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SUMMARY
Oksana Demkovets (2024). Current Teaching Methods used for English
Language Teaching in Upper Elementary School and the preferred ones for the
Lower Grades. Diploma research of the educational qualification level «Bachelor
Degree». Rivne State University of the Humanities. The manuscript.

As a result of studying scientific literature, the observation of Methodology of
teaching English for senior pupils and the practical development of a model for teaching
foreign languages on the basis of authentic songwriting texts of a regional nature, the
following conclusions were proposed.

Teaching of the development of listening skills of pupils of the senior level at
secondary schools on the basis of authentic English texts of song nature is and remains
an actual problem of nowadays. Successful study of foreign language material by pupils
is possible only by ensuring a close and constant connection between a practical
mastery of linguistic material and the acquisition of foreign culture, primarily through
the use of authentic local lore material of a song nature.

In this research we found that teaching a foreign language has certain peculiarities
that a teacher must take into account in the process of teaching different types of foreign
language material, as well as a differentiated approach, which takes into account as
much as possible the speech skills that need to be developed.

In modern teaching methods, the main attention is paid to the development of
skills and requirements of the use of linguistic forms in real life situations. Therefore,
the use of a communicative approach in teaching and learning foreign languages, in
particular English, becomes of no significance.

The communicative approach requires a teacher to create an atmosphere of co-
operation with pupils actively involved into the learning process in a classroom when
children willingly express their thoughts. The communicative approach covers the use
of problem tasks, various games, quizzes, interviews, discussions, dialogues and other
types of work, the selection of which depends on the age of the students, their linguistic

possibilities and the goal set before the teacher.



Among this diversity of different types of activity at the English lessons we would
like to dwell on one that deserves general attention, because in a case of a successful
approach to it all types of speech activity are practiced: listening, speaking, reading and
writing. Use of songs and music in the scheduled series of tasks must be performed in the
classroom. Teachers use songs from many affairs, the most important of which are the
presentation of a certain topic (vocabulary), the practice of grammatical structures (lexical
units), attentive listening in order to understand the general (detailed) content, control the
understanding of the listener with guidance questions, discussing and expressing the
feelings that arose when listening to the song, enriching students with the cultural
component of another country, developing the written language (from filling in passes to
the construction to the most independent types of activities based on prose texts),
development of imagination, creating a creative atmosphere in the classroom, introducing
an element of diversity and entertainment in the learning process.

When studying English as a foreign language, we used the Keynes method, based
on the use of songs. Songs emotionally enrich the lesson of a foreign language, diversify
its course and change the pace of conduct, provide practice of listening, contribute to the
formation of the aesthetic taste of those who study the language, attract them to the culture
of the country, the language of which is studied, enrich their new linguistic and extra-
linguistic information, etc. When selecting the content of the national-cultural component
from the entire diversity of linguistic-ethnographic material, one that has a pedagogical
value is highlighted, which can contribute not only to teaching communication in a foreign
language, but also to involve the language of studying in the study of the culture of the
country.

Accordingly, in order to teach foreign-language material of high school pupils on
the basis of authentic local lore texts of song nature, a set of exercises and tasks with the
task of updating pupils’ training was developed. In particular, the song, as a special
authentic text, reflecting close to high school pupils’ feelings, empathy, has a great artistic
and aesthetic potential that stimulates speech and contributes to enriching the content of

communication in a foreign language.



Thus, authentic lyrics allow to significantly expand and deepen the knowledge and
representation of children about the surrounding world, to master the skills of using the
methods of various scientific disciplines for the implementation of regional studies and
other research. In turn, country studies as a didactic means in the process of teaching
language and culture acts as a connecting element, which contributes to penetration into
the studied culture.

Key words: song material, authentic lyrics, listening skills, authentic English texts

of song nature, attentive listening, new linguistic and extra-linguistic information.

NemkoBenb (MankeBnd) Oxcana CepriiBaa (2024). Meroau HaBYaHHA, SIKi
BHKOPHMCTOBYIOTBHCH /ISl BUKJAJAHHA AHIJIIHCHKOI MOBH B NMOYAaTKOBiM HIKOJI, a
TAK0K MOKYThb OyTH BHKOPHCTAaHI B JOMIKUIBHUX 3aKJaxax OCBiTH. /[uniomuna
poboma ocsimubo-keanigikayilinoco pienio «baxanaspy». PIBHEHCHKMI JIepKaBHUI
ryMaHITapHUN yHIBepCcUTET. Pykonuc.

B pe3ynbrari BUBUEHHS HAyKOBOI JIITEPaTypH, CIOCTEPEKEHHS 32 HaBUYAHHIM
AHTIMCHKOT MOBH IIKOJISIPIB Ta MPAKTUYHOT pO3POOKH MOl HAaBUaHHS IHIIIOMOBHOTO
MOBJICHHSI Ha OCHOB1 aBTEHTUYHHX ITICEHHUX TEKCTIB KPaiHO3HABYOTO XapaKkTepy, OyIo
3a3HAYEHO, 1110 HABYAHHS PO3BUTKY MOBJICHHS YYHIB MIOYATKOBOTO CTYTICHS CEPEAHBOT
3arajbHOOCBITHBOI IIIKOJIM HA OCHOBI ABTEHTUYHUX AHTJIOMOBHHUX TEKCTIB IMTICEHHOTO
XapaKTepy € 1 3aTUIIAETHCS aKTYaJTbHOIO MPOOIEMOIO ChOTOACHHS. Y CITIIITHE HABYaHHS
YYHIB 1HIIOMOBHOTO MaTepialy MOXJIMBE JIMIIe TpH 3a0e3leueHH]l TICHOTO U
MOCTIMHOTO 3B’SI3Ky MDK MPaKTUYHUM OBOJIOJIIHHSIM MOBHHUM MaTepiajioM Ta
3aCBOEHHSAM 1HO3EMHOT KYJIBTYPH, TIEPII 32 BCE MUITXOM BUKOPUCTAHHS aBTEHTUYHOTO
KpPa€3HaBUOT'O MaTepianry MICEHHOTO XapaKTepy.

VY manoMy IOCHIKEHHI MU 3’SICYBaJM, [0 HABYAHHS 1HITOMOBHOTO Martepiainy
XapaKTepU3y€EThCS TMEBHUMHU OCOOJHMBOCTSIMH, SIKI BUUTEIHh MMOBHHEH BPAaXOBYBATH Y
mpolieci HaBYaHHS PI3HUX BUAIB IHIIOMOBHOTO Martepianxy, a TaKoX JOTPUMYBATHCH
nudepeHIliioBaHOTO MIAX0y, KOJIA MaKCUMAaJbHO OEpYThCS 10 yBarm MOBJICHHEBI

HaBUYKH, 5Kl HEOOX1JHO PO3BUBATH.



VY cyuacHUX MeTOAaxX HaBUaHHS TOJIOBHA yBara MpUAUISIETHCS PO3BUTKY HABUYOK
Ta BUMOI BHKOPHCTaHHS MOBHHX ()OPM Yy pealbHUX >KATTEBUX CHUTyalisfix. I Tomy
HeaOMAKOro 3HaueHHs! Ha0yBa€ BUKOPUCTAHHS KOMYHIKATUBHOI'O MIIXOAY Y BUKJIAJaHHI
1 BUBYEHHI 1HO3EMHO1, 30KpeMa, aHTTIHCHKOT MOBH.

KomyHikaTUBHMIA MIAX11 BUMarae Bil YUUTENsl CTBOPEHHS aTMoc(epu CHiBIparll 3
YUHAMM, AKTMBHOI IX y4yacTi B IMpOLEClI HAaBYaHHS Ha YpOLI, KOJU [ITH OXOYe
BHUCJIOBIIIOIOTh CBOT JyMKA. KOMYHIKaTHUBHHUH TIiAXiJ] OXOIUIIOE BHKOPUCTAHHS
npoOJIeMHHUX 3aB/laHb, PI3HOMAaHITHUX 1rOp, BIKTOPHUH, 1IHTEPB'I0, AUCKYCIH, J1aJIOTIB Ta
THILIKX BHUJIIB POOIT, 10OIp SKUX 3a1€XKHUTh BiJl BIKY YUHIB, iXHIX MOBHHX MOXJIMBOCTEN Ta
METH, Ky CTaBUTh Mepe]] CO00I0 BUUTEIb.

Cepen 11b0ro po3MairTsi BUAIB POOIT XOTUIOCS O 3YNMUHUTHCH HA OJHOMY, SIKHM
3aCIyroBY€ Ha 3arajibHy yBary, TOMY 110 TIPH BJAJIOMY MiIXO/1 0 HHOTO TPEHYIOTHCS BC1
BUIM MOBJICHHEBOI JIISUTBHOCTI: ay/IIOBaHHS, TOBOPIHHSA, YHUTAaHHSI W MHCHMO.
BuxopucranHs miceHb Ta My3WKH B 3aIUIaHOBaHIM cepii 3aBAaHb ISl BUKOHAHHS Ha
ypoIti. Y4uTesi BUKOPUCTOBYIOTh MICHI 3 0aratb0X MPUYKH, HAUTOJOBHIIINMHU 3 SKUX €
NpEe3eHTalllsl IeBHOI TeMH (JIEKCUKH), MPAKTUKA FPAMATHYHUX CTPYKTYp (JEKCHYHHX
OJIMHUII), YBAXKHE MPOCIYXOBYBAaHHS 3 METOI0 PO3YMIHHS 3araJibHOTO (JI€TajJIbHOTO)
3MICTy, KOHTPOJb PO3YyMiHHS TPOCIYyXaHOTO 3a JIONMOMOTOK) HAaBIIHUX 3alUTaHb,
00TOBOpPEHHS 1 BUCIIOBIIOBAHHS ITOYYTTIB, 110 BUHUKIIH ITiJ] Yac MPOCITyXOBYBaHHS ITiCHI,
30aradyeHHs y4YHIB KYJIbTYpPHHUM KOMIIOHEHTOM IHINOI KpaiHW, PO3BUTOK IMHCEMHOTO
MOBJICHHS (B1J1 3aTIOBHEHHS MPOMYCKIB 0 KOHCTPYIOBAHHS CAMOCTIHHHUX TBOPIB HA OCHOBI
MPOCIIyXaHOT0), PO3BUTOK YSIBU, CTBOPEHHS TBOPUOi aTMOC(epy Ha ypolli, TIPUBHECEHHS
€JIEMEHTY PI3HOMAaHITHOCTI i pO3Baru B MPOIIEC HABYAHHS.

[Ipu BUBUYEHHI aHTIIHCHKOT MOBH SIK 1THO3EMHOI IITMPOKO BUKOPUCTOBYETHCS METO]T
Kaitana, mo 3acHOBaHWI Ha BUKOpHCTaHHI miceHb. [licHI eMOIIiHO HAaCHYYIOTh YPOK
1HO3€MHOI MOBHW, YpPi3HOMAHITHIOIOTh WOTO XiI Ta 3MIHIOIOTH TEMI MPOBEIACHHS,
3a0e3MevyloTh NPAaKTUKY ayIil0OBaHHSA, CIPUAIOTH (JOPMYBAHHIO €CTETUYHOI'O CMaKy
TUX, XTO BUBYAE MOBY, 3alydaloTh iX /10 KyJbTypH KpaiHH, MOBa SIKOi BUBYAETHCH,
30arauyroTh iX HOBOIO JIIHTBICTUYHOIO Ta €KCTPAJIIHTBICTUYHOIO 1HPOPMAIIIEIO TONIO.

[Tpu B11OOP1 3MICTY HALIOHAIBHO-KYJIBTYPHOTO KOMIIOHEHTY 13 BCI€1 PI3HOMAHITHOCTI



JIHIBOKPaiHO3HABYOr0 MaTepially BUAUIAETHCSA TOM, [0 Ma€ NEAaroriyly HiHHICTb, T€,
1o ,,3/1aTHE COPUSITH HE TUIbKM HABYAHHIO CIUIKYBaHHS Ha 1HO3€MHIA MOBI, aie i
3a]Ty9aTd JO0 BUBYCHHS KYJIbTYPHU KpaiHU MOBA SKO1 BUBYAETHCS .

BianoBigHo, AJisi HaBYaHHS 1HIIOMOBHOTO MaTepialy MOJOAIIMX IIKOJSAPIB Ha
OCHOBI aBTEHTUYHHUX KPA€3HABUYUX TEKCTIB MICEHHOTO XapakTepy, Oyjao po3poO0ieHo
KOMIUIEKC BIIPaB Ta 3aBJaHb II0 MAlOTh 3aBJAaHHSIM CBOIM 3aBJaHHSM aKTyai3allito
HaBYaHHS Y4YHIB. 30KpeMa, MICHS, K OCOOJIMBUN aBTEHTUYHUM TEKCT, BIOOpaKarouu
OMM3bK1 JUIS YYHIB MOYATKOBHX KJIACIB TMOYYTTS, CHIBIEPEKUBAHHS, MA€ BEIUKHUI
XYJI0’KHbO-ECTETUYHUN MOTEHI[Ia], 0 CTUMYJIIOE MOBJICHHS 1 CIIpHUs€ 30aradeHHIO
3MICTOBOI CTOPOHU CHUIKYBaHHS 1HO3€MHOIO MOBOIO.

OToX, aBTEHTUYHI ITICCHHI TEKCTH JO3BOJISIOTh 3HAYHO PO3MIUPUTH WU
NOTJIMOWTH 3HAHHS W YSBJICHHS JITCH NPO HABKOJIMINHIA CBIT, OCBOITH HABHYKH
BUKOPUCTaHHS METOJMK PI3HUX HAYKOBUX JUCIUILTIH JIJIs 3IMCHCHHS KpaiHO3HABUUX
I IHIIUX TOCiIKeHb. B cBOO uepry, KpaiHO3HaBCTBO SK AUAAKTUYHHM 3aCi0 y TIpoIieci
HaBYaHHS MOBHM W KYyJIBTYPH BHCTYIIA€ B POJII CIOJYYHOTO €JIEMEHTa, L0 CIPHUsE
NPOHUKHEHHIO B TOCIIKYBaHy KYJIbTypYy.

KurouoBi ciioBa: miceHHUI Matepiai, aBTeHTUYHA JIIPUKA, HABUYKHU CITyXaHHS,
ABTCHTHYHI aHTJIIHCHKI TEKCTH ITICEHHOT MPUPOIU, YBOXKHE CIIyXaHHsS, HOBa MOBHA Ta

eKCTpaJliHrBiCTHYHA 1H(OpMAITis.



Introduction

The actuality of the research. It is widely acknowledged that the wide and
constant use of songs at the English lessons is an effective learning tool that enlivens
the lesson, making it an exciting and enjoyable activity. They allow students to get
acquainted with English music, national color and originality of traditions, everyday
life, peculiarities of imagery in the poetic perception of the world, and deepen them into
the culture of the countries whose language is studied.

From the point of view of English methodology, songs can be used practically
at any level of education for different age groups, both in the training of children and
adults. Many famous linguists, such as O. Vyshnevskyi (Bumnescokuii, 1089), Nedilko
(Heninbko, 1998), S. Nikolaeva (Hixonaesa, 2002) and others, believe that songs can
be successfully used to develop almost all language skills. They are effective in working
on pronunciation, in forming skills of expressive reading, helping to learn new
vocabulary, activating grammatical structures and introducing them into oral speech.

In the absence of the linguistic environment, which, without a doubt, is the main
source and simultaneously a stimulus for learning, in particular, the development of
speech, can be recorded in the recording of authentic, non-English text that carries local
lore information.

Authentic song textbooks, regardless of whether they are adapted or borrowed
from original sources, must retain all relevant features of the text as a separate
communicative unit of higher order, which is a specific linguistic and structural
implementation of a particular communicative intention or task.

Observing the teaching of the development of broadcasting in the upper classes
on the basis of current textbooks and various manuals (mostly collections of
conversational topics) shows that solving problems is not given enough attention.

The problem of teaching a foreign language using song material on the basis of
authentic texts of song nature was actual in such researches as: . Zymnya (3ummusis,
1985), B.Lebedinska (JIebenuucrka, 2003), V.Skalkin (Ckankus, 1981) and others.

In its turn, the issue of typology of teaching skills in the process of teaching a

foreign language using song material is highlighted in a series of studies done by A.
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Doff and C. Jones (Doff, Jones, 1996), R. Ellis (Ellis, 1997), C. Livingstone (Livingstone,
1988).

