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THE PROBLEM OF ORGANIZING THE FACILITATIVE INTERACTION AT THE PROCESS OF
TEACHING PUPILS AT SECONDARY SCHOOLS

The author of the article explained the meaning of “argumentative discourse” from the point of view of
cognitive psychology. It was shown that argumentative discourse was a complex of communicative phenomenon that
included, in addition to the text, extra-linguistic factors (knowledge of the world, thoughts, settings, goals of the partner
of communication) which were necessary for understanding the text.

In this research argumentative discourse was shown from the standpoint of cognitive psychology. The author
highlighted three stages in people’s behavior: a situation, a discourse and argumentation of the first one. It was proved
that argumentative discourse was a psychological implementation of a coded relevant constituent and recipient of
information. It consists of three components: a plot, a dialect (oriented on geographical, time and social factors) and a
dialogue-type (discourse field, discourse register, discursive modus and phases of discourse implementation, general
design of phrases, structuring, content presentation, conclusions, evaluation, interactions). The latter indicates that
argumentative discourse we can understand as a speech act.

The author of the article also identified three approaches to the concept of “argumentative discourse”. It was
shown that the first approach, taken from the standpoint of cognitive psychology, defined discourse as two or more
sentences connected in a content. The second approach provides a functional definition of argumentative discourse as
“any other use of sense”. This approach determines the conditionality of the analysis of the functions of discourse by
studying the functions of phrases in a broad socio-cultural context. The third approach defines argumentative discourse
as the utterance and puts on the interaction of a form and functions of argumentation. In this case, argumentative
discourse is understood not as a primitive set of isolated units of the linguistic structure “bigger than sentences”, but as
an integral set of functionally organized, contextualized units of language use, which have their unique sense.

It was used psycho-diagnostic method of content-semantic analysis (CSA) of discursive thinking by 1.Semenov
with the purpose to study the levels of “argumentative discourse” of teenagers. It was shown that the CSA method was
used to reconstruct and to analyze thought processes in situations of solving small creative tasks. The last the author of
the article meant as psychological factor of effective facilitative interaction. It was proved that the process of solving a
person’s creative task was meant as a problem-conflict situation. It was determined by the ambiguity of the conditions
of the problem, which provoked the use of stereotyped means of solution that did not lead to the achievement of the
result. At the same time, the problem arises in the process of meaningful transformation of the conditions of this
problem, when the intellectual means of the individual, which are not enough for its solution, characterize the
intellectual sphere of thinking. Cognitive dissonance characterizes the personal aspect of facilitative interaction and
shows itself as a special emotional state of a person, which arises when it is a collision of the latter with a problem,
which it can not be solved with the help of an existing means-stereotype. The person’s experience of inadequacy in a
problem situation blocks his/her intellectual activity, so the result can not be achieved. On the other hand, the problem
is the condition of active cognitive activity, and the conflict is the presence of contradictions.

Also the author of the article proposed levels of the formation of the argumentative discourse of adolescents.

Key words: argumentative discourse, facilitative interaction, cognitive psychology, method of content-semantic
analysis of discursive thinking, creative tasks, cognitive dissonance.

Introduction. In the psychological literature (Glenn, 1983; Mykhalchuk, lvashkevych, 2015) it was showed
that facilitative interaction develops logical thinking of pupils, especially the ability to think and to conclude. But even
here facilitative interaction has some kind of danger when abusing it. It can develop a very harmful habit of a pupil of
juggling his/her thoughts, paying more attention to the form, rather than to the content of thinking (Onydpiesa, 2013).

We totally agree with these authors (Hoffman, 1961; Onufrieva, 2015) who think that facilitative interaction is
a heuristic way of presenting a new material and it can have a good effect, when the teacher thinks about psychological
characteristics of children. Effective facilitative interaction makes sense only when the pupils themselves, under the
guidance of teachers, draw conclusions. Therefore, it is required from the teacher to ask questions so that they stimulate
the pupils’ opinion and direct the discussion into the way of argumentative discourse (Lakin, 1972). The last problem is
the subject of our research.

So, the aim of our article is to describe the content of argumentative discourse, to show the ways of its
implementation in the process of facilitative interaction.

