socio-cultural competence foreign-language communication will
not be effective at all. Communicative competence involves the mastering of extra-
linguistic information necessary for providing adequate communication and mutual
understanding, which is impossible without the principle of identity of the
communicants’ general information about the surrounding reality. Intercultural
communication is also promoted by the acquisition of cultural norms of conducting
as a “way of life” as native-speakers. In other words, in the process of learning a
foreign language it is important to involve pupils into a new national culture,
everyday life, traditions, social relations, and, consequently, to form socio-cultural
competence will be enable without schoolchildren’s participation in the process of
intercultural communication. Also we understand intercultural communication as a
dialogue of cultures, which represents a complex developing of “cultural
Language-Personality” (or the Person of the Language and the Person of Culture).
Today these tasks became even more urgent as evidenced by the scientific interest
to the problem of socio-cultural competence.

Today almost all of scientists agree with the fact that a foreign language,
along with communication and raising level of general professional culture, also
has a significant educational value. In contemporary conditions it is a willingness
to promote the establishment of intercultural relations, to represent the country in
the terms of intercultural interactions, to promote a respect to the spiritual values of
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other cultures. That is, the main purpose of learning a foreign language can be
achieved only if it is adequate development of socio-cultural competence of pupils.
It is meant that in the process of formation of communicative competence it is
necessary to educate a communicatively active person who is capable in ensuring
adequate intercultural communication, dialogue of cultures.

The dialogue of cultures implies knowledge of our own culture and culture
of the country / countries what language we study. Saying about this culture we
understand everything that defines the style of life which has be evolved over the
millennia, and the nature of thinking, the national mentality, and not just art,
which, in turn, is also the integral part of culture, reflects and forms it.
Understanding how the geographical location and climatic conditions of our
country affect our life, economy and traditional customs, knowledge of the main
stages of the development of history, outstanding events and personalities,
religious beliefs and ceremonies which facilitate the task of intercultural
communication, the ability to find common and excellent features in our traditions
and styles of life, to maintain dialogues with people from different cultures. Socio-
cultural competence is the instrument of education of a person oriented in the
process of international communication, aware of the relationship and integrity of
the world, the need for intercultural cooperation in solving global problems of
mankind.

We think that psychological content of socio-cultural component of teaching
a foreign language can be shown as: means of social communication, national
mentality and a national product.

The term “socio-communication” includes a set of receptions and means of
verbal and written communication of information by representatives of a particular
culture and subcultures. These all include the language to which we fix the specific
differences between the existing language versions. These differences can be seen
on lexical, grammatical, phonetic levels. Also these levels can include: the
language of signatures, sounds and nonverbal communication, and the features of
written communication — rules for writing dates, addresses, etc.

National mentality is a way of thinking about representatives of a particular
culture or subculture, which determines their behavior and the expectations of
others. The mentality of the country is studied in three directions: a general one, a
situational direction and a cultural self-determination one. Common characteristics
include three based components: knowledge, behavior and attitudes. Bright
examples of these components can be holidays, traditions and customs of native
speakers. Situational characteristics may include the peculiarities of mentality,
perception and expressions. Telling about speaking of mentality we must mention
another element — cultural self-determination, which may include all general and
situational characteristics.

A national product, which is a part of socio-cultural component, is such cultural
area as science and art, history and religion, national parks and historical places. The
purpose of socio-cultural education by means of a foreign language will help to show
pupils such a part of a national product, which the native speaker proudly knows. It is

103



AKTYAJIBHI IPOBJIEMMY 11icuxoJiorii T. 12. I[Icuxojiorig TBOPYOCTI. Buii. 27

also necessary to demonstrate the cultural value of a national product, which is the
background for national and socio-cultural concepts of knowledge.

National mentality

A 4 Y

general situational

peculiarities of

> behavior < cultural self- erception
g b determination - percep )
> attitudes < »  expressions |«

Fig. 1. Characteristics of national mentality of the person

Another important role in showing the notions about the culture of the
country the language of which is studied will be played by the factors of native
socio-cultural environment that must be taken into account when we take into
account developing models for joint process of teaching of a language and
mastering the culture.

