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SUMMARY

Tomchuk Sofiia (2025). English language Assessment and Testing. Diploma
research of the educational qualification level «Bachelor Degree». Rivne State

University of the Humanities. The manuscript.

The scientific novelty of this research is that it considers approaches and methods
of assessing and testing knowledge in a modern interpretation and using
contemporary tasks to assess the acquired material.

The scientific novelty of this research lies in its exploration of the integration of
Vocabulary and Grammar within language learning. While there is existing research
on vocabulary acquisition and grammar instruction individually, this study seeks to
bridge the gap by investigating how these two aspects can be effectively combined to
optimize language proficiency. The proposed research aims to contribute new
knowledge and insights into the field of language acquisition, Methodology and
Pedagogy.

Firstly, we proposed the main functions of the English language
Assessment and Testing of educational achievements:

1) Control as English language Assessment and Testing, which involves
determining the level of achievement of an individual student to identify the level of
readiness to learn new material that allows you to plan and teach educational material.

2) Diagnostic corrective English language Assessment and Testing that
helps to identify the causes of difficulties encountered by the student during learning
to identify gaps in knowledge and skills and correct its activities.

3) The stimulating motivation in English language Assessment and Testing
that determines the organization of English language Assessment and Testing of
pupils’ achievement when it stimulates the desire to improve promotes the

competitiveness of pupils and forms the motives for learning.
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4) The system Education for English language Assessment and Testing
determines such organization of English language Assessment and Testing of
educational achievements of materials when its carrying out promotes repetition of
specification and systematization of educational material improvement of preparation
of pupils education.

5) Disciplinary function English language Assessment and Testing involves
the formation of the ability to work responsibly, apply techniques of control and self-
control, development of personality qualities such as diligence, activity, accuracy, etc.

The theoretical value of the research is:

1) to show a wide range of new approaches and procedures for assessing acquired
knowledge that can be valuable for use the English language Assessment and Testing;

2) to do the analysis and substantiation of these methods of use the English
language Assessment and Testing.

This research has theoretical value by expanding our understanding of the
relationship between vocabulary and grammar in language learning. By investigating
effective strategies for integrating vocabulary and grammar instruction, the study will
contribute to existing theories and frameworks related to language acquisition, second
language learning, and instructional design.

We added such elements in English language Assessment and Testing:

- Diagnostics in English language Assessment and Testing.

- Formative English language Assessment and Testing.

- Summative English language Assessment and Testing.

- Norm-Referenced English language Assessment and Testing.

- Skill-based tests.

- Norm-referenced evaluation for learning abilities in the process of English
language Assessment and Testing.

- Criterion-Referenced English language Assessment and Testing.

- Interim/Benchmark English language Assessment and Testing.
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The practical value of the research is to develop evaluation procedures for the
correct estimation of learning outcomes and English language Assessment and
Testing, which also will motivate pupils to pick up as much information as it is
possible.

The practical value of this research lies in its potential to inform Language
Teaching Methodologies and curriculum development. By identifying strategies that
effectively align Vocabulary Learning with Grammar instructions, educators can
enhance their instructional practices and promote more Efficient Language Learning.
The findings of this study may also guide the development of instructional materials
and interventions that foster Vocabulary and Grammar integration in language
classrooms.

Key words: English language Assessment, English language Testing, the
system of Education for English language Assessment and Testing, disciplinary

functions of English language Assessment and Testing.

Tomuyk Codis OnexcanapiBra (2025). OuiHoBaHHSI Ta TeCTYBaHHSI HA
3aHATTAX 3 aHrJdilicbkoi MoBHU. JluruioMHa po0OoTa OCBITHHO-KBai(hiKaIiiHOTO

piBHIO «bakanaBp». PiBHEHChKUI nepKaBHUN T'yMaHITApHUNA YHIBEpCUTET. Pykonuc.

HaykoBa HOBH3Ha IIOTO OCHIKEHHS IOJISITAE B TOMY, III0 BOHO PO3TIISAIAE
MIIXOMW Ta METOJIW OIlIHIOBAaHHS Ta TEPEBIPKM 3HAHb YYHIB 3aKJIaJiB CEpeIHBOT
OCBITH y Cy4YacHil IHTeprpeTarlii Ta BUKOPUCTOBYE Cy4dacH1 3aBIaHHS JIJISi OIIHKH
OTIaHOBAHOT'O MaTepiay.

HaykoBa HOBHM3HA IIbOTO JOCHIDKEHHS TAaKOX TMOJSATaE B JOCIIIKEHHI
1HTEerpauii CIOBHUKOBOI'O 3amacy Ta TpaMaTUKH Yy BHUBUYEHHI MOBHU Ta IiXHBOTO
OIIHIOBAaHHsI. X04Ya ICHYIOTh JOCHIPKEHHS II0JI0 OKPEMOTO BUBYEHHS 3aCBOECHHS
CJIOBHHKOBOTO 3amacy Ta BUKJIAJaHHS TPAaMaTHKH, T1€ JOCIIHKEHHS MMParde Mo101aTh

pPO3pHUB, MOCTIKYHOUYH, SK 111 JBa ACMEeKTH MOXKHa €(EeKTUBHO IO€THATH IS
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onTUMI3aIlli BOJOAIHHS MOBOI. 3alpOIIOHOBAHE JOCIIKEHHS Ma€ Ha METlI BHECTH
HOBI 3HAHHS Ta PO3YMIHHS B ray3b 3aCBOEHHSI MOBH, METOJIOJIOTI{ Ta MEIarOTiKH.

Hamu 3ampomoHoBaHO OCHOBHI (YHKIIi OIIHIOBAaHHS Ta TECTyBaHHS
HaBYaJIbHUX JIOCSATHEHb 3 aHTJIIHCHKOT MOBH:

1) KoHTponp sK OIIIHIOBaHHS Ta TECTyBaHHS 3 AHTJIIACHKOI MOBH, SIKUH
nependayae BU3HAYEHHS PIBHS JOCSATHEHb OKPEMOTO YUHS 3 LIJLTIO BUSBJICHHS PIBHS
TOTOBHOCTI /IO BUBYEHHS HOBOTO MaTepiaily, J03BOJISIE BUMTEIIO IJIAHYBATH OCBITHIO
JUSITBHICTD Ta BUKJIAJAaTH HaBYAJbLHUM MaTepial.

2) JliarHOCTMYHE KOPWTYBaJbHE OI[IHFOBAHHsS Ta TECTYBaHHS 3 aHTJIHCBHKOT
MOBH JIONIOMAra€ BUSBUTH MPUYHHHN TPYIHOIIIB, 3 SKMMH CTUKAIOTHCS YUHI 1] 9ac
HABYaHHS, BUSBUTH NMPOTAIMHU B 3HAHHIX Ta BMIHHSX YYHIB Ta BMIHHS BUWTENS
KOPUT'YBATH CBOIO JIISUTbHICTb.

3) CtuMyroro4a MOTHBALIIS B OLIIHIOBAHHI Ta TECTYBaHHI 3 aHTJIIMCHKOI MOBH,
sAKa BH3HAYa€ OPraHi3allil0 OI[IHIOBAaHHS Ta TECTYBAaHHS HABYAIBHHUX JIOCATHEHB
VYHIB, KOJM BOHAa CTHUMYJIOE TIparHeHHS JO BJOCKOHAJICHHS, CIIPHUSE
KOHKYPEHTOCTIPOMOKHOCTI YUHIB Ta JOPMY€E Y HHOTO MOTHBH JIO HaBUYAHHS.

4) CucreMa OIlIHIOBAaHHSI Ta TECTyBaHHS 3 aHTJIIMCHKOT MOBM BU3HAYA€E TAKy
OpraHizaiilo OLIHIOBAaHHA Ta TECTYBAaHHS HABYaJIbHUX JOCATHEHb YYHIB, KOJM ii
IIPOBENICHHS CIIPHs€ TMOBTOPEHHIO, YTOYHEHHIO Ta CHUCTEMAaTHu3allli HaBYaJIbHOTO
Marepiany, HOKpaIleHHIO MIATOTOBKH YYHIB 0 BChOTO MPOIIECY HABUAHHS.

5) JucumrutinapHa (GyHKIlIS OI[IHIOBaHHS Ta TECTYBaHHS 3 aHTJIHCHKOI MOBU
nepenbayvae GopMyBaHHS 3AaTHOCTI YUHIB IO BUKOHAHHS BIAMOBIAAIBHOI poOOTH,
3aCTOCYBaHHS TPUHOMIB KOHTPOJIO Ta CAMOKOHTPOJIIO, PO3BUTOK TaKHX SIKOCTCH
0COOHCTOCTI, SIK CTapaHHICTh, AKTUBHICTh, TOYHICTb.

TeopeTuyHa MIHHICTH TOCIIKEHHS MMOJISATA€ B HACTYITHOMY:

1) mokazaTy HWIMPOKHM CHEKTp HOBUX MIJIXOJIB Ta MPOUEAYpP OLIHIOBAHHS
HAaOyTUX 3HaHb, fAKI MOXYTh OYTM ILIHHMMH [ BHKOPUCTaHHS B MPOIEC]

OHiHI-OBaHHSI Ta TCCTYBAaHHA aHTJIICBKOL MOBH,
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2) TpOBECTHM aHali3 Ta OOIPYHTYBaHHSA IIMX METOAIB BUKOPHUCTAHHS B
OLIIHIOBaHHI Ta TECTYBaHHI aHTJIIACHKOI MOBH.

Lle nocnmigxeHHs Ma€ TEOPETUYHY LIHHICTh, PO3LUIUPIOIOYN HAIle PO3YMIHHS
B3a€MO3B’SI3Ky MK CJIOBHHUKOBHMM 3allacOM Ta TpaMaTUKOI0 y BUBYEHHI MOBH.
Hocnimkyoun eheKTUBHI CTpaTerii iHTerpailii HaBYaHHS CIOBHUKOBOMY 3amacy Ta
rpamaTulll, TOCTIHKEHHS 3pOOUTh BHECOK Y ICHYIOY1 TEOpii Ta paMKH, IOB’sI3aHi 3
BHUBUYCHHSM MOBH, BUBUECHHSM JPYroi MOBU Ta OpPTaHi3alli€lo MpoIlecy HaBYaHHS.

Mu pojmanu Taki €IEMEHTH [0 NPOLECY OILIHIOBAHHA Ta TECTYBaHHS 3
aHTJIHCHKOT MOBH:

- JliarHoCTHKA B OLIIHIOBAHHI Ta TECTYBaHHI 3 aHTJI1ACHKOI MOBH.

- @opMyBaJIbHE OLIIHIOBAaHHS Ta TECTYBAHHS 3 AHIIIMCHKOI MOBH.

- [lizcyMKOBe OLIIHIOBaHHS Ta TECTYBAHHS 3 aHIUIIMCHKOT MOBH.

- HopmaTuBHO-Opi€HTOBaHE OLIIHIOBAHHS Ta TECTYBaHHS 3 aHIJIIHACHKOI MOBHU.

- TecTu Ha OCHOBI HaBUYOK.

- HopmatuBHO-Opi€HTOBaHE OIIHIOBAHHS 3710HOCTEH YYHIB J10 HaBYAHHS B
IpolIeci OI[IHIOBaHHS Ta TECTYBAHHS 3 aHTJIIHCHKOT MOBH.

- KpurepianpHe o1iHIOBaHHS Ta TECTYBaHHS 3 aHTJIIACHKOI MOBH.

- [IpomixkHe/eTanoHHE OI[IHIOBaHHS Ta TECTYBAaHHS 3 aHTJIHCHKOI MOBH.

[IpakTyHa IIHHICT, JOCHIIKCHHS TIIOJSATa€ B PO3pOOIl  MPOIETyp
OLIIHIOBAHHS Il a/ICKBAaTHOI OLIIHKK pPE3yJIbTAaTIB HABYAHHS Ta OI[IHIOBaHHS W
TECTYBaHHS 3 aHIJIIMCHKOI MOBM, IIO TaKOX MOTHBYBAaTUME YYHIB OINaHyBaTH
STIKOMOTa OLJTBIIIO0 KITBKICTIO 1H(OpMAaITii.

[IpakTyHa MIHHICTH I[LOTO JOCIIPKCHHS MOJSrae B MOro MOTEHINANl IS
iH(QOpMYBaHHSI METOOJIOTI BUKJIAJAaHHS MOB Ta PO3POOKH HAaBUAJILHUX MPOTPaM.
Busznauatoun crparerii, Aki €(QEKTHUBHO Y3TOJKYIOTh BHBYEHHS CIOBHHKOBOTO
3amacy 3 TpaMaTMYHUMM I1HCTPYKIISIMH, BUKIJIAJadl MOXYTh MOKPAIIUTH CBOIO
HABYAJIbHY MIPAKTUKY Ta CIPUATH O1IbII €(peKTUBHOMY BUBYEHHIO MOBU. Pe3ynbpTaTi

ObOTO0 ,ZIOCJ'IiI[}KeHH}I TAaKOK MOXYTb 6YTI/I OCHOBOIO AJIsA p03pO6KI/I HaB4YaJIbHHUX
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MatepialiB, III0 CIIPUSIOTH IHTErPaIlii CIOBHUKOBOTI'O 3aracy Ta rpaMaTUKU Ha YpPOKax
AHTIHCHEKOI MOBH.

