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SUMMARY
Olena Zholobchuk (2025). The process of studying English using
principles of Developmental Psychology. Diploma research of the educational
qualification level «Bachelor Degree». Rivne State University of the Humanities.
The manuscript.

The object of the research: the process of listening English texts at secondary
schools using principles of Developmental Psychology. The subject of the research:
Developmental Psychology and its paradigm for listening material evaluation,
selection and adaptation in the process of studying English at secondary schools.

The purpose of the research: to study and to highlight the features of the
method of conducting assessing learner’s listening skills and giving feedback
teaching teenagers a foreign language at secondary schools using principles of
Developmental Psychology.

Objectives of the study:

— to get acquainted with the literature on this topic of studying English using
principles of Developmental Psychology;

— to define the essence and tasks of listening according to the principles of
Developmental Psychology;

— to provide the most effective ways of listening material evaluation, selection
and adaptation in the process of auding at the English lessons according to the
principles of Developmental Psychology;

— to identify the meaning of assessing learner’s listening skills;

— to define functions, types and principles of assessing learner’s listening
skills and giving feedback by teenagers;

— to highlight the peculiarities of assessing learner’s listening skills as one of
the means of controlling the study of a foreign language;

— to define and highlight the Methodology of assessing learner’s listening
skills according to the principles of Developmental Psychology;

— to develop test tasks for the test control of listening in the 5th form;



— to make the relevant conclusions on this topic of studying English using

principles of Developmental Psychology.

Scientific and practical significance of the research:

1) theoretical analysis on this problem was given and the current state of the
problem was considered according to the principles of Developmental Psychology;

2) the analysis of the Methodology of assessing learner’s listening skills was
given according to the principles of Developmental Psychology;

3) we proposed the most effective ways of listening material evaluation,
selection and adaptation in the process of auding at the English lessons using
principles of Developmental Psychology;

4) there was created the bank of tests to check listening skills using principles
of Developmental Psychology;

5) conditions of effective usage of assessing learner’s listening skills and
giving feedback by teenagers were considered,;

6) the results of the research can be useful in the practical work of teachers of
foreign languages at secondary schools.

Firstly, in this research we proposed psychological mechanism of sinibularity
for explaining assessing learner’s listening skills and giving feedback.

It was shown, that sinibularity (from the Latin “sinibulis” — “similar”) is a
mechanism that actualizes the similarity, compatibility of objects according to their
individual components, details, features. It is the basis for the formation of
associative chains and it is one of the factors that forms the concept. The sinibular
associative chain is a mono-modal mental construction that will be created due to
the identical features of different concepts of each object. The fixation of sinibular
relations is based on the possibility of recognizing the object not only taking into
account the pattern, but also understanding its individual details; irradiation of the
significance of the object on its basic features and the peculiarities of their
restructuring affects is based on some features, and the presence of form-semantic
connections facilitate the connection of external features of the object with its

internal qualities, properties and characteristics.



Objects which belong to different groups of concepts might have not only
differentiating features that allow their distribution, but also similar characteristics
that provide some analogies. As a result, there may be more than one such symptom.
Therefore, based on already known knowledge, well-known objects, etc., as well as
using the psychological mechanism of the sinibular analogy, the subject can obtain
a sufficiently large amount of information. The evaluative meaning of sinibularity is
that if a completely new object cannot be evaluated as a whole, it can be
characterized by individual details, the summurization of which creates a rough idea
of the significance of the educational task as a whole.

Thus, sinibular qualities are based primarily on the fact that similar features of
lexical and grammatical structures that the teacher offers to pupils should have
similar characteristics, according to their conceptual affiliation. At the same time,
the pupil creates certain sinibular concepts, that is a kind of mental constructions
which are arisen as a result of establishing the associative connections between
identical features of object’s concepts of different levels. This level actualizes
another one, no less important feature of lexical and grammatical units, which
specify these features. Thus, according to the object, the pupil distinguishes in its
structure certain details and features, which, however, have quite different specifics.
Specifics of each concept will be those, which, as a result of close coordination of
features, allow to assign this object to join to a certain conceptual group. The
specificity of this or that feature determines the degree of generalization (or a level)
of the concept. Therefore, there is a simultaneous actualization of individual-specific
features, which, on the one hand, will characterize only this object and will allow its
identification, and, on the other hand — to provide completely non-specific features
that are inherent in almost any object, such as they do not play any role in solving
this problem. Thus, the specificity of these feature determines the level (a volume)
of the sinibular concept that it forms.