In other words, the formation of a complete system of perception of
national-cultural features of the country, which allows to associate with the
linguistic unit the same information as a native speaker does, and thus will provide
to achieve a complete process of communication. Since the main object is not
according to the country, but the background knowledge of the speakers of a
language, their verbal and nonverbal behavior in the acts of communication, their
culture in general, then it can be said that, against the background of the socio-
cultural component, pupils form knowledge about the realities and traditions of the
country, which are included into the dialogue of cultures, get acquainted with the
achievements of national culture from the standpoint of the development of
universal culture in general.

The formation of socio-cultural competence in the connection of teaching a
foreign language aims to transfer a pupil to a minimum of background knowledge
possessed by a native speaker. This is to a certain extent reminiscent of
acculturation, but the acquisition of knowledge about the culture of another people
in linguistic studies differs from this process. Anyone who learns a foreign
language remains a bearer of his/her own culture, but his/her background
knowledge is enriched by acquiring elements of the culture of a country which
language was studied. Thus, as a person understands well a whole world of culture
he/she begins to understand better and appreciate his/her own culture.

Firstly, the introduction of a socio-cultural component in teaching a foreign
language is due to several factors, the main of which is the continuity of the
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concepts of a language and a culture. Secondly, the peculiarities of human mental
activity require the formation of socio-cultural competence in order to ensure an
adequate response of a person to a foreign culture. Due to the sensitivity of social
conventions (rules of courtesy, norms governing relations between generations,
classes and social groups, linguistic codifications of some of the basic rituals in the
life of the society), a sociolinguistic component permeates the whole process of
communication between representatives of different cultures, even when its
participants not aware of its influence.

The formation of socio-cultural competence is influenced by a number of
factors of general development, learning, communication, cultural and language
interrelations, mutual understanding, culture of communication, social
environment, history, cultural heritage, architectural monuments, world outlook,
self-esteem, orientation. To a greater degree, these factors should encourage
students who study in mass schools where they know less about the culture of the
country they are learning. As our goal is to master the national culture, this
involves not only the acquisition of cultural knowledge (facts of culture), but also
the formation of the ability and readiness to understand the mentality of the
speakers of the language having been studied, as well as the peculiarities of the
behavior of people of this country. Language should be studied as the element of
culture, which allows teachers, using the experience of generations, to influence
the formation of situations with national and cultural context.

Country-aware knowledge are in need from a point of view to correct
interpretation of what happens in a specific situation in a different cultural
environment. The ignorance of socio-cultural context and a lack of strategies of
studying cultural information may prove to be significant factors in the process of
communication with native speakers.

Socio-cultural competence allows people who speak a foreign language to
feel practically equal with native speakers (in relation to this or that culture), which
is a significant step towards the acquisition of a foreign language. A final stage of
socio-cultural competence will be the ability of a pupil to operate the necessary
concepts of knowledge and adjust their behavior closer to the behavior, which is
adequate or close to native speakers.

At the elementary school the stage of systematic and consistent activity with
authentic educational materials provides normative mastery of communication
skills. There is a great amount of educational material, which contributes the
formation of socio-cultural and sociolinguistic competencies. The function of a
foreign language as a mean of intercultural communication manifests itself and it is
the instrument in a dialogue of cultures and civilizations of a contemporary world.
Acquisition of a foreign language has been increasingly seen not as the
accumulation of a certain amount of knowledge of the language, but as a certain
level of the development of skills and abilities to use language for oral and written
communication, as a mechanism of knowledge of other peoples and cultures.
Topics for communication deal with various fields of knowledge, including those
which were the subject of studying at the lessons from other subjects (interpersonal
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relations), and from their own life experiences. The degree of independent activity
of students is growing, the types of educational activities are diversified, the
speech situations are actively used, which bring educational communication to real
conditions. Students acquire the ability to read multi-genre literature, understand
radio and television programs of accessible complexity.