KurouoBi cjioBa: oliHIOBaHHS 3 aHTJIIHCHKOI MOBH, TECTYBAaHHS 3 aHTJIIHCHKOT
MOBH, CHCT€Ma OCBITH 3 OI[IHIOBAaHHS Ta TECTyBaHHS 3 aHIJIIHCHKOI MOBH,

TUCITUTUTIHAPHI (PYHKITIT OI[IHIOBAaHHS Ta TECTYBAaHHS 3 aHTJIIACHKOI MOBH.
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INTRODUCTION

The actuality of the research. Nowadays, when education is successfully
moving to European standards of education, the pedagogical process and the
procedures for its control need significant changes. Assessment is not only a means
of controlling the learning process but also serves as a motivator for learning.
Therefore, an important direction in the reform of education is the creation of an
assessment system that would encourage students to persistently master the material
and achieve better results.

Knowledge control is an important tool for the teacher because it determines the
level, volume, and quality of learned material, identifies learning achievements,
certain gaps in knowledge, and the manifestation of special skills of some pupils.
Currently, there are certain criteria for assessing foreign language lessons approved
by the Ministry of Education and Science of Ukraine but still changed learning
conditions require teachers to use more effective techniques and methods of
monitoring and assessing the knowledge, skills, and abilities of students. The topic of
assessment of academic achievement has long been in the spotlight of teachers and
has been widely discussed in the works and scientific works of both foreign and
Ukrainian experts (Barsalou, Santos, Simmons & Wilson, 2008).

Teachers of foreign languages are always faced with the responsibility of deciding
which assessment method to choose and how it will affect the motivation and
effectiveness of the learning process, that is why the relevance of this study is quite
popular and requires detailed analysis. The focus is on investigating how VVocabulary
acquisition can be optimized by considering Grammatical structures and how this
integration influences overall language competence in the process of English
language Assessment and Testing. That’s why the topic of our research is: “English
language Assessment and Testing”.

The object of this research is the methods and procedures for English language

Assessment and Testing of secondary pupils at the English lessons; the integration of
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Vocabulary and Grammar in language learning and its impact on language
proficiency through English language Assessment and Testing.

The subject of this research is modern methods, approaches and procedures of
English language Assessment and Testing of secondary pupils at the English lessons.

The subject of this research is language learners’ various proficiency levels who
are seeking to improve their Vocabulary and Grammatical skills in the process of
English language Assessment and Testing. The study will involve participants from
diverse linguistic backgrounds to ensure a comprehensive understanding of the
research topic.

The purpose of this research is to explore the basic methods, approaches and
principles of assessing the achievements and results of secondary pupils at the English
lessons for providing English language Assessment and Testing. The purpose of this
research is to explore strategies and techniques that promote the effective integration
of Vocabulary and Grammar in the process of English language Assessment and
Testing. By investigating how vocabulary learning can be contextualized within
grammatical frameworks, the study aims to enhance language learners’ overall
language proficiency.

To achieve the goal, it was necessary to solve the following tasks:

1) to show approaches, methods and principles of English language Assessment
and Testing of secondary pupils at the English lessons; reviewing relevant literature
on vocabulary acquisition, Grammar instructions and their interdependence;

2) to determine what procedures should a teacher do for the correct English
language Assessment and Testing of secondary pupils at the English lessons; to
identify effective strategies to align VVocabulary learning with Grammar instructions;

3) to formulate what projects or tasks pupils should do for evaluation the best
ways of English language Assessment and Testing of secondary pupils at the English

lessons:



11

4) to explore how English language Assessment and Testing of secondary pupils
at the English lessons affects the learner’s motivation and desire to learn new material
by them at the English lessons;

5) designing and implementing VVocabulary and Grammar integrated instructional
interventions; assessing the impact of Vocabulary and Grammar integration on
language learners’ proficiency;

5) to describe mistakes that a teacher can do during assessment procedures, in the
period of English language Assessment and Testing of secondary pupils at the English
lessons;

6) to explore the effectiveness of new procedures of English language Assessment
and Testing of secondary pupils at the English lessons; to analyze and to interpret the
data collected from the instructional interventions and English language Assessment
and Testing;

7) to create the personal type of evaluation task for each pupil; to draw
conclusions and provide recommendations based on the findings;

8) to sum up what method is the best in the process of assessment.

The following research methods were used to solve these tasks:

1) to do a detailed analysis of types of assessment and testing procedures at the
English lessons;

2) to observe video fragments of a teacher’s assessment lesson and mark the most
effective ways of them;

3) to make an experiment with creating assessment and testing procedure using
approaches and methods of their evaluation.

The research hypothesizes were: the use of modern rating procedures in the
process of teaching the English language can affect the studying motivation of
students and their learning results in English language Assessment and Testing. The
hypothesis of this research is that integrating Vocabulary learning with Grammar
instruction will result in enhanced language proficiency. It is anticipated that

contextualizing Vocabulary Acquisition within Grammatical structures will lead to
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improved Vocabulary retention, more accurate language production, and better
overall language comprehension.

The Research Methods. The research will employ a Mixed-methods Approach.
Quantitative data will be collected through pre- and post-intervention assessments,
focusing on Vocabulary knowledge, Grammatical accuracy, and overall language
proficiency. Qualitative data will be gathered through learner interviews and
observations, providing insights into learners’ perceptions and experiences with
Vocabulary and Grammar integration. The research will also utilize existing
theoretical frameworks and empirical studies to inform the design and
implementation of the instructional interventions.

Theoretical and Methodological Foundations of our research there are: we
showed approaches, methods and principles of English language Assessment and
Testing of secondary pupils at the English lessons (Christiansen & Chater, 2015); we
reviewed relevant literature on vocabulary acquisition, Grammar instructions and
their interdependence (Barsalou, 1999); we determined what procedures should a
teacher do for the correct English language Assessment and Testing of secondary
pupils at the English lessons (Deignan, 2005); we identified effective strategies to
align VVocabulary learning with Grammar instructions (Hampe & Grady, 2005); we
formulated what projects or tasks pupils should do for evaluation the best ways of
English language Assessment and Testing of secondary pupils at the English lessons
(Hathout & Namer, 2018); we explored how English language Assessment and
Testing of secondary pupils at the English lessons affects the learner’s motivation and
desire to learn new material by them at the English lessons (Lakoff & Johnson, 1980);
we designed and implemented Vocabulary and Grammar integrated instructional
interventions (Lynott & Connell, 2010); we assessed the impact of Vocabulary and
Grammar integration on language learners’ proficiency (Roszko, Roszko, Sosnowski
& Satola-Staskowiak, 2018); we describe mistakes that a teacher can do during
assessment procedures, in the period of English language Assessment and Testing of

secondary pupils at the English lessons (Bates, 2003); we explored the effectiveness
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of new procedures of English language Assessment and Testing of secondary pupils
at the English lessons (Alyami & Mohsen, 2019); we analyzed and to interpreted the
data collected from the instructional interventions and English language Assessment
and Testing (Cook, 1991); we studied the personal type of evaluation task for each
pupil (Mykhalchuk & Ivashkevych Er., 2021); we studied what method was the best
in the process of assessment (Byram, 2006).

The scientific novelty of this research is that it considers approaches and methods
of assessing and testing knowledge in a modern interpretation and using
contemporary tasks to assess the acquired material.

The scientific novelty of this research lies in its exploration of the integration of
Vocabulary and Grammar within language learning. While there is existing research
on vocabulary acquisition and grammar instruction individually, this study seeks to
bridge the gap by investigating how these two aspects can be effectively combined to
optimize language proficiency. The proposed research aims to contribute new
knowledge and insights into the field of language acquisition, Methodology and
Pedagogy.

Firstly, we proposed the main functions of the English language
Assessment and Testing of educational achievements:

1) Control as English language Assessment and Testing, which involves
determining the level of achievement of an individual student to identify the level of
readiness to learn new material that allows you to plan and teach educational material.

2) Diagnostic corrective English language Assessment and Testing that
helps to identify the causes of difficulties encountered by the student during learning
to identify gaps in knowledge and skills and correct its activities.

3) The stimulating motivation in English language Assessment and Testing
that determines the organization of English language Assessment and Testing of
pupils’ achievement when it stimulates the desire to improve promotes the

competitiveness of pupils and forms the motives for learning.



14

4) The system Education for English language Assessment and Testing
determines such organization of English language Assessment and Testing of
educational achievements of materials when its carrying out promotes repetition of
specification and systematization of educational material improvement of preparation
of pupils education.

5) Disciplinary function English language Assessment and Testing involves
the formation of the ability to work responsibly, apply techniques of control and self-
control, development of personality qualities such as diligence, activity, accuracy, etc.

The theoretical value of the research is:

1) to show a wide range of new approaches and procedures for assessing acquired
knowledge that can be valuable for use the English language Assessment and Testing;

2) to do the analysis and substantiation of these methods of use the English
language Assessment and Testing.

This research has theoretical value by expanding our understanding of the
relationship between vocabulary and grammar in language learning. By investigating
effective strategies for integrating vocabulary and grammar instruction, the study will
contribute to existing theories and frameworks related to language acquisition, second
language learning, and instructional design.

We added such elements in English language Assessment and Testing:

- Diagnostics in English language Assessment and Testing.

- Formative English language Assessment and Testing.

- Summative English language Assessment and Testing.

- Norm-Referenced English language Assessment and Testing.

- Skill-based tests.

- Norm-referenced evaluation for learning abilities in the process of English
language Assessment and Testing.

- Criterion-Referenced English language Assessment and Testing.

- Interim/Benchmark English language Assessment and Testing.
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The practical value of the research is to develop evaluation procedures for the
correct estimation of learning outcomes and English language Assessment and
Testing, which also will motivate pupils to pick up as much information as it is
possible.

The practical value of this research lies in its potential to inform Language
Teaching Methodologies and curriculum development. By identifying strategies that
effectively align Vocabulary Learning with Grammar instructions, educators can
enhance their instructional practices and promote more Efficient Language Learning.
The findings of this study may also guide the development of instructional materials
and interventions that foster Vocabulary and Grammar integration in language
classrooms.

Approbation and implementation of the results of our research were tested and
implemented into Secondary School Nel5, town Rivne, meetings of the Department
of Theory and Practice of Foreign Languages and Teaching Methodology of Rivne
State University of the Humanities, reported at the conferences on modern problems
of teaching methods of foreign languages (Rivne, 2025). One article was published:

1. Tomchuk, S. (2025). TRANSLATION AS A KIND OF UNIQUE TEXT.
Marepianu VI BceykpaiHcbkoi HayKOBO-IPAKTUYHOI KOH(eEpeHIli 3100yBadiB
BUIIOT OCBITH Ta MOJIOJUX BUYCHUX «AKMYaivHi npobiemu cy4acHoi iHO3eMHOI
Ginonociin (20 mpasus 2025 poky). Pisue: PIT'Y. C. 408-411.

The structure of this research includes an introduction, 2 main parts, conclusions,

list of sources.
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CHAPTER I.
ASSESSMEND AND TESTING AS THE MEANS FOR
STIMULATING AND MOTIVATING PUPILS TO LEARN
FOREIGN LANGUAGES

1.1. The general conception of English language Assessment and Testing

English language Assessment and Testing is a very important element of
learning. We need to know where our pupils are in the learning process, how effective
our learning strategies have been, and if there are additional issues we need to be
aware of when planning future lessons and supporting pupils. If we consider the
concept of evaluation according to different points of view, we can find the opinions
in a variety of methodology books. English language Assessment and Testing
involves the use of empirical data on pupils’ learning to refine programs and improve
pupils’ testing (Brown, Deci, Heywood, Mowl & Ryan, 2004).

Assessment is the process of gathering and discussing information from
multiple and diverse sources in order to develop a deep understanding of what pupils
know, understand, and can do with their knowledge as a result of their educational
experiences; the process culminates when assessment results are used to improve
subsequent learning (Huba & Freed, 2000).

English language Assessment and Testing is the systematic basis for making
inferences about the learning and development of pupils. It is the process of defining,
selecting, designing, collecting, analyzing, interpreting, and using the information to
increase pupils’ learning and development (Erwin, 1991).

Assessment is the systematic collection, review, and use of information about
educational programs undertaken for the purpose of improving pupils’ learning and
development (Palomba & Banta, 1999). Like any complex procedure, the evaluation

process has its main components such as the formulation of expected learning
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outcomes, as statements that describe the intentions that pupils should know,
understand and be able to use their knowledge after graduation.