The tasks of our research are:

1. To explain the meaning of “argumentative discourse” from the point of view of cognitive psychology.

2. To identify three approaches to the concept of “argumentative discourse”.

3. To use psycho-diagnostic method of content-semantic analysis (CSA) of discursive thinking by I.Semenov
to study the levels of “argumentative discourse” of teenagers.

4. To propose levels of the formation of the argumentative discourse of adolescents.

Methods and methodical instrumentation of the research. The following methods were used in our
research: a categorical method, a structural-functional method, the methods of: analysis, systematization, modeling,
generalization. In order to study the degree of formation of argumentative discourse of adolescents, we propose to use
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various methods, traditional for psychological experimental researches (questionnaires, tests, creative activities of
pupils, conversations, written interviews, observations). The basis for our research is the method of content-semantic
analysis (CSA) of discursive thinking by I.Semenov (Ceménos, 1976).

The results of the research and their discussion. Traditionally discourse has the meaning of understanding of
oral or written information. In recent decades, the term has become widespread in humanities and has gained new
meanings. Frequent identification of the text and the discourse is linked, firstly, because of the lack of a terms’
equivalent in French and English and in some other European languages, and, secondly, to the fact that earlier in the
scope of the notion the discourse was included into teaching practice. As discourse analysis became a special field of
empiric researches, it became clear that the meaning of “argumentative discourse” was not limited to written and verbal
speech, but also indicated the main semiotic processes. The emphasis in the interpretation of discourse is placed on its
interactive nature. Discourse is, first of all, a language immersed in our life, in a social context (for this reason, the
concept of discourse is rarely used in relation to ancient texts).

Argumentative discourse is not isolated textual or dialogical structure, because much more meaning within it
acquires paralinguistic accompaniment of a language that performs a number of functions (psychological,
psycholinguistic, semantic, emotional, evaluational, etc.). Also we think that argumentative discourse is an essential
component of socio-cultural facilitative interaction.

The use of mechanisms of argumentative discourse in the process of studying is necessary, because as one of
its important functions is to familiarize those who learn a foreign language in a paradigm of a different culture in
different situations.

Argumentative discourse is also important for language learning, which needs to be studied not in isolation, but
in a context, that is, with a help of discourse we can show how a certain language phenomenon is used in one or another
speech situation.

Throughout the term’s existence, the concept of “argumentative discourse” was interpreted ambiguously. So,
I.Malzman (Malzman, 1956) considered argumentative discourse to be a coherent text. Other scientists (Hoffman,
1961) regard it as a type of discussion. Some other scientists, for example, Rose (G.Rose, 1992) calls discourse a
collection of texts of a certain thematic direction: 1) special discourse is in texts of monographs; 2) popular science
discourse is in popular scientific magazines and texts; 3) psychological discourse is understanding of psychological
texts and textbooks; 4) legal discourse is in texts of the country’s legal system.

Argumentative discourse is also called a process associated with a real speech production, which unfolds in
some time and in some space in a certain way. Argumentative discourse is also interpreted as a dialogue (Mykhalchuk,
Ivashkevych, 2015), and as a category of speech, materializing in the form of oral or written texts, completed from the
semantic and structural point of view.

There is a definition of argumentative discourse as a social and communicative object, basic linguistic
characteristics of which are determined by contacts with the practical actions necessary for providing argumentative
discourse into teaching practice.

We think that argumentative discourse is a complex of communicative phenomenon that includes, in addition
to the text, extra-linguistic factors (knowledge of the world, thoughts, settings, goals of the partner of communication)
which are necessary for understanding the text. In our research argumentative discourse is shown from the standpoint of
cognitive psychology. For example, we highlight three stages in people’s behavior: a situation, a discourse and
argumentation of the first. We think that argumentative discourse is a psychological implementation of a coded relevant
constituent and recipient of information. It consists of three components: a plot, a dialect (oriented on geographical,
time and social factors) and a dialogue-type (discourse field, discourse register, discursive modus and phases of
discourse implementation, general design of phrases, structuring, content presentation, conclusions, evaluation,
interactions). The latter indicates that argumentative discourse we can understand as a speech act.

Also we identify three approaches to the concept of “argumentative discourse”. The first approach, taken from
the standpoint of cognitive psychology, defines discourse as two or more sentences connected in a content. The second
approach provides a functional definition of argumentative discourse as “any other use of sense”. This approach
determines the conditionality of the analysis of the functions of discourse by studying the functions of phrases in a
broad socio-cultural context. The third approach defines argumentative discourse as the utterance and puts on the
interaction of a form and functions of argumentation. In this case, argumentative discourse is understood not as a
primitive set of isolated units of the linguistic structure “bigger than sentences”, but as an integral set of functionally
organized, contextualized units of language use, which have their unique sense.