On the basis of literature analysis, we came to the conclusion that this problem
has not been thoroughly studied and remained relevant. This determines the general
orientation of our research.

The object of our research is the organization of training for the development of
listening skills of pupils of Elementary level of studying at secondary schools on the
basis of authentic English-language lyrics.

The subject of our research was current Teaching Methods used for English
Language Teaching in Upper Elementary School and the preferred ones for the Lower
Grades, developed on the basis of authentic material of a song nature, a set of exercises
and tasks used in teaching the development of listening skills of pupils.

The purpose of our research consists in theoretical substantiation and
generalization of the means of teaching of listening skills of pupils of Elementary level
with the definition of the role of song material in the process of learning a foreign
language and proposing of exercises and tasks based on authentic lyrics of the song
nature to study the development of foreign language listening skills of pupils at
Elementary schools.

To achieve this goal we’d a need to solve the following tasks:

1) on the basis of scientific literature according to the subject of the

research to analyze linguistic, psychological and communicative

features of use of song material in the process of studying a foreign

language;
2) to study the characteristic features of song information;
3) to determine the criteria for the selection of authentic lyrics for the

development of speech of pupils;
4) to develop a complex of exercises and tasks for training of
communicative skills on the basis of authentic lyrics of a song nature;
5) to create a model of the activity with authentic texts and songs for the

development of skills and abilities of pupils’ communicative skills



based on psychological mechanisms of using of song material in the
process of studying English at Elementary school and preferred
Methods for the Lower Grades;

6) to develop fragments of lessons on the development of broadcasting of

pupils of Elementary school on the basis of authentic song material.

During this study, the following methods were used:

1) the analysis of scientific literature on methodology, general and age
Psychology, Pedagogy;

2) the observation of the process of teaching English of pupils at Elementary
school during the pedagogical practice at Alternative school KrOK, town
Kropyvnytskyi. For comparing the empirical results, we organized our experiment not
only at Elementary School (at the 4" form) but also with teenagers (at the 8" form).

The hypothesis of the research is that the use of exercises and tasks based on
authentic lyrics creates conditions for the successful development and implementation
of skills and competencies of listening automation for pupils at Elementary school.

The scientific novelty of the research is to create a complex of exercises and
models of training for the development of foreign language listening skills for pupils at
Elementary school on the basis of authentic lyric texts of local lore, based on
psychological mechanisms of using of song material in the process of studying English
at Elementary school.

The theoretical value of the research is that it contains the analysis of articles
from scientific literature on this problem. Collected theoretical material can be the basis
for further researches.

The practical value of the research is that developed exercises and a model of
teaching a foreign language on the basis of authentic song materials can be used in the
foreign language learning process in upper level of studying language at secondary
schools. The research consists of an introduction, 3 chapters, conclusions, the list of
literature.

Approbation and implementation of the research results into the practice of

general secondary school was carried out through discussion at the pedagogical councils
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at Alternative school KrOK, town Kropyvnytskyi, meetings of the Department of
English Language Practice and Teaching Methodology of Rivne State University of the
Humanities, reported at the conferences on modern problems of teaching methods of
foreign languages (Rivne, 2024). One article was published:

1. Demkovets Oksana (2024). The value and a place of sound equipment in
teaching a foreign language. Mamepianu I Bceykpaincovkoi cmyoenmcbkoi Haykogo-
NpaKkmuyHoi KoHgepenyii « Akmyanvui npodremu cyuachoi inozemuoi ¢hinonoeiiy (20

mpasns 2024 poxy). Piue: PIT'Y. C. 45-47.
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Chapter 1. Sound-Technical Methods in the process of teaching a
foreign language at secondary school
1.1. The value and a place of sound equipment in teaching a foreign

language. The feasibility of using audio in typical educational settings

In the arsenal of modern methods of teaching foreign languages there are many
auxiliary means — from a textbook or tape recorder to the use of the Internet or
television.

In teaching a foreign language, the focus should be on the audio-technical aids,
through which one can record and demonstrate a foreign language both during the
classroom and the extra-curricular activity of a teacher.

With the help of a phonogram, you can create to a certain extent an artificial
foreign language environment, and the foreign language environment, as you know,
positively ponders the process of learning a foreign language. Of particular importance
is the foreign language environment in the case when a foreign language needs to be
used for communication. Such a necessity necessarily occurs when one who studies a
foreign language, is in the country of the language taught. In order to meet their needs
and perform certain functions in a society, people should turn to other people, exchange
thoughts, utter or write foreign words and sentences. However, this is not the best way
to quickly learn a foreign language; in this case, an adult plunge into a chaotic
accumulation of different foreign language structures — such as phonetic, lexical and
grammatical ones, which carry the use of this language automatically, having a huge
experience behind them.

But knowledge of the theory, a conscious approach to the study of a foreign
language plays an important role. Purely “practical” study of the language of someone
else does not rarely lead to the fact that, using a foreign language, a person does not
notice his serious mistakes, even though the act of communication is not violated. Such
conditions cannot be in a general education school or even at a school with teaching a

number of subjects in a foreign language; therefore, students do not feel the practical
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need to communicate only in a foreign language. Such a situation can only be created
over a period of time if the teacher skillfully teaches his subject and fluent in a foreign
language. But without the use of the original foreign language, without songs
reproduced from the phonogram, the actions of the teacher would be insufficient
(Paxmanos, 1980).

The carefully selected material, that is, the concentrate of everything that is most
needed, has significant advantages over linguistic chaos that surrounds the student in
the country of the learned language. Scientifically selected linguistic units, grounded
methods of their use with the help of sound equipment can substantially compensate for
the lack of natural language environment, which certainly accelerates the study of
foreign languages. Not episodic, and the systematic application of sound materials, and
above all relevant educational original phonograms leads to the establishment of
“foreign language micro-atmosphere”, the value of which is difficult to overestimate.

Creating an artificial foreign language environment in a foreign language lesson,
during extracurricular activities in a foreign language, as well as in breaks and in other
conditions, the ease of perception of a foreign language is known to greatly improve
the learning process, makes students “speech actions”, makes them “listening
experience”. The circumstances in which they are, and this contributes to the long
memorization of the language lobes that were used, contributes to the development of
automated skills of speaking in a foreign language.

But the phonogram not only creates an artificial foreign language. With its help
you can improve the efficiency of the learning process, because it opens the ability to
demonstrate and record a foreign language for the analysis of errors in the class. And
you can show the phonogram anyway: with pauses, without pausing, with repeated
repetition of individual elements of the phonogram, etc. Of particular significance is
such a work when a teacher shows samples of a foreign language spoken by a foreign
specialist, or demonstrates the language of different people. This allows the students
(and sometimes the teacher) to mimic all that is inherent in a foreign language (rhythm,

melody, emphasis, etc.). The feasibility of using the original foreign language is beyond
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doubt, because students must follow only the true samples, the best samples can only
be played with the help of a phonogram.

The educational phonogram helps both the teacher and students to overcome the
tradition. It was still believed that the mass study of a foreign language is inextricably
linked primarily with the textbook. At the same time, all forms of speech activity — both
written and oral — were carried out, as a rule, by textbook. The appearance of sound
recording as a new auxiliary means of learning does not void the textbook and its
functions, but somewhat restricts them. The use of phonograms raises a new question:
how to coordinate and correlate oral and written forms of work in teaching.
Undoubtedly, when working out the linguistic material intended for oral forms of
educational work, it is necessary to use the phonograms as often as possible and most
effectively, leaving the textbook mostly the forms of work that should be related to
reading and writing.

The place of the phonogram in learning process depends on the overall purpose
of the training and the specific purpose of the individual lesson. So, when the general
purpose is to learn oral language, the use of a phonogram is essential, but if, for
example, the purpose of learning was writing, then the role and place of the phonogram
would be significantly reduced, then the leading manuals would be printed materials.

The use of a phonogram also depends on the degree of learning. It is known that
at different levels of study at school, the ratio of different types of foreign language
activities of students is different, and this determines the use of phonograms of various
purposes, their relative weight in the general plan of the lesson and the methods of
exercising, but the sound recording itself at all stages should to remain a leading
auxiliary, if the ultimate goal of learning is practical language proficiency.

One can not refute also the fact that the intensity of the use of sound recording
depends on the teacher’s language qualification. Teachers with a linguistic qualification
which are still lagging behind should, of course, use the original phonograms more often
so that pupils will always perceive an exemplary foreign language (Munbpyn, 1999).

The more complex the educational material, the greater the need to divide it into

separate elements, which will be taken sequentially. When this material is not
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interesting enough, then with the help of a phonogram, you can diversify it, make it
more emotional.

The most teachers of foreign languages try to use different means of expression,
including various types of phonograms. However, due to the lack of development of
the methodology of the use of sound equipment is not everywhere justifies itself.

The phonogram should be used only in clearly defined methodological situations,
when it entails a work that the teacher cannot perform or can at the cost of overcoming
great difficulty and at the same time not quite efficiently.

The typical problems of the use of sound-technical means of training in the
foreign language classes are such as:

1. Listening-comprehension (listening) audio recording in a foreign language.

2. Teaching a spoken foreign language with the assistance of special samples in
the performance of speakers — speakers of a foreign language.

3. Multiple repetition of the same sample (without loss of phonetic foreign-
language norms) in order to produce a stable auditory image of units of language.

4. Introduction of a new language material in the form of dialects, excerpts from
plays or conversations of several persons.

5. Introduction of a new linguistic material in the form of artistic reading (prose
and poetry).

6. Analysis of the phonogram of language activity of students.

7. Sound support of visual aids that are used in foreign language lessons
(ITagamko, 2006).

Let’s look at these typical cases in more detail, because a deep understanding of
their essence will give the teacher the opportunity to achieve the full effectiveness of
the part of the lesson on which the phonogram is used.

Some people think that learning to understand and understand “mechanical
foreign language” is a fairly easy thing that it is not worth spending time on such
training. Actually, that's not the case. Where the sound recording in the classroom is not
used, even well-prepared children at first do not understand anything, they simply do

not perceive the “mechanical language”.
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To teach to listen and understand foreign language sound recording means to
overcome methodical difficulties, which is time consuming and special training. This
Is explained by the fact that there are many obstacles to the direct understanding of a
foreign language: the unusual speed of speech, the presence of unfamiliar vocabulary,
specific rhythms and melodies. Certain difficulties arise also because students,
perceiving the “mechanical language” at the ear, do not have visual support, that is, they
do not see the speaker, his facial expressions, gestures, movements. “Mechanical
language” is to some extent deprived of emotionality: it is usually not directed to a
certain person. In addition, even advanced electronic-acoustic devices somewhat distort
the sound signals, and the student should get used to a slightly modified voice.

Consequently, the process of learning to listen and understand the “mechanical”
foreign language is rather complex, it requires a special methodology.

In order to check the quality of the perception of the linguistic information
contained in the phonogram, there are different forms of control: the recognition of the
learned material (sound compression, words, phrases and phrases, grammatical
constructions, types of intonation, rhythmic phrases, etc.) in the linguistic flow, the
answer to the question of the teacher on the content of the listener, the transfer of the
plot of the phonogram, the exact reproduction of the linguistic units, the text fragments
from the listened material, and others (I'opaeesa, 2003).

Studying the practical possession of students in a foreign language is inextricably
linked with the involvement of original phonograms in the educational process.

Active foreign language activities of the students (answers to questions, questions
from other students, a story about yourself, about an event, etc.) are possible only when
they have mastered the form and content of a certain number of expressions. At the
same time, they do not construct linguistic samples, but use ready-made automatisms,
the number of which for school, for a certain class should be limited. It is precisely for
automation that requires intensive training on samples of speech, which are successfully
submitted with the help of a phonogram. Subsequently, the student will use assimilated
in various situations, but the primary perception of correct sound of linguistic units is

decisive.
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The presence of samples does not yet ensure the assimilation of linguistic units,
does not lead to the development of automatisms. It takes even more intensive training
for a specially developed system of exercises. Speaking skills will only appear when a
difficult path of attempts, mistakes, a path has been made, somewhat similar to that of
a student, mastering the native language as a means of communication. The physical
features of the broadcasting bodies are such that a person can not repeat the same
linguistic unit many times without losing the original timbral and intonational
characteristics, which leads to more or less noticeable inaccuracies. And with the help
of a phonogram, you can repeatedly reproduce the learned language units, so that the
auditory errors of such units become the property of the pupils, so that the use of
language samples in the necessary life situations would become automatic (Kystwmi,
1982).

Introduction of a new language material at the lesson of a foreign language is a
very responsible stage of the teacher’s activity. But linguistic material may take the
form of a monologue, dialogue or conversation.

With the practical purpose of teaching, the main thing will be to work not on the
monologue, but on the dialogical language.

Attempts to maximize the practical orientation and effectiveness of lessons from
a foreign language led to the use of specific forms of work on linguistic material. This
is primarily about artistic reading and songs that are available in their language
difficulties for students of certain classes. Not every teacher can read the piece of the
piece, poems, or sing songs, but for practical use in a foreign language, this material
needs to be taught to children: this material is relatively easily remembered, because it
Is emotional.

From the practice of teaching, it is known that the interest of students in the study
of songs and poems in a foreign language is extremely large, and this again contributes
to a strong learning of educational material. It is clear that it is best to submit the lyric
and poetic material only with the help of a carefully-tuned phonogram by the teacher.
Demonstration of such a phonogram is repeated — usually in somewhat slowed down,

and then in a normal tempo. The song can be submitted in different ways: at first
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completely, then only the melody, followed by the couplets in parts, etc. This
arrangement ensures the successful assimilation of the material.

With a phonogram in the class, you can learn any song, even if there is no
phonogram of the lyrics in a foreign language. It is about playing the melody itself,
musical accompaniment. Then the song is easier to sing and it is better absorbed.

As we know, the Elementary level of teaching a foreign language at school is
characterized by the complication of the material, the intensification of forms of the
activity associated with reading texts of different types, which corresponds to the age-
specific characteristics of pupils. However, in a certain part of schoolchildren from
Elementary school, the interest is reduced to studying foreign languages. This is due to
the discrepancy between the possibilities of thinking of pupils of this age and the
meager linguistic material that they have mastered during the previous stages. In
addition, the methodology of teaching foreign language in Elementary grades is not
sufficiently developed. One of the ways to increase pupils’ interest in learning a foreign
language and raising the level of methodological work is the intensive use of sound
recording both in lessons and in independent work of pupils.

A special methodological interest is the teaching of a foreign language in the 1%
— 4" forms, where there is a great need for a special corrective course, since in many
cases up to the 1% form pupils come from different families and their preparation is
uneven. It should also be noted that in working with pupils of Elementary school, the
focus of the teacher should be to consolidate and expand the language base acquired in
the previous stages (for example, in the kindergardens). Therefore, the control of
developed abilities and skills, relatively limited linguistic material for the
implementation of more or less complex mental activities associated with the practice

of foreign language acquisition, becomes of particular importance.
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1.2. Psychological mechanisms of using phonograms in the process of

studying English at Elementary school and for the Lower Grades

Practical purposefulness of teaching a foreign language in school determines the
nature of the use of auxiliary means, including sound practice. Until recently, only the
use of traditional means, such as paintings, tables, the display of natural objects, etc., it
Is understood by visual teaching of a foreign language — which, by a way, is inherent in
every educational process in school, now, under the visual learning of foreign
languages, it is necessary to understand a process that appeals to all components of the
sensory perception of a foreign language. Psychologists have shown that the use of
various visual means leads to the creation of a certain image in the thinking of pupils,
and analysis of the psychological structure of the linguistic units showed that it
embodies three images — auditory, articulation and visual ones.

It is clear that in order to develop strong skills and skills in the foreign language,
pupils must have the unity of the components of the general image, but the auditory
image is determined by the main, dominant. This is due to the fact that the language in
its nature is primarily sound.

The language of the interlocutor is perceived and understood by the fact that the
listener has already learned the various images of the linguistic units and, first of all,
the auditory. When people themselves say, the images of the linguistic units, including
the auditory, which are the basis of speaking, emerge in their thinking (Konmakuw,
1978).

All this testifies to the special role of auditory visibility, due to which the pupils
use the basics of practical command of a foreign language more quickly. Sound-
technical means of training are precisely those devices, with which the auditory vision
can be effectively implemented in the educational process. But learning, based on the
use of auxiliary means of auditory visualization, should be based on certain basic
provisions, whose knowledge will help the teacher better use the educational

phonogram.
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So, we proposed psychological mechanisms of using phonograms in the
process of studying English at Elementary school.