Development or selection of evaluation activities, as development or selection
of data collection activities to evaluate the achievement of planned learning outcomes,
which includes direct evaluations, such as projects, products, works, exhibitions,
presentations, case studies, clinical evaluations, portfolios, interviews, and oral
exams, which ask pupils to demonstrate what they know or can do with their
knowledge. Indirect assessments are self-report activities, such as surveys, in which
respondents share their perceptions of what graduates know or can do with their
knowledge.

Creating experience that leads to results, which are ensuring that pupils have
experience both on and off the courses, which helps them achieve the planned learning
outcomes. Discussion and use of assessment results to improve teaching and learning
for use of results to improve individual pupils’ achievement.

Also, English language Assessment and Testing perform certain functions in
the educational process. There are several types of functions:

1) Detecting function (It detects all steps during the learning process starting
from plan to evaluation of students. It helps to improve productivity and get desired
results).

2) Making decisions (During the evaluation procedure, the teacher analyzes
the steps of learning and makes some decisions).

3) Screening (Assessment helps teachers to analyze pupils’ activity and find
gaps in the learning process).

4) Feedback function (Such process helps to understand students’ emotions
and thoughts after learning and after their evaluation).

5) Inspiration (Good assessment procedures give motivation for pupils to learn
materials with encouragement).

Evaluation, like any procedure or a task, has a special purpose and therefore

the evaluation process also has a purpose. Assessment has two main purposes: to
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make summative evaluations and to provide instructional feedback to help learners
progress. Both summative and formative assessments can be formal (standardized) or
informal (classroom-based). Informally, the assessment provides feedback from peers
and others; formally, it provides information against a standard about how the pupil
IS progressing in specific areas. Depending on the stakes, everyone can be involved
in the assessment, such as peers, teacher, self, administrators, and external
constituents; however, teachers, as immediate catalysts of the learning process, should
be particularly involved and well-informed about assessment practices

(https://opentext.wsu.edu/call/chapter/assessment-in-language-learning/). So, in

general, assessment is an important part of a big process that helps teachers to improve

and provide clear learning and has several considerable purposes.

1.2. Types of English language Assessment and Testing procedures and

their methodological analysis

English language Assessment and Testing have different “shapes and sizes”.
For people who encounter the evaluation process for the first time, such procedures
can be complex or unfamiliar. Knowing the differences between various types of
assessment can be a useful way to make the best use of evaluation for the benefit of
students. If we consider the types of evaluation in detail, there are six of them:
Diagnostic Assessment (as Pre-Assessment), Formative Assessment, Summative
Assessment, Norm-Referenced Assessment, Criterion-Referenced Assessment, and
Interim /Benchmark Assessment.

We added such elements in English language Assessment and Testing.

Diagnostics in English language Assessment and Testing. This type of
English language Assessment and Testing provides teachers with information about
what knowledge or misconceptions the pupil has before the educational process.
Diagnostic English language Assessment and Testing are sets of written questions

(multiple choice or short answer) that assess a learner’s current knowledge base or
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current views on a topic/issue to be studied in the course. Usually, this type helps to
understand exactly how to build a curriculum based on previous student
achievements. It allows a teacher to determine pupils’ strengths, weaknesses,
knowledge, and skills and plan meaningful and efficient instruction. Teachers easily
know about what learners know or don’t know in different topics and can focus on
what they need to learn about, it cuts down pupils’ frustration and boredom. Also, it
provides information to individualize instruction. These are three important tips for
using this type of English language Assessment and Testing:

1) It must be given before starting a course or unit.

2) It is not for grading purposes.

3) Try to get accurate results.

Formative English language Assessment and Testing. It is a deliberate
process used by teachers and pupils during instruction to provide specific, actionable,
and immediate feedback. Formative English language Assessment and Testing
practices promote ongoing reflection and are used to quickly adjust teaching and
learning. Such type of English language Assessment and Testing is the most powerful
for pupils because this is a real part of instruction, teachers have individual
conversations about pupils’ problems.

The general goal of formative English language Assessment and Testing is to
collect detailed information that can be used to improve instruction and pupil learning
while it’s happening. Many educators and experts believe that formative assessment
Is an integral part of effective teaching. For example, a formative English language
Assessment and Testing technique could be as simple as a teacher asking pupils to
raise their hands if they feel they have understood a newly introduced concept, or it
could be as sophisticated as having pupils complete a self-assessment and testing of
their writing that the teacher then reviews and comments on. While formative English
language Assessment and Testing help teachers identify learning needs and problems,
In many cases the English language Assessment and Testing also help pupils develop

a stronger understanding of their academic strengths and weaknesses. When pupils
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know what they do well and what they need to work harder on, it can help them take
greater  responsibility  for  their learning and academic  progress

(https://www.edglossary.org/formative-assessment/).

Summative English language Assessment and Testing. This type evaluates
learning through snapshots of pupils’ performance at the end of a learning period. The
purpose of summative assessment is to answer the big question “Did all of our pupils
learn the material?” There are some tips about this English language Assessment and
Testing type:

1) Pupils should not be pushed through grades in the process of English
language Assessment and Testing.

2) English language Assessment and Testing should be given at the end of
units, periods and courses.

3) Such types of procedures of English language Assessment and Testing as
portfolios, projects, interviews, essays, tests, and presentations can be given for pupils
to check their knowledge.

4) Varying English language Assessment and Testing gives pupils
opportunities to succeed.

5) Understanding questions ensure accurate English language Assessment and
Testing.

6) A minor mistake should not have a major effect in the process of English
language Assessment and Testing.

7) English language Assessment and Testing assess pupils’ ability to
synthesize, evaluate and apply content knowledge.

8) English language Assessment and Testing give pupils enough time for tests
because they should not have to rush through a test just to pass.

9) English language Assessment and Testing assess what was covered during a
class.

Summative English language Assessment and Testing are often high stakes,

which means that they have a high point value.
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Norm-Referenced English language Assessment and Testing. This model
of English language Assessment and Testing is based on the comparison of test-takers
concerning one another. All test-takers are measured under similar circumstances or
against a predefined average when ranking or positioning their performance.

There are three main types of such English language Assessment and Testing:

Norm-referenced tests in education: These are perhaps the most common and
relatable examples for most people. These include entrance exams to colleges and
competitive exams for professional courses and are designed to assess the relative
performance of test-takers to a predefined group.

Skill-based tests: Non-referenced English language Assessment and Testing
examples also include various subject and skill-based tests organized in learning
institutions to determine the relative performance of learners. These tests determine
eligibility for promotion to the next learning level or demotion to a previous level.
They also help educators plan and modify their training programs for maximum
Impact.

Norm-referenced evaluation for learning abilities in the process of English
language Assessment and Testing: A non-referenced test can help define the
existence and severity of learning disorders such as dyslexia, autism, or non-verbal
learning disability in children and adults. Based on test findings, a person’s eligibility
for special education services or special needs can be determined

(https://harappa.education/harappa-diaries/norm-referenced-test/).

Criterion-Referenced English language Assessment and Testing. Criterion-
referenced English language Assessment and Testing refers to the instructor
evaluations of a pupil’s performance on an assessment task that is based on pre-
determined standards and criteria that are made available to pupils at the time the
assignment is issued. Criterion-referenced English language Assessment and Testing
enhances student transparency and uniformity while also supporting the following

University English language Assessment and Testing principles:
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1) The English language Assessment and Testing Approach is consistent and
promotes learning development inside and between courses and programs.

2) Course-level learning goals, as well as program and university-level
Graduate Profiles, are matched with English language Assessment and Testing
activities.

3) English language Assessment and Testing principles are credible and
legitimate, and it is carried out fairly and equitably.

4) Pupils have access to English language Assessment and Testing details in
a timely way, and English language Assessment and Testing processes are uniform
and open.

5) English language Assessment and Testing implies the use of correctly
crafted rubrics makes criterion-referenced evaluation obvious to pupils.

Interim/Benchmark English language Assessment and Testing. Interim
English language Assessment and Testing are used by educators to identify whether
pupils are on pace to do well on future English language Assessment and Testing,
such as standardized tests or end-of-course examinations, by evaluating where they
are in their learning process. Interim English language Assessment and Testing are
frequently given at regular intervals during a course or school year (for example,
every six or eight weeks) and are not part of the teaching process. Interim English
language Assessment and Testing Components: Provide information on the
development of the pupils. Benchmark exam is a term that is used interchangeably
with benchmark tests. Throughout the school year, at several “intervals”. Used to hold
schools, pupils, and instructors accountable; used to identify areas where education

has to be changed.
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1.3. English language Assessment and Testing as a tool for influencing the

pupils’ attention

English language Assessment and Testing is a process that involves obtaining
reliable information concerning the pupils’ commands (objectives, knowledge,
aptitudes, skills, behaviors, etc.), establishing judgments of value (acceptable,
suitable, good, good enough, etc.), and making decisions (to accept, to pass, to
recommend, to promote, to release, to recognize, etc.) (Rakosi, 2017). For quite a
long period, many educators have viewed assessment as a means for measuring
learning final outcomes and this is mainly actualized through what is known as
summative assessment (Gibbs, 2005).

But quite recently, educators have begun to widen their scope of English
language Assessment and Testing to cover not only pupils’ learning outcomes at the
end of a specific period in order to decide who passes or fails, but also to enhance
learning by modifying classroom instruction (Johnson, 1987). This is exactly what
assessment for learning attempts to achieve, as it aims to improve the quality of
teaching by modifying pupils’ learning based on English language Assessment and
Testing outcomes. If we talk about English language Assessment and Testing as a tool
for pupils’ motivation and benefits for them, a well-designed English language
Assessment and Testing can encourage active learning especially when the English
language Assessment and Testing delivery is innovative and engaging.

Some types of English language Assessment and Testing such as self- English
language Assessment and Testing and feedback can make a negative or positive effect
on pupils’ desire to learn something new in English. For many students learning goals
and their evaluation play a very important role and have a big influence on their self-
esteem and confidence. Internal (intrinsic) and external (extrinsic) motivation are
used to motivate pupils in various ways. Internal motivation occurs when someone
takes a test for their own pleasure or interest, rather than for a monetary benefit. Other

variables, such as the desire to graduate or reach a certain level for employment
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progression, motivate external motivation. Others, such as parents and instructors, can
provide external motivation by encouraging children to achieve a specific level in a
topic or certificate. So, motivation is one of the key factors in the learning process.

Unfortunately, if the pupils fail, they are more likely to go into a downward
spiral, leading to emotions of disappointment and despair. The worst scenario is one
in which some learners who obtain bad scores this time also earned low marks last
time and come to anticipate to get low marks next time (Sperber, 1996). This cycle of
failure gets ingrained in the minds of such pupils and their teachers. The teacher’s
objective is obviously to start the circle of motivation and achievement.

Students must know the framework of English language Assessment and
Testing before classes begin, according to McMillan, in order for assessments to be
deemed fair and ethical. They must know what will be assessed, how it will be scored,
scoring criteria, anchors, exemplars, and instances of performance. If pupils are taking
a written essay test, for example, the teacher can give them practice questions that
match the quality of the final questions. Pupils may also be involved in developing
grading criteria and applying those criteria to their own work or the work of their
classmates after completing the practice questions. Teachers can instigate positive
motivation by involving pupils in the assessment process. Pupils and teachers can
work together to design some extra learning objectives. For example, the teacher
might set goals based on student interests. Pupils build motivation to learn by being
involved with the intended learning objectives. “If pupils play even a small role in
setting the target...we can gain considerable motivational and therefore achievement,
benefits” (Valian, 2019: 180).

Participating in self-English language Assessment and Testing can also help
pupils notice and measure their progress. V. Valian (2019) comments that
understanding how to evaluate one’s work can initiate pupils’ understanding of the
connections between evaluation and achievement and can strengthen student
performance. Pupils may become good judges of their own work with adequate

Instructor instruction and practice. Further research shows that when pupils
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understand and apply self-assessment skills their achievement increases (Widdowson,
1998) and that self-assessments play a significant role in increasing pupils’ motivation
to learn (Krzeszowski, 1993).

Self-evaluation allows pupils to see their own progress and so become more
motivated to succeed. Teachers may help pupils succeed by designing real, high-
quality tests in addition to including them in English language Assessment and
Testing. Only via effective evaluations can teachers and students receive an accurate
understanding of achievement. Valid and trustworthy evaluations will indicate to the
instructor and pupil exactly what information and skills they have acquired. Further
learning can be begun as a result of these findings, whether through re-teaching or the
establishment of new learning objectives. Teachers must be open and willing to
consider assessments as accomplishment gauges, student motivators, and
instructional guides in order to fully benefit from them. English language Assessment
and Testing settings include a wide range of distinguishing qualities, and how we
assess pupils has a significant influence on their learning.

Finally, the English language Assessment and Testing may be considered a tool
for assisting pupils in learning, reporting on pupils’ progress, and making

instructional decisions.