The expansion of the sphere of use of the concept of “argumentative discourse” led to the fact that it could
also be used in the theory of teaching foreign languages. According to scientists, the borrowing from the linguistics of
the term “argumentative discourse” (Rose, 1992) and then the application of discursive analysis in psychology is
important. This allows for a better distribution of foreign language discursive structures that are the main characteristics
of a particular sphere of communication, since argumentative discourse helps to select and make the whole structure of
necessary texts, defines the categories of different documents. Some psychologists such as L.Onufrieva (Onydpiega,
2013) believe that discursive analysis also allows a specialist who has come across a communicative situation to acquire
the necessary skills to transfer the discursive competence from one discursive space to another.

Consequently, the introduction of the concept of “argumentative discourse” in the theory of cognitive
psychology was not an accidental use of this term. The notion of “argumentative discourse” is used by a number of
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sciences who think about it from different perspectives. The understanding of argumentative discourse as a speech act is
important for the theory and practice of teaching, for example, a foreign language, which is not limited to specific
language expressions, but also has certain extra-linguistic parameters (personal and social characteristics).

In order to study the degree of formation of argumentative discourse of adolescents, we propose to use various
methods, traditional for psychological experimental researches (questionnaires, tests, creative activities of pupils,
conversations, written interviews, observations). The basis for our research is the method of content-semantic analysis
(CSA) of discursive thinking by 1.Semenov (Ceménos, 1976).

The CSA method is used to reconstruct and to analyze thought processes in situations of solving small creative
tasks. The last we mean as psychological factor of effective facilitative interaction. Within the framework of this
tradition, the process of solving a person’s creative task is meant as a problem-conflict situation. It is determined by the
ambiguity of the conditions of the problem, which provokes the use of stereotyped means of solution that do not lead to
the achievement of the result. At the same time, the problem arises in the process of meaningful transformation of the
conditions of this problem, when the intellectual means of the individual, which are not enough for its solution,
characterize the intellectual sphere of thinking. Cognitive dissonance characterizes the personality aspect of facilitative
interaction and shows itself as a special emotional state of a person, which arises when it is a collision of the latter with
a problem, which it can not be solved with the help of an existing means-stereotype. The person’s experience of
inadequacy in a problem situation blocks his/her intellectual activity, so the result can not be achieved. On the other
hand, the problem is the condition of active cognitive activity, and the conflict is the presence of contradictions.

In our experimental research 103 pupils of secondary school Ne 15 in the town of Rivne were participated. The
experiment was organized from September 2018 to March 2019. Its goal was to establish the degree of the development
of argumentative discourse of schoolchildren on the basis of patterns of manifestation of the interconnection of
perceptual, contextual, integrative images, which were formed at different stages of comprehension of the content of the
novel in the situation of internal discursive solving of creative tasks in conditions of a diverse English-speaking
environment.

Experimental and control groups were formed by the method of randomization (103 pupils):

- experimental groups:

E1 (37 pupils) — 9-A form, school Ne 15.

E2 (27 pupils) — 9-B form, school Ne 15;

- control groups:

C1 (33 pupils) — 9-C form, school Ne 15.

C2 (36 pupils) — 9-D form, school Ne 15.

The statement of the relationship of argumentative discourse and the English-speaking environment, as well as
the specifics of the latter, was established by us by comparing the data of two groups of pupils. One of them
(experimental class E1 and control class C1) consisted of pupils studying English 7 times a week, another (experimental
class E2 and control class C2) — teenagers who had English lessons 3 times a week. So, the difference between
programs acts as a variable value of the English-speaking environment.

The degree of formation of the argumentative discourse of schoolchildren at the first stage of experiment was
determined by the following criteria: the reflection by adolescents of the situation of perception of the problem as a
communicative situation; stability in the implementation of a communicative position; reflection of the specificity of
literary imagery and creativity. All these factors we mean as psychological ones of facilitative interaction.