Firstly, in this research we showed, that psychological mechanism of

sinibularity provides pupils with the solution of linguistic problems and tasks at the



lessons of a foreign language by updating basic four components of the philological
consciousness of the person:

- the identification of features (or characteristics) of a certain lexical or
grammatical structure;

- the range of variations of their significance in the paradigm of this group of
linguistic units (so-called objective concept);

- the level of acceptability of this variation;

- the differentiation of this concept, etc.

Key words: Developmental Psychology, listening material evaluation,

selection, adaptation, listening skills, feedback, assessing learner’s listening skills,
teenagers, the practical work of teachers, synibularity, sinibular qualities, synibular

concepts, philological consciousness of the person.

Komodouyk Ouiena BikropiBaa (2025). Ilpounec BUBYEHHSI aHIIiChKOL
MOBHM 3 BUKOPHUCTAHHAM NPUHIMIIB NMCUXO0JOril po3BUTKY. /(uriomua pobora
OCBITHBO-KBaji(ikamiiiHoro piBHIO «bakanaBp». PiBHeHCBHKUN  JepKaBHUM
ryMaHITapHU#N yHIBepcUTET. Pykonuc.

O0G’eKTOM JOCIIKEHHS € TPOIEeC ay[dilfoBaHHS AaHTJIMCBKUX TEKCTIB Y
3arajlbHOOCBITHIX IIKOJIAX 3 BHKOPUCTAHHSAM IIPUHIUINB IICUXOJIOTii PO3BHUTKY.
[Ipeamer mociiKeHHS: MapajaurMa ICUXOJIOTii PO3BUTKY Ta B il MekaxX OIlIHKa
HABUYOK ayJiFOBaHHS y4YHIB 1 HaJaHHS 3BOPOTHOTO 3B’S3KY IMIAJITKAMH B MPOIIECi
BHUBYCHHS aHTJIIHCHKOI MOBHU B CEpPEIHIX MIKOJIaX.

Mera JdOCHIIPKEHHS: BHUBYMTH Ta BHCBITIMTH OCOOJMBOCTI METOIY
MIPOBEJICHHS OI[IHIOBAHHS HABUYOK CIIyXaHHS YYHIB Ta JIaTH 3BOPOTHIN 3B 30K
HaBYAaHHS IMJIITKIB 1HO3€EMHOKD MOBOK Yy 3arajbHOOCBITHIX IIKOJIaX i3
BUKOPHUCTAHHSM MPUHITUIIIB IICUXOJIOT1] pO3BUTKY.

3aBOaHHA TOCTIAKEHHS:

- 03HAWOMUTHCS 3 JIITEPATYPOIO Ha ITI0 TEMY,
- BHU3HAQYUTU CYTHICTh 1 3aBJIaHHsS ayJiIOBaHHS 3 BUKOPUCTAHHSIM MPHUHIUIIIB

MICUXOJIOT1i PO3BUTKY;