1.4. Analysis of evaluation system of English language Assessment and

Testing in European countries

Being abroad, there is a great variety in the definition of the evaluation system,
both in the principles themselves and in the specific choice of methods of evaluation.
In foreign schools, different systems of English language Assessment and Testing of
knowledge, skills, and abilities are practiced, and different types of English language
Assessment and Testing are adopted, including one-hundred, twelve, ten, and two-
point systems. Firstly, we proposed the main functions of the English language

Assessment and Testing of educational achievements:
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1) Control as English language Assessment and Testing, which involves
determining the level of achievement of an individual student to identify the level of
readiness to learn new material that allows you to plan and teach educational material.

2) Diagnostic corrective English language Assessment and Testing that
helps to identify the causes of difficulties encountered by the student during learning
to identify gaps in knowledge and skills and correct its activities.

3) The stimulating motivation in English language Assessment and Testing
that determines the organization of English language Assessment and Testing of
pupils’ achievement when it stimulates the desire to improve promotes the
competitiveness of pupils and forms the motives for learning.

4) The system Education for English language Assessment and Testing
determines such organization of English language Assessment and Testing of
educational achievements of materials when its carrying out promotes repetition of
specification and systematization of educational material improvement of preparation
of pupils education.

5) Disciplinary function English language Assessment and Testing involves
the formation of the ability to work responsibly, apply techniques of control and self-
control, development of personality qualities such as diligence, activity, accuracy, etc.

Improving approaches to learning outcomes also extends integration processes
in Europe and the need for a consensus on the conceptual framework for English
language Assessment and Testing applied by different countries. In order to determine
the main criteria for improving the evaluation system in the Education in Ukraine at
the present stage such information as what should be the basis for evaluation, and
what means of verifying the accuracy of evidence are needed to establish the
plausibility of evaluation of decisions, how the quality of process evaluation can be
ensured, should be analyzed. Another type of English language Assessment and
Testing of pupils’ achievements in European countries is external evaluation, which
allows you to compare and obtain data on the level of knowledge of pupils at the

regional or national level and take measures to improve overall educational
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achievement. At the same time, due to the need to improve the quality of pupils’
knowledge and the educational system as a whole, special attention is paid to
handouts, which allows to identify the level of student achievement at a certain stage
of learning and take timely measures to improve outcomes.

The transition from class to class in many countries is based mainly on the
results of continuous English language Assessment and Testing of pupils’ knowledge,
skills, and abilities by teachers. Periodic evaluation often plays only a supporting role
as, according to foreign experts, continuous evaluation provides a more realistic
picture of progress. Evaluation criteria may be set by the educational institution or
national authorities and are independent of the person conducting the evaluation.
When assessing the pupils’ success is compared with the established criteria, so all
individuals can succeed if they suit the criteria.

In European countries, each has its own national evaluation system, the system
of English language Assessment and Testing has been in place for a long time:

English language Assessment and Testing in Austria. In this country, there
is a continuous English language Assessment and Testing that includes a block of
exams conducted and evaluated by the teacher. A review of pupils’ current activity
may be supplemented at the discretion of the teacher or at the request of pupils by an
oral interview lasting up to 10-15 minutes. Written exams are conducted during the
school year and are conducted only in those subjects where written work occupies a
prominent place such as language science. In senior classes, their duration can be
extended to two or three hours. Short written tests in all subjects have gained official
status since 1974. Evaluation takes the form of a 5-point system, 1 means “excellent”,
2 means “good”, 3 “satisfactory”, 4 “passed” and 5 “failed”.

Final exams are held after the completion of the curriculum and may have
written or oral forms of defense of the thesis. The examination committee consists of
teachers and is headed by an inspector or an employee of the Ministry of Education.
Written and practical examinations are developed by teachers in two versions and

submitted to the school board of the province, which selects one of them and returns
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for the announcement in the presence of their own representatives on the day of the
examination. Exams are conducted by a teacher who offers a grade for consideration
by the council. The oral exam is open to the public. Exam questions are prepared by
the teacher and approved by the chairman of the student commission, student chooses
one of two or three questions in each subject. The grade is proposed by the teacher
and submitted for approval by voting in the council.

English language Assessment and Testing in Great Britain. A motivating
factor in the approach to English language Assessment and Testing in the UK is the
need for central authorities to raise education standards and provide parents with
information about the progress of their children. To this end, a system of a national
assessment of student achievement was introduced at four stages of ownership of the
national curriculum, namely at the ages of 7, 11, 14, and 16. The system of the national
English language Assessment and Testing of pupils’ achievement has the form of a
national external assessment that complements the current English language
Assessment and Testing of pupils’ performance and internal tests examinations
conducted at the school level. This allows us to determine the dynamics of each
pupils’ progress towards national standards and provide pupils, parents, and teachers
with measures of these achievements.

The system of English language Assessment and Testing consists of national
tests and includes an ongoing English language Assessment and Testing of written
work and oral responses by teachers. 16-year-old pupils take an exam to obtain a
general certificate of secondary education consisting of written work and classroom
English language Assessment and Testing. The main purpose of English language
Assessment and Testing is to check the degree of mastery of pupils’ knowledge, skills,
and abilities contained in the National Curriculum. The English language Assessment
and Testing scheme identifies 10 levels of achievement in each subject. Parents
receive the results of their child’s English language Assessment and Testing together
with the results of the achievements of other pupils of this age in the school. The exam

for obtaining a certificate of secondary education is taken after the completion of
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compulsory education and includes English language Assessment and Testing in
subjects included in the National Curriculum. Knowledge skills are measured by the
7-digit ABCDEFG scale. Those who failed to meet the minimum standards for the G
equation graduate without a certificate.

English language Assessment and Testing in Denmark. The system of
English language Assessment and Testing of secondary school pupils in Denmark is
very complex. The English language Assessment and Testing Scale used to measure
the level of education of secondary school pupils covers parameters from 0 to 20
points. Due to the existence of three subgroups, the level of student competence is
first determined in relation to the subgroup and then a decision is made on the choice
of assessment within each group, which allows the teacher to more accurately assess
pupils’ performance.

English language Assessment and Testing in Germany. The success of
pupils of all types of schools at both levels of education in Germany is constantly
assessed through written tests and oral questions and practical activity. The results are
presented in the relevant reports within and at the end of each year of study. Grades
are issued starting from the end of the second year of study. A feature of the rating
scale is the countdown in the opposite direction from six to one. That is, 1, in turn,
means that the answer is higher than the relevant standard, 2 means that the answer is
fully consistent with the standard, 3 means that the answer generally meets the
standard, 4 the answer has shortcomings against everything that meets the standard,
5 the answer does not meet the standard against basic knowledge and there is a
possibility to overcome the shortcomings and 6 means that the answer does not meet
the standard and basic knowledge.

English language Assessment and Testing in Norway. The current system of
assessing the performance of Norwegian secondary school students looks like this, in
primary school, namely the first sixth grade, there is no mandatory formal English
language Assessment and Testing of pupils, teachers and parents meet two or three

times a year to informally discuss pupils’ progress and quality of knowledge. In
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secondary school, such as in 7-9 forms, pupils receive grades in compulsory subjects
twice a year, they also receive grades and comments from teachers on written projects
and other tasks. Grades given in junior high school correspond to a 5-point scale, such
as G — excellent, M — very good, G — good, NG —satisfactory, and LG — weak.

English language Assessment and Testing in Greece. English language
Assessment and Testing scale used in secondary schools in Greece and as well as in
Norway is characterized by differentiation in the degree of primary and secondary
school and the peculiarity is the lack of negative English language Assessment and
Testing in secondary school. So, in 3-4 grades of secondary school pupils get A —
excellent, B — very good, C —well, G —already good enough; in the 5-6 forms English
language Assessment and Testing looks like 9-10 — excellent, 7-8 — very good, 5-6 —
good, 3-4 — pretty good.

In general, English language Assessment and Testing of pupils plays an
important role in the educational process of foreign countries, it provides the
necessary information about the level of knowledge and progress of pupils and allows
for better monitoring of the quality of education at the local and national levels

(https://opentext.wsu.edu/call/chapter/assessment-in-lanquage-learning/).

Conclusions to the first Chapter

Also, English language Assessment and Testing perform certain functions in
the educational process. There are several types of functions:

1) Detecting function (It detects all steps during the learning process starting
from plan to evaluation of students. It helps to improve productivity and get desired
results).

2) Making decisions (During the evaluation procedure, the teacher analyzes
the steps of learning and makes some decisions).

3) Screening (Assessment helps teachers to analyze pupils’ activity and find

gaps in the learning process).
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4) Feedback function (Such process helps to understand students’ emotions
and thoughts after learning and after their evaluation).

5) Inspiration (Good assessment procedures give motivation for pupils to learn
materials with encouragement).

We added such elements in English language Assessment and Testing.

Diagnostics in English language Assessment and Testing. This type of
English language Assessment and Testing provides teachers with information about
what knowledge or misconceptions the pupil has before the educational process.
Diagnostic English language Assessment and Testing are sets of written questions
(multiple choice or short answer) that assess a learner’s current knowledge base or
current views on a topic/issue to be studied in the course. Usually, this type helps to
understand exactly how to build a curriculum based on previous student
achievements. It allows a teacher to determine pupils’ strengths, weaknesses,
knowledge, and skills and plan meaningful and efficient instruction. Teachers easily
know about what learners know or don’t know in different topics and can focus on
what they need to learn about, it cuts down pupils’ frustration and boredom. Also, it
provides information to individualize instruction. These are three important tips for
using this type of English language Assessment and Testing:

1) It must be given before starting a course or unit.

2) It is not for grading purposes.

3) Try to get accurate results.

Formative English language Assessment and Testing. It is a deliberate
process used by teachers and pupils during instruction to provide specific, actionable,
and immediate feedback. Formative English language Assessment and Testing
practices promote ongoing reflection and are used to quickly adjust teaching and
learning. Such type of English language Assessment and Testing is the most powerful
for pupils because this is a real part of instruction, teachers have individual

conversations about pupils’ problems.
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The general goal of formative English language Assessment and Testing is to
collect detailed information that can be used to improve instruction and pupil learning
while it’s happening. Many educators and experts believe that formative assessment
Is an integral part of effective teaching. For example, a formative English language
Assessment and Testing technique could be as simple as a teacher asking pupils to
raise their hands if they feel they have understood a newly introduced concept, or it
could be as sophisticated as having pupils complete a self-assessment and testing of
their writing that the teacher then reviews and comments on. While formative English
language Assessment and Testing help teachers identify learning needs and problems,
In many cases the English language Assessment and Testing also help pupils develop
a stronger understanding of their academic strengths and weaknesses. When pupils
know what they do well and what they need to work harder on, it can help them take
greater responsibility for their learning and academic progress.

Summative English language Assessment and Testing. This type evaluates
learning through snapshots of pupils’ performance at the end of a learning period. The
purpose of summative assessment is to answer the big question “Did all of our pupils
learn the material?”” There are some tips about this English language Assessment and
Testing type:

1) Pupils should not be pushed through grades in the process of English
language Assessment and Testing.

2) English language Assessment and Testing should be given at the end of
units, periods and courses.

3) Such types of procedures of English language Assessment and Testing as
portfolios, projects, interviews, essays, tests, and presentations can be given for pupils
to check their knowledge.

4) Varying English language Assessment and Testing gives pupils
opportunities to succeed.

5) Understanding questions ensure accurate English language Assessment and

Testing.
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6) A minor mistake should not have a major effect in the process of English
language Assessment and Testing.

7) English language Assessment and Testing assess pupils’ ability to
synthesize, evaluate and apply content knowledge.

8) English language Assessment and Testing give pupils enough time for tests
because they should not have to rush through a test just to pass.

9) English language Assessment and Testing assess what was covered during a
class.

Summative English language Assessment and Testing are often high stakes,
which means that they have a high point value.

Norm-Referenced English language Assessment and Testing. This model
of English language Assessment and Testing is based on the comparison of test-takers
concerning one another. All test-takers are measured under similar circumstances or
against a predefined average when ranking or positioning their performance.

There are three main types of such English language Assessment and Testing:

Norm-referenced tests in education: These are perhaps the most common and
relatable examples for most people. These include entrance exams to colleges and
competitive exams for professional courses and are designed to assess the relative
performance of test-takers to a predefined group.

Skill-based tests: Non-referenced English language Assessment and Testing
examples also include various subject and skill-based tests organized in learning
institutions to determine the relative performance of learners. These tests determine
eligibility for promotion to the next learning level or demotion to a previous level.
They also help educators plan and modify their training programs for maximum
impact.

Norm-referenced evaluation for learning abilities in the process of English
language Assessment and Testing: A non-referenced test can help define the

existence and severity of learning disorders such as dyslexia, autism, or non-verbal
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learning disability in children and adults. Based on test findings, a person’s eligibility
for special education services or special needs can be determined.