Levels of the formation of the argumentative discourse of adolescents at the stage of the experiment were
characterized as:

- a high level — a stable communicative position taken by a pupil in the perception of the literary task, the
combination of rational and emotional factors in the perception of the literary image, the presence of semantic
interpretation;

- a medium level — instability of reflection by secondary school pupils of the situation of communication with
English literature as a situation of facilitative interaction, uncertainty of the semantic interpretation of the novel
proposed by the teacher;

- a low level — lack of understanding of the pupil the subject of communication, as well as misunderstanding of
the content of the novel.

Based on the communicative position taken by the pupils, four groups of pupils were formed. The tasks
consisted of three issues:

1. What does the author express in this novel?

This question was asked with the aim to reveal the pupil’s understanding of the novel as a whole and implicitly
includes information on the way of penetration into the content of the novel from the standpoint of its author.

2. Why do events in a novel unfold precisely in such a sequence?

3. What does this novel mean?

The second and the third questions focus pupils on certain meaningful moments of the novel and allow to
identify the ability of adolescents to comprehend and interpret these points of view. In addition, they could be the basis
for creating a content model for the answer to the first question.

The results of the first stage of the experiment showed that in groups of pupils only some compositions were
corresponded to a high level of the development of argumentative discourse. In compositions of schoolchildren who
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have the criteria of a high level of the development of argumentative discourse, there is a correlation between the
position of the author and the pupil’s own position, as well as comprehension of literary and artistic speech as a kind of
language of communication, which provides the most complete (in comparison with compositions of the middle and
low levels) representation of the literary layer: “subjectively”, “emotionally personal”, “figurative representations”,
“literary-historical” ones). It is necessary to note the imagery of the speech of pupils, who have developed the ability to
imaginative perception of a novel. The use of a high-level vocabulary is an indicator of the fact of a creative process of
comprehension of the literary image and of the means were used by pupils in compositions.

Compositions of the middle and low levels are marked by a sharp imbalance of the components of the novel
(substantive basis and semantic interpretation), which correspond to the lack or instability of pupils displaying the
situation of reading a novel as a process of facilitative interaction. Pupils with a high level of the development of
argumentative discourse attempted to abstract from the author's personality of the novel. Sometimes they replaced
themselves with a certain abstract subject (for example, the hero of the novel), but in interpreting the content of the
pupils did not depart from the events depicted by the author. Pupils who were in the position of the author of the novel,
made an attempt to understand it in a broader literary context. The literary-historical context in the form of knowledge
of a pupil from the position of the author of the novel, the history of his/her writing, played a different role in the
process of understanding the content of the novel: in some cases, the pupil is limited his/her understanding of the
knowledge of this novel and did not expand the literary layer (in particular, his/her operational and substantive
components) or did not correlate the content of the novel with his/her own ideas that arose in his/her perception, that is,
he/she did not depart from the position specified by the author of the text.

The distribution of solving literary creative tasks by pupils according to the levels of understanding of the
content of the novel, as well as the levels of the developing of the argumentative discourse of adolescents is presented in
Table 1.

Table 1
Percentage of solving by pupils
literary creative tasks according to the levels of
understanding the content of the novel
(the first stage of the experiment)
Levels of the development of Groups

argumentative discourse E1 E> C: C
A high level 14 17 15 16

A middle level 23 24 20 25

A low level 63 59 65 59

The analysis of the results in Table 1 allows us to draw the following conclusions. The influence of the pupil’s
communicative position on the character and the depth of understanding of the content of the novel and on the ability of
adolescents to make dialogues are established. This was evidenced by a high level of the development of argumentative
discourse, fixed in the performance of tasks in which pupils were included into the situation of communication with a
novel. The largest number of such pupils were in the third and the fourth groups (pupils were divided into groups during
the analysis), that is, when the pupils were in the position of the hero and the author of the novel, although in general
the number of adolescents with a high level of the development of argumentative discourse in all groups was
insignificant.

So, for pupils of all groups it was very difficult to reach a communicative position. We can assume that the
experience of pupils according to this type of thinking is insignificant. This is confirmed by the refusal of some pupils
to perform this task (for example, 13,8% in group E1 and 25,7% in group C2). The latter, however, requires a more
detailed examination, which emphasizes the need to study the procedural side of the functioning of the argumentative
discourse of schoolchildren, including their mediating communicative and personal moments. This task was the main at
the second stage of the experiment.