1. Divide the thread and make a special pause.

It is known that on the way of direct perception-understanding of a foreign
language there are a number of obstacles that are not easy to overcome. Such obstacles
can be both linguistic and psychological, and at first, pupils do not understand much if
they hear the original foreign language for the first time.

It is possible to regulate and even control the perception and assimilation of the
sound language only through the phonogram, which is taken into the armament of the
educational process. This is not a question of slowing down broadcasting, although this
slightly increases the quality of the overall perception of perceived linguistic material.
Systematic slowing down of speech leads to negative consequences, because students
are accustomed to artificial pace, not characteristic of the natural process of expressing
opinions, and unable to understand the “normal” language in all characteristics.
Therefore, it is necessary from the first steps of teaching to assimilate the natural
language, which can be achieved by dismembering the linguistic flow into more or less
independent units.

Dissociation and pause are also needed in order to give pupils the opportunity to
accomplish a certain task whose purpose is to “respond” to language stimuli.
Continuous demonstration of linguistic material does not allow such a possibility. Such
demonstration can be useful only at advanced stages of learning, when opportunities
for synchronous forms of language training work (synchronous reading, simultaneous
translation, etc.) are created.

Especially appropriate to dismember the linguistic flow due to the need to
organize for pupils to reproduce what they have heard. For this purpose, in the
educational process, use is made of so-called linguistic samples, or models whose
values in teaching a foreign language can not be overestimated. The perception of long
terms in the composition of linguistic units, even if they contain important information,
passes hard and sometimes quite unsatisfactory, whereas the assimilation of short

linguistic units is always productive. Because of this, samples of the language (model)
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must be small in composition and have always some informational load. The model is
the basis from which other language units are formed, and for creation of new
transformations a pause, which appears as a result of the dismemberment of the
phonogram material, is required.

Due to pause, the teacher can use special types of phonogram exercises that
cannot be paused without pausing. Thus, the reproductive language exercises are
performed only in pauses, synchronous reading training also takes place in two stages
— first reading in short pauses, and then simultaneously with the speaker. Numerous
letter exercises that are especially useful in pupils’ independent activity and they are
also possible only in specially provided pauses.

The method of dismemberment is determined by different considerations and,
first of all, by the nature of the learned language material, as well as by the methods of
input and fixing of the corresponding linguistic units. According to the language signs,
the dismembered material can be varied. As a result of the pause, large periods or
individual phrases, sometimes sentences of different types, separate linguistic samples,
phrases and even individual words may be separated. It all depends on the specific
methodological tasks that determine the “size” of the division of the linguistic material.
It is possible to separate the complete excerpts of the concatenated text, separate
complete sentences, which transmit the completed episode, event, etc., depending on
the methodological tasks.

A pause between dismembered linguistic units can be special and artificial. A
special pause is usually given at the initial stages of learning, when students can not yet
perceive a continuous foreign language. A special dismemberment, if a phonogram is
made at school, is performed by an experienced teacher. To do this, pre-calculated time
spent on “talk” exercises, and time for the corresponding pauses, that is, an assembly
sheet is being prepared. With artificial dismemberment, the continuous stream of
language from the original phonogram is dissected according to a certain plan by the
method of rewriting the phonogram with the second tape to another film. In some cases,
it is possible to combine a segmented phonogram with comments written by a teacher,

followed by a repetition of the same material.
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The nature of the dismemberment and the duration of the pause must depend on
the degree of mastery of the pupils in the language. The higher the knowledge, the more
complex the linguistic units are displayed.

In determining the length of the pause there can be no arbitrariness. The pause
must be precisely defined in seconds (minutes) depending on the type of exercise on
the phonogram. The smallest pause is given for the immediate playback of the linguistic
unit being listened — a phrase, a syntagma sentence, and a larger one — when it is
necessary to write something into a notebook.

The duration of the pause can be intentionally increased or shortened. Thus, at
the initial stage of training, it is necessary to give two, triple or even four-time pauses
for imitation of language samples, if the unit (one pause) takes the time taken to
reproduce the same linguistic sample in the normal rate of speech.

Finally, there are two other types of pauses: technical pauses and pauses for the
instruction. The first one is used in those cases where the exercise lasted, in connection
with which the work of the device in idle would cause excessive consumption of
photographic materials. In this case, the tape is stopped and turned on when the workout
should be continued. The latter becomes necessary before each new task.

2. Comparison, self-control and self-correction.

It is known that without direct or indirect comparison there can be no educational
activity. Whatever the person has studied, she always compares the learned phenomena
and the concept with something known. Such a process occurs when using phonograms.

It is clear that even before the phonogram entered the educational process, foreign
language teachers resorted to comparisons in various forms (with their native language,
within the system of the learned language, etc.), but comparisons in the sphere of
practical knowledge of the foreign language were used episodically and often in rather
primitive forms. Comparison and self-control, which is based on comparison, become
the main factors of the learning process in conditions of intensive use of sound
equipment. Whether a pupil reads, writes or speaks — in the most cases he must compare
his linguistic activity with a sample that came from the phonogram or which he saw in

the form of a text. Comparing his pronounced or “internally spoken” version with a
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narrative example, the pupil controls himself, defines the errors and tries to further
accurately reproduce the model. Comparing, the student analyzes his own speech,
which contributes to a deep understanding of the educational material and leads to his
solid assimilation.

Comparison, self-control and self-correction can be manifested in various forms
of pupil’s activity with a phonogram. The most typical example is an exercise in which
students compare their sound recording with the narrative “standard”. This is a one-
objective comparison, unlike multi-objective, when students from a series of examples
should recognize and select one correct option. Such tasks, by the way, are very
characteristic for programmable training in a branched system.

In all cases where students compare language samples with their own option,
they arbitrarily or involuntarily exercise self-control. And the essence of self-control is
also the ability to determine its mistake; the latter, however, requires the development
of a certain habit, skills, so to work with the phonogram should be taught pupils
gradually, starting with such forms, when the teacher himself manages the finding and
elimination of errors. For effective self-control during independent activity, it is
advisable for pupils to give “keys” both in sound (after pause) and in graphical version
(in the form of text).

3. Simulation of a language sample.

The term “imitation” was included in the methodology of teaching foreign
languages from music, where it means repeating a musical theme or melodic turning
followed by another voice. In the method of teaching foreign languages, this term has
acquired a similar meaning, that is, it means the repetition of a certain linguistic unit
(sound, words, syntagms, phrases, excerpts) followed by someone in order to achieve
maximum similarity with the linguistic sample. Imitation is the innate property of a
person. Implication in the broad sense is most characteristic of children.

When studying a foreign language with the help of sound equipment, it is
necessary to simulate, that is, to seek imitation of pupils of foreign language activities,
if not all, in the vast majority of cases. Learning without simulation becomes pointless,

because the student's ability to reproduce the heard is not used.

23



It is worth noting that imitation as a psychological category is inherent in human
consciousness, always remains an objective fact that does not depend on the pupil’s
attitude towards her. Even in cases where only listening to the phonogram is organized
without repetition of the linguistic units following the speaker, in the pupils’ minds the
auditory images of the language are laid, which at any moment can be, as psychologists
say, are actualized with greater or less accurate reproduction. Hence the conclusion that
imitation can be as internal when the pupil mimics the inner and outer language, when
following the model that sounds from the phonogram, the student himself immediately
reproduces the samples of speech perceived by the ear.

Of particular importance is the imitation in teaching to speak a foreign language.
As you know, imitation, in essence, forms the ways of primary assimilation of the native
language by every normal person in childhood. The child reproduces everything that
hears around, though sometimes her perception is somewhat wrong, but by resorting to
mistakes in the repeated use of language samples, she repeatedly uses them in life
situations, it comes to their adequate use. Further, the assimilation of the language
passes through other channels and first of all through reading books, but even in this
case there is a hidden form of imitation. This precious skill of assimilation and
improvement of the native language by the way of Simulation should be used also when
learning a foreign language with a phonogram, which can give students the necessary
minimum of linguistic units, which will ensure the practical acquisition of a foreign
language in accordance with the requirements of the school curriculum.

Although imitation has an exceptionally high value at the initial stage of learning,
however, active imitation of the visual elements of phonograms must be carried out
throughout the course of language learning. The need for direct teaching simulation
disappears only when the individual appears higher forms of fluent foreign language
skills and he gradually moves to the production of a foreign language from
reproduction; In other words, the individual begins to think in a foreign language not in
the form of separate isolated linguistic units, but as he thinks in his native language.

However, it can not be argued that in higher forms of knowledge of a foreign

language, people completely cease to mimic. The simulation stops purely educational,
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but linguistic imitation continues throughout the life of a person both in the sphere of
learned foreign language and in the sphere of the mother tongue. People are always in
one way or another imitate what they have heard in the cinema, on the radio, on
television, using linguistic turns, borrowed from books, etc. In all such cases, imitation
loses its educational function and becomes a means of enriching the individual
language.

4. Multilingual reproduction of a linguistic sample.

The repeated repetition of the listened phonogram (partially or completely) is of
great importance for the teaching of a foreign language by specimen. This is not meant
to mean systematic repetition of the linguistic material in the traditional sense of the
word, but repeated reproduction of the same linguistic unit, which is achieved by
implying that the student was perceived and initially mastered.

The importance of multiple reproduction of linguistic material finds its
interpretation and confirmation in psychology. As already it was noted, in the complex
psychological structure of the word the dominant component is the auditory image of
the linguistic unit. Because of this, in order to develop in the consciousness of the
student a durable image of words, phrases and phrases it is necessary to create, first of
all, a stable auditory image of the linguistic units. The methods that promote the
development of strong bonds, and repeated repetition. It is clear that too many
repetitions can lead to a negative effect, to inhibit the process of assimilation of the
material.

One should pay attention also to the fact that different people do not have the
same capacity of auditory memory. For the most of pupils, visual memory is stronger
than the auditory, and the latter must be intensively trained, because all active speech
activity of a person is perceived primarily by ear. Repetitive repetition of linguistic units
to a certain extent compensates for relatively weak auditory memory. One can not but
take into account the fact that at the initial stage of training the ear of a normal student
IS not yet prepared, not trained to perceive a foreign language. Repeated play
encourages the pupils to acquire the skills of perception-understanding of foreign

language by ear for a short time.
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The number of repetitions of the linguistic units from the phonogram, as well as
the number of repetitions of the linguistic samples by the pupils, can not be arbitrary,
the same for all possible forms of the activity with the phonogram. It happens that
sentences with complex sound structure or with certain types of intonation and rhythm
should be repeated five to six times. Conversely, in less complex cases (combination of
prepositions with an article, bilingual sentences, etc.) there is no such need. It is clear
that the most repetitions are made where it is necessary to work out “automatism” of
speaking, reading, pronunciation.

Depending on the purpose of the exercises, one can practice a consistent
repetition without pausing, repeated repetition with pauses, repeated repetition of
words, phrases, groups of words, which each newly presented in a new, somewhat
increased composition structure, etc.

For example, the structure “This pupil likes to read” can be gradually expanded,
repeating the “core” sentence in each new version.

This pupil likes to read interesting books.
This pupil from our class likes to read interesting books.
This pupil from our class likes to read interesting books about traveling and so on.

5. Psychological content of the instructions for phonematerials.

The instructions for the photographic material are of great importance; they are,
of course, about instructions for methodical work during the pupils’ work on sound
tasks.

The importance of a well-structured instruction cannot be overemphasized,
because it directs all pupils to work with background material. Thanks to a concise but
well-grounded instruction, schoolchildren are given psychological guidance for the
subsequent perception and assimilation of the linguistic material. The formed guidance
creates conditions for a strong learning of the educational material, and vice versa, the
lack of guidance leads to unproductive learning of the educational material.

The teacher’s explanation, instead of the phonogram sound instruction, has no
methodological or organizational advantages. Only then, the explanation of the teacher

to background material can be considered justified when the task involves a number of
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difficulties, and the process of performing the task consists of several stages, and
children can something confuse. In all usual cases, the instruction that sounds from the
phonogram will be more successful, because it immediately immerses the student in the
“mechanical language” environment, focuses on the learning process.

During an extra-curricular work of the students, the instruction for phonemes is
the “organizer” of the entire activity.

By their nature, the instructions are different. A general instruction usually
introduces pupils to the method of working out one or another linguistic material,
generates a general guide to the positive perception of information coming to the pupil.
A general instruction starts with any phonogram; the instruction specifies exactly what
material will be processed, what is the purpose of a specific exercise, which pace of
speech should be observed, given pauses, which pupils should do in pauses, etc.
Specific instructions are usually given in the process of executing tasks themselves. For
example, when performing the phonetic task, instructions are given on the position of
the tongue, the lips, sometimes it is possible to name the word in letters, to remind the
place of a particular member of the sentence, etc.

At the initial level of instruction, all instructions are given in the mother tongue,
but this continues until the pupils learn the basics of the foreign language. When a
foreign language becomes a means of communication to a certain extent, there is an
opportunity (and should) give instruction in a foreign language.

To avoid misunderstandings, instructions are repeated at least two times. Taking
Into account the experience with phonograms, it is advisable to record the instruction
on sound-box only when the speaker has repeatedly worked out the text, read the
instruction and checked for himself (with the amendments to the student), whether it is
real, or it does not exceed the possibilities of pupils of this class.

6. Strengthening of auditory visual acuity by visual means.

Sound-technical means of studying can be developed for the auditory images of
the linguistic units studied in accordance with the program of a certain class.

From psychology it is known that in the perception of oral speech an essential

role is played by auditory, visual and motor sensations. We listen to not only the voice
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of our partner of communication, but we also see his face, gestures, that is, we add our
auditory impressions to visual representations, using the latter as a certain resistance in
the development of concepts.

But, apart from the perception of speech components at the level of the first
signaling system (articulation movements, facial expressions, etc.), there is also the
perception of language visual images at the level of the second signaling system, that
Is, the perception of graphic symbols of these very linguistic units. It has been
experimentally proved that the reliance on graphic symbols of linguistic units in the
process of their assimilation promotes the development of solid skills, leads to the
successful assimilation of linguistic material. So, “seeing the language” can be twofold:
either to see who speaks, or to see graphic symbols of words, phrases, sentences and
phrases, as well as various punctuation marks that only give a certain idea of the
phonetic means of expression.

The more the analyzers react to stimuli, the more intensive the formation of new
connections, the stronger the educational material is fixed in the memory of pupils,
which makes it possible, if necessary, flexibly, to use it in speech activity. In addition,
one should take into account the types of memory in people.

For the most people, 90% of the information is received through the visual
communication channel, indicating a highly developed visual memory. This property
of human thinking can be used for learning and training of auditory memory. Based on
visual images, pupils learn more quickly the auditory components of the language.

Consequently, the expediency of using visual means to improve the absorption
of auditory signals is beyond doubt. This means that in most cases, the student must not
only listen to the phonogram, but also have before the eyes the text that is currently
being played back from the phonogram.

Depending on the specific methodological conditions, the use of the written
language is not always the same. At the initial stage of learning, for example, when the
main focus is on the development of “automatisms” of speech, enhancement of

phonograms with graphic symbols is sporadic, while in advanced stages of learning the
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text during the implementation of numerous tasks with the phonogram is of great
Importance.

7. The predominant role of collective-individual forms of work with a
phonogram.

Though the material possibilities of a comprehensive school are expanding every
year, the mass creation of laboratories for teaching foreign languages for individual
forms of pupils’ activity with a phonogram is, of course, not the case in the near future.
Therefore, it should be emphasized that such use of sound equipment in foreign
language lessons, which primarily provides collective forms of the activity with a
phonogram. Under the collective form of using a phonogram we mean such an
organization of the educational process, when one phonogram (but not necessarily one
apparatus!) Simultaneously serves a certain group of pupils and is the organizing core
of all activities in the class, more precisely, during a certain phase of the lesson.

Such an interpretation of the organization of the activity with the phonogram does
not exclude individual forms of the activity, especially at those schools, which have
modern offices, laboratories equipped with tape recorders, control panel, player, film
projector. Individual work can be carried out even under normal conditions, if the office
of a foreign language has at least one apparatus. In such circumstances, the teacher can
give different tasks with a phonogram for individual pupils who need collective activity
to eliminate individual mistakes of pronunciation, the use of grammatical structures,
etc. Purely individual forms of the activity with a phonogram are also possible during
extra-curricular work, if the cabinet of foreign languages is equipped with a small
number of tape recorders, with which you can broadcast a student-ordered program for
each pupil.