- BU3HAYNTH 3HAYCHHS OI[IHIOBAaHHS HABMYOK CJTyXada 3 BUKOPUCTAHHIM IIPUHITUIIIB
MICUXOJIOT1i PO3BUTKY;
- BU3HAUMUTU (DYHKIII], BUIM Ta NPUHLMIK OLIHIOBAaHHS HABUYOK ayAlIOBaHHS Ta
HaJaHHS 3BOPOTHOTO 3B’A3KY MiJIITKaM 3 BUKOPUCTAHHIM MPUHLIMITIB MCUXOJIOT1]
PO3BUTKY;
- BHUCBITIUTH OCOOJIMBOCTI OIIIHKA BMIiHHSI ayJIIOBaHHs SIK OJHOTO 3 3aco0iB
KOHTPOJIFO BUBUCHHSI iHO36MHOT MOBH;
- BU3HAUUTH Ta BHCBITIATH METOJOJIOTIIO OI[IHIOBAHHS HAaBHYOK ayJIiFOBAaHHS 3
BUKOPUCTAHHSIM MPUHITUIIIB IICHXOJIOT11 pO3BUTKY;,
- PO3pOOHTH TECTORBI 3aBJIaHHS JJII TECTOBOTO KOHTPOJTIO ay/IiFOBaHHS Yy 5-MY KJaci;
- 3pOOUTH BIAMOBIHI BUCHOBKH.

HaykoBa Ta mpakTH4HA 3HAYYIIICTh JOCIIIKCHHS:
1) maHO TCOpPETUYHMM aHaji3 Ii€i MpoOJIEeMH Ta PO3TJISHYTO CydacHUW CTaH i
PO3B’sI3aHHS 13 BUKOPUCTAHHAM MPUHIIUIIB TICUXOJIOT1i PO3BUTKY;
2) MPOBEJICHO aHajli3 METOJIOJIOT1l OLIHIOBAaHHS HAaBUYOK ayiFOBaHHS MIJJIITKIB 13
BUKOPUCTAHHSAM MPUHIUIIIB ICUXOJIOT1] pO3BUTKY;
3) cTBOpeHO OaHK TECTIB JUIS TMEPEBIPKM HABUUYOK ayJiFOBaHHS ILIITKIB 13
BUKOPHUCTAHHSIM MPUHIIUIIIB IICUXOJIOT1i pO3BUTKY;
4) po3riassHyTO YMOBH €()eKTUBHOT'O BUKOPHUCTAHHS HABUYOK ay/IFOBaHHS I1TITKIB
Ta OKPECJIEHO OCOOJMBOCTI HAaJaHHS 3BOPOTHOTO 3B’SA3KY 13 BUKOPHUCTAHHSIM
MIPUHIIUITIB TICUXOJIOT1] PO3BUTKY;
5) Oyno po3riasHYTO YMOBU €()EKTHBHOTO BHKOPHUCTAHHS OI[IHIOBAHHS HaBHYOK
ayJifOBaHHS YYHIB Ta HaJlaHHSA 3BOPOTHOTO 3B’ 3Ky M1JIITKAMU;
6) pe3ynbTaTH AOCTIIHKEHb MOXYTb OyTH KOPHUCHUMHU Y TMPaKTHUHIA poOOTi
BHKJIa1a9iB IHO3EMHHUX MOB y 3arajJbHOOCBITHIX IIKOJIaX.

Bnepwe B nanomy nociipKeHH1 OyJio 3alIpONOHOBAHO 3aBJIAHHS ISl BUKOHAHHS
VYHSIMH Ha ypOKax IHO3€MHOI MOBH, SIKI aKTyai3ylOTh IICHXOJOTIYHHI MEXaHi3M
KyMYJISITHBHOT O3HAKH BITI3HABAaHHS, 1110 JTO3BOJISIE JOCTATHBO MIBUIKO, MPAKTUIHO
OJIHOYACHO (HOPMYJIIOBATH JJIsi KOKHOT'O HOBOT'O 3aBlaHHS CBIM KO-oOpa3 Ta

31MCHIOBATH MOTO BITI3HAHHS BXKE 3 OTJISAIy Ha 1[I0 HOBY KOHCTPYKIIito. Tomy came



mo coOl1 BMI3HAHHS Uil Y4HS HE CTae MNpoOJeMolo, ajke mpolieMoro Oyne
BHU3HAYEHHS 3HaYyIIOCTI caMoro 3aBaaHHs. [Ipore, cama mo cobi Taka MOXKIIMBICTb
3a YMOB JUCKAaHTHOTO CIIPHIMaHHA 3a/1a4i € IOCUTh CYMHIBHOIO, ajie, Pa3oM 3 TUM,
IIKOJISIP BUKOHYE 110 3a7adyy. Bnepwe B 1aHoMy JOCHIIKEHHI OyIo
c(hopMyJILOBaHO TICUXOJIOTTYHUN MEXaH13M CUHIOYAAPHOCHI.

