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TEACHING FOREIGN LANGUAGE GRAMMAR TO YOUNG LEARNERS

Teaching Grammar to young learners is not easy. The Learning Objective of grammar at
primary school is to improve the speaking and writing skills of the learner. In addition, grammar can
help them become a better communicator. Grammar studies the rules and structure of language,
including parts of speech, sentence structure, and punctuation. That is why Learning Objectives are
to recognize and identify parts of a sentence (subject and predicate), identify and use parts of speech,
identify and apply rules for capitalization and punctuation, compose examples of grammar elements.
In other words, the learners should acquire Grammatical Competence which may be defined as
knowledge of, and ability to use, the grammatical resources of a language.

No one knows exactly how people learn languages although a great deal of research has been
done into the subject (Ellis, R. 2010, Erlam, R. 2003, Shih, J. Y. 2008 and others). Many approaches
have been proposed for grammar teaching and they have met with varying degrees of success and
failure.

We have briefly reviewed the treatment of grammatical explanations by some of the major
methods (Grammar-Translation Approach, Lexical Approach, Direct Approach, Audio-Lingual
Approach, Conscious Approach, Practical Approach, Structural Approach and Situational Approach)
to show the variety of grammar teaching ways and techniques. Having compared all these approaches
we came to the conclusion that the main difference in grammar teaching are the ways in which
different approaches deal with grammar explanations and may help teachers in evaluating available
materials. These are a deductive approach and an inductive approach.

The deductive approach starts with the presentation of a rule and is followed by examples in
which the rule is applied and the inductive approach starts with some examples from which a rule is
inferred.

It is important to stress that the deductive method is not necessarily dependent on translation.
Some studies have failed to establish which method of teaching grammar works best, such as those
carried out by Berendse, E. (2012), Ellis, R. (2010), Erlam, R. (2003), Shih, J. Y. (2008) and others.
In fact, many popular student grammar practice books adopt a deductive approach, with all their
explanations and exercises in English.

To determine the effectiveness of learning English grammar through inductive and deductive

instruction, we have done an experiment the purpose of which was to identify a comparative study
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between teaching students using deductive and inductive approaches to improve students’ ability in
grammar.

According to the issues mentioned above, a research question has been made: which
instruction (inductive or deductive) gives better effect on students’ grammar ability?

We took the two third-grade classes composed classes as the sample. Those samples were
class 3-A whom received deductive instruction and class 3-B whom received inductive instruction.
English is the first foreign language they have learned at school.

After conducting pre-test and post-test, we obtained the desired data.

There were 21 students in inductive class. The pre-test of inductive class showed that there
were three students who got 50, and there were sixteen students who got score more than 50 on the
post-test. Only one student got perfect score after treatment. The mean score of pre-test was 37.05,
and increased up to 71.30 on the post-test. It suggests that inductive instruction can increase students’
grammar ability.

There were 20 students in deductive class. All students presented and took the pre-test and
post-test. On the pre-test, there were only two students who got score more than 50. After the post-
test, there were fifteen students who got the score more than 50. There were three students who got
perfect score on the post-test.

Overall, students’ mean score increase from 35.50 on pre-test to 67.75 on the post-test. This
result implied that deductive instruction also can increase students’ ability in grammar.

Also, scientific observations have shown that inductive approach is more suitable for young
learners. Primary students are better at learning grammar structures from examples rather than
learning them deductively.

The results showed neither test indicated a significant difference between these two
approaches to teaching grammar.

It is predicted that there are some reasons that caused the similar effect between deductive
and inductive approach. One of them, the learner’s characteristics can interact with instructional
conditions that affect learning performance.

The statistic results of this study suggest that in practice, teachers could be free to use both
deductive and inductive approaches. Nevertheless, based on the present findings it can be argued that

if a choice must be made between the two, an inductive learning approach should be taken.
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