Criterion-Referenced English language Assessment and Testing. Criterion-
referenced English language Assessment and Testing refers to the instructor
evaluations of a pupil’s performance on an assessment task that is based on pre-
determined standards and criteria that are made available to pupils at the time the
assignment is issued. Criterion-referenced English language Assessment and Testing
enhances student transparency and uniformity while also supporting the following
University English language Assessment and Testing principles:

1) The English language Assessment and Testing Approach is consistent and
promotes learning development inside and between courses and programs.

2) Course-level learning goals, as well as program and university-level
Graduate Profiles, are matched with English language Assessment and Testing
activities.

3) English language Assessment and Testing principles are credible and
legitimate, and it is carried out fairly and equitably.

4) Pupils have access to English language Assessment and Testing details in
a timely way, and English language Assessment and Testing processes are uniform
and open.

5) English language Assessment and Testing implies the use of correctly
crafted rubrics makes criterion-referenced evaluation obvious to pupils.

Interim/Benchmark English language Assessment and Testing. Interim
English language Assessment and Testing are used by educators to identify whether
pupils are on pace to do well on future English language Assessment and Testing,
such as standardized tests or end-of-course examinations, by evaluating where they
are in their learning process. Interim English language Assessment and Testing are
frequently given at regular intervals during a course or school year (for example,
every six or eight weeks) and are not part of the teaching process. Interim English

language Assessment and Testing Components: Provide information on the
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development of the pupils. Benchmark exam is a term that is used interchangeably
with benchmark tests. Throughout the school year, at several “intervals”. Used to hold
schools, pupils, and instructors accountable; used to identify areas where education
has to be changed.

Firstly, we proposed the main functions of the English language
Assessment and Testing of educational achievements:

1) Control as English language Assessment and Testing, which involves
determining the level of achievement of an individual student to identify the level of
readiness to learn new material that allows you to plan and teach educational material.

2) Diagnostic corrective English language Assessment and Testing that
helps to identify the causes of difficulties encountered by the student during learning
to identify gaps in knowledge and skills and correct its activities.

3) The stimulating motivation in English language Assessment and Testing
that determines the organization of English language Assessment and Testing of
pupils’ achievement when it stimulates the desire to improve promotes the
competitiveness of pupils and forms the motives for learning.

4) The system Education for English language Assessment and Testing
determines such organization of English language Assessment and Testing of
educational achievements of materials when its carrying out promotes repetition of
specification and systematization of educational material improvement of preparation
of pupils education.

5) Disciplinary function English language Assessment and Testing involves
the formation of the ability to work responsibly, apply techniques of control and self-

control, development of personality qualities such as diligence, activity, accuracy, etc.
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CHAPTER II.
MODERN METHODOLOGICAL APPROACHES FOR
CREATING THE PERSON’S EVALUATING
PROCEDURES

2.1. Tips for creating English language Assessment and Testing

procedures

English language Assessment and Testing are no longer only examinations that
pupils dread or fail to prepare for. As you may be aware, today’s climate of increased
educator responsibility has made evaluations difficult for not just kids but also
instructors. English language Assessment and Testing may be effective tools for
determining how well your pupils understand the subject you’re teaching in class and
how well you’re covering it. To create a really good evaluation English language
Assessment and Testing procedure, you need to have a plan that includes several
important points.

1) Begin English language Assessment and Testing by reflecting. Allow the
exam to focus mostly on the major ideas and abilities that were stressed during the
unit in class. As a guide, use the learning objectives and pupils’ outcomes.

2) Establish explicit performance requirements of English language
Assessment and Testing for pupils. Transparency about what you’re looking for and
how you’ll score them is critical. Rubrics, exemplars, review packages and
conversations, example problems used as formative evaluations throughout the unit,
and so on may all help with this.

3) English language Assessment and Testing maintain grading fair and
objective for each pupil, create an evaluation rubric for yourself. Rubrics are great
tools for showing pupils when they aren’t reaching learning requirements and giving

them a measurable objective to work toward.
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4) Provide detailed feedback on the English language Assessment and
Testing grade. It can be aggravating when students are exclusively concerned with
their grades and fail to read the criticism, just to repeat the same mistakes. Try
returning the assessment with simply the feedback and no grade, and then inviting
them to schedule an appointment with you after reading the feedback to discuss it and
obtain their numerical grade.

5) Allow pupils to correct incorrect responses in exchange for half (or full)
credit activity. If we focus on learning rather than grades, it seems logical to allow
them to review missing content and retake the proficiency test.

6) Ascertain that the summative evaluation is reflected in the formative
English language Assessment and Testing. Pupils must be able to practice testing
just as easily as they do studying. Make sure that at least one-third of the formative
tests are in the same style as the summative exam (multiple-choice, true/false, short
answer).

7) Use the aggregate success (or lack thereof) of your pupils to inform your
teaching. If the majority of your students fail the same question or section, it’s likely
that your teaching method for that particular piece of the subject is to blame. Use the
evaluation findings to guide future instruction.

8) Allow pupils to take English language Assessment and Testing in
groups. This is more reflective of real-world learning and allows for high-stakes
cooperation practice.

9) Examples should be used in the process of English language Assessment
and Testing. Pupils will have a better understanding of what quality work looks like
if you model a range of examples from bad to exceptional.

10) Allow pupils to reflect in the process of English language Assessment
and Testing all the times. At the end of each summative unit test, provide a portion
of self-assessment. “This unit allowed me to better enhance my critical thinking
abilities on a scale of 1 to 57, for example. “Show three pieces of evidence to back up

your response”, says the next question. When encouraging pupils to be self- or peer-
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reflective, always ask for many pieces of evidence to back up their claims, as they
may have a different perspective on their work and growth than you do. These facts
can be used to start a conversation. | usually offer my pupils credit for answering these
reflective questions since it boosts their marks and makes them more interested in the
topic.

11) When possible, use genuine English language Assessment and Testing.
Every evaluation does not have to be conventional. Reports, journals, lectures, films,
and pupil interviews are examples of authentic evaluations. Allow yourself to
experiment with the evaluation structure and be open to new ideas.

The alternative English language Assessment and Testing suggestions will
fit into one of the six assessment types that are described below:

1. Controlled Condition Exams in the paradigm of English language
Assessment and Testing. Online exams which replicate, as far as possible, the strictly
controlled conditions in a face-to-face exam hall. The exam duration accurately
reflects the amount of time that a pupil should spend on the English language
Assessment and Testing.

2. Take-Home Papers in the paradigm of English language Assessment and
Testing. Open-book assignments with durations of 24 hours to 7 days. Pupils are
expected to work on the assignment for a maximum of eight hours in any 24-hour
period.

3. Quizzes & In-class Tests. Short tests and quizzes, typically worth no more
than 25% of a module.

4. Practical Exams in the paradigm of English language Assessment and
Testing. Practical assessments with a short, fixed duration such as presentations,
group presentations, vivas, clinical exams, OSCEs, lab tests, etc.

5. Research Projects. Extended, in-depth coursework assignments involving
research and independent study.

6. Coursework and Other Assessments in the paradigm of English language

Assessment and Testing. Assignments where pupils are typically given a few weeks
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to complete the assessment. Includes essays, reports, portfolios, artifacts, exhibitions,
etc. Where English language Assessment and Testing does not fit into one of the other
categories, it nominally falls under the coursework regulations.

Online evaluation procedures in the paradigm of English language Assessment
and Testing, will be very useful nowadays. This sort of evaluation is generally used
to examine cognitive capacities and demonstrate what has been learned following a
specific educational event, such as the completion of an institutional unit or chapter.
The internet has become an increasingly appealing medium for delivery assessment,
thanks to the widespread availability of course administration software. Effective
teaching and learning in the electronic world require the use of effective approaches

(https://www.ucl.ac.uk/teaching-learning/assessment-resources/designing-effective-

online-assessment).

A checklist explaining the evaluation criteria might be a useful tool here.
Students work independently to compare their actions to the checklist and determine
If they satisfy the needed level of understanding. A test on the LMS that delivers
automated answers and rapid feedback, as well as explanations, examples, and
resources to facilitate further learning on the topic, is an alternative to the checklist.
This strategy aids pupils in determining where they went wrong and, if wanted,
strengthening their knowledge. When it comes to preparing and disseminating the
exams, there are a few pointers to keep in mind to make the evaluation in the
paradigm of in the paradigm of English language Assessment and Testing more
effective:

1) Keep in consideration the pupils’ ages. The software is simpler the younger
they are. Consider using multiple-choice questions instead of the free answers. Add
visuals or videos to interest the student and provide a different perspective on the text.

2) If pupils do not have access to technology, allow them to take the test offline.

3) Allow the pupils more time to complete the test in case of technological or

Wi-Fi challenges in the paradigm of English language Assessment and Testing.


https://www.ucl.ac.uk/teaching-learning/assessment-resources/designing-effective-online-assessment
https://www.ucl.ac.uk/teaching-learning/assessment-resources/designing-effective-online-assessment
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4) If the examination must be timed (for example, a final exam), offer pupils
plenty of notice and possibly a practice test so they can test the platform and ask any
queries ahead of time.

5) Make careful to provide variants of the solution if you allow free
automatically scored replies. Include misspellings, as well as the answer with and

without articles.

2.2. The process of the development of pupils’ evaluation tasks English

language Assessment and Testing

| would like to create my own English language Assessment and Testing task
for pupils. First of all, I should determine the purpose of this evaluation task. As for
me, | want to notice if pupils understand the grammar topic which is connected with
Past Simple and | want to check their speaking abilities as an additional purpose.

So, | should clarify some important questions before making activity for
assessment.

1) Which outcome(s) will be used to underpin the evaluation activity?

If we talk about the results, the rating scale will vary from 2-to 12 points. That
Is 2 as the lowest score which shows the low level of knowledge of the student on this
topic and 12 as the highest score which shows that the student is fully aware of this
topic. Of course, the score can be high, high enough, medium, and below average,
depending on the demonstrated work (look at the scheme). The assessment will also
include the teacher’s feedback on the pupil’s work so that the pupil understands where
he made mistakes and how they can be corrected (examples of the feedback you can
see in the scheme). To set the score correctly, you need to specify how many errors
this or that score includes (Tables 2.1, 2.2).
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Table 2.1

The level of knowledge of teenagers according to their mistakes in oral

speech

12 The highest level 0 mistakes
11-10 High level 1-2 mistakes
9-7 Middle level 3-5 mistakes
7-4 Below average level 5-7 mistakes
4-3 Low level 7-10 mistakes

2 The lowest level 10 and more mistakes

Table 2.2

Feedback examples for evaluation of Grammar and Speaking by teens

Feedback examples for evaluation of Grammar and Speaking

1. You worked very well with grammar but | recommend you to pay attention a
little bit to some speaking points like pronounciation and word order. We can
practice together later.

2. You have tried hard and made progress. The main thing to work on is
grammar rules, try to learn them by heart and everything will be good.

3. A good effort we only studied this tense, let’s practice more together.

2) Will the English language Assessment and Testing be integrated with the

learning program or normal workplace activity, or will it be a special event?

This English language Assessment and Testing will be carried out as a standard

workplace procedure after studying the desired topic. All English language

Assessment and Testing will be based on the curriculum.
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3) What background knowledge, skills (including generic skills), and concepts
must be included in the English language Assessment and Testing activity?

My English language Assessment and Testing activities will include general
speaking, listening, and writing skills. For more, students must have communication
skills, pair work, and creativity.

4) What conditions should apply? Since this procedure is not of a global
English language Assessment and Testing nature, such as it is not an exam or test but
Is just an intermediate checking of knowledge on a mastered topic, students are
allowed to use a list of vocabulary on a given topic to write a paper, they are quite
free in time but still should to complete all tasks in time.

5) What degree of learner interaction and assessor assistance is allowable in
completing the activity? Is specific direction or only general guidance appropriate?

One of the tasks will involve full interaction with pupils, as they will work in
pairs. As for the evaluator’s help, it is minimal and will cover more organizational
issues or have general guidelines.

6) Does each English language Assessment and Testing task validly assess the
outcome, i.e. does it assess what it should assess (in terms of the standard) and not
something else? In accordance with my goal of assessment, the task assesses exactly
those skills and knowledge that it should assess.

So, as | said previously my tasks will include Grammar with Past Simple and
speaking activities. |1 would like to make the first Grammar English language
Assessment and Testing activity more interesting than it can be in regular lessons.

English language Assessment and Testing activity Ne 1

Teacher gives pupils a box with different verbs and one by one they take 5
verbs. Then they go to their seats and start writing 5 sentences in the Past simple in
their copybooks.

Nothing crushes classroom morale faster than announcing a pop quiz or traditional

paper and pencil test. So, this type of English language Assessment and Testing
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wouldn’t be boring for them and made them more relaxed before the evaluation and
English language Assessment and Testing.