The second stage of the experiment had the aim to study the functioning of a comprehensive system of
argumentative discourse of pupils at secondary school in solving creative tasks by them, which was the main
psychological factor of facilitative interaction at the English lessons. An adequate means at the same time was to use a
conceptual model of discursive creative thinking in general and in the interconnection of all its components. Of
particular importance was the study of the system of reflection as a mechanism for rethinking various types of
stereotypes (intellectual, personal, communicative), which cause problem-conflict situations in the process of
facilitative interaction.

The effectiveness of the proposed system of facilitative interaction on the development of argumentative
discourse of adolescents was determined on the basis of comparison of the initial and final stages of the experiment
made by the method of content-semantic analysis of the solution of creative tasks by pupils at the lessons of the English
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language. Thus, the development of argumentative discourse was determined taking into account the values of the
component “monologue utterances’:

1 n
MV = _Emvi x 100,
N i=1

where MV — the specific weiyrt o1 e mnaicator monological statements  1n %o;

mv; (i= 1,2,...,n) — the number of monological statements in the process of solving by i-pupil a creative task;

N — the total number of all pupils’ statements when solving the problem.

Similarly, the values of other indicators that characterize the components of thinking activity were also
counted.

In solving the creative task at the second stage of the research were taken by adolescents who compiled two
samples: group 1, which included pupils of the experimental classes E1, E2; group 2, which includes pupils of C1, C2,
who study by the traditional program of studying English. Pupils were offered a creative task: to organize a heuristic
conversation after reading the text “A Modern Comedy”, book 1, by J. Galsworthy (Galsworthy, 1956). The effective
aspect of solving the problem by pupils had different expressions: problem-solving gave pupils new knowledge (a
content aspect), overcoming the cognitive dissonance due to the need to choose a certain personal position regarding the
English language, finding creative opportunities for the development of pupils’ person.

The ambiguity of the conditions of the task determined the plurality of directions in the thinking search and
determined the multiplicity of answers. The last ones were redrawn by us in the following way:

Level 1. Pupils do not understand the content of a creative task, do not attempt to solve it or even to analyze it.
Pupils, as a rule, can not understand the main idea of the problem, do not agree to make discussions, do not contact with
other adolescents, etc.

Level 2. Pupils only repeat the content of the teacher's creative task and concentrate their attention on the
questions having been formulated, do not attempt to understand or to analyze the problem contained in the task, express
and justify their own points of view according to this problem.

Level 3. Communication of pupils at this level has a clear focus on a particular novel, which, in the opinion of
adolescents, can contribute to the solution of a creative task. Studying the problem, pupils compare the content of the
task with the plot of a particular novel, that is, the process of solving the problem is of a formal nature, fixed on the
subjective level of the literary layer. Pupils analyze or simply explain the choice of ways to solve the problem or
proposed conclusions, correlating their opinion with only one particular novel, therefore, the process of solving the
problem is not creative, but the decision can not be considered by their own, because it was based on the conclusions
drawn in a critical literature that corresponded to the basic idea of a novel (in such a way schoolchildren do not express
their own judgments, but only repeat ideas from English literature or a text).

Level 4. The analysis of the problem situation is carried out only on a superficial level. Pupils analyze only the
content of the proposed task, do not attempt to concentrate their attention and attention of other schoolchildren on the
problem. Therefore, the answers of schoolchildren are of a purely superficial nature, they can not draw conclusions
about the problem and, based on this, outline ways of creative problem solving. Given this, one can not speak of the
presence of a tolerant attitude towards the thoughts of partners of communication in the process of such a discussion,
because the superficial nature of judgments does not provide opportunities for organizing productive communication of
adolescents in order to organize creative problem-solving.

Level 5. Pupils are actively involved into the process of discussing the problem of a creative task proposed by a
teacher or attempting to solve it independently, in the process of individual activity. Teenagers analyze the problem,
which includes a creative task, compare their own points of view with the views of other pupils, have tolerant attitude to
the partners of communication. But, at the same time, adolescents do not sufficiently justify their own positions and,
therefore, do not attempt to develop them for further creative decision-making. Consequently, the process of solving the
problem is limited only to the analysis of its content and comparison of expressed thoughts by pupils.

Level 6. Pupils explain and attempt to substantiate their own points of view on their proposed creative tasks,
while actively collaborating with their partners of communication, saying their opinions and solving tasks offered by the
partners in a tolerant way. But teens, analyzing their own statements and comparing them with the judgments of
communication partners, do not lead the process of solving the creative task to the logical end.