3a3HaueHo, 1110 CHHIOYIAPHICTH (B s1at. Sinibulis — «momiOHui») — 116 MeXaHi3M,
AKUW aKTyali3ye NOMI0HICTh, CYMICHICTh OO’€KTIB 3 OISy Ha iX OKpeMi
KOMIIOHEHTH, JIeTali, O3HaKd. BOHO € OCHOBOIO Ui YTBOPEHHS acOIliaTHBHUX
JAHIIOKKIB 1 € OJHUM 13 YMHHHUKIB, SIKI YTBOPIOIOTH MOHATTA. CUHIOYISpHUIN
aCOIIaTHBHUH JIAHITIOXKOK SIBJIIE COOOK0 MOHO MOJQJIBHY TICUXIYHY KOHCTPYKIIIIO,
III0 CTBOPIOBATUMETHCS 3aBJSKH ICHTUYHUM O3HAKaM Pi3HMX 00’ €KTHHX IOHSTH.
®ikcarliss CUHIOYISIPHUX BIJHOIIEHb 3aCHOBYETHCS HA MOXJIMBOCTI BII3HABaHHS
00’€kTa HE TUIbKM 3 YpaxyBaHHSIM MAaTTEpHY, ajie 1 3 OISy Ha OKpeMi JAeTalli,
ippanu3aliis 3HauymocTi 00’ekTa Ha HWoro 0a30BlI O3HAKM Ta 3HAYYIIICTH iXHBOT
pECTPYKTYypallii BIUTMBA€ HA 3HAYYIIICTh PAHTYBaHHS O3HAK, a HAsSBHICTH (HOPMO-
3MICTOBUX 3B’S3KIB (pacuiIiTye MOB’S3aTH 30BHINIHI O3HaKM 00’€KTa 3 MOro
BHYTPIIIHIMU SKOCTSIMH, BIIACTUBOCTAMH Ta XapaKTEPUCTHKAMHU.

ITokazaHo, 1m0 00’ €KTH, IO BITHOCATHCS JI0 PI3HUX T'PYI MOHATH, MOXYTh MAaTH
He JuIIe Tu¢epeHITioI0YN 03HAKH, K1 T03BOJISIIOTH 3A1HCHUTH TXHIM pO3MOIiI, aje
it To/1i0H1 XapaKTEPUCTUKH, IO JOMYCKAIOTh ACsAKl aHAJIOTII.

[TomiOHUX 03HAK, B pe3yJIbTaTi LIOro, MOXKe Oyt Oinbpine, HbK omHEe. Tomy,
BiIIITOBXYIOUNCH BiJl BXKE BIJOMHUX 3HaHb, Bl I0Ope 3HAHMX 00 E€KTIB TOIIO, a
TaK0X BUKOPUCTOBYIOYH MICUXOJOTTYHUNA MEXaH13M CHHIOYIIApHOT aHaJIorT1i, Cy0’ €KT
MOX€ OTPUMATH JOCTATHHOIO MIpOI0 BEeTUKH 00csr iHpopmairii. OmiHIOBaTIbHUAMN
CMHCII CHHIOYJIIPHOCTI B TOMY, IO SKIIO 30BCIM HOBHI 00’ €KT HEMOIKIMBO OIIIHUTH
B IIOMy, TO WOr0 MOJXKHa CXapakTepU3yBaTH 3a OKPEMUMHU JI€TaJSIMHU,
MiCYMOBYBAaHHS SIKUX CTBOPIOE OpIEHTOBHE YSBIEHHS IIOJO0 3HAYYIIOCTI
HABYATLHOTO 3aBJAHHS B IILJIOMY.

