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The current global policy on the problems of people with special educational 

needs is based on human rights and the achievement of partnership between various 

socio-political forces. Since, according to the law, any person has the right to define 

and realize their social rights, this area of global policy is aimed at ensuring that all 

people with special educational needs have equal rights to independent and full 

participation in society, including in education. According to M. Modine, «it is a 

policy of partnership between the government, social partners and civil society, 

including people with disabilities» [1, p. 19]. In other words, the new concept for 

people with special educational needs involves mobilizing efforts at at least three 

levels of society: the level of the state, the level of executive power and management 

of social, cultural, public and educational institutions, as well as the level of activity 

and behavior of people with disabilities, their families and immediate environment. 

Since the end of the twentieth century, scholars have been actively researching 

the problems of higher education for people with special educational needs. The basis 

for dynamic changes in this area is the position of society towards people with special 

needs and a number of legal reforms of recent times. The main value in the world has 

become a person in the aggregate of his or her individual needs, capabilities and 

abilities. 
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In recent decades, the world has been undergoing fundamental transformations. 

This applies to human rights, which originated at the end of the Second World War 

and was reflected in the Universal Declaration of Human Rights adopted by the 

United Nations in 1948. It has become a new progressive paradigm on which to build 

relationships between people. 

The legal chronology of the introduction of inclusive education in Europe and 

the world can be presented as a list of legal and regulatory documents adopted in the 

second half of the twentieth century: Universal Declaration of Human Rights (1948); 

Convention against Discrimination in Education (1960); International Convention on 

the Elimination of All Forms of Racial Discrimination (1965); Declaration on the 

Rights of Persons with Disabilities (1975); Convention on the Elimination of All 

Forms of Discrimination against Women (1979); Convention concerning Indigenous 

and Tribal Peoples in Independent Countries (1989); Convention on the Rights of the 

Child (1989); International Convention on the Protection of the Rights of All Migrant 

Workers and Members of Their Families (1990); World Declaration on Education for 

All (1990); UN Standard Rules on the Equalization of Opportunities for Persons with 

Disabilities (1993); Program of Action on the Education of Persons with Special 

Educational Needs (1994); Convention concerning the Prohibition and Immediate 

Action for the Elimination of the Worst Forms of Child Labor (1999); Dakar 

Declaration (2000); Convention on the Protection and Promotion of the Diversity of 

Cultural Expressions (2005); UN Convention on the Rights of Persons with 

Disabilities (2006); United Nations Declaration on the Rights of Indigenous Peoples 

(2007); Resolution 48 of the UNESCO Session «Inclusive Education: The Way of the 

Future» (2008). 

The above chronology coincided with other factors that contributed to the 

further implementation of inclusion, namely: globalization (encouraged international 

cooperation and exchange of experience); informatization (provided access to global 

integration and involvement in the creative process for everyone with special 

educational needs). 
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As part of these profound transformations in human rights observance, which 

put the rights of people with special educational needs in the spotlight, violations of 

their rights and freedoms were highlighted. This allowed for the adoption and 

implementation of the UN Convention on the Rights of Persons with Disabilities [2]. 

The UN Convention on the Rights of Persons with Disabilities recognized a 

new approach to analyzing the living conditions of people with special educational 

needs. It was no longer based on the medical model, which viewed people with 

special educational needs as sick and physically or mentally disabled. The new vision 

was based on human rights. 

In 2003, the Committee of Ministers of the Council of Europe proclaimed that 

«the main objective for the next decade is to improve the quality of life of people 

with disabilities and their families, with particular emphasis on their integration and 

full participation in public life» [3]. 

In 2006, the UN Convention on the Rights of Persons with Disabilities was 

adopted, which for the first time officially proclaimed the right of people with special 

educational needs to inclusive higher education. 

However, in practice, the implementation of international legal documents is 

hampered by numerous obstacles. Sometimes «most people with special educational 

needs do not know their rights. Neither public authorities nor educational institutions 

do anything to inform people with disabilities about their rights» [1, p. 73]. 

Thus, the main activity of international organizations for the protection of the 

rights of people with special educational needs and disabilities is related to 

educational activities, as such people are often not informed about their rights and 

opportunities that already exist in their countries. 

List of used sources: 

1. Аргіропоулос Д. Інклюзивна педагогіка: навч. посіб. для наук.-пед. прац., 

студ. закл. вищ. осв. Житомир: Вид. О. О. Євенок, 2020. 248 с. 

2. Колупаєва А. Засадничі понятійно-термінологічні визначення інклюзивної 

освіти. Дефектологія. 2009. № 2. С. 3 – 8.  
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3. Improving the quality of life of people with disabilities: enhancing a coherent 

policy for and through full participation. Second European Conference of Ministers 

responsible for Integration Policies for People with Disabilities 7 – 8 May 2003. 

Malaga, Spain. URL: https://www.un.org/esa/socdev/enable/rights/contrib-ce.htm 

(дата звернення: 23.09.2024) 
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The formation of future teachers' professional orientation depends not only on 

their personal efforts and development, but also on the provision of appropriate 

teaching conditions and environmental support by higher education institutions. This 

article will explore how to help future teachers clarify their professional orientation 

from the aspects of curriculum setting, teaching methods, teaching practice and 

evaluation system. 

I. Curriculum Setting and Teaching Resources 

1. Comprehensive curriculum design：Basic courses such as pedagogy, 

psychology, and instructional design should be combined with specific subject 

knowledge to cultivate the interdisciplinary ability of future teachers. 
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СПОСОБИ ЗАПОБІГАННЯ 138 

Яковишина Тетяна 

ДЕЯКІ АСПЕКТИ ФОРМУВАННЯ НАЦІОНАЛЬНОЇ ІДЕНТИЧНОСТІ 

ТА СОЛІДАРНОСТІ МОЛОДШИХ ШКОЛЯРІВ 141 

Яремович Марія 

ГРОМАДЯНСЬКА СОЛІДАРНІСТЬ МАЙБУТНІХ УЧИТЕЛІВ 

ПОЧАТКОВИХ КЛАСІВ НОВОЇ УКРАЇНСЬКОЇ ШКОЛИ:  

ШЛЯХ ДО АКТИВНОГО ГРОМАДЯНСТВА В СУЧАСНОМУ 

СУСПІЛЬСТВІ 146 

Ярошенко Ольга 

НАЦІОНАЛЬНА ТА ГРОМАДЯНСЬКА ІДЕНТИЧНІСТЬ 

ЗРОСТАЮЧОЇ ОСОБИСТОСТІ ЧЕРЕЗ ПРИЗМУ ЕКОЛОГІЧНОЇ 

ОСВІТИ 149  
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