The most common form of use of the phonogram remains the class activity,
which uses both individual and collective forms of training. Therefore, the dominant
form of the activity with sound equipment should be called collective-individual
classes. The processing of a certain phonogram usually begins with exercises to
simulate the linguistic samples heard by one or two pupils, after which the entire group

activities collectively, fulfilling the tasks determined by the teacher, usually a chorus.
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The sequence in the “individual-collective” scheme and the selection of a
particular material is determined by the specific conditions and level of knowledge of

the pupils.

1.3. A song at the English lesson at Elementary School

The task of humanization of education, that is, the involvement of students in the
cultural heritage and spiritual values of his and other peoples can be successfully solved
in the process of learning a foreign language.

An important help in this may play the use of authentic samples of music, partly
song, creativity in the classroom.

The song genre as one of the important genres of musical creativity due to the
presence of verbal text has the ability to accurately and figuratively reflect the various
aspects of the social life of the people of the country language, which is studied, affect
the intellect, emotions of the pupil and his figurative and artistic memory, promote
aesthetic education of schoolchildren.

The use of song material stimulates motivation and therefore promotes better
assimilation of the linguistic material through the action of mechanisms of subconscious
memorization, which allows you to increase the volume and persistence of the material
that is memorized.

The song, on the one hand, is an example of a foreign language that sounds, and
on the other hand, a bearer of cultural information. Advanced thinkers and teachers of
the past have always taken care that singing took a significant place in schoolchildren
education. For example, S. Savignon (Savignon, 1972) believed that choral singing at
the classroom is a powerful pedagogical tool that organizes, unites students, cultivating
their feelings.

When selecting the content of the national-cultural component from the entire
diversity of linguistic-ethnographic material, one that has a pedagogical value is

highlighted, which can contribute not only to teaching communication in a foreign
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language, but also to involve the language of studying in the study of the culture of the
country.

The principles of selection of song material are:

1) the principle of authenticity, which ensures expansion linguistic and
ethnographic outlook of schoolchildren; in accordance with this the principle of the
starting point for selecting the song material serve folk songs, short russets and feasts;

2) the principle of influence on the emotional and motivational spheres of
the person taking into account age-specific features and preferences of schoolchildren;

This principle allows you to select from a large number authentic song material
of a song with a vivid melody that is quickly remembered,;

3) the principle of methodological value for the formation and improvement
of basic language skills of schoolchildren, which is provided correspondence of the
song material to the subject of oral speech and reading at this stage of study, taking into
account the current ones curriculum, as well as the methodological conditions of this
lesson (Welcome to the English speaking countries, 2001).

The use of songs in a foreign language is relevant at all stages of learning a
foreign language. Firstly, pupils from the outset are involved in the study of the culture
of the country whose language is studied, as children, according to psychologists, are
better perceived and adapted to another’s culture. Secondly, working with this peculiar
linguistic study material creates good preconditions for the comprehensive
development of the pupil’s personality, because specially selected songs stimulate
imaginative thinking and form a good taste.

With regard to the stages of the lesson on which the song material can be applied,
they are diverse. Depending on the methodical task of the individual stage, the song
material is used:

1) for phonetic charging at the initial stage of the lesson;

2) at the stage of introduction, initial fixation, and also training pupils in the use
of lexical and grammatical material;

3) at any stage of the lesson as an incentive for the development of linguistic

skills and abilities:
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4) as a kind of relaxation in the middle or at the end of the lesson, when
schoolchildren need a discharge, which relieves stress and restores their capacity for
work (Illepbax, 1978).

The best memorization of the lyrics is facilitated by a set of such factors as rhyme,
order, tone, melody. Many repetitions, which are typical for the song genre, contribute
to easy and subconscious memorization of lexical-grammatical constructions, thereby
increasing the effectiveness of training.

On the basis of the lyrics, you can do a variety of activities on the formation and
improvement of lexical-grammatical speaking skills, which is appropriate to combine
with the traditional teaching method.

The method of using each song involves the preliminary introduction, activation
and consolidation of lexical and grammatical material.

Approximate sequence of songs:

- The teacher reports short information about the song, its character, main
content, history of creation and logically links activity with it with the previous stage
of the lesson. To provide understanding each word and grammatical design is better use
verbal translation into native language. To this activity all pupils are involved.

- Before the first presentation of the song pupils are offered, pay attention to the
nature of the song (lyrical, humorous, etc.), the means, indicating it, on the
accompaniment and manner of execution.

- Children listen to the song.

- After the first presentation the teacher with the help of questions checks the
degree of comprehension of the lyrics.

- To provide a complete understanding of the content the teacher highlights in the
text of songs grammatical phenomena, new words and ensures their consolidation.

At the next stage of training, it is useful to pay attention to schoolchildren on
the way of expressing one or another thought means of a foreign language.

- Phonetic working out of the lyrics: the teacher draws attention of children at the
pace and the correctness of pronunciation of individual words and text in general.

- The song is audible repeatedly with reference to the text.

32



- There is a melody in the process of choral performance of the song.
- At the following lessons, the song is repeated several times until full its
memorization. In the memory of schoolchildren are fixed necessary for word-of-mouth

and grammatical constructions (Murphy, 1999).

1.4. Selection and preparation of songs. Presentation of songs

The original or specially created for educational purposes song and music
material is often used in the process of teaching foreign languages (FL) for many
reasons. The songs are emotionally rich in the lesson of the FL, diversify its course and
change the pace of conduct, provide practice of listening, contribute to the formation of
the aesthetic taste of those who study the language, attract them to the culture of the
country whose language is studied, enrich their new linguistic and extra-linguistic
information, etc.

For these reasons, the manual of “Old Favorites For All Ages” (1993), drawn up
by Anna Maria Malcos, deserves attention. The manual includes: 13 Children’s Song,
12 Action and Counting Songs, 23 General Group Songs, 13 Rounds and Part Songs, 7
Lullabies, as well as tips for teachers on organizing and conducting work with songs.

You need to pick songs not only according to the age and level of knowledge of
the pupils, but also according to the objectives of the lesson. It is important to calculate
the amount of time that should be spent on a song: its presentation and study. Play the
song at home. Be sure to check the meaning and pronunciation of words. It’s important
to remember that some songs are not completely clear: they may also contain
“meaningless” syllables or words.

It is possible to diversify the ways of presenting a song, using simultaneously
different receptions of presentation of its new passages, taking into account the purpose
of the lesson, the type of material, the level of class preparation, the interests of pupils,
their own mood, and others like that.

Options for presenting songs

1. What can you guess about the title, the keywords?
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Record the title of the song on the board. Can the pupils figure out what she is
about? Read (write on the board, dictate) the keywords. Can students know about the
content of the song by the keywords? Invite pupils to write them down and study for
active use or passive vocabulary (when reading).

2. Collapsing strings

Record the words of the song (couplet) on the board and train with the pupils line
by line or phrase by phrase. First, erase the first word on the line, etc. Suggest that the
pupils repeat the words of the song (verse) before and after you delete them, until you
have erased all the words of the song (couplet), and the pupils will be able to repeat the
whole song (verse) by heart.

3. Dividing of lyrics

If the song is long and rather complicated, work with one couplet and present
only one couplet during the lesson. If the song is long, but easy, divide the class into
groups and give each group a couplet. Each group will work with its own couplet, after
which pupils will sing them sequentially.

If the song is both long and complicated at the same time and, in addition, has a
chorus for the choir, begin the presentation of this song with a chorus. You sing or lose
verses, and pupils pick up a song on the chorus and after each couplet. In addition,
depending on the lightness or complexity of the melody, you can first work with melody
or rhythm, asking pupils to sing to you. Gradually they will be able to put words on the
music and sing along with you.

4. Modeling from the end

If the sentences are long and complex, start with the last word that the pupils
listen to and repeat. Continue to add by word, until the students easily repeat the full
line (stanza) without music. In order to keep constant accent and intonation, mark the
accented words before you begin the “building from the end”.

Example: “Michael Finnegan”

Teacher: Finnegan
Pupils : Finnegan
Teacher: Michael Finnegan
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Pupils : Michael Finnegan

Teacher: named Michael Finnegan

Pupils : named Michael Finnegan
Teacher: man named Michael Finnegan
Pupils : man named Michael Finnegan
Teacher old man named Michael Finnegan
Pupils : old man named Michael Finnegan
Teacher: an old man named Michael Finnegan
Pupils : an old man named Michael Finnegan
Teacher: was an old man named Michael Finnegan
Pupils : was an old man named Michael Finnegan
Teacher: There was an old man named Michael Finnegan
Pupils : There was an old man named Michael Finnegan

3. Writing a story

Select a specific number of keywords, randomly mix them and dictate to pupils
who are grouped into groups. Each group receives 6-8 different words and makes a
story with them, using them in an arbitrary order. Other groups guess which words in
the story are key. Later, when you present a song, students listen and place keywords
in the order in which they sound in the song.

Practice of listening

1. Listen and record

Sing a song several times until the pupils who work in pairs or groups do not
record as much words as possible from the song. Depending on the time, you can sing
the song while one of the pairs / groups / does not write all the words of the song. Have
the pupils read the recorded words, then sing again so that they can check the
correctness of the lyrics. This technique can be used to present a song to strong pupils
or to check the song presented in the last lesson.

2. Filling the gaps
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Record the lyrics on the board by skipping some key words or rumored words (or
dictate lyrics with misspellings). By working in pairs, pupils fill in the gaps in words
that they think are most appropriate. Read the song again so that pupils can check their
work.

Example: “On Top of Old Smoky”

1.0n Top of Old Smoky, all covered with snow,

| lost my true for courting too

2.Now courting is pleasure, but is grief,
And a false-hearted Is worse than a

3.A thief only you, and what you save,
But a false-hearted drives you to the

4.The grave will decay you, and turn you to dust,
For a false-hearted that a poor girl can’t
5.S0, listen, young maidens, please listen to me!

Don’t hang your affections on a green willow

6.The willow’s leaves wither, the willow’s roots die.

You'll soon be forsaken and never know

7.0n top of Old Smoky, all covered with snow,

| lost my true for courting too

Key Words in random order:

grave parting
robs thief
lover(5x) slow(2x)
takes why
tree trust

3. Numbering of keywords
First, write the keywords on the board in a random order (or dictate them). Ask
the pupils if they can guess the content of the song by the value of the keywords?

Discuss keyword values. Then let the pupils listen to the song so that they, while
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listening to the text, number the words in the sequence in which they sound in the song.
Check the pupils’ answers.

Example: “Over the river and through the Woods”

a dapple gray f. sleigh
b. drifted snow g. spring
C. hunting hound h. spy

d. Hurrah! I. sting
e. pumpkin pie j. trot

(Answers: 1-f, 2-b, 3-i, 4-j, 5-a, 6-g, 7-c, 8-h, 9-d, 10-e.)

4. Auditing of rumored words

Working in pairs or groups, pupils listen to how you read the words of a song
(sing it). Their task is to recognize pairs of rumored words. After checking the job, make
sure the pupils pronounce the words correctly. Invite them to pick as many words as
possible to rhyme with given pairs. Which of the groups will pick up the largest number
of words? The list is read by each group.

Example: “Home on the Range”
home — roam (comb, dome, foam)
heard — word (bird, Kurd, purred, third)
play — day (bay, clay, lay, may, pay, pray, ray, say, stay, way, weigh).

General speech practice

1. Change the rows

Suggest group Atosinglines 1, 3, 5, etc., and group B — 2, 4, 6, etc. Other variants
of distribution:

- row A, row B, row B, and so on;

- girls, boys;

- high, low voices;

- teacher, students;

- the teacher sings couplets, the pupils sing a chorus;

- one pupil sings couples, other pupils sing a chorus;

37



- the teacher starts singing the song, pointing to different pupils from request to
continue the song.

2. Blending lines

This technique is borrowed from Robert E. Gibson and can be used to work with
ballads and songwriting stories. Record the lyrics on paper and cut them into stripes.
Distribute on a strip to each pupil (pair, group). Give the pupils a minute to memorize
the text on the strip. (Do not let the students write it down). Ask the pupils to set the
sequence of the story.

Discussion type: Which of the sentences first? What is the last sentence? What
does it associate with? — is a wonderful linguistic practice. (Some teachers allow pupils
to discuss in their native language, but the final exercise must be performed in a foreign
language).

3. Change mood

Ask pupils to sing a song with a different mood (soft and quiet), fast and loud,
and so on.

4. Musical echo

The teacher (teacher) monotonously chanting the stanza / phrase and waits when

the audience picks up this stanza / phrase as a musical echo.
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Chapter Il. Features of the usage of Song Material Methods in
the process of teaching foreign language material at Elementary
School

2.1. Use of song material studying Grammar

At Elementary schools not all grammatical phenomena of the learned foreign
language are studied, but a specially selected grammar minimum consisting of an active
grammatical minimum and a passive grammar minimum. For expressing his or her
thoughts in a foreign language, the student must possess the grammatical structures that
are included into the active grammatical minimum. The passive grammatical minimum
includes Grammar structures that pupils may not use to express their thoughts, but which
are necessary for the perception of speech comprehension. In order to perceive and
understand the thoughts of other people, you need to have both an active and a passive
grammatical minimum.

The purpose of studying Grammar of a foreign language is the mastery of
grammatical speech skills: reproductive, that is, grammatical skills of speaking and
writing, and receptive, that is, grammatical skills of listening and reading.

Grammatical speech skills, like all other language skills, should be characterized by
such features as automation, flexibility and stability, and formed in stages.

The formation of reproductive grammatical skills is one of the prerequisites for the
ability to express their thoughts in oral and written form. In order to make their
communicative choice, the speaker must first select the grammatical structure that
corresponds to the given situation: speech. So, if a person intends to learn something, she
chooses one of the Grammar structures that express a question. The further choice depends
on the time of the event, as it is said, on the nature of the information required in response
to a question, and so on. In many cases (for example, when making a request) the choice
of a grammatical structure is influenced by relationships between people.

The chosen grammatical structure must be drawn up in accordance with the norms of

this language (it means syntactic and morphological features of grammatical structures). The
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choice and execution of the grammatical structure are carried out in parallel: assimilating the
form, the student must have a certain communicative intention, to solve a concrete language
task — to ask something, to ask, to object to someone, to confirm or refute someone's opinion,
etc., so that in his mind a communicative intention and a form are combined, by which it is
expressed.

The formation of grammatical skills is one of the prerequisites: the functioning of the
ability to understand the thoughts of other people in oral and written forms. Unlike
reproductive grammatical skills, which involves the choice of form according to the
communicative intention, the broadcasting situation, etc., the first operation in the formation
of receptive grammatical skills is the perception of the sound or graphic image of the
grammatical structure. If the receptive skill is molded, perception is accompanied by the
recognition of grammatical forms of the correlation with a certain value.

Experience shows that it is most effective in learning grammar. is the use of poems,
rhymes and songs. Songs for the teacher-grammar are of particular interest. Of course, in
songs, there is a chorus, often some lines are repeated. From the point of view of grammar,
this is a huge plus. A few repetitions of the same grammatical structure on the basis of
expressive musical text facilitates its memorization. Therefore, the song on such lessons
is very useful.

However, it is necessary to select songs very carefully. Advantage in this may be
the recommendations of G. Brown, K. Malmkjaer, J. Williams (Brown, Malmkjaer,
Williams, 1996).

Songs should be rhythmic and not too complicated to perform. The song must
necessarily have a chorus, or repetitive strings, and easily memorable. This will allow
even the slowest and indecisive students to participate in the singing. It is very important
that the lyrics should be written in literary English, with the observance of the linguistic
norms (the correct order of words, the harmonization of the subjective and the predicate,
etc.). When choosing songs, it is recommended to take into account the age and features
of the group. And most importantly, for the sake of which the song is selected, it must

exactly correspond to the purpose of the subject under study.
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As an example, let’s give the song “Surprise Party” on poems by Uwe Caind,
offered by the Khalkwist for the training of Past Progressive. This is a song about a party
on the occasion of the birthday of Larry, who for some reason does not go home for a
long time. The friends who came to congratulate him were already tired of waiting and
began to celebrate without him.