One of the leading trends in contemporary methods of studying fairy-tales is
the systematic inclusion into the learning process of a foreign language. Such
cultural elements there are in fairy-tales at all stages of their studying. Therefore, in
the process of learning it is important to attract pupils to a new national culture,
traditions, social relations, to form a positive attitude towards the people of the
country whose language is studied. Thus, socio-cultural competence becomes
more important in the process of learning a foreign language, because as a
language so culture are closely interconnected. Socio-cultural competence includes
linguistic, non-linguistic and country-specific components. The linguistic
component consists of the assimilation and correct use of the vocabulary which is
necessary for communication taking into account socio-cultural peculiarities. The
non-linguistic component is based on the assimilation of certain social behavior
patterns. Country-specific component requires familiarization and knowledge of
historical, geographical and social information about English-speaking countries.

To develop pupils’ socio-cultural competence it is important to propose
them exercises based on such theoretical principles (after schoolchildren read a
fairy-tale):

1. The principle of communicative orientation of learning preserves such
organization of the educational process, which leads to a proper level of practical
mastery of the English language in oral and written forms.

2. The principle of situational and thematic organization of the educational
material creates conditions for the adequate implementation of the idea of
developing the process of communication. The content of language proficiency
occurs the themes proposed by the program, and the main forms of the
organization of communication in speech situations.

3. The principle of a dominant role of exercises. In accordance with the
communicatively oriented approach of learning a foreign language, the priority is
given to communicative-oriented exercises that ensure language proficiency as a
means of communication. However, this does not mean that the educational
process ignores language exercises that facilitate the assimilation of normative
speech in phonetic, lexical and grammatical terms. In accordance with the current
conditions of teaching a foreign language, such exercises play an auxiliary role and
are used in the context of communicative tasks.

4. The principle of taking into account the peculiarities of a native language,
as well as the experience acquired by pupils in their process of their studying,
allows the person to predict possible difficulties in learning English and thus
streamline the learning process.

5. The principle of consciousness of studying is considered as a general
methodological principle, which takes into account the qualitative peculiarity of
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mastering the English language. It involves not only the conscious use of language
units in accordance with their meaning, form and characteristics of use in speech,
but also to situations of communication and spheres of speech functions of each
language unit.

6. The principle of taking into account the age-specific characteristics of
pupils leads to the selection of psychological approaches and content for
communication at each stage of teaching English.

To solve the problem of the development of socio-cultural competence
successfully, it is necessary to use a rational system of training exercises, which
would ensure the phased organization of the learning process. This system should
provide both the selection of necessary exercises that correspond to the
development of skills and abilities of using socio-cultural material, as well as a
certain sequence of exercise data, as well as the regularity of their implementation
in all types of speech activity. On the other hand, exercises which have so called
socio-cultural orientation must meet the criteria developed in Psychology, such as:
communicative exercises, subject-oriented ones, linguistic and speech exercises,
oral and written ones, monolingual exercises.

The development of socio-cultural competence will be successful in the
systematic implementation of exercises which involve the development of skills,
such as:

- to draw parallels between two cultures;

- to choose socio-cultural phenomena according to the task of a teacher;

- to evaluate socio-cultural events and differences in the content of fairy-tales;

- to express your opinion about the plot and characters of this fairy-tale;

- to form associative skills and aesthetic feelings;

- to express your own attitude to historical events of a foreign language culture;

- to form a positive attitude towards the culture of the language having
been studied;

- to interpret socio-cultural information to form critical thinking skills;

- to comment on foreign-language material with socio-cultural content;

- to solve socio-cultural problems in conditional communicative situations.

These exercises should be subordinated to the following stages of the
formation and increasing of socio-cultural competence:

Stage 1: Introduction to socio-cultural environment.

Stage 2: Solving socio-cultural problems with the use of supports.

Stage 3: To provide independent interpretation of socio-cultural realities.

At all stages the role of motivation of the teacher is very important, which
should interest the students in the space of socio-cultural problem, to select the
relevant material and to develop the training exercises of the communicative
character.