English language Assessment and Testing activity Ne 2

Pupils should cooperate in pairs and make a dialogue on the topic “My last time
when I feel happy”. They should introduce it in pairs to the whole class.

This task helps the teacher to assess pupils’ speaking skills and see how they
can communicate with each other.

So, these English language Assessment and Testing t tasks include not only
criteria for the right evaluation but also creativity.

So, today’s educational system relies heavily on English language Assessment
and Testing. Assessment is used to evaluate individual performance as well as
compare performance across a range and between groups. However, with so many
various types of English language Assessment and Testing accessible (and frequently
mandated) for so many different companies these days, it can be difficult to keep the
primary objective of assessing in mind English language Assessment and Testing is
used to collect useful information about a pupil’s performance or development or to
establish a pupil’s interests in order to make decisions regarding their learning
process.

Teachers can use this information to adapt their teaching approaches by
reflecting on each pupil’s level of success as well as the group’s individual tendencies.
Continuous evaluation gives daily input on the learning and teaching process. English
language Assessment and Testing can help to enhance the effectiveness of teaching
and learning. It also promotes the idea of teaching as a formative process that grows
over time as a result of student feedback and contribution. This fosters a positive
school environment. English language Assessment and Testing motivates students by
emphasizing the need for critical thinking, reasoning, and reflection, resulting in a
positive learning environment.

To evaluate pupils’ learning outcomes, a variety of methodologies can be

employed. These evaluation approaches may be included in course assignments or
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activities as a gauge of pupils’ achievement of program goals as well as the college’s
overall educational goals in some situations. English language Assessment and
Testing is crucial for a variety of reasons: the findings of the assessment give
qualitative data that helps faculty figure out how to enhance their courses and/or
programs by changing the curriculum, teaching styles, course materials, or other
factors. English language Assessment and Testing findings may provide a persuasive
argument for obtaining support for curricular and other changes when they are
included in the planning cycle for curriculum creation and revision. English language
Assessment and Testing may provide you with comparative statistics on how well
your students are meeting the learning outcomes for your course or program, as well
as how pupils perform in comparison to those at similar institutions.

English language Assessment and Testing may provide you with comparative
statistics on how well your pupils are meeting the learning outcomes for your course
or program, as well as how pupils perform in comparison to those at similar
institutions. So, well-designed English language Assessment and Testing methods

provide valuable information about pupils’ learning.

2.3. Vocabulary and Grammar for English language Assessment and

Testing

When learning a new language, it is essential to develop a strong foundation in
both Vocabulary and Grammar. VVocabulary refers to the words and phrases used in a
language, while grammar refers to the rules and structures that govern how those
words and phrases are combined. In order to effectively communicate and express
oneself, it is crucial to align Vocabulary with Grammar. This coursework aims to
explore strategies and techniques for achieving this alignment.

One of the key components of language proficiency is a strong vocabulary
combined with a solid understanding of Grammar. VVocabulary refers to the words

and phrases that make up a language, while Grammar encompasses the rules and
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structures that govern their usage. In order to excel in grammar, it is essential to
expand and refine one’s Vocabulary. This coursework aims to explore effective
strategies for boosting vocabulary to enhance Grammar proficiency.

Certainly, the importance of Vocabulary and Grammar in language proficiency
cannot be overstated. Vocabulary and Grammar are essential components that
contribute significantly to achieving proficiency in a language. They play distinct yet
interconnected roles in facilitating accurate expression, comprehension, and effective
communication. Understanding the significance of Vocabulary and Grammar is
crucial for anyone seeking to become proficient in a language.

Vocabulary, the knowledge of words and phrases in a language, is the
foundation of accurate expression and comprehension. A rich Vocabulary allows
individuals to choose the most precise words to convey their intended meaning. It
enhances comprehension by enabling learners to understand unfamiliar words
encountered in different contexts, whether in conversations, reading materials, or
academic texts. Moreover, a wide-ranging Vocabulary promotes fluency, enabling
individuals to communicate their thoughts smoothly and effortlessly. It also facilitates
intercultural communication by encompassing cultural nuances and idiomatic
expressions, leading to a deeper understanding of different cultures.

Grammar, on the other hand, provides the structural framework for clarity and
organization in language. Grammar rules establish the structure of sentences, ensuring
coherence and clarity in conveying ideas. Proper grammar allows individuals to
communicate their thoughts in an organized and comprehensible manner, enhancing
the overall effectiveness of their communication. Accuracy in grammar reduces
ambiguity and misunderstandings, as grammatically correct sentences convey precise
meanings. In professional and academic settings, adherence to grammatical norms is
highly valued, as it enhances credibility and professionalism.

The actuality of research on the importance of VVocabulary and Grammar for
English language Assessment and Testing in language proficiency remains significant

and relevant in contemporary times. Language proficiency is a fundamental skill that
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enables individuals to engage in effective communication, whether in personal,
academic, or professional settings. Understanding the role of vocabulary and
grammar in language proficiency has practical implications for language learners,
educators, and researchers.

In today’s globalized world, where cross-cultural interactions and
communication are increasingly prevalent, the need for language proficiency is more
pressing than ever. Language skills are essential for successful communication,
building relationships, pursuing educational opportunities, and advancing in various
careers. Proficiency in vocabulary and grammar is critical for individuals to express
themselves accurately, comprehend complex ideas, and convey meaning with
precision.

Furthermore, as societies become more diverse and multicultural, the
significance of intercultural communication cannot be overlooked. VVocabulary and
Grammar play a crucial role in fostering effective intercultural communication by
enabling individuals to understand cultural nuances, idiomatic expressions, and
specialized terms. The ability to navigate different linguistic and cultural contexts
contributes to building inclusive and cohesive societies.

Researches on VVocabulary and Grammar in language proficiency continues to
evolve. Scholars investigate effective strategies for Vocabulary acquisition, the
impact of vocabulary size on overall language competence, the relationship between
vocabulary and reading comprehension, and the role of grammar instruction in
language learning. These studies inform language teaching methodologies,
curriculum development, and the design of language learning materials. Moreover,
research in the field of second language acquisition continues to explore how learners
acquire vocabulary and develop grammatical competence. It examines the
effectiveness of instructional approaches, the role of input and output in language
learning, and the factors influencing vocabulary and grammar development across

different learner populations (Strugielska & Piatkowska, 2017).
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The actuality of research on the importance of Vocabulary and Grammar in
language proficiency remains high due to the continued relevance and significance of
language skills in today’s interconnected world. Ongoing research in this field
contributes to our understanding of effective language learning strategies,
pedagogical approaches, and the development of language proficiency in various
contexts.

Let us describe the approaches to the use of Grammatical material in the
process of English language Assessment and Testing. The difficulty of studying
Grammatical material for pupils can vary depending on factors such as their age,
language proficiency level, prior knowledge, and individual learning styles. Studying
grammatical material can pose varying levels of difficulty for pupils, depending on
factors such as age, language proficiency level, prior knowledge, individual learning
styles, learning environment, motivation, and the level of support and guidance they
receive.

For younger pupils, understanding abstract grammatical concepts can be more
challenging compared to older learners. They often benefit from concrete examples,
visual aids, and interactive activities to grasp complex grammar rules. On the other
hand, older pupils might struggle with unlearning incorrect grammar patterns formed
in their earlier language learning experiences.

Language proficiency level also plays a significant role. Pupils with lower
proficiency may find it difficult to comprehend and apply grammar rules, particularly
if they have limited exposure to the target language. Higher proficiency pupils might
encounter more advanced grammatical concepts, such as complex sentence structures
or verb tenses, which require deeper understanding and application.

There are several approaches to the study of grammatical material in language
learning and teaching. These approaches vary in their theoretical foundations,
instructional techniques, and emphasis on different aspects of grammar. Here are

some commonly recognized approaches:



48

Use of Deductive Approach in the process of English language Assessment
and Testing. The Deductive Approach involves presenting learners with explicit
rules and explanations of grammatical structures before providing practice exercises.
Learners are expected to apply the rules directly to complete grammar-focused
activities. This approach emphasizes the understanding of grammar rules as a basis
for language production (Millikan, 2000).

Use of Inductive Approach in the process of English language Assessment
and Testing. In contrast to the deductive approach, the inductive approach
encourages learners to discover grammar rules through exposure to examples and
guided practice. Learners analyze patterns and make generalizations about the
language structures. This approach promotes a more learner-centered and discovery-
oriented approach to grammar learning (Mykhalchuk & Kryshevych, 2019).

Use of Communicative Approach in the process of English language
Assessment and Testing. The communicative approach focuses on learning grammar
in the context of meaningful communication. Grammar is taught and learned through
authentic language use and purposeful communication tasks. Grammar instruction is
integrated into meaningful activities that reflect real-life language use and promote
the development of communicative competence (Langacker, 2008).

Use of Task-Based Approach in the process of English language
Assessment and Testing. The task-based approach places an emphasis on language
use and learning through the completion of real-world tasks. Grammar is taught and
practiced in the context of task completion, where learners need to use appropriate
grammatical structures to achieve a communicative goal. This approach aims to
develop learners’ ability to use grammar in authentic, task-oriented situations
(Sosnowski & Bonnard, 2015).

Use of Contrastive Analysis in the process of English language Assessment
and Testing. Contrastive analysis involves comparing the grammatical structures of
the target language with the learners’ native language or other known languages. It

helps learners identify and understand the similarities and differences between the
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two languages, which can facilitate the learning and acquisition of grammatical
structures (Kramsch, 1993).

Use of Noticing Approach in the process of English language Assessment
and Testing. The noticing approach focuses on drawing learners’ attention to specific
grammatical features through explicit instruction or guided activities. The goal is to
enhance learners’ awareness of grammar in authentic language use and promote the
noticing and internalization of grammatical structures through repeated exposure and
practice (Talmy, 2000).

Use of Cognitive Approach in the process of English language Assessment
and Testing. The cognitive approach to grammar learning emphasizes the role of
cognitive processes, such as problem-solving, reasoning, and memory, in acquiring
and using grammatical structures. It explores how learners mentally process and
internalize Grammar rules and structures through various cognitive strategies and
techniques (Murphy, Melandri & Bucci, 2021).

Use of Integrative Approach in the process of English language
Assessment and Testing. The integrative approach integrates the teaching of
grammar with other language skills, such as listening, speaking, reading, and writing.
Grammar instruction is contextualized within meaningful language activities that
promote the integration of grammatical knowledge into overall language proficiency
(Matsuo, 2014).

It is important to note that different approaches to the study of grammatical
material can be complementary, and the choice of approach depends on factors such
as learners’ needs, proficiency levels, learning styles, and teaching contexts. Effective
Grammar instruction often combines elements from various approaches to create a
balanced and comprehensive learning experience.

Theoretical postulates are fundamental principles or assumptions that form the
basis of our understanding of the importance of Vocabulary and Grammar in language
proficiency. Several key theoretical postulates contribute to our knowledge in this

area. One such postulate is the Input Hypothesis, which suggests that language



50

acquisition occurs when learners receive comprehensible input slightly beyond their
current proficiency level. This emphasizes the significance of exposure to meaningful
and contextually rich language input, encompassing both vocabulary and grammatical
structures (Mykhalchuk, Zlyvkov, Lukomska, Nabochuk & Khrystych, 2022).

The Lexical Approach in the process of English language Assessment and
Testing is another postulate that highlights the importance of vocabulary in language
learning. It emphasizes the acquisition and use of multi-word chunks or collocations,
recognizing their role in enhancing fluency and communicative competence. This
approach acknowledges the impact of vocabulary on shaping grammatical accuracy
and natural language production (Croft, 2009).

The concept of communicative competence is another key postulate. It
emphasizes that language proficiency extends beyond knowing Grammar rules and
Vocabulary. Communicative competence involves using language appropriately in
different social and cultural contexts to achieve communicative goals. It encompasses
grammatical competence, sociolinguistic competence, discourse competence, and
strategic competence.

Cognitive linguistics provide insights into the relationship between language,
thought, and cognition. According to this postulate, vocabulary and grammar are
interconnected aspects of language that influence how we perceive and interpret the
world. Understanding Vocabulary and Grammar is crucial for constructing meaning
and expressing thoughts and ideas.

Interactionist theories, such as the Sociocultural Theory, emphasize the role of
social interaction in language learning. These theories highlight the importance of
meaningful communication and interaction with others in acquiring vocabulary and
grammar. Through interactions, learners receive feedback, negotiate meaning, and
internalize language structures (Evans, 2016).

These theoretical postulates offer a theoretical framework for understanding
the importance of Vocabulary and Grammar in language proficiency. They

underscore the interplay between vocabulary and grammar, the significance of
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meaningful input and interaction, and the holistic nature of language competence. By
considering these postulates, educators can design effective language instruction that
promotes vocabulary and grammar development, fostering overall language
proficiency and communicative competence.