Surprise Party
When | reached my house at seven,
Max was playing the guitar.
Jane was sitting on the table
Eating pickles from a jar.
Mark was sitting at the piano
Playing sonatas for Louise,

And my parrot Paul was singing

All the tunes and melodies.

Bob was sleeping under the table;
He couldn't even stay awake.
And my dog was In the kitchen
Eating up the birthday cake.
To work out conditional sentences of type 2 could come the song “If I had a
hammer ... if I had a song” on the words Peter Sieger or «| Would If I Only Could»

by Simon and Garfunkel, which can also be used to fix the construction ,,I’d rather”:

I'd rather be a sparrow than a snail

Yes, | would, If I only could, I surely would.
Away, I'd rather sail away

Like a swan that's here and gone.

A man gets tied up to the ground.

He gives the world Its saddest sound,
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Its saddest sound.

I'd rather be a forest than a street,

Yes, | would, If I only could, I surely would.
I'd rather feel the earth beneath my feet,

Yes, | would, If I only could, | surely would.

As a rule, pupils are pleased to listen to a song in the performance of a great singer,
and then they themselves join the singing. Beautiful melody, plain text, repeated repetition
of the explored design — and success is ensured.

Some teachers themselves write poetry, pick up melodies of popular songs for them.
And this is quite acceptable. As an example of such a solution can serve as a song Dorothy
Dodd, which she called “A Preposition Song”. The action is proposed for the Clementine
motive. Here is an excerpt from this song:

In the, summer, at the seaside

On the coast, we like It fine

But In winter, yes, at Christmas
By the fireside we recline.

Did you come here In a taxi?

Or by plane, or on the train?

Did you come on foot this evening
Or perhaps by airplane?

It is difficult not to agree with the author of the book “English Grammar in verse”
B.Ya. Lebedinskaya (JIebenuucrka, 2003), which claims that the poetic text used in the
classroom in its effectiveness not only does not yield, but also exceeds any prosaic text
or rationally designed exercise. Rhythm, rhyme, expressiveness of a song, repetition of
sounds, words or the proposition of grammatical figures-all of this contributes to the
trapping and memorization of a certain language phenomenon.

Let’s consider, as an example, a small song-joke for rebuilding the structure “the
more..., the...”:

The more we know, the more we forget.
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The more we forget, the less we know.
The more we study, the more we know,
The less we know, the less we forget.
The less we forget, the more we know.
Why study?
(Walter De La Mare, 1873-1956)

In the song of six lines five times repeated the same grammatical turn. Joke makes
a smile. On a fun note, pupils say a poem several times. The structure seems simple and
understandable. The song is memorable without difficulty. If there is no need for
additional reinforcement exercises, one can proceed to communicative exercises that
require the possession of this grammatical model at the level of automatism.

There are lessons and situations in which, when studying native grammatical
material, the teacher has to explain some kind of uncharacteristic language phenomena.
For example, when studying the design “there is” and the article. The students have
already learned well that the reverse is used when mentioning objects and phenomena for
the first time, and it causes the use of an indefinite article. And suddenly the teacher points
out that there are cases (but very rarely!), When after “there is”” an unusual article “the” is
used for him. You can not recall this, but the following two examples will not be enough.
It is best to apply a passage from the poem of the American poet Edgar Masters “Silence”,
on the example of which one can split, why still the article “the” is put.

The poet speaks of silence. This word sounds almost in every line, and each time
the author explains that this silence is special — the silence of Napoleon after Waterloo,
the silence between father and son, when the father is unable to explain to him his life,
silence, when there is no reason for his husband and wife to say each other, and a very
special silence, generated by great love. The poet deliberately uses a definite article and

thus emphasizes the peculiarity of each manifestation of silence:
Silence
There Is the silence of a great hatred,

And the silence of a great love,

And the silence of a deep peace of mind,
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And the silence of an embittered friendship...

There Is the silence of those unjustly punished;

And the silence of the dying whose hand

Suddenly grips your

There Is the silence between father and son,

When the; father cannot explain his life,

Even though he be misunderstood for It.

There is the silence that covers

Broken nations and vanquished leaders,

There Is the silence of Lincoln\

Thinking of the poverty of his youth,

And the silence of Napoleon

After Waterloo.

(Edgar Master, 1868-1950)
Gradually, the teacher collects songs as samples to explain various grammatical

phenomena. Summing up, | would like to emphasize that poetry and songs in grammar

lessons are a pleasure and at the same time a great benefit.

2.2. Use of song material studying English vocabulary

We live in new times, time of searches and experiments, times of change and creative
discoveries, when old methods of teaching foreign languages go away, and the main
attention is paid to the development of skills and requirements of using language forms in
real life situations. Therefore, the use of a communicative approach in teaching and learning
foreign languages, in particular English, becomes of no significance.

The communicative approach requires a teacher to create an atmosphere of co-
operation with students actively involved in the learning process in a classroom when
children willingly express their thoughts. The communicative approach involves the use of

problem tasks, various games, quizzes, interviews, discussions, dialogues and other types
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of work, the selection of which depends on the age of the pupils, their linguistic possibilities
and the goal set before the teacher.

Among this diversity of work types | would like to dwell on one that deserves general
attention, because in case of a successful approach to it, all types of speech activity are
practiced: listening, speaking, reading and writing. Use of songs and music in the
scheduled series of tasks to perform in the classroom. Teachers use songs from many
affairs, the most important of which are the presentation of a certain topic (vocabulary),
the practice of grammatical structures (lexical units), attentive listening in order to
understand the general (detailed) content, control the understanding of the listener with
guidance questions, discussing and expressing the feelings that arose when listening to the
song, enriching students with the cultural component of another country, developing the
written language (from filling in passes to the construction of independent activities based
on pros Wuhan), development of imagination, creating a creative atmosphere in the
classroom, introducing an element of diversity and entertainment in the learning process.

But by themselves, the above goals are worthless without the techniques that a teacher
uses when performing a task. And receptions to learn pupils with songs can be the most
diverse. For example:

1. Guess the meaning of the song based on its title or keywords.

2. Fill in the gaps with the words from the song (prepositions, verbs, etc.).

3. Repline the sequence of erroneous lines of the song.

4. Write the missing lines.

5. Pick rhymes from the words given by the teacher and finish the lines.

6. In the lyrics, highlight the synonyms (antonyms) to the words given by the
teacher on the board.

7. Give and tell or draw something that you told me a musical excerpt.

8. Discuss with students the impression that arose when listening to a musical

composition or its attitude to what is said in the song.

The choice of the teacher of techniques that he uses when he learns a song
depends entirely on the purpose, he chose for himself/herself (Community language
learning, 1995).
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Episode 1 “Listen and Imagine”

At the lesson “What it means to be a servant of society” in the 4" form, you can ask
the children to close their eyes and imagine that they live in ancient times and originate
from rich families. To create a supportive atmosphere, include recording A. Vivaldi
“Seasons” and invite pupils to listen to the following questions:

- What do you do?

- What is your life like?

- Where do you live?

- Do you have any servants? How many?

- What do they do for you?

- What do you know about the lives of your servants?
- Do you sympathize them?

- Where do they live?

Then in micro-groups (three or four students) a discussion begins about what the
children imagined. At this stage, you can re-enable the record to enhance the
impressions received. After that, you can invite the whole class to share your thoughts
about the past and go to the present. Ask: Are there servants in our country, abroad? Is
life different from what it used to be in ancient times? (You can extend this task by
suggesting pupils make drawings, and then go to the discussion in micro-groups).

Episode 2 “Environmental Protection”

The English language lesson related to the environment is difficult to imagine
without a relevant song. And so for this lesson you can use the song from the repertoire
of the group “The Beatles” “Mother Nature’s Son”. Before listening to the song, based
on its name, pupils are invited to write a few sentences in 5-6 minutes (In this case, the
main attention is paid to the pupils’ thoughts). The next step should be to distribute the
Illustrations Kit to pupils with mixed patterns. (Each student received his own Kkit).

The pupils’ task was to arrange the pictures in order while listening to the song, after
which they compared the layout of the drawings of his kit with the drawings of the neighbor
by the desk. Then the teacher with the students recollects which drawing was the first

(showing the picture or calling the letter as it is marked). After the pupils tell the memory
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of the words of the first line of the song, the recording is listened to, so that the children can
check themselves. Then the pictures are fixed on the board and a line from the song is
written underneath. So, step by step, pupils get to the final line of the song and have the
opportunity to sing it together.

The next stage of working with the song should be discussion of its content, and by
consensus — and a deeper discussion of the lesson topic. In this case, the teachers help the
teacher:

What is the song about?

Where can the boy be found?

What is he doing in the mountains?

What is the boy doing in the fields?

If you had spare time, would you enjoy nature as the boy does?

Are you a nature-lover? Why or why not?

N o a bk~ w bR

Is it important to love nature and do something to preserve its beauty?
So there is a free discussion of the feelings of a child who loves nature and wants
to live in harmony with her!

Episode 3 “The Song of Love”

On the eve of St. Valentine’s Day it is expedient to learn with pupils one of Elvis
Presley’s most famous songs «LOVE ME TENDER». First of all, you need to ask children
questions: «What do you think the song is about?»

After a variety of responses, students are encouraged to identify the rhyming

words written on the board.

friend time heart
dear mine long

will part SO
belong you rain
sweet pain miss
years fulfilled pretend
true Kiss complete
moon go June
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The next kind of work can be writing a verse for a person who likes to use the
recommended rhyme.

Pupils with great pleasure read the poems. And then pupils can distribute
photocopies of the lyrics of Elvis Presley’s songs with missing lines in the lines of the
final rhymes: instead of passes, the children had to pick up and record rhymes from the
words that were recorded on the board. After completing this kind of work, the pupils
listen to the recording of the song and are convinced of their choice, that is, they check
themselves.

LOVE ME TENDER
1. Love me tender, love me ...,
Never let me...
You have made my life ...
And | love you ...
Refrain:
Love me tender, love me ...
All my dreams...,
For, my darling, I love ...
And | always...
2. Love me tender, love me...
Take me to your...
For it's there that I ...
And we'll never...
Refrain
3. Love me tender, love me...
Tell me you are...
I'll be your through all the...
Till the end of...
Episode 4. “Happy New Year”
When doing a series of lessons on the topic “Winter Vacations” you can offer

pupils this task. From the song “Happy New Year”, created by the Swedish group
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“ABBA”, choose certain expressions and write them on the board. Pupils should

analyze them and answer the teacher’s questions: “What do you think of the song is

about?”

feeling in

lost the
ashes

seems every

S0 neighbor

grey

lay in

down the

and end

die

all
dead

dragging

on

have
our

hopes

After all pupils have expressed their opinions, give the pupils a copy of the song

Happy New Year so that they fill in the gaps and find a place for each expression.

After completing this step, ask pupils to listen to the song and make sure they

correctly position the data above expressions.
HAPPY NEW YEAR
No more champagne
And the fireworks are through
Here we are, me and you
... and feeling blue.
It’s the end of the party
And the morning...
So unlike yesterday
Now’s the time for us to say ...
Refrain:
Happy New Year, Happy New Year!

May we all have a vision now and then
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Of a world where ... is a friend.
Happy New Year, Happy New Year!
May we all..., our will to try
If we don’t we might as well...
You and I.
Sometimes | see
How the brave new world arrives
And | see how it thrives
...of our lives.
Oh yes, man is a fool
And he thinks he'll be OK
..., feet of clay
Never knowing he's astray
Keeps on going anyway...
Refrain
Seems to me now
That the dreams we had before
Are..., nothing more
Than confetti on the floor
It's the end of a decade,
In another ten years time
Who can say what we'll find
What lies waiting down the line
... of eighty-nine...
Refrain
After that, you can ask pupils to come up with as many phrases as they are used
in the song to describe the feelings that occur in people after the New Year’s party.
The next step might be to discuss the content of the song.
Teacher’s questions:

- The party has ended. What feelings do the singers of this song express?
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- Are they full of joy and excitement or sadness and disappointment?
- Why do they feel so sad and lonely? What is the reason?

- How do you feel when the party is over?

- Do you dream of a world where every neighbor is a friend?

- Can you say what we shall find in the end of 2029 or 2032?

After this task you can arrange a discussion of the topic “What will be the world
of the future?”

These are just a few examples of work with musical works and songs for learning
lexical material in the English lesson that can be used to work with pupils in order to
increase their ability to work, to instill interest in learning a foreign language and to
make the learning process communicative-oriented, interesting for children of

different age categories. Just tell your pupils: “Let’s have fun together!”

2.3. Use of song material when studying phonetics

The basis of any language is the sound. For many years the language existed only
in sound form. Written code appeared much later than displaying a sound language.
All types of speech activity are based on sounds. The role of sound components is
already important in written speech. The motor theory of speech emphasizes the role
of kinesthesia in the written language: we talk about ourselves what we write and
read. Acquiring oral speech and reading altogether is impossible without stable
listening and rhythmic and intonational skills.

The study of phonetic material involves mastering the pupils with all the sounds
and sounds of the learned foreign language, the emphasis and basic intonational
models of the most common types of simple and complex sentences.

There are several criteria for selecting the phonetic minimum. With the degree of
difficulty, the phonetic phenomenon of the subject of special assimilation in the
teaching of pronunciation is only those that represent some difficulties for the pupils;
By the criterion of meeting the needs of communication to a minimum, first of all,

those sounds and intones that fulfill the designated sense-differentiable function are



included; the criterion of normativity from the phonetic minimum, first of all,
includes those sounds deviation from the norm, and the object of instruction is the
full style of exemplary literary language.

The English pronunciation of the Ukrainian language carriers may be inadequate
due to the inability of the pupils to transmit the tone of English vowels. Practice
shows: even if the student strictly follows the canonical instructions (the prominent
position of the lips, the corresponding location of the tongue horizontally and
vertically), it is extremely rare to accurately convey the English vowel sound.

As observation shows, pupils only in certain cases can, without any effort and
even transition to the English articulation, adequately transmit the tone of the English
vowels. Usually, pupils have a special structure of the jaw, lips are already thin. In
addition, the timbre of the voice itself is of great importance. It should be noted that
the natural tone of Ukrainian schoolchildren usually falls badly on the Ukrainian
language. In order for the vowel to acquire the English sound, the pupil must “see”,
“feel” this vowel to present it to himself/herself in the whole volume, with spatial
associations. Such an emotional “portrait” of a vowel is important to draw at any
stage of studying English (Vaiizep, 1972).

Many methods have been proposed to improve the pronunciation of sounds, but
the greatest attention should be paid to the associative. In the description and
pronunciation of the vowel gives him a series of emotional assessments, as if the
sound is a living subject. These estimates can be both qualitative and comparative
(“dreamy”, “cold”, “sweet”, “strict”, “live”, “boring”, “red”, “yellow”, “blue”, etc.).
Of course, the characteristics of the sounds are subjective and this is especially true
of the vowels color. However, it is important that with such an approach to
schoolchildren definitely there are certain associations that will ultimately contribute
to the correct pronunciation of the tone of the vowel.

The finished image of the vowel consists of a student after listening to a song, or
the best singing of a song with a teacher or performer (recorded on a film).

The role of the song in the formulation of English pronunciation is difficult to

overestimate. However, we deny the everyday opinion that the English pronunciation

52



can be successfully put only “in songs”. Songs are used only as a vivid way of
emotional influence, which would help to perceive and adequately reproduce the
sound. Songs can also be used to improve the pronunciation of so-called complex
phonetic combinations (for example: [s], [r] + [O], [0], [n] + a vowel), as well as
when working on the rhythm. Particular emphasis should be put on the use of lessons
on songs dedicated to a specific sound, in this case, a vowel.

When composing words and music songs, we proceed from the fact that they
must correspond to the “character” of a vowel. So, the “fast”, “lively” character of
the vowel should be transmitted as appropriate words, and music written in major
order. “Sad” and “gloomy” vowels require an appropriate minority system.

We offer songs devoted to monophthongs [o:], [a], [0], diphthongs [ei], [ou], [co],
also for contrasting vowel [i] - [i:], [ ] - [o].

A vowel [o:] is “baby”, “sweet”, “yellow color like a chicken”. The song is

b

dedicated to this sound, is sung (in the recording) from the face of a little girl, her
sound is “pretty”, “round like a sun”.
| am Paula
I am Mrs Pater’s daughter.
| am Paula,
And | am never naughty.
| am Paula,
I’m already four.
| am Paula,
I love Walter Crawl...
But, oh Lord!
He says | am small.

| am Paula.