Level 7. Pupils clearly justify their positions by analyzing their own points of view and judgments, comparing
them with the thoughts of other partners in the process of communication. At the same time, pupils display tolerance in
relation to others, even quite opposite statements and means of solving creative tasks by adolescents. Pupils actively
argument their positions, logically explaining and justifying them. Pupils do not deny cooperation with their partners in
communication in the process of solving problematic creative tasks within small microgroups and the whole class.

First of all, it should be taken into account that 87% of pupils in group 1 and 83% of group 2 did not perceive
proposed situation as problematic one and only after several explanations of teachers attempted to make the
continuation of the task. The percentage distribution of answers of adolescent by their types was proposed in Table 3.
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Table 3

Distribution of adolescents’ answers
when they were solving a creative task (in %)

Percentage distribution of answers
The type of answers
Group 1 Group 2
Level 1 31 20
Level 2 28 21
Level 3 11 23
Level 4 16 21
Level 5 9 7
Level 6 2 8
Level 7 3 0

As Table 3 shows, pupils of groups 1 and group 2 did not succeed in solving this task, because they did not
understand the meaning of the problem situation, did not realize its meaning, so attempts to complete the task did not
lead to a positive result. Teens (despite different English language programs) can not creatively approach their own
decision-making, make unconscious steps, although having a certain orientation, do not contribute to the logical
completion of the problem-solving task proposed by the teacher.

The degree of the development of discourse of adolescents is the results of the comparison of the coefficients
of the integrative, modified and contextual images in the stories of schoolchildren (the more often the pupils show in the
story the integrative image in relation to the contextual and modified, the higher the degree of the development of the
argumentative discourse of the pupil). Contextual we considered an image that clearly coincides with the present way in
this context. A modified image was created on the basis of the proposed creative task, that was a logical continuation of
the contextual image. An integrative image arises as a result of a combination of contextual and modified images, in
addition, the pupil draws it with elements of imagination and creativity.

The coefficient of the integrative image was calculated by the formula;

n;
| = _  x 100%
N

where nj —number of pupils’ sayings which include the integrative image;
N — the number of all statements in the pupil’s story.
The coefficients of modified (M) and contextual (C) images were calculated by analogy.
The average values of the coefficients of modified, contextual and integrative images in two groups of pupils
depending on the type of their answers were shown in Table 4.
Table 4
Average values of coefficients of modified, contextual
and integrative images (in%o) in groups 1, 2 depending on the type of answers of adolescent (the second stage of
the experiment)

Group 1 Group 2

T f the answer i ici
ype of the answe value of coefficients value of coefficients
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Level 1 0 100 0 0 100 0
Level 2 35 65 0 32 68 0
Level 3 24 69 7 38 51 11
Level 4 23 69 8 27 61 12
Level 5 41 44 15 38 49 13
Level 6 35 49 16 26 60 14
Level 7 27 55 18 31 57 12

As can be seen from Table 4, in pupils’ stories, schoolchildren of group 1 and group 2 used mainly contextual,
that is, given by the teacher, images, as well as modified images, which are a logical continuation of the contextual
ones. Integrative images occurred only in some stories of schoolchildren. Therefore, we can conclude that, generally
speaking, the low level of the development of argumentative discourse of schoolchildren of groups 1 and 2 is not
connected with specialized program of studying English.

So, facilitative interaction requires active reflection with the aim to solve creating problem situations that
should be solved on the basis of a comprehensive analysis of these situations, suggestions, comparisons, etc. Facilitative
interaction is used mainly at the stage of comprehension of new material. Based on the questions of this type of
conversation, pupils establish internally objective connections between the objects themselves. The question should be
put in relations to real facts obtained in the process of observation, when reading the textbook or reference materials.

Conclusions. A significant place is facilitative interaction in the process of generalization and systematization
of knowledge. Exercises with the component of facilitative interaction can also be proposed for pupils’ homework.
Usually, on the basis of such exercises, pupils are led to find the correct answer, solve the problem, do necessary
conclusions.