The British Council offers various recommendations for incorporating
dictionaries into language learning, including the study of grammar for schoolchildren

(https://www.ucl.ac.uk/teaching-learning/assessment-resources/designing-effective-

online-assessment). These recommendations may help guide approach:

Dictionary Familiarization in the process of English language Assessment
and Testing is in these points:

1. Introduce pupils to different types of dictionaries, such as monolingual,
bilingual, or learner’s dictionaries, and explain their purposes and features.

2. Teach pupils how to navigate a dictionary, including how to locate entries,
decipher abbreviations, and interpret pronunciation symbols.

Vocabulary Building in the process of English language Assessment and
Testing includes:

1. Encourage pupils to use dictionaries to explore the meanings, synonyms,
antonyms, and usage examples of new vocabulary encountered in grammar lessons.

2. Guide them to look up words that are relevant to the Grammar concepts they
are studying to deepen their understanding and improve their usage.

Grammar Reference in the process of English language Assessment and
Testing includes:

1. Instruct pupils to use dictionaries as Grammar references to find
explanations, rules, and examples related to the Grammar structures they are learning.

2. Teach them to locate specific grammar points within the dictionary and to
interpret the explanations and examples provided.

Error Correction in the process of English language Assessment and

Testing includes:


https://www.ucl.ac.uk/teaching-learning/assessment-resources/designing-effective-online-assessment
https://www.ucl.ac.uk/teaching-learning/assessment-resources/designing-effective-online-assessment
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1. Encourage pupils to use dictionaries to identify and correct Grammar errors
In their written work.

2. Guide them to refer to dictionaries to verify Grammar rules, identify correct
forms of suggestions and understand explanations that can help them rectify errors.

Independent Learning in the process of English language Assessment and
Testing includes:

1. Promote the use of dictionaries as tools for independent learning and self-
correction.

2. Encourage pupils to develop a habit of consulting dictionaries when they
encounter unfamiliar Grammar structures or vocabulary in their reading, writing, or
listening activities.

The recognition by the British Council of the positive impact of integrating
vocabulary into grammar learning underscores the importance of this approach in
supporting children’s language development. By combining a robust vocabulary with
a solid understanding of Grammar, children are better equipped to navigate and
engage with the language in diverse contexts.

One key aspect of integrating Vocabulary into Grammar learning is the
enrichment of children's language proficiency. A rich VVocabulary allows children to
express themselves with greater precision and clarity. They can choose the most
appropriate words to convey their thoughts and ideas, resulting in more effective
communication. Moreover, a wide-ranging Vocabulary enhances their receptive
skills, enabling them to comprehend a variety of texts, conversations, and language
inputs.

Communication skills are also significantly enhanced through the integration
of vocabulary and grammar. As children learn how words and grammar structures
work together, they develop a deeper understanding of language conventions and
usage. This understanding enables them to construct grammatically accurate and

coherent sentences, leading to more fluent and coherent communication. By honing
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their ability to use VVocabulary within the context of Grammar, children become more
confident and articulate communicators (Zinken, 2007).

The integration of Vocabulary and Grammar in the process of English language
Assessment and Testing also contributes to overall language development. By
actively incorporating VVocabulary into Grammar learning, children engage in a more
holistic approach to language acquisition. They see the interconnections between
words and Grammar rules, facilitating a deeper understanding of the language as a
whole. This integrated understanding of Vocabulary and Grammar lays a solid
foundation for further language learning and enables children to apply their
knowledge across various language skills, including reading, writing, speaking, and
listening.

To effectively support children in incorporating vocabulary into grammar
learning, educators and parents play a crucial role. They can create engaging activities
that involve meaningful and contextualized use of Vocabulary within Grammar
lessons. By providing opportunities for authentic language use, such as discussions,
debates, and real-world tasks, children can apply their Vocabulary and Grammar
knowledge in practical settings. Additionally, continuous exposure to diverse
Vocabulary as some rich material, such as books, articles, and multimedia resources,
helps expand children’s lexical repertoire and reinforces the connection between
Vocabulary and Grammar.

In conclusion, the British Council recognizes the significance of integrating
vocabulary into grammar learning for children’s language proficiency,
communication skills, and overall language development. By equipping children with
a strong vocabulary foundation and a solid grasp of Grammar, they are better prepared
to navigate and engage with the language in various contexts. Educators and parents
play a vital role in actively supporting children’s incorporation of vocabulary into
grammar learning through engaging activities, authentic language use, and exposure

to diverse VVocabulary as some rich materials.
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Language experts (Langacker, 1991) as they share practical ideas and strategies
to assist learners in expanding their VVocabulary and, more importantly, retaining it.
Throughout the video (Teacher talk is Building and retaining Vocabulary), they
present a range of engaging activities that can be readily implemented to support
pupils in this crucial area of language development.

The video delves into various techniques and approaches, that educators can
utilize to facilitate Vocabulary growth and long-term retention. The experts
emphasize the significance of helping learners establish a wide range of vocabulary
words, while also exploring effective methods to ensure that this knowledge remains
embedded in their language repertoire.

The video features in the process of English language Assessment and
Testing a compilation of practical ideas and activities that have proven successful in
supporting VVocabulary acquisition and retention. The language experts provide clear
explanations and step-by-step guidance on how to implement these activities in the
classroom. Some of the highlighted activities include:

Use of Vocabulary Games in the process of English language Assessment
and Testing: Engaging learners in interactive games that promote vocabulary
acquisition through fun and competition. Examples discussed include word
association games, Vocabulary quizzes and memory challenges.

Use of Contextual Learning in the process of English language Assessment
and Testing: Encouraging students to learn new vocabulary within meaningful
contexts, such as reading authentic texts or engaging in discussions on relevant topics.
This approach enhances comprehension and retention by connecting words to real-
life situations.

Use of Vocabulary Journals in the process of English language Assessment
and Testing: Encouraging learners to keep personal VVocabulary journals where they
record new words, their meanings, and example sentences. This practice fosters active

engagement with VVocabulary and provides a reference for revision and reinforcement.
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Use of Word Maps and Mind Maps in the process of English language
Assessment and Testing: Introducing visual aids, such as word maps or mind maps,
to help students visualize the relationships between words, concepts, and their
connections. This technique promotes deeper understanding and aids in memory
recall.

By employing the practical ideas and activities shared in the video, educators
can effectively support their students in building and retaining Vocabulary. The
strategies discussed by scientists (Croft & Cruse, 2004), who offer valuable insights
into enhancing VVocabulary acquisition and long-term retention. With these innovative
approaches, language learners can develop a rich Vocabulary repertoire and apply
their knowledge confidently in real-life language situations.

Please note that the specific details and examples mentioned in the video are
not provided in this textual summary. It is recommended to watch the video for a
comprehensive understanding of the activities and ideas shared by the language
experts.

In recent years, online game-based learning has gained significant popularity
as an engaging and interactive method for language learning. However, debates
continue to arise regarding its effectiveness as a tool for vocabulary acquisition. In
our latest tip, we delve into this area with Game-based learning, where he sheds light
on the potential of online game-based learning to offer valuable opportunities for
language learning and enhance learner motivation. Online game-based learning has
emerged as an innovative approach that combines educational content with interactive
gaming elements. It capitalizes on the inherent motivation and engagement that games
provide, making it an appealing option for language learners (Game-based learning).
With the advancement of technology and the widespread availability of online
platforms, learners can now access a variety of game-based learning resources
specifically designed for Vocabulary development.

While the effectiveness of online game-based learning for Vocabulary

acquisition is still a subject of debate, it offers several potential benefits. Scientists
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(Barsalou, 2009) explains that well-designed games can create a context-rich
environment where learners are exposed to a wide range of Vocabulary items and
their usage (Game-based learning). By immersing learners in gameplay scenarios that
require active language use, games provide opportunities for contextualized
vocabulary learning and reinforcement.

One significant advantage of online game-based learning is its ability to
enhance learner motivation and engagement. The interactive and competitive nature
of games captures learners’ attention and maintains their interest throughout the
learning process. Scientists (Coffa, 1991) emphasize that the element of gameplay
and the sense of achievement gained from progressing in the game can serve as
powerful motivators for learners to actively participate and engage with the
vocabulary content (Game-based learning).

Another notable aspect of online game-based learning is its potential to
integrate various language skills. Games often involve reading, listening, speaking,
and writing tasks, allowing learners to practice and apply vocabulary in a
comprehensive and interconnected manner. This holistic approach contributes to a
more well-rounded language learning experience, enabling learners to develop their
vocabulary knowledge within the context of meaningful language use.

While ongoing debates exist regarding the effectiveness of online game-based
learning for vocabulary acquisition, it holds promise as a valuable tool for language
learners. By leveraging the inherent motivation and engagement of games, online
platforms provide opportunities for contextualized vocabulary learning and promote
active language use. The integration of various language skills further enhances the
language learning experience. As technology continues to advance, further research
and development in this area can offer more insights into optimizing the effectiveness
of online game-based learning for VVocabulary acquisition.

In conclusion, we have provided an in-depth exploration of the characteristics
of the relationship between pupils’ lexical and grammatical skills. Through the

examination of various theoretical postulates and approaches to the study of
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Grammatical material, we have gained valuable insights into the intricate connection
between VVocabulary and Grammar in language learning.

This paragraph highlighted the importance of Vocabulary and Grammar in
language proficiency, emphasizing their integral role in effective communication and
language development. It became evident that a strong vocabulary foundation is
essential for learners to comprehend and express themselves accurately, while
grammatical knowledge enables learners to construct coherent and meaningful
sentences.

Furthermore, the chapter discussed the challenges that pupils may encounter
when studying grammatical material. Factors such as age, language proficiency level,
prior knowledge, and individual learning styles can influence the difficulty of
grasping grammatical concepts. Understanding these factors can assist educators in
tailoring their teaching approaches to meet the diverse needs of learners.

To address these challenges, the chapter proposed strategies and activities for
integrating VVocabulary and Grammar learning. By incorporating engaging exercises
and tasks, educators can facilitate the acquisition of Vocabulary and its alignment
with Grammatical structures. These approaches promote active engagement,
contextualized learning, and the application of knowledge in meaningful language

use.

Conclusions to the second Chapter

To create a really good evaluation English language Assessment and Testing
procedure, you need to have a plan that includes several important points.

1) Begin English language Assessment and Testing by reflecting. Allow the
exam to focus mostly on the major ideas and abilities that were stressed during the
unit in class. As a guide, use the learning objectives and pupils’ outcomes.

2) Establish explicit performance requirements of English language

Assessment and Testing for pupils. Transparency about what you’re looking for and
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how you’ll score them is critical. Rubrics, exemplars, review packages and
conversations, example problems used as formative evaluations throughout the unit,
and so on may all help with this.

3) English language Assessment and Testing maintain grading fair and
objective for each pupil, create an evaluation rubric for yourself. Rubrics are great
tools for showing pupils when they aren’t reaching learning requirements and giving
them a measurable objective to work toward.

4) Provide detailed feedback on the English language Assessment and
Testing grade. It can be aggravating when students are exclusively concerned with
their grades and fail to read the criticism, just to repeat the same mistakes. Try
returning the assessment with simply the feedback and no grade, and then inviting
them to schedule an appointment with you after reading the feedback to discuss it and
obtain their numerical grade.

5) Allow pupils to correct incorrect responses in exchange for half (or full)
credit activity. If we focus on learning rather than grades, it seems logical to allow
them to review missing content and retake the proficiency test.

6) Ascertain that the summative evaluation is reflected in the formative
English language Assessment and Testing. Pupils must be able to practice testing
just as easily as they do studying. Make sure that at least one-third of the formative
tests are in the same style as the summative exam (multiple-choice, true/false, short
answer).

7) Use the aggregate success (or lack thereof) of your pupils to inform your
teaching. If the majority of your students fail the same question or section, it’s likely
that your teaching method for that particular piece of the subject is to blame. Use the
evaluation findings to guide future instruction.

8) Allow pupils to take English language Assessment and Testing in
groups. This is more reflective of real-world learning and allows for high-stakes

cooperation practice.
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9) Examples should be used in the process of English language Assessment
and Testing. Pupils will have a better understanding of what quality work looks like
If you model a range of examples from bad to exceptional.

10) Allow pupils to reflect in the process of English language Assessment
and Testing all the times. At the end of each summative unit test, provide a portion
of self-assessment. “This unit allowed me to better enhance my critical thinking
abilities on a scale of 1 to 57, for example. “Show three pieces of evidence to back up
your response”, says the next question. When encouraging pupils to be self- or peer-
reflective, always ask for many pieces of evidence to back up their claims, as they
may have a different perspective on their work and growth than you do. These facts
can be used to start a conversation. | usually offer my pupils credit for answering these
reflective questions since it boosts their marks and makes them more interested in the
topic.

11) When possible, use genuine English language Assessment and Testing.
Every evaluation does not have to be conventional. Reports, journals, lectures, films,
and pupil interviews are examples of authentic evaluations. Allow yourself to
experiment with the evaluation structure and be open to new ideas.