A sound [a:] is “good”, “saturated”, “resonant”; it can be compared to a dark red

rose. This vowel seems to be highlighted from the middle. When pronounced [a:]
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schoolchildren should imagine that they are in a great mood. In the same mood, we
recommend using a song dedicated to this sound.

Charles, Bart, Barbara,

Arthur, Martha, Margaret,

Sanders, Frances, Martin, Mark —

They are all now in the park.

A sound [0] is very open, resonant, “proud”, its color is cold, bright blue. A song
dedicated to this sound is sung by the owner of the dog. He is proud to talk about the
benefits of his/her pet.

My dog’s called Spot

He knows quite a lot.

He never does wrong

And he is good at ping-pong, ping-pong, ping-pong.
He is good at ping-pong.

29 ¢

A diphthong [ei] 1s “cheerful”, “pleasant”, “refined”, when the pronunciation of
this sound refers to the slight breath of the sea wind. The color of the diphthong is light
blue. A song dedicated to diphthong [ei] children are singing. They sincerely enjoy the
good weather and the opportunity to play in the fresh air.

Rainy day...
Rainy day is not today,
And we say,
“Oh, it’s great to play”
And we say,

“Oh, it’s great to play all day!”

A diphthong [ou] is “sad” and “gloomy”. With his pronunciation, you can
imagine a child who was offended and she is ready to tear himself/herself up. The color
of the diphthong is dark gray. A song dedicated to this sound, “sings unhappy dog”.

My coat is old,

| feel cold.
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No one seems to know

How wretched the dog is! Oh!

A diphthong [eu] has a completely different “character”. This vowel sound is
“lazy”. With his pronunciation, miraculous, delicious-sweet roses on the cake appear.
Color diphthong cream. A song dedicated to the diphthong sings a coquette.

Oh, my hair is long and fair

And I’ve bought a hat to wear.

It is white and red and quite rare.
But why do you...stare...at my hat?

The “character” of each vowel is clearly manifested in so-called contrasting pairs

of such type as [i] — [i:], [A] - [a], [0] — [o:], [u]- [u:].

When working out contrast vowels should draw pupils’ attention to the fact that
the sounds differ from each other and not so much on the duration of the sound, how
much on the timbre.

So, if during the training of the short vowel [1] it is necessary to show its “speed”,
then during the training of long vowels [i:] it is expedient to highlight first of all such
qualities as “dynamism”, “cheerfulness”, “optimism”.

When working out a short vowel, [0:] emphasizes its “rigor”, “restraint”,
“composure” (this sound is compared to the tin soldier), while working out a long loud
[a:] — its renonement.

It was noted that such thematic songs in many ways help to see the “character”
of the loud, catch its timbre. Probably, this is exactly what one can explain the joy with
which high school students meet a new song.

It should be noted that listening to songs and their singing are also very effective
at entering one or another vowel. In high school song material, in addition to improving
vowel pronunciation, can still be used as:

1) purposeful training of any vowel in the text;

2) the words of the song are used to correct the spontaneously made by pupils of

the error in the pronunciation of the vowel;
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3) necessary element of relaxation of schoolchildren in the class.

Experience shows that the performance of songs by the choir brings pupils a great
aesthetic pleasure and, at the same time, causes them the desire to improve their skills
and abilities of pronouncing English sounds.

Consequently, when studying the vowels of English schoolchildren, there are
many problems associated with the peculiarities of physiological development. Even if
strictly following canonical instructions, it is extremely rare to transmit vowels
accurately.

Many methods have been proposed to improve the pronunciation, but the greatest
attention should be paid to the associative. Songs-associations “create” an emotional
portrait, with which senior pupils improve their phonetic skills and abilities. Also, this

method can be applied when presenting the sound at a primary school.
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Chapter I11. A practical part. Fragments of workouts and tasks
based on Authentic Lyrics for training in the development of
skills of foreign language of pupils at Elementary School

3.1. Grammar Method: Present Simple/ Present Continuous

These types of exercises were proposed by us for pupils of the 4™ form of
Alternative school KrOK, town Kropyvnytskyi during January 2024 — February
2024.

1. Introduction

Teacher gives short information about a group the song of which will be
used during the lesson. She/ he can use different pictures from the concert of
“Queen”. It would be also good when pupils give their own point of view about
its music, style etc. Teacher may interest students by giving them the following
questions or preparing his/her own ones:

. What kinds of music do the guys from “Queen” sing? Do you like it?

Why?
. When and where was “Queen” popular?
. Who was the leader of “Queen”? What do you know about him?
. What adjectives can be used to characterize music of “Queen”?

(depressive, cheerful, romantic, aggressive, etc.)

Combining theatrics and an outrageously flamboyant stage persona with
his fine natural-born talent (he possessed one of the greatest voices in all of music
and penned some of pop’s most enduring and instantly recognizable
compositions), one of rock’s greatest all-time entertainers/showmen was
unquestionably Queen vocalist Freddie Mercury. Born Farrokh Bulsara on
September 5, 1946, in Zanzibar to Persian parents (his father worked as a high
court cashier for the British government), young Farrokh soon adopted the name
Freddie by fellow classmates while attending an English boarding school.
Freddie soon discovered his love for art and music, both subjects that he explored

voraciously (he began taking piano lessons around this time), putting his newly
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found piano talent to use as he played in rock & roll bands with friends. Due to
political upheaval in Zanzibar, Freddie and his family fled Zanzibar for England
in 1964.

Freddy left Isleworth School in 1964 with three “O” levels and one “A”
level in Art. He went to Ealing College of Art to study Graphic Illustration .He
left college in 1969 with a Diploma in Art& Design. Freddy joined his first
serious band in 1969, they were called IBEX.

Freddy stood 5 ft 9 inches tall with black hair and dark brown eyes. He was
single and shared his large house and garden with several cats, creatures he
adored. He loved opera and ballet, Marilyn Monroe was his favourite actress and
Aretha Franklin just one of his many favourite singers. He liked to drink either
Champagne or iced Vodka and Indian food was one of his favourites. He sadly
died on November 24th 1991.

2. Vocabulary

In this task you will see the words that will later appear in the song “Show

must go on”. Match and translate them:

a) Abandoned 1.To come off a surface in small flat pieces

b) Pantomime 2.Great sadness or worry

c) Dawn 3.Left empty or no longer used

d) Top the bill 4.A performance, especially in a theatre

e) Butterfly 5.A type of entertainment consisting of funny plays

f) Flake 6.A big smile that shows your teeth

J) Show 7.Be the most important performer

k) Grin 8.A flying insect with large colourful wings

I) Heartache 9.The beginning of the day when it begins to get light
3. Song

It happened that the words of this song were printed in a rush. Each verse
has 7 mistakes; each line of refrain contains also one mistake. Correct and explain
them paying attention to using Present Simple / Present Continuous Tense.

V e rse 1l: Empty spaces, what we living for?
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Abandoned places, | guess we knows the score.
On and on,

Do anybody knows what we looking for?
Another hero, another mindless crime

Behind the curtain, in the pantomime

Hold the line,

Do anybody wants to take it anymore?

Refrain: The show must goes on
The show must goes on
Inside my heart breaking
My make-up may be flake
But my smile still stay on.

V e rse 2: Whatever happen, I'll leave it all to chance
Another heartache, another failed romance
On and on
Do anybody knows what we are live for?
| guess I learning, | must be warmer now
I'll soon be turning, round the corner now
Outside the dawn breaking
But inside in the dark
| aching to be free.

Refrain:

V erse3: My soul is painted like the wings of butterflies
Fairy tales of yesterday will grows but never dies
| can fly my friends
The show must goes on
The show must goes on
I'll face it with a grin.
| never giving in

On with the show!
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11 top the bill, I’11 overkill
| has to find the will to carry on
The show must goes on.
4. Listen to the song and check yourself
5. Discussion
Teacher can split pupils in two or more teams (it depends on number of
pupils in a class). Each team may consist of 3-5 people. They are given the
guestions that make them think about the song. Pupils share their opinions inside
of groups and then between them.
Questions
» What is Freddie singing about?
» What do you feel while you listen to this song?
* This song is rather symbolic. What could the images of the song mean?
a) Empty spaces-?
b) Abandoned places-?
c) Fairy tales of yesterday-?
d) Show-?
e) If you had the opportunity to meet with Freddy what would you ask him?
6. Role play
Pupils may continue to work in groups. They have to make a press-
conference where Freddie Mercury is present after his concert. One of the pupils
will be “Freddie” while the others are journalists. Their task is to persuade
everyone that the interview with the vocalist of “Queen” is real. It would be good
to make a little competition between groups. Those pupils who are good at this
task may be given encouraging presents.
7. Homework
Teacher can advise pupils to search for additional information about
“Queen” and organize a round-table discussion devoted to memory of the vocalist
of this group Freddie Mercury. They can use different materials (audio, video-

records, pictures etc.).
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3.2. Grammar Method: The Present and the Past

Tenses

These types of exercises were proposed by us for pupils of the 8" form.

1. Introduction

Teacher can show pupils photos of Roxette and ask them about this group.

Roxette had their worldwide breakthrough with the album “Look sharp” in
1989.

The unique sound from Swedish sensation Roxette (Marie Fredriksson and
Per Gessle) was spread over the world.

2. Mixed-up spelling

All these words were printed by someone who forgot English. Help him

to guess the words that will be used in the song.

a) naheev n. d) nestil v. g) dniw n.

b) treha n. e) covie n. h) tsenc n.

) camig adj. f) etauby n. 1) mreda n.
3. Song

You will read about one woman who fell in love. Unfortunately it wasn’t
very successful for her. Soon she became very upset but one good friend gave
her some advice. Now you can read about it. Verses 1, 2, 3 are written in Past
Tense. Change it into Present Tense and you will get the original text of this song
(you shouldn’t change the last line of Verse 3).

Versel: | knew there was something in the wake of your smile.

| got a notion from the look in your eyes, yea.
You had built a love but that love fell apart.
Your little piece of heaven turned too dark.

Separate the words in the refrain to make the lines

readable:
Refrain: Listentoyourheart
Whenhe’scallingforyou.
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Listentoyourheart
There’snothingelseyoucando.
Idon’tknowwhere you’regoing
Andldon’tknowwhy,
Butlistentoyourheart
Beforeyoutellhimgoodbye.
V erse?2: Sometimes you wondered if that fight was worthwhile.
The precious moments were all lost in the tide, yea.
They were swept away and nothing was what was seemed,
The feeling of belonging to your dreams.
V e rse 3: And there were voices that wanted to be heard.
So much to mention but you couldn't find the words.
The scent of magic, the beauty that had been
When was love wilder than the wind.
Refrain:
4. Listen to the song and check yourself
5. Discussion
a) What does this song make you think about?
b) Do you agree with a singer that it's always worth to listen to your heart
before making serious decisions?
c) What “voices” were mentioned in Verse 3? How do you understand it?
d) Can you give us your meaning of love? Did you experience it in your life?
e) Why do dating couples often split up? Is this always wrong?
f) How can you deal with feeling of rejection if the romance has been
terminated?
g) Why is it important to take time to get to know each other?
6. Brain activity
Every person has a period when she/he falls in love. It can lead to a
successful marriage or to despair. To avoid the last one you need to learn how to

differ real love and simple infatuation. Try to do it now. Choose the appropriate
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characteristics of love and infatuation. Explain why you have made such
decisions and give us your point of view about it.
For example:
* You want to give and share with a person (love)
*A destructive, disorganizing effect (....... )

* Arguments are frequent. Nothing really gets settled. Many are “settled” with

*Romance often starts slowly, perhaps taking months or years (....... )
*You are deeply impressed or interested in other’s physical appearance ("He has
such dreamy eyes. “She’s got a great figure™) (....... )
*The effect on you that it makes you a better person (...... )
*An unselfish caring about the interest of the others (....... )
*Is unrealistic. The other person seems to be perfect. You ignore any nagging
doubts about serious personality flaws (...... )

*You are attracted by the other person’s total personality and spiritual qualities

7. Homework

Write a composition: “What makes a successful marriage?”’

3.3. Grammar Method: Direct / Indirect speech
These types of exercises were proposed by us for pupils of the 8" form.

1. Introduction
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Born in Newcastle, England in 1951, the son of a milkman, Gordon
Matthew Sumner, grew up in the turmoil of the ship-building industry and wanted
to become a musician very early. He played cruise ships, backing strippers in
cabarets, and developed a love for the bass guitar. Having played in jazz/rock
bands like Last Exit and other various groups, including a Dixieland jazz group,
where he got the name Sting from a yellow/black striped shirt, he settled down
with Stewart Copeland and Andy Summers for a decade-long tenure with the
smashing rock trio, The Police. He then went on to record solo albums and holds
a reputation as one of the most literate songwriters and talented musicians in the
world. He has also delved into acting, having starred in such films as
Quadrophenia, Radio On, Plenty, Julia and Julia, Dune, Bring On The Night (a
documentary about the formation of his Blue Turtles jazz group), most recently,
The Grotesque where he plays a bisexual, conniving butler.

Before becoming lead singer of the band, The police, Sting was a ditch
digger. He was also a school teacher at St. Paul’s Roman Catholic First School
in Clarington, England. There he taught English and was also a football (soccer)
coach. Before being invited to join The Police by Stewart Copeland, Sting was
in many jazz bands, including The Ronnie Pierson Trio, Earthise, the Phoenix
Jazz Band, the River City Jazz Band, the Newcastle big Band, and Last Exit.

Sting receives his nickname while a member of The Phoenix Jazzmen.
Everyone had a nickname. One day Sting came to a rehearsal in a striped soccer
sweater and the trombone player, Gordon Solomon, remarked that Sting looked
like a bee. This led to him being called “Stinger” — which eventually became
“Sting”.

Sting is married to film producer Trudie Styler, and has six children with
Trudie and ex-wife, actress Frances Tomelty. Sting owns a Jacobian castle in
Wiltshire, which he calls “Lake House”, where he records his albums, a place in
London, an apartment in New York, and a place on the beach in Malibu,

California.
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Sting’s mother, Audrey, died of cancer while Sting was in Montserrat
recording Nothing Like the sun at the time and refused to fly back for the funeral,
because he did not want to turn it to into a media circus. Instead, he dedicated the
album to her.

Sting’s father, Eric, died of cancer thereafter. Sting was in Brazil touring
for Nothing Like the Sun at the time. He later wrote and dedicated some of the
music from The Soul Cages to his father.

2. Revision
Do you remember...

a) Where and when was Sting born?

b) What is your favourite song of Sting? Why do you like it?

c) What is Sting’s real name?

d) How did Sting receive his nickname?

e) What can you say about his private life?

f) What is a favourite instrument of this singer?

g) What was Sting's former career before his becoming a lead singer of a band
The Police?

h) What albums of Sting do you know? Which one do you like the most?

4. Brain activity

*How can you explain the title of the following song “I’m so happy that
I can’t stop crying”?
*When you are very delighted what can’t you stop doing?
(Share your ideas with your friends)

For example: When I'm happy I can’t stop smiling...

5. Song

You need to make some changes in order to get the original version of the
following song. It is written on behalf of the 3rd person while the real song is on
the behalf of 1st person singular. IN SOME LINES YOU WILL MAKE NO
CHANGES. The italic words are written in indirect speech but the original text

contains direct speech. Change it!
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V e rsel: Seven weeks have passed now since she left him (me)
She shows her face to ask him how he is.
She says the kids are fine and that they miss him.
Maybe he could come and baby-sit sometime.
She asks if he is ok. She was worried about him.
Can he forgive her? She hopes that he'll be happy.
Refrain: He’s so happy that he can’t stop crying.
He’s so happy he’s laughing through his tears
V erse2: He saw a friend of his. He (friend) said that
He was worried about him. He heard she had another man.
He wondered how he felt about it.
Refrain: He saw his lawyer, Mr. Good News.
He (Mr. Good News) got him joint custody and legal
separation.
Refrain: He’s so happy that he can’t stop crying.
He’s laughing through his tears.
He’s laughing through his tears.

Fill in missed prepositions and adverbs:

He took a walk last night

He looked the stars

To try and find an answerhis life. at

He chose a star himself. He chose a star him. up
He chose two stars his kids for
And one star his wife. alone
Something made him smile. with
Something seemed to ease the pain. for
Something the universe about

And how 1it’s all connected.

Verseb5: The park is full Sunday fathers and melted ice-cream.