Bnepuwie BUu3HaUCHO, 1O CUHIOYIAPHI 6racmusocmi 0a3yrOThCs, TepeayciM, Ha

TOMY, IO MOJI0HI O3HAKU JIGKCMYHUX Ta IPaMaTUYHUX CTPYKTYp, AKI BUUTEIb



MIPOTIOHYE YYHSIM, TIOBUHHI MaTH MOA10HI XapaKTepUCTUKUA HE3aJIEKHO BiJ iXHBOT
MOHATIHOT npuHanexkHocTl. [lpy 1poMy y IIKOJsipa CTBOPIOIOTHCS MEBHI
CUHIOVIIAPHI NOHAMMSL, MOOMO, — CB0EPIOHA NCUXIUHA KOHCMPYKYIsA, IO BUHUKAE B
pe3yiabTaTi BCTAHOBJEHHS AacOI[IaTUBHOIO 3B’SI3KY MK 1JEHTUYHUMH O3HAKaMu
00’€KTHUX MOHSATH pi3HOrO piBHA. [Ipu LbOMY aKTyami3yeThCs 1HIIA, HE MEHILIOO
MIpOI0 BaXKJIMBAa O3HAaKa JIEKCHYHUX Ta TpaMaTHYHUX OJHWHHUIb, a came
cneyugiunicme 1uX CTpykTyp. OTXKe, BII3HAIOYM 00’ €KT, y4€Hb BHOKPEMIIIOE B
HOTro CTPYKTypl MEBHI JIeTalli Ta O3HAKHU, fKl, OJIHAK, MAIOTh JOCHUThH-TAKU DPI3HY
cnenudiyHicTh. CrenudiuHUMHU J1 JAHOTO MOHATTS OyAYTh Ti, 5K, B pe3yJIbTaTi
IITFHOTO Y3TOJUKCHHSI O3HAK, JTO3BOJISTIIOTH BiHECTH JaHWKA 00’€KT A0 MEBHOT
nousTiiiHOT Tpynu. [lpm npomy crneuu@iuHicTh O3HAKM BHU3HAYA€ CTYIIHb
y3arajibHeHHsl (200 piBeHb) MOHATTS. ToMy BiIOYBa€ThCsl OJJHOYACHA aKTyasi3allis
IHAMBIAYaTbHO-CIEU(BIYHUX O3HAK, SIKi, 3 OJHOTO OOKYy, XapaKTepu3yBaTHUMYTh
JUIIEe JaHUi 00’ €KT 1 TO3BOJSITUMYTh 31MCHUTH HOTO 17IeHTU(dIKAIIiIO, a, 3 IHIIIOTO
00Ky, — IIUIKOBUTO HecnenudiuyHi 03HAKH, K1 MpUTaMaHH1 MPAKTUYHO OYyIb-SIKOMY
00’€KTOBI, Taki, 1[0 HE BIAIrparOTh HISAKOI poji B PO3B’sSA3aHHI JTaHOI MPOOJIEMHU.
Otxe, cienupIIHICTh O3HAKU BU3HAYAE PIBEHDb (0OCST) CUHIOVIAPHO20 NOHAMMAL,
110 BiH YTBOPIOE.

Brnepiie BHOKpeMIIGHO KOMIIOHEHTH (DUIOJIOTIYHOI CBIJOMOCTI OCOOHMCTOCTI.
3a3HaueHo, 110 TICUXOJOTTYHUI MEXaH13M CHHIOYJIIpHOCTI 3a0e31euye po3B’ s3aHHsI
VYHSIMH JIHTBICTUYHHX 337124 Ta 3aB/IaHb HA YPOKaX 1HO3€MHOI MOBH 32 JIOTIOMOT OO0
aKmyanizayii Yomupbox KOMnoHeHmie hinono2iunoi cgioomocmi ocooucmocmi.