The alternative English language Assessment and Testing suggestions will
fit into one of the six assessment types that are described below:

1. Controlled Condition Exams in the paradigm of English language
Assessment and Testing. Online exams which replicate, as far as possible, the strictly
controlled conditions in a face-to-face exam hall. The exam duration accurately
reflects the amount of time that a pupil should spend on the English language
Assessment and Testing.

2. Take-Home Papers in the paradigm of English language Assessment and
Testing. Open-book assignments with durations of 24 hours to 7 days. Pupils are
expected to work on the assignment for a maximum of eight hours in any 24-hour

period.
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3. Quizzes & In-class Tests. Short tests and quizzes, typically worth no more
than 25% of a module.

4. Practical Exams in the paradigm of English language Assessment and
Testing. Practical assessments with a short, fixed duration such as presentations,
group presentations, vivas, clinical exams, OSCEs, lab tests, etc.

5. Research Projects. Extended, in-depth coursework assignments involving
research and independent study.

6. Coursework and Other Assessments in the paradigm of English language
Assessment and Testing. Assignments where pupils are typically given a few weeks
to complete the assessment. Includes essays, reports, portfolios, artifacts, exhibitions,
etc. Where English language Assessment and Testing does not fit into one of the other

categories, it nominally falls under the research regulations.
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CONCLUSIONS

I. English language Assessment and Testing perform certain functions in the
educational process. There are several types of functions:

1) Detecting function (It detects all steps during the learning process starting
from plan to evaluation of students. It helps to improve productivity and get desired
results).

2) Making decisions (During the evaluation procedure, the teacher analyzes
the steps of learning and makes some decisions).

3) Screening (Assessment helps teachers to analyze pupils’ activity and find
gaps in the learning process).

4) Feedback function (Such process helps to understand students’ emotions
and thoughts after learning and after their evaluation).

5) Inspiration (Good assessment procedures give motivation for pupils to learn
materials with encouragement).

I1. We added such elements in English language Assessment and Testing.

Diagnostics in English language Assessment and Testing. This type of
English language Assessment and Testing provides teachers with information about
what knowledge or misconceptions the pupil has before the educational process.
Diagnostic English language Assessment and Testing are sets of written questions
(multiple choice or short answer) that assess a learner’s current knowledge base or
current views on a topic/issue to be studied in the course. Usually, this type helps to
understand exactly how to build a curriculum based on previous student
achievements. It allows a teacher to determine pupils’ strengths, weaknesses,
knowledge, and skills and plan meaningful and efficient instruction. Teachers easily
know about what learners know or don’t know in different topics and can focus on
what they need to learn about, it cuts down pupils’ frustration and boredom. Also, it
provides information to individualize instruction. These are three important tips for

using this type of English language Assessment and Testing:
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1) It must be given before starting a course or unit.

2) It is not for grading purposes.

3) Try to get accurate results.

Formative English language Assessment and Testing. It is a deliberate
process used by teachers and pupils during instruction to provide specific, actionable,
and immediate feedback. Formative English language Assessment and Testing
practices promote ongoing reflection and are used to quickly adjust teaching and
learning. Such type of English language Assessment and Testing is the most powerful
for pupils because this is a real part of instruction, teachers have individual
conversations about pupils’ problems.

The general goal of formative English language Assessment and Testing is to
collect detailed information that can be used to improve instruction and pupil learning
while it’s happening. Many educators and experts believe that formative assessment
Is an integral part of effective teaching. For example, a formative English language
Assessment and Testing technique could be as simple as a teacher asking pupils to
raise their hands if they feel they have understood a newly introduced concept, or it
could be as sophisticated as having pupils complete a self-assessment and testing of
their writing that the teacher then reviews and comments on. While formative English
language Assessment and Testing help teachers identify learning needs and problems,
In many cases the English language Assessment and Testing also help pupils develop
a stronger understanding of their academic strengths and weaknesses. When pupils
know what they do well and what they need to work harder on, it can help them take
greater responsibility for their learning and academic progress.

Summative English language Assessment and Testing. This type evaluates
learning through snapshots of pupils’ performance at the end of a learning period. The
purpose of summative assessment is to answer the big question “Did all of our pupils
learn the material?”” There are some tips about this English language Assessment and

Testing type:
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1) Pupils should not be pushed through grades in the process of English
language Assessment and Testing.

2) English language Assessment and Testing should be given at the end of
units, periods and courses.

3) Such types of procedures of English language Assessment and Testing as
portfolios, projects, interviews, essays, tests, and presentations can be given for pupils
to check their knowledge.

4) Varying English language Assessment and Testing gives pupils
opportunities to succeed.

5) Understanding questions ensure accurate English language Assessment and
Testing.

6) A minor mistake should not have a major effect in the process of English
language Assessment and Testing.

7) English language Assessment and Testing assess pupils’ ability to
synthesize, evaluate and apply content knowledge.

8) English language Assessment and Testing give pupils enough time for tests
because they should not have to rush through a test just to pass.

9) English language Assessment and Testing assess what was covered during a
class.

Summative English language Assessment and Testing are often high stakes,
which means that they have a high point value.

Norm-Referenced English language Assessment and Testing. This model
of English language Assessment and Testing is based on the comparison of test-takers
concerning one another. All test-takers are measured under similar circumstances or
against a predefined average when ranking or positioning their performance.

There are three main types of such English language Assessment and Testing:

Norm-referenced tests in education: These are perhaps the most common and

relatable examples for most people. These include entrance exams to colleges and
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competitive exams for professional courses and are designed to assess the relative
performance of test-takers to a predefined group.

Skill-based tests: Non-referenced English language Assessment and Testing
examples also include various subject and skill-based tests organized in learning
institutions to determine the relative performance of learners. These tests determine
eligibility for promotion to the next learning level or demotion to a previous level.
They also help educators plan and modify their training programs for maximum
Impact.

Norm-referenced evaluation for learning abilities in the process of English
language Assessment and Testing: A non-referenced test can help define the
existence and severity of learning disorders such as dyslexia, autism, or non-verbal
learning disability in children and adults. Based on test findings, a person’s eligibility
for special education services or special needs can be determined.

I11. Criterion-Referenced English language Assessment and Testing.
Criterion-referenced English language Assessment and Testing refers to the instructor
evaluations of a pupil’s performance on an assessment task that is based on pre-
determined standards and criteria that are made available to pupils at the time the
assignment is issued. Criterion-referenced English language Assessment and Testing
enhances student transparency and uniformity while also supporting the following
University English language Assessment and Testing principles:

1) The English language Assessment and Testing Approach is consistent and
promotes learning development inside and between courses and programs.

2) Course-level learning goals, as well as program and university-level
Graduate Profiles, are matched with English language Assessment and Testing
activities.

3) English language Assessment and Testing principles are credible and

legitimate, and it is carried out fairly and equitably.
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4) Pupils have access to English language Assessment and Testing details in
a timely way, and English language Assessment and Testing processes are uniform
and open.

5) English language Assessment and Testing implies the use of correctly
crafted rubrics makes criterion-referenced evaluation obvious to pupils.

Interim/Benchmark English language Assessment and Testing. Interim
English language Assessment and Testing are used by educators to identify whether
pupils are on pace to do well on future English language Assessment and Testing,
such as standardized tests or end-of-course examinations, by evaluating where they
are in their learning process. Interim English language Assessment and Testing are
frequently given at regular intervals during a course or school year (for example,
every six or eight weeks) and are not part of the teaching process. Interim English
language Assessment and Testing Components: Provide information on the
development of the pupils. Benchmark exam is a term that is used interchangeably
with benchmark tests. Throughout the school year, at several “intervals”. Used to hold
schools, pupils, and instructors accountable; used to identify areas where education
has to be changed.

V. Firstly, we proposed the main functions of the English language
Assessment and Testing of educational achievements:

1) Control as English language Assessment and Testing, which involves
determining the level of achievement of an individual student to identify the level of
readiness to learn new material that allows you to plan and teach educational material.

2) Diagnostic corrective English language Assessment and Testing that
helps to identify the causes of difficulties encountered by the student during learning
to identify gaps in knowledge and skills and correct its activities.

3) The stimulating motivation in English language Assessment and Testing
that determines the organization of English language Assessment and Testing of
pupils’ achievement when it stimulates the desire to improve promotes the

competitiveness of pupils and forms the motives for learning.
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4) The system Education for English language Assessment and Testing
determines such organization of English language Assessment and Testing of
educational achievements of materials when its carrying out promotes repetition of
specification and systematization of educational material improvement of preparation
of pupils education.

5) Disciplinary function English language Assessment and Testing involves
the formation of the ability to work responsibly, apply techniques of control and self-
control, development of personality qualities such as diligence, activity, accuracy, etc.

V. To create a really good evaluation English language Assessment and
Testing procedure, you need to have a plan that includes several important points.

1) Begin English language Assessment and Testing by reflecting. Allow the
exam to focus mostly on the major ideas and abilities that were stressed during the
unit in class. As a guide, use the learning objectives and pupils’ outcomes.

2) Establish explicit performance requirements of English language
Assessment and Testing for pupils. Transparency about what you’re looking for and
how you’ll score them 1is critical. Rubrics, exemplars, review packages and
conversations, example problems used as formative evaluations throughout the unit,
and so on may all help with this.

3) English language Assessment and Testing maintain grading fair and
objective for each pupil, create an evaluation rubric for yourself. Rubrics are great
tools for showing pupils when they aren’t reaching learning requirements and giving
them a measurable objective to work toward.

4) Provide detailed feedback on the English language Assessment and
Testing grade. It can be aggravating when students are exclusively concerned with
their grades and fail to read the criticism, just to repeat the same mistakes. Try
returning the assessment with simply the feedback and no grade, and then inviting
them to schedule an appointment with you after reading the feedback to discuss it and

obtain their numerical grade.
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5) Allow pupils to correct incorrect responses in exchange for half (or full)
credit activity. If we focus on learning rather than grades, it seems logical to allow
them to review missing content and retake the proficiency test.

6) Ascertain that the summative evaluation is reflected in the formative
English language Assessment and Testing. Pupils must be able to practice testing
just as easily as they do studying. Make sure that at least one-third of the formative
tests are in the same style as the summative exam (multiple-choice, true/false, short
answer).

7) Use the aggregate success (or lack thereof) of your pupils to inform your
teaching. If the majority of your students fail the same question or section, it’s likely
that your teaching method for that particular piece of the subject is to blame. Use the
evaluation findings to guide future instruction.

8) Allow pupils to take English language Assessment and Testing in
groups. This is more reflective of real-world learning and allows for high-stakes
cooperation practice.

9) Examples should be used in the process of English language Assessment
and Testing. Pupils will have a better understanding of what quality work looks like
iIf you model a range of examples from bad to exceptional.

10) Allow pupils to reflect in the process of English language Assessment
and Testing all the times. At the end of each summative unit test, provide a portion
of self-assessment. “This unit allowed me to better enhance my critical thinking
abilities on a scale of 1 to 57, for example. “Show three pieces of evidence to back up
your response”, says the next question. When encouraging pupils to be self- or peer-
reflective, always ask for many pieces of evidence to back up their claims, as they
may have a different perspective on their work and growth than you do. These facts
can be used to start a conversation. | usually offer my pupils credit for answering these
reflective questions since it boosts their marks and makes them more interested in the

topic.
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11) When possible, use genuine English language Assessment and Testing.
Every evaluation does not have to be conventional. Reports, journals, lectures, films,
and pupil interviews are examples of authentic evaluations. Allow yourself to
experiment with the evaluation structure and be open to new ideas.

V1. The alternative English language Assessment and Testing suggestions
will fit into one of the six assessment types that are described below:

1. Controlled Condition Exams in the paradigm of English language
Assessment and Testing. Online exams which replicate, as far as possible, the strictly
controlled conditions in a face-to-face exam hall. The exam duration accurately
reflects the amount of time that a pupil should spend on the English language
Assessment and Testing.

2. Take-Home Papers in the paradigm of English language Assessment and
Testing. Open-book assignments with durations of 24 hours to 7 days. Pupils are
expected to work on the assignment for a maximum of eight hours in any 24-hour
period.

3. Quizzes & In-class Tests. Short tests and quizzes, typically worth no more
than 25% of a module.

4. Practical Exams in the paradigm of English language Assessment and
Testing. Practical assessments with a short, fixed duration such as presentations,
group presentations, vivas, clinical exams, OSCEs, lab tests, etc.

5. Research Projects. Extended, in-depth coursework assignments involving

research and independent study.

6. Coursework and Other Assessments in the paradigm of English language
Assessment and Testing. Assignments where pupils are typically given a few weeks
to complete the assessment. Includes essays, reports, portfolios, artifacts,
exhibitions, etc. Where English language Assessment and Testing does not fit into

one of the other categories, it nominally falls under the research regulations.
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