The most expedient facilitative interaction is proved that all pupils have mastered the training material well and
the whole class participates in it. Useful is a facilitative interaction based on subjective and abstract visibility (tables,
diagrams). Also problematic questions create contradictions between the facts available to pupils about the knowledge
and new facts, which can not be explained on the basis of this knowledge. To solve such contradictions pupils need new
knowledge which they find on the basis of their own research — objective or logical ones.

In organizing the facilitative interaction, it is important not only to emphasize on the content of the questions,
but also on their form. Questions should be short and accurate, their task is to orient pupils to reproduce knowledge or
to search a creative answer. Alternative questions need to be answered “yes” or “no” should not be formulated;
questions should not give pupils a correct answer. If the pupils did not understand the question, it is necessary to
formulate it shorter, more accessible. Asking questions, the teacher carefully, without interrupting, listens to the answer,
then turns to the class with a proposal to complete or correct the mistakes.

In other our articles we’ll show the dependence of the development of argumentative discourse of pupils
according to modified, contextual and integrative images.
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Aemopkoilo cmammi 0OIPYHMOBAHO 3HAYEHHSI «APSYMEHMAMUBHO20 OUCKYPCY» 3 MOUYKU 30Dy KOSHIMUGHOT
ncuxonozii. byno noxasano, wo apeymeHmamueHull OUCKYPC — Ye KOMNIEKC KOMYHIKAMUBHUX 3aco0i6, KUl 6KIIOYACE,
KpIM MeKCmy, eKCmpaniHe8icmuyHi pakmopu (NisHanus ceimy, OYMKU, HACMAHOBNCHHS, Yl NApmHepa CRIIKY6aHHs),
SKI € HeOOXIOHUMU O PO3YMIHHA MEeKCY.

Y 0ocnioowcenni apeymenmamuenuil Ouckypc Oyio 8ucgimieHo 3 no3uyiti KoeHImueHoi ncuxoaoeii. Aemopkoio
8UOIeHO mpu emanu No8ediHKU JHo0ell. cumyayiro, OUCKypc ma apeymenmayilo nepuwiozo. JogedeHo, o
apeyMeHmamuHutl OUCKYpPC — ye NCUXONI02IYHA peanizayis 3aK0008aH020 GION0GIOHO20 CKIAOHUKA 00epicysayem
neenoi inghopmayii. Bin cxkraoaemovcs 3 mpbox KOMHOHEHMI8: Crodcemy, OialeKmHUux 3aco0i8 (30pieHmo8aHux Ha
eeozpahiuni, uyacogi ma CoyianbHi YUHHUKU) ma 0idl0208020 Muny peanizayii apeyMeHmamusHo20 OUCKYPCY
(napaduema Ouckypcy, peecmpu OUCKYPCY, OUCKYPCUGHUL MOOYC ma gaszu peanizayii Ouckypcy, 3azaivHe
NpoeKmy6anusi Qpas, CMpPYKMypy6auHs, Npe3eHmayis KOHMEHMY, GUCHOBKU, OYIHKU, O0COOIUBOCMI 63aE€MOOii).
Ocmanue c8iduumns npo me, Wo apeyMeHmamueHull OUCKYPC Ci0 PO3YMIMU K CKIAOHUT MOGNICHHEGULL AKIMN.

Aemopkoio cmammi maxKoxc 6UHAYEHO MPU NiOX00U WOO0O0 KOHYEnyii «ap2ymeHmamuno20 OUCKYPCY».
Toxkazano, wo nepwuii nioxio, sIKUL OPIEHMYEMbCSL HA NAPAOUSMY KOSHIMUBHOT NCUX0I02iT, 8U3HAYAE OUCKYPC AK 06a
yy Oilbie peuenb, WINbHO NOG SI3aHUX 3a 3micmom. Jpyeuti nioxio 3abesneuye (OYHKYIOHAIbHE GU3HAYCHHS
aAPSYMEeHMAMUBHO20 OUCKYPCY 5K «OYOb-K020 [HUI020 GUKOPUCMAHHA ceHCyy. Lleil nioxio eusHayae 3yMoO8neHicmb
aHanizy QYHKYiu OUCKYpCYy WLIAXOM GUBYEHHsA (YHKYIL Gpaz y wupokomy coyioKyremypromy kKoumexcmi. Tpemitl
nioxio akmyanizye 3HAYeHHs ap2yMeHmMAamueHo20 OUCKYPCY AK GUCIIOBTIIOBAHHS | pOOUMb AKYeHm Ha 83a€MO0ii popmu
ma @yHkyiu apeymenmayii. Y ybomy 6unaoxky apeymeHmamueHuii OUCKYPC PO3YMIEMbCA He K NPUMIMUueHUll Haoip
[30/1b0BAHUX OOUHUYL MOBLEHHEBOI CMPYKMYPU, «Oilbwutl 3a pedeHHs», a AK YIiCHUu Habip QYHKYIOHATbHO
O0pP2aHi308aHUX, KOHMEKCMYAIbHUX OOUHUYb BUKOPUCTHAHHS MOBU, AKi MAIOMb C80€ YHIKAbHE 3HAUEHHS.