Each exercise would be proposed in situations in even small group or macro-
group modes. And it also applies interactive technologies, do not restrict
communication with the regime “a teacher — a pupil”, but also encourage the
process of learning between the students themselves. Consequently, for the
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development of socio-cultural competence of pupils it is necessary to adhere to the
appropriate stages, adequate to their abilities and a complex of exercises of socio-
cultural content. These requirements must be consistent with the purpose of
education, the principle of communication, the presence of verbal-pictorial
visibility, taking into account the age and psychological characteristics of pupils at
primary school. The development of socio-cultural competence will avoid a
“cultural shock”, provide the discussion of the schoolchildren’s opinion in a form
acceptable according to a foreign language culture and perceive it as the equal
partner of communication. The successful resolution of this problem depends on
the success of the correct formation of communicative competence in general at
foreign language classes at higher educational establishments.

Conclusions and further perspectives of providing our researches. So,
psychological factors of realizing the productive development of socio-cultural
competence are:

- to provide psycho-linguistic studies at the English lessons. We mean:
1) to present a commentary of the realities, to study background vocabulary, eti-
quette formulas; 2) to provide historical commentary of English folklore, especial-
ly show the characteristics of the activity with micro-groups of children; 3) at the
English language lessons to present visually-behavioral material, the purpose of
which — to give the idea of communicative actions in the most typical situations of
communication with characters of fairy-tales who play the role of native speakers;

- to organize training sessions with elements of a presentation, which
have a double purpose, the formation of socio-cultural competence and the cul-
ture of using of lexical units by pupils. It is advisable to use these techniques
when carrying out phonetic charges and working with authentic dialogues. It is
about reflecting the rhythm of the phrases having been spoken, changing the
modulation of the voice, rhythmic movements, using background of music with
jazz syncopated rhythm to destroy the established stereotypes of the rhythm of a
native language;

- to provide positive conditions for receptions to use musical-rhythmic
learning component (songs, aerobics);

- to provide positive conditions for receptions of simultaneous interaction
of pupils in moving rows in a “crowd”, in teams borrowed from the intensive tech-
nique, as well as in pairs, small groups and micro-groups;

- to present projective techniques, mainly for individual activity at home;

- to present game techniques at the stages of training and practice: contests,
competitions, games are mobile communicative or cognitive tasks, staging (verses,
songs, scenes), role plays, fairy-tales.

One of the important means of the developing of socio-cultural competence
are fairy-tales that, in an accessible form for children, reveal the peculiarities and
the features of the culture of foreign people. In further our articles we’ll provide
the experimental researches in which we’ll show the results of implementation of
these psychological factors of realizing the productive development of socio-
cultural competence of pupils at primary school.
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Ivashkevych E. E., Ternovyk N. A. The creative potential of fairy-tales to form
socio-cultural competence of pupils at elementary school. In this article the authors explained
the meaning of socio-cultural competence. It was shown that socio-cultural competence implied
acquaintance of those who study understanding the national-cultural specificity of the person’s
speech behavior and the ability to use the elements of socio-cultural context relevant to the gen-
eration and perception of speech in terms of that language. These elements are customs, rules,
norms, social conventions, rituals, social stereotypes, knowledge of the region, etc. It was shown
that national mentality was a way of thinking about representatives of a particular culture or sub-
culture, which determines their behavior and the expectations of others. The mentality of the
country is studied in three directions: a general one, a situational direction and a cultural self-
determination one. Common characteristics include three based components: knowledge, behav-
ior and attitudes. Bright examples of these components can be holidays, traditions and customs
of native speakers. Situational characteristics may include the peculiarities of mentality, percep-
tion and expressions. Telling about speaking of mentality we must mention another element —
cultural self-determination, which may include all general and situational characteristics. To
show the means of the developing of pupils’ socio-cultural competence the authors of the article
proposed them exercises based on some theoretical principles (after schoolchildren read a fairy-
tale). The exercises which include the systematic implementation of the development of skills of
pupils according to the structure of socio-cultural competence were presented. Psychological
factors of realizing the productive development of socio-cultural competence of pupils at prima-
ry school were determined.

Key words: socio-cultural competence, creative potential, fairy-tales, national mentality,
culture, subculture, cultural self-determination, knowledge, behavior, attitudes.
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