- inenTudikaiis o3HaK (Y1 XapaKTEPUCTHK) MEBHOI JIGKCHYHOI a00 TpaMaTUYHO1
CTPYKTYpH,
OJIMHUIIb (TaK 3BaHOTO 00’ €KTHOTO MOHSTTS);
- piBEHb MPUNHSATHOCTI IaHO1 Bapiallii;
- nudepeHIiais TOHSITTS TOIIO.
Kuarw4oBi cioBa: r1cuxosoris po3BUTKY, OIIIHKA, BIAOIp, amanTaiis

Marepiany JJisi ay/ilOBaHHS, HABUYKHU AayJiIOBaHHS, 3BOPOTHIM 3B’SI30K, OLIIHKA



HAaBUYOK ay[iIOBaHHS, MIAJITKH, MPAKTUYHA poOOTa BUKJIAAAa4diB, CUHIOYISPHICTS,
CUHIOYJISIpHI BJIACTUBOCTI, CHUHIOYJSpHI MOHATTS, (UIOJOTiYHA CBIIOMICTb

0COOHUCTOCTI.
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INTRODUCTION

The actuality of the research of the process of studying English using
principles of Developmental Psychology. Despite the fact, that many researches
have been conducted in Pedagogy, Psychology and Methodology for controlling the
success and evaluation of pupils’ knowledge, the problem of assessing learner’s
listening skills and giving feedback remains actual nowadays.

Today learning conditions, which are changing, require teachers to use more
effective techniques and methods for controlling and evaluating pupils’ knowledge,
skills and abilities. The issues of improving control of pupils in listening skills and
giving feedback in the study of a foreign language have repeatedly been raised on
the pages of the magazine “Foreign languages at school”. They concerned the
authors of a large number of monographs and became the subject of defense of many
dissertations. Also, the problems of verification and accounting of knowledge, skills
and abilities, the methods of their organization and conduct have not lost their
actuality.

Recently, according to many researchers (Schneider & Laurion, 1993),
methodologists and teachers, a test is one of the most effective methods of assessing
learner’s listening skills and giving feedback. Not surprising, that the huge number
of publications in the magazines deals with this problem (Pezdek & Hartman, 1983).

In spite of the fact, that many researches have been conducted on the problem
of controlling and evaluating knowledge, skills and abilities of pupils the problem
of assessing learner’s listening skills and giving feedback remains actual nowadays.
This led us to make a general orientation of our research.

The object of the research: the process of listening English texts at
secondary schools using principles of Developmental Psychology.

The subject of the research: Developmental Psychology and its paradigm
for listening material evaluation, selection and adaptation in the process of studying

English at secondary schools.



The purpose of the research: to study and to highlight the features of the
method of conducting assessing learner’s listening skills and giving feedback
teaching teenagers a foreign language at secondary schools be the way of listening
material evaluation, selection and adaptation using principles of Developmental
Psychology.

Objectives of the study:

— to get acquainted with the literature on this topic of studying English using
principles of Developmental Psychology;

— to define the essence and tasks of listening according to the principles of
Developmental Psychology;

— to provide the most effective ways of listening material evaluation, selection
and adaptation in the process of auding at the English lessons according to the
principles of Developmental Psychology;

— to identify the meaning of assessing learner’s listening skills;

— to define functions, types and principles of assessing learner’s listening
skills and giving feedback by teenagers;

— to highlight the peculiarities of assessing learner’s listening skills as one of
the means of controlling the study of a foreign language;

— to define and highlight the Methodology of assessing learner’s listening
skills according to the principles of Developmental Psychology;

— to develop test tasks for the test control of listening in the 5th form;

— to make the relevant conclusions on this topic of studying English using

principles of Developmental Psychology.