Y emnipuunomy Oocniosicenni uxopucmano ncuxodiaeHOCMUYHUL Memo0 3MICMOB0-CMUCI0B020 AHANIZY
(3CA) oucxypcusnoco muciennsn I.Cemenoga 3 Memoio 8UBUEHHs PIBHI6 apeyMeHMAMUBHO20 OUCKYPCY nioaimKig. byno
nokasamo, wo memoo 3CA 3acmocosyeascs 01 peKOHCMPYKYii ma auanizy MUCIeHHESUX Npoyecie y cumyayisax
pO36’A3aHHA Hesenukux meopuux 3aedamv. Ocmauni asmopka cmammi po32na0and AK HCUXONOTYHUN YUHHUK
egpexmusnoi  pacunimamusnoi 63aemo0lii. bByno 0osedeno, wo npoyec pos3e’s3anHHA MEOPHUX 3a0ay NIONIMKU
PO3yinooms K npobremuo-Kougaikmuy cumyayito. OCMaHHE BU3HAYANIOCS HEOOHOIHAYHICMIO YMO8 Npodiemu, uo
NPOBOKYBANO BUKOPUCTHAHHA CMEPeOmUnHuX 3acobié po36 a3aHHs, AKI He npusgeiu 00 OadCAH020 OO0CASHEHHs
pesynrbmamy. Boonouac, y nionimkie GUHUKAAU HENOPO3YMIHHS MAKOJC 8 NPOYeci 3MICM08020 NepemeopeHHs YMo8 yiel
npobaemu, Koau IHmMereKmyaibHux 3acobig ocobucmocmi Oyio 308cim nHedocmamuvo 074 il po36’azanns. 3azHaueHo,
WO KOCHIMUBHUN OUCOHAHC XAPAKMEPU3YE OCOOUCMICHUL aAcnekm @aculimamuHoi 63aemolii i eusgise cebe 5K
0CcoOIUBUL eMOYIUHUL CIAH JHOOUHU, KU BUHUKAE Y BUNAOKY 3IMKHEHHsT OCIAHHLOI 3 NPOOIEMOI0, SIKY HEMONCIUBO
po3s’sazamu 3a 00NnoMo2oio 0006pe 8idomMoco YyuHesi 3acoby-cmepeomuny. Taxodic 008e0eH0, WO NepedlCUBAHHS
niOIMKOM HeaoeK8amHoOCmi 6 NpoONeMHill cumyayii 3HauHO ONOKYE 1020 IHMENIeKMYAIbHy OIIbHICINb, MOMY
no3umueHo2o pe3yibmamy odocaemu Hemoxcauso. Hazonoweno, wo, 3 inuwozo 60Ky, npobremy cnio pozensoamu AK
YMOBY 30iliCHEeHHsT AKMUBHOI Ni3HABANbHOI OIANbHOCMI, 4 KOHQIIKM — AK Haaewicmb cynepeunocmei. Ocmanue
nioxpecaoe QyHKYIOHANbHUL ACREKM apeyMeHMAMUBHO20 OUCKYPCY.

Takooic agmopom cmammi 3anpPONOHOBAHO PIBHI CHOPMOBAHOCMI APSYMEHMOBAH020 OUCKYPCY RIONIMKIE,
PO3KPpUMO IXHiti 3Micm.

Knrwowuoei cnoea: apeymenmamusnutl ouckypc, acunimamuena 63aemooii, KOSHIMUGHA NCUXONO02IA, Memoo
3MICMOBO-CMUCIOB020 AHANIZY OUCKYPCUBHO20 MUCTEHHS, MEOPYL 3A80AHHS, KOSHIMUBHULL OUCOHAHC.
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