We try to do the best within the given time. for

66



A kid should be his mother. sometimes
Everybody knows that what can a father do but baby-sit in
He saw that friend of his. of
He (friend) said that he looked different somehow. for
He everybody had got to leave the darkness sometime.
Refrain: He’s so happy that he can't stop crying.
He’s laughing through his tears.
He’s laughing through his tears...
6. Listen to the song and check yourself
7. Discussion
(share the opinions inside of your group)
*What is the general idea of this song?
*Why is singer broken down in this song?
*What made him feel better?
*How do you understand the line “Mr. Good News” (verse 3) and “Sunday
fathers and melted ice-cream”?
*What should be done to make a marriage stronger nowadays?
*How does divorce effect on children? Do you have such experience?
*What did help you to cope with a feeling of rejection?
*Do you agree that children should be with their mother or you have another
point of view?
*What this song makes everyone think about?
7.Homework
Prepare a list of serious matters why families used to brake up and write as

many ways out as you can which will prevent happening of this thing.

3.4. Grammar Method: Actualization of Phonetics
These types of exercises were proposed by us for pupils of the 4™ form.
1. Introduction

These are the personal quotes of Madonna:
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* “When I’m hungry, I eat. When I’m thirsty, I drink. When I feel like saying

something, I say it”.

« “ think that everyone should get married at least once, so you can see what a

silly, outdated institution it is”.

e “Children always understand. They have open minds. They have built-in shit

detectors™.

* “A lot people are afraid to say what they want. That's why they don’t get what

they want”.

* What can you say about this woman? Do you like her songs?

* What is she famous for? Do you like her?

* What were the first steps of Madonna to the top of her career?

* What do you know about her life? What is your favourite song of Madonna?
(Share your opinions inside of the group).

Madonna Louise Veronica Ciccone (she is also Nonnie, Maddy, Mo, The
Material girl, Madge, Esther) is one of the brightest singers in USA. Her father
is Italian, her mother was French-Canadian. She graduated from Rochester
Adams High School in 1976. She won a scholarship because of her excellent
grades and studied modern dance and drama for 3 semesters at the University of
Michigan.

As of early 2002, has had 15 solo albums: “Madonna” (1983); “Like a
Virgin” (1984); “True Blue” (1986); “Who’s that girl” (1987); “You can dance”
(1987); “Like a prayer” (1989); “I’m breathless” (1990); “The Immaculate
Collection” (1990); “Erotica” (1992); “Bedtime stories” (1994); “Something to
remember” (1995); “Evita” (1996); “Ray of Light” (1998); “Music” (2000);
“GHV2: Greatest Hits Volume 2 (2001).

In 1989, she had a multi-million-dollar contract with Pepsi to promote their
product as well as cross-promote her new album, “Like a prayer”. However,
when video for the first single, “Like a prayer”, was released, it caused
international controversy, with images of burning crosses, murder, and racism,

and Pepsi soon retracted their contract, and the 13-minute commercial was only
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viewed once, at the Superbowl. The single later seared to Number 1 on the charts
and stayed there for 3 weeks. Later she thanked Pepsi for creating such
Controversy.

Madonna has two children: daughter Lourdes and son Rocco. Her daughter
Lourdes was named as a tribute to Madonna's mother, who wanted to visit
Lourdes, France, where the Virgin, the Madonna, appeared in 1858, but died
before doing so.

A September 2000 Rolling Stone article estimated her worth as $650
million. Since then, she has released the album “Music”, which sold 12 million
copies, has had a 47-date sold-out worldwide tour, completed a movie, and
released a greatest hits compilation.

As 2001, her albums have sold 153 million copies worldwide.

Madonna was voted the 36th Greatest Artist of all time in Rock'n'Roll by
Rolling Stone.

2. Brain activity

Guess the word hidden in a table. You can read it from the top to the
bottom.

First letter of each word contains the hidden letter.

(Tip: this word is a synonym to the word you'll find in a song.)
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1. Someone from North America, South America or the Caribbean.
2. To move your feet and your body in a pattern of movements that follows the
sound of music.
3. Because of particular feeling or attitude.
4. Lasting for a large amount of time.
5. To receive money for work that you do.
6. Considered to be holy or connected with God in special way.
7. A flower with a sweet smell, often worn as a decoration on formal occasions
such as weddings.
8. To have an unhappy feeling of wanting to be like to do what someone else has
to do.
9. Information about something that has happened recently.
10. The quantity that you measure using a clock.
3. Song
Be attentive to the pronunciation of a singer. Fill in empty blanks!
Versel: Alonglong ago
| can still how
That music used to make
And | knew if | had my
That | could make those people
And maybe they'd be for a while.
V e rse 2: Did you write the book of
And do you have faith in above
If the tells you so?
Now do you believe in ?
Can music save your mortal ?
And can you teach how to dance real ?
V erse3: Well, [ know that you’re in love with
“Cause I saw you dancing” in the

You both kicked off your
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Man, I dig those rhythm and
| was a lonely Broncin® Buck
With a carnation and a pickup truck
But | knew | was out of
The day the died
[ started singin’

Refrain: : , miss American pie

Drove my Chevy to the Levee but the Levee was

Them good Ole boy s were drinking whiskey and rye
Singin’ this’1l be the that | die
This’1l be the that | die.
Verse4: | meta girl who sang the
And | asked her for some happy
But she just smiled and turned
Then | went down to the store
Where I'd heard the music years
But the man there said the music wouldn't
Well now in the streets the screamed
The lovers cried and the dreamed
But not a word was spoken
The bells all were broken
And the three men | admire the most-
The , Son, and the Holy ghost-
They caught the last for the coast
The day the music died
We started singing...
4. Listen to the song and check yourself
5. Discussion

*What is Madonna’s song about?



*Who is the hero of her song?
*Have you ever felt like a “lonely teenage Brincin® Buck”?

Make a round-table discussion on the topic: “The pressures facing today’s
youths”. Please, take to the consideration the following information that will be
helpful for the further discussion.

Adolescence — even under the best of circumstances — can be even a
turbulent time. During puberty young ones are assaulted by new feelings and
emotions. They face daily pressures from teachers and peers. They are exposed
to the relentless influence of TV, movie, the music industry, and the Internet. A
United Nations report thus describes adolescence as “a period of transition
commonly characterized by stress and anxiety”.

a) Changes in the family

Consider, for example, the changing family landscape. “More than a third
of American children experience their parent's divorce before reaching 187,
reports the Journal of Instructional Psychology. Similar statistics can be sited
from other Western lands. As their parents’ marital ties dissolve, young ones must
often cope with painful emotions.

b) Changing view of discipline

Changing views regarding parental discipline have also had an effect on
today’s youths. As Dr. Ron Taffel bluntly put it, many parents “abdicate their
authority”. When this happens, young ones grow up with few, if any, rules or
guidelines to regulate their behaviour. In some cases, it appears that parents are
reacting to the negative experiences they had in their own childhood. They want
to be friends with their children — not disciplinarians. “I was too lenient”, admits
one mother. “My parents were really strict; [ wanted to be different with my child.
I was wrong”.

c¢) Assault from the Media

Then there is the powerful influence of the media. According to researcher
Marita Moll, one survey revealed that on the average young ones in the United

States spent four hours and 48 minutes a day in front of TV or computer screen.
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Is that necessarily bad? An article published in Science magazine reported that
“six major professional societies in the United states”, including the American
Medical Association, came to the unanimous conclusion that media violence is
linked to “aggressive behaviour in some children”. Despite the consensus among
experts, observed Science magazine, “lay people do not seem to be getting the
message from the popular press that media violence contributes to a more violent
society”.

d)Teenagers and computers

In recent years the computer has also taken on a prominent role as molder
of young minds. “The number of personal computers in the home has increased
dramatically in recent decades”, says the journal Pediatrics. Unsupervised
Internet use may expose young ones to pornography. The risk, however, do not
stop there. Taffel, quoted earlier, laments: “Our kids are making friends at school
and in cyberspace- and, as a result, spending time with children whom we often
don’t get to meet”.

Clearly, today’s youths are exposed to pressures and problems unknown to
past generations. Is there anything that can be done to help today’s youth?

6. Deep thinking

Find your own solutions to the problems all teenagers are involved in.

3.5. Grammar Method: Careful listening

These types of exercises were proposed by us for pupils of the 8" form.

1. Introduction

Scorpions were formed in Hannover, Germany, in 1969. Known best for
their 1984 anthem “Rock you like hurricane” and the1990 ballad “Wind of
change”, the German rockers the Scorpions have sold 22 million records, making
them one of the most successful rock bands to ever come out of Eastern Europe.
Originally formed in 1969 by Rudolf Schenker, the original lineup consisted of
rhythm guitarist/vocalist Schenker, lead guitarist Karl-Heinz Follmer, bassist

Lothar Heimberg and drummer Wolfgang Dziony. In 1971, Schenker’s young
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brother Michael joined the band to play lead guitar and good friend Klaus Meine
became the new vocalist. The recorded Lonesome Crow in 1972, which was used
into the public’s eye, the early formation of '70s rock band UFO noticed Michael,
therefore, would leave the band in 1973. Guitarist Uli Jon Roth replaces him, and
under his guidance the group released four consecutive aloums under the RCA
record label: Fly to the Rainbow (1974), In Trance (1975), Virgin Killer (1976)
and Taken by Force (1977).

Although these albums failed to attain any serious attention in the United
States, they were all quite popular in Japan. By the time Taken by Force was
released, Roth made the decision to leave the band and form Electric Sun after
feeling that his musical ideas would take the group in entirely different direction.

After releasing World Wide Live in 1985, the band took a long hiatus and
remained uninvolved from the music industry for two years. Their tenth studio
album, Savage Amusement, was finally released in 1990, and the hit ballad
“Rhythm of love” brought on another major success. In 1990, the album Crazy
World was released and would eventually become the Scorpions’ biggest-selling
record to date, drawing on the strength of the hit ballad “Wind of Change”. Not
too surprisingly Crazy World was the last successful Scorpions release in the U.S.

Do you like the Scorpions? What is your favourite song of this group?
What country do they present?
*What kind of music do the Scorpions play? When and where was this group
formed?
*When and where the Scorpions were popular the most?
*How old were you when you listened to the Scorpions’ music at first time? What
did it make you think about?
2. Creativity
Split in two teams and train your memory together with your friends:
* How many songs do you remember about wind or which contain the word
“wind”?

* Can you rhyme the word “wind”? ( Compete with the opposite group)



Forex;: wind — mint...etc.

» Make a little poem about travelling. Use the word “wind” in it.

3. Song

The letters in some words are put in wrong order Do all your best to correct

them and listen carefully.

Versel:

Verse?2:

Versea3:

Refrain:

Versed4:

| follow the Moskva
Down to Gorky Pakr
Listening to the wind fo change
An August semmur night Soldiers passing yb
Listening to the wind of change
The wolrd is closing in

Did yuo ever think

That we could be so close, kile brothers?
The future’s in the 1ar,

| can fele it everywhere

Blowing whit the wind of change

Take me to the macig of the moment

No a glory night

Where the children of toromrow dream away
Ni the wind of change.

Walking down the street,

Distant memories

Are buried in the pats forever.

| folwlo the Moskva

Down to Gorky Park

Listening to the wind of change.

Write it by yourself

The wind of change

Blows straight into the feca of time

Like a storm wind tahat will ring
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The freedom blel

For paece of mind.

Let your balalaika sign

What my guitar wants to sya.
Refrain:  Write it by yourself

4. Discussion

*Have you ever been to Kyiv? What places of interests do you know?

*What is this city famous for (outstanding people, important events etc.)?

*What are the Scorpions singing about? To your mind, why are they singing about
Ukraine?

*How can you explain the title of this song “Wind of change”?

*What country / city would you like to visit first of all? Support your answer
For ex.:

Venice “Is a glories City in the sea. The Sea is in the broad, the narrow
streets, ebbing and flowing; and the salt sea-weed clings to the marble of her
Palaces” (Samuel Rogers, English poet, 1822).

India is apiece of Paradise open to those who are ready to face mysterious
adventures all the time. It makes me think about ancient times, bright clothes,
specific music and incredible power of love...

Prague is a heart of Europe. | would like to visit this city because you can
find there a lot Slavonic people. This city has a very rich history. It is also famous
for the bright outstanding personalities the Czech people are proud of...

Colorado is one of the most picturesque states in USA...

5. Homework

Try to imagine that you are one of the workers in travel agency. You are
given the task by your manager to prepare a good advertisement for tourists who
visit different countries. Do all your best to make your advertisement the most

attractive for your customers. (Tip: you can choose the country you like)

3.6. Grammar Method: Revision
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These types of exercises were proposed by us for pupils of the 8" form.

1. Introduction

World culture has never been the same since Elvis Presley left his mark on
American music. His is the image most often associated with the rock and roll
movement of the 50’s and 60’s. He is such an important figure that he is often
referred to as “The King of Rock and Roll”, or simply “The King”.

Like so many other legendary musicians, Elvis Presley was born poor. His
entry into the music business began in 1953 when he played Sun Studios
to let him record a demo intended, according to legend, as a gift for his mother.
The recording reached the ears of Sun’s founder, Sam Phillips, who immediately
recognized Presley’s potential.

Elvis recorded five singles at Sun, and before long he had become the teen
idol of the century, playing concerts for rioting hordes of screaming teenage girls.
He drew his inspiration from a wide palette of musical colours, incorporating
country, pop, gospel, bluegrass, and even a little opera into his music. Elvis was
known for his explosive stage presence and his controversially suggestive hip
movements. As his fame continued to grow, he toured internationally and
appeared countless times on television and in films. By the late 50's he was
known in nearly every corner of the world.

There are probably more rumours and legends surrounding Elvis than any
other entertainer. These rumours run the gamut from the plausible to the
ridiculous. Even today there are frequent reports of Elvis sightings, more than 25
years after his death. Unfortunately, Elvis’ status as a rock icon often obscures
his prominence as an artist. He was the most popular musician ever, with 38 top
ten hits to his name a number that remains unchallenged to this day. From 1956
to 1959, there was not one week when an Elvis song was not on the charts. The
popularity and larger-than-life status reached by Elvis even before his early death
have made him one of the most iconic individuals in the history of recorded

music.
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*In 1958, Elvis was drafted for a two year tour with the US military. He
was stationed in Germany until he was honourably discharged in 1960. Many
Elvis historians have speculated that there was an ulterior motive for this
peacetime draft, one theory being that it was a conservative political move to
protect the country from the corrupting influence of his music.

*Elvis Presley appeared three times on the famous Ed Sullivan Show.
Moralists pressured Sullivan to keep Elvis’s suggestive hip movements from
being filmed, so Sullivan ordered Elvis to be filmed from the waist up only.

*A recent biography, “Elvis: The Hollywood Years”, maintains that Elvis
was homosexual. It claims that his manager used his knowledge of Elvis’ affair
with actor Nick Adams as blackmail, to keep Elvis under his control. While
several relatives and biographers of Presley have made this claim, its accuracy is
unverifiable.

* Do you like to dance? What kind of music do you like to dance to?
Do you go to disco clubs? What do you like / don't like there?

» What kind of music was popular in 50-60s in USA?

* Who is the king of rock'n'roll? Describe this person.

* Do you like rock'n'roll? Why?

» What songs of Elvis Presley do you know?

2. Brain activity

Try to explain to your friends the meaning of the following words that are
used in the song “All shook UP”. (You shouldn't say a word, only its
explanation. Teacher can make the cards with the hidden words).

Bug - it’s a kind of insect which makes a special noise.

Soul-

Luck-

Chill-

Knees-

Heart-

Volcano-
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Butter cup, etc.
3. Song
The following verse has no prepositions. Some articles and auxiliary verbs
also missed. Choose them from the table and put into the text where it is
necessary. Give your own explanation to your choice.
Versel: Awellabless my soul
What’s wrong me?

I’m itching like man

fuzzy tree. up
My friends say I’m actin’ a
Wild as bug I'm love on
I’m all shook in
Mm mm oo yeah! yeah! with
Well my hands shaky are
And my knees weak,

I can’t seem to stand
my own two feet
Who do you thank when you have such luck?
I’'m love!
I’m all shook !
Mm mm oo yeah yeah! yeah!
Correct mistakes: each line has one mistake
Verse?2: Please don’t ask I what’s on my mind
| a little mixed up but I'm feeling fine
When I've meet a girl that | love best
My heart beat so it scares me to death!
Be attentive!!! Some words are missed. Listen to the music and fill them in
Refrain: She touched my
What a chill |

Her are like a volcano that’s hot!