Theoretical and Methodological Foundations of our research there are:
theories which deal with the studying English using principles of Developmental
Psychology (Mykhalchuk, Levchuk, Ivashkevych, Er. & Nabochuk, 2023; Tatsuki,
2000); some main scientific view about the essence and tasks of listening according
to the principles of Developmental Psychology (Mykhalchuk, Bihunova, Fridrikh &
Vietrova, 2021); some theories of scientists about the most effective ways of

listening material evaluation, selection and adaptation in the process of auding at the



English lessons according to the principles of Developmental Psychology
(Dubovyk, Mytnyk, Mykhalchuk, Rashkovska & Nabochuk, 2022); to describe the
ways of the meaning of assessing learner’s listening skills (Late 1990s—Early 2000s)
(Mackenzie, 1998; Mykhalchuk, Bihunova, Bihunov & Ivashkevych, Er., 2023); to
define functions, types and principles of assessing learner’s listening skills and
giving feedback by teenagers (Grimes, 1990; Lonergan, 1984).

In the process of the research, we used the following methods:

1) theoretical studying on pedagogical and methodological literature;

2) observation on the process of control at the English lesson;

3) the analysis and generalization of teachers’ experience according to the

problem of listening material evaluation, selection and adaptation;

4) experimental conducting of assessing learner’s listening skills and giving

feedback by teenagers.

Scientific and practical significance of the research:

1) theoretical analysis on this problem was given and the current state of the
problem was considered according to the principles of Developmental Psychology;

2) the analysis of the Methodology of assessing learner’s listening skills was
given according to the principles of Developmental Psychology;

3) we proposed the most effective ways of listening material evaluation,
selection and adaptation in the process of auding at the English lessons using
principles of Developmental Psychology;

4) there was created the bank of tests to check listening skills using principles
of Developmental Psychology;

5) conditions of effective usage of assessing learner’s listening skills and
giving feedback by teenagers were considered;

6) the results of the research can be useful in the practical work of teachers of
foreign languages at secondary schools.

Firstly, in this research we proposed psychological mechanism of sinibularity

for explaining assessing learner’s listening skills and giving feedback.



It was shown, that sinibularity (from the Latin “sinibulis” — “similar”) is a
mechanism that actualizes the similarity, compatibility of objects according to their
individual components, details, features. It is the basis for the formation of
associative chains and it is one of the factors that forms the concept. The sinibular
associative chain is a mono-modal mental construction that will be created due to
the identical features of different concepts of each object. The fixation of sinibular
relations is based on the possibility of recognizing the object not only taking into
account the pattern, but also understanding its individual details; irradiation of the
significance of the object on its basic features and the peculiarities of their
restructuring affects is based on some features, and the presence of form-semantic
connections facilitate the connection of external features of the object with its
internal qualities, properties and characteristics.

Objects which belong to different groups of concepts might have not only
differentiating features that allow their distribution, but also similar characteristics
that provide some analogies. As a result, there may be more than one such symptom.
Therefore, based on already known knowledge, well-known objects, etc., as well as
using the psychological mechanism of the sinibular analogy, the subject can obtain
a sufficiently large amount of information. The evaluative meaning of sinibularity is
that if a completely new object cannot be evaluated as a whole, it can be
characterized by individual details, the summurization of which creates a rough idea
of the significance of the educational task as a whole.

Thus, sinibular qualities are based primarily on the fact that similar features of
lexical and grammatical structures that the teacher offers to pupils should have
similar characteristics, according to their conceptual affiliation. At the same time,
the pupil creates certain sinibular concepts, that is a kind of mental constructions
which are arisen as a result of establishing the associative connections between
identical features of object’s concepts of different levels. This level actualizes
another one, no less important feature of lexical and grammatical units, which
specify these features. Thus, according to the object, the pupil distinguishes in its

structure certain details and features, which, however, have quite different specifics.



Specifics of each concept will be those, which, as a result of close coordination of
features, allow to assign this object to join to a certain conceptual group. The
specificity of this or that feature determines the degree of generalization (or a level)
of the concept. Therefore, there is a simultaneous actualization of individual-specific
features, which, on the one hand, will characterize only this object and will allow its
identification, and, on the other hand — to provide completely non-specific features
that are inherent in almost any object, such as they do not play any role in solving
this problem. Thus, the specificity of these feature determines the level (a volume)
of the sinibular concept that it forms.

Firstly, in this research we showed