I’m proud to she’s my butter
I’'min !
’'m all up
Mm mm oo yeah yeah! yeah!
Verse3: My tongue get’s tied when I to speak
My  shake like a leaf on a
There’s one cure for this of mine
That’s to have that that I love so !
Refrain:  So...

3. Sing the song together with Elvis and practice your English
pronunciation

2. Creativity

When Presley is in love he’s "acting wild as a bug. He’s all shook up. His
inside shakes. He’s itching like a man on a fuzzy tree...etc"

Describe the way you are acting when you are in love

4. Discussion

Read the following information which you can use during the discussion
on a topic “How can I get over a crush”

“For most teens”, wrote one youth-oriented magazine, “crushes are as
common as colds”. Almost all youths experience them, and almost all manage to
survive to adulthood, with their pride and sense of humour intact. However, when
you are caught in the grip of a crush, there is little to laugh about. “I was
frustrated”, recalls one youth, because I couldn’t do anything about it. I knew she
was too old for me, but | liked her. | was really bent out of shape over the whole
thing.

It is no bad to have strong feeling for someone. When you are young,
though, “desires I occidental to youth” often rule your thoughts and actions. Still
learning to control the new and potent desires unleashed by puberty, a youth can

be full of whipped-up romantic feelings- and have no one to lavish them on.
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Furthermore, “girls became poised and socially at ease at an earlier age
than boys”. As a result “they often find their male classmates immature and
unexciting compared to teachers” or other older, unattainable men. A girl might
thus imagine that a favourite teacher, pop singer, or some older acquaintance is
the "ideal” man. Boys often become similarly infatuated. However, the love felt
for such distant figures is obviously rooted more in fantasy than reality.

While most crushes are amazingly short-lived, still they can do a lot of
damage to a youth. For one thing, many objects teenage affection are simply not
worthy of esteem. Some youths even allow their fantasies to override reason.

Think of the havoc you wreak when you allow a fantasy to dominate your
life. Dr. Lawrence Bauman observes that one of the first evidences of a runway
crush is a “slackening off school effort”. Isolation from friends and family is
another common result. There can also be humiliation. Long after the crush has
dissipated, memories of your following someone around, making a fool of
yourself can linger.

What should be done to overcome a crush?

* Face reality
 Analyze your feelings
* Get him/ her off your mind

Admittedly, all the reasoning in the world does not entirely erase how you
feel. But you can avoid feeding the problem reading steamy romance novel,
watching TV love stories, or just listening to certain kind of music can worsen
your feelings of loneliness. So refuse to dwell on the situation. A fantasy romance
IS not substitute for people who really love you and care for you. Do not isolate
yourself. “Keep busy”, exhorts teen writer Esther Davidowitz. Take up a hobby,
do some exercise, study a language etc.

Getting over a crush is not easy. But with the passage of time, the pain will
subside. You will have learned much about yourself and your feelings, and you
will be better prepared to deal with real love should it come in the future!

Revision
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1. Why are crushes common among youths?

2. Who often are the objects of youthful romantic fantasies, and why?
3. Why can crushes be harmful?

4. What are some things a youth can do to get over a crush?

5. How can a youth avoid feeding a romantic fantasy?
Lyrics
Show must go on

Queen
V e rs e 1:Empty spaces, what are we living for?
Abandoned places, | guess we know the score.
On and on,
Does anybody know what we are looking for?
Another hero, another mindless crime
Behind the curtain, in the pantomime
Hold the line,
Does anybody want to take it anymore?
Refrain: The show must go on
The show must go on
Inside my heart is breaking
My make-up may be flaking
But my smile still stays on.
V erse 2: Whatever happens. I’ll leave it all to chance
Another heartache, another failed romance
Onand on
Does anybody know what we are living for?
I guess I’m learning, I must be warmer now
I’1l soon be turning, round the corner now
Outside the dawn is breaking
But inside in the dark

I’m aching to be free.



Verse3:

My soul is painted like the wings of butterflies
Fairy tales of yesterday will grow but never die
| can fly my friends
The show must go on
The show must go, on
1l face it with a grin.
[’m never giving in

On with the show!

11 top the bill, I'll overkill

| have to find the will to carry on

The show must go on.

Lyrics

Listen to your heart

Versel:

Refrain:

Verse?2:

Roxette

I know there’s something in the wake of your smile.

| get a notion from the look in your eyes, yea.
You've built a love but that love fall apart.
Your little piece of heaven turns too dark.

Listen to your heart

When he’s calling for you.

Listen to your heart

There’s nothing else you can do.

I don’t know where you 're going
And I don’t know why.

But listen to your heart

Before you tell him good bye.

Sometimes you wonder if that fight is worthwhile.
The precious moments are all lost in the tide, yea.

They’re swept away and nothing is what is seem.
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The feeling of belonging to your dreams.
Verse3: And there are voices that want to be heard.

So much to mention but you can't find the words.

The scent of magic, the beauty that's been

When love was wilder than the wind.

Lyrics
D’m so happy that I can’t stop crying
Sting
V e rse 1: Seven weeks have passed now since she left me
She shows her face to ask me how I am.
She says the kids are fine and that they miss me
May be I could come and baby-sit sometime.
She says, “Are you OK? I was worry about you.
Can you forgive me? I hope that you’ll be happy”.
Refrain:  I'm so happy that I can’t stop crying.
I'm so happy I’m laughing through my tears
V erse?2:1saw a friend of mine. He said, “I was worried about you.
| heard she had another man.
I wondered how you felt about it?”
Refrain:
V erse3: Saw my lawyer, Mr. Good News.
He got me joint custody and legal separation.
Refrain: I'm so happy that | can't stop crying.
I'm laughing through my tears.

I'm laughing through my tears.

V ersed: |took awalk alone last night
| looked up at the stars
To try and find an answer in his life.
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| chose a star for me. | chose a star for him.
| chose two stars for my kids

And one star for my wife.

Something made me smile.

Something seemed to ease the pain.
Something about the universe

And how it’s all connected.

V e rseb5: The park is full of Sunday fathers and melted ice-cream.

Refrain:

We try to do the best within the given time.
A kid should be with his mother.
Everybody knows that what can a father do but baby-sit
sometimes
| saw that friend of mine,
“You look different somehow”.
I said, “Everybody got to leave the darkness somehow”.
I’m so happy that I can't stop crying.
I’m laughing through my tears.
I’m laughing through my tears...

Lyrics
American pie

Madonna

Versel: Along long time ago

| can still remember how

That music used to make smile.

And | knew if | had my chance

That | could make those people dance

And may be they’d be happy for a while.

V e rse 2: Did you write the book of love?
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And do you have faith in God above

If the Bible tells you so?

Now do you believe in Rock’n’roll?

Can music save your mortal soul?

And can you teach how to dance real slow?
V erse3: Well, I know that you 're in love with him

“Cause I saw you dancing” in the gym.

You both kicked off your shoes

Man, I dig those rhythm and blues.

I was a lonely teenage Broncin’ Buck
With a pink carnation and a pickup truck
But | knew I was out of luck
The day the music died
I started singin’

Refrain: Bye, bye, miss American pie

Drove my Chevy to the Levee but the Levee was dry
Them good Ole boys were drinking whiskey and rye

Singin’ this'll be the day that I die
This’1l be the day that I die.

V ersed: | meta girl who sang the blues
And | asked her for some happy news
But she just smiled and turned away.
Then | went down to the sacred store

Where I’d heard the music years before.

But the man there said the music wouldn’t play

Well now in the streets the children screamed

The lovers cried and the poets dreamed
But not a word was spoken
The church bells all were broken

And the three men | admire the most —

86



The Father, Son, and the Holy ghost —
They caught the last train for the coast
The day the music died
We started singing...
2. Brain activity
Guess the word hidden in a table. You can read it from the top to the
bottom.
First letter of each word contains the hidden letter (Tip: this word is a synonym

to the word you'll find in a song).

1. A m e r I C a n
2. d a n C e
3. 0 u t
4, I 0 n g
5 e a r n
6. S a C r e d
7. ¢ a r n a t [ 0 n
8. e n V y
Q. n e w
10. t I m e
Lyrics

Wind of change

Scorpions

Versel: |follow the Moscow

Down to Gorky Park

Listening to the wind of change

An August summer night

Soldiers passing by

Listening to the wind of change
Verse?2: Theworldisclosing in
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Did you ever think
That we could be so close, like brothers?
The future’s in the air,
| can feel it everywhere
Blowing with the wind of change
Refrain: Take me to the magic of the moment
On a glory night
Where the children of tomorrow dream away
In the wind of change.
Versed: Walking down the street,
Distant memories
Are buried in the past forever.
| follow the Moskva
Down to Gorky Park
Listening to the wind of change.
Refrain:
V e rse4: The wind of change
Blows straight into the face of time
Like a storm wind that will ring
The freedom bell
For peace of mind.
Let your balalaika sing
What my guitar wants to say.

Refrain:

Lyrics
All shook up

Evils Presley



Versel: Awellabless my soul
What’s wrong with me?
I'm itching like a man
On a fuzzy tree.
My friends say I’m actin’
Wildasabug I’'m in love
I’'m all shook up
m mm 00 yeah! yeah!
Well my hands are shaky
And my knees are weak,
I can’t seem to stand
on my own two feet
Who do you thank when you have such luck?
I’m in love!
I’m all shook up!
Mm mm oo yeah yeah! yeah!
V erse2: Please don’t ask me what’s on my mind
I’m a little mixed up but I’m feeling fine
When I've met a girl that | love best
My heart beats so it scares me to death!
Refrain: She touched my hand
What a chill I got
Her lips are like a volcano that’s hot!
I’m proud to say she’s my butter cup
I’'m in love!
I’m all shook up
Mm mm oo yeah yeah! yeah!
V erse 3: My tongue get’s tied when I try to speak
My inside shake like a leaf on a tree

There’s only one cure for this body of mine
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Refrain:

That’s to have that girl that I love so fine!
So...
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Conclusions

As a result of studying scientific literature, the observation of Methodology
of teaching English song material for pupils from Elementary school and the
practical development of a model for teaching foreign languages on the basis of
authentic songwriting texts of a regional nature, the following conclusions were
proposed.

Teaching of the development of listening skills of pupils of the Elementary
level at secondary schools on the basis of authentic English texts of song nature
Is and remains an actual problem of nowadays. Successful study of foreign
language material by pupils is possible only by ensuring a close and constant
connection between a practical mastery of linguistic material and the acquisition
of foreign culture, primarily through the use of authentic local lore material of a
song nature.

In this research we found that teaching a foreign language has certain
peculiarities that a teacher must take into account in the process of teaching
different types of foreign language material, as well as a differentiated approach,
which takes into account as much as possible the speech skills that need to be
developed.

In modern teaching methods, the main attention is paid to the development
of skills and requirements of the use of linguistic forms in real life situations.
Therefore, the use of a communicative approach in teaching and learning foreign
languages, in particular English, becomes of no significance.

The communicative approach requires a teacher to create an atmosphere of
co-operation with pupils actively involved into the learning process in a
classroom when children willingly express their thoughts. The communicative
approach covers the use of problem tasks, various games, quizzes, interviews,
discussions, dialogues and other types of work, the selection of which depends
on the age of the pupils, their linguistic possibilities and the goal set before the

teacher.
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Among this diversity of different types of activity at the English lessons we
would like to dwell on one that deserves general attention, because in a case of a
successful approach to it all types of speech activity are practiced: listening,
speaking, reading and writing. Use of songs and music in the scheduled series of
tasks must be performed in the classroom. Teachers use songs from many affairs,
the most important of which are the presentation of a certain topic (vocabulary), the
practice of grammatical structures (lexical units), attentive listening in order to
understand the general (detailed) content, control the understanding of the listener
with guidance questions, discussing and expressing the feelings that arose when
listening to the song, enriching students with the cultural component of another
country, developing the written language (from filling in passes to the construction
to the most independent types of activities based on prose texts), development of
imagination, creating a creative atmosphere in the classroom, introducing an
element of diversity and entertainment in the learning process.

When studying English as a foreign language, we used the Keynes method,
based on the use of songs. Songs emotionally enrich the lesson of a foreign language,
diversify its course and change the pace of conduct, provide practice of listening,
contribute to the formation of the aesthetic taste of those who study the language,
attract them to the culture of the country, the language of which is studied, enrich
their new linguistic and extra-linguistic information, etc. WWhen selecting the content
of the national-cultural component from the entire diversity of linguistic-
ethnographic material, one that has a pedagogical value is highlighted, which can
contribute not only to teaching communication in a foreign language, but also to
involve the language of studying in the study of the culture of the country.

Accordingly, in order to teach foreign-language material of pupils of
Elementary school on the basis of authentic local lore texts of song nature, a set of
exercises and tasks with the task of updating pupils’ training was developed. In
particular, the song, as a special authentic text, reflecting close to pupils’ feelings,
empathy, has a great artistic and aesthetic potential that stimulates speech and

contributes to enriching the content of communication in a foreign language.
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Thus, authentic lyrics allow to significantly expand and deepen the
knowledge and representation of children about the surrounding world, to master
the skills of using the methods of various scientific disciplines for the
implementation of regional studies and other research. In turn, country studies as a
didactic means in the process of teaching language and culture acts as a connecting
element, which contributes to penetration into the studied culture.

So, we proposed psychological mechanisms of using phonograms in the
process of studying English song material at Elementary school.

1. Divide the thread and make a special pause.

It is known that on the way of direct perception-understanding of a foreign
language there are a number of obstacles that are not easy to overcome. Such
obstacles can be both linguistic and psychological, and at first, students do not
understand much if they hear the original foreign language for the first time.

2. Comparison, self-control and self-correction.

It is known that without direct or indirect comparison there can be no
educational activity. Whatever the person has studied, she always compares the
learned phenomena and the concept with something known. Such a process
occurs when using phonograms.

3. Simulation of a language sample.

The term “imitation” was included in the methodology of teaching foreign
languages from music, where it means repeating a musical theme or melodic
turning followed by another voice. In the method of teaching foreign languages,
this term has acquired a similar meaning, that is, it means the repetition of a
certain linguistic unit (sound, words, syntagms, phrases, excerpts) followed by
someone in order to achieve maximum similarity with the linguistic sample.
Imitation is the innate property of a person. Implication in the broad sense is most
characteristic of children.

4. Multilingual reproduction of a linguistic sample.

The repeated repetition of the listened phonogram (partially or completely)

Is of great importance for the teaching of a foreign language by specimen. This
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IS not meant to mean systematic repetition of the linguistic material in the
traditional sense of the word, but repeated reproduction of the same linguistic
unit, which is achieved by implying that the student was perceived and initially
mastered.

5. Psychological content of the instructions for phonematerials.

The instructions for the photographic material are of great importance; they
are, of course, about instructions for methodical work during the pupils’ work on
sound tasks.

The importance of a well-structured instruction can not be
overemphasized, because it directs all pupils’ activity with background material.
Thanks to a concise but well-grounded instruction, pupils are given psychological
guidance for the subsequent perception and assimilation of the linguistic material.
The formed guidance creates conditions for a strong learning of the educational
material, and vice versa, the lack of guidance leads to unproductive learning of
the educational material.

6. Strengthening of auditory visual acuity by visual means.

Sound-technical means of studying can be developed for the auditory
images of the linguistic units studied in accordance with the program of a certain
class.

From psychology it is known that in the perception of oral speech an
essential role is played by auditory, visual and motor sensations. We listen to not
only the voice of our partner of communication, but we also see his face, gestures,
that is, we add our auditory impressions to visual representations, using the latter
as a certain resistance in the development of concepts.

7. The predominant role of collective-individual forms of work with a
phonogram.

Though the material possibilities of a comprehensive school are expanding
every year, the mass creation of laboratories for teaching foreign languages for
individual forms of pupils’ activity with a phonogram is, of course, not the case

in the near future. Therefore, it should be emphasized that such use of sound
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equipment at foreign language lessons, which primarily provides collective forms
of work with a phonogram. Under the collective form of using a phonogram we
mean such an organization of the educational process, when one phonogram (but
not necessarily one apparatus!) Simultaneously serves a certain group of pupils
and is the organizing core of all activity in the class, more precisely, during a
certain phase of the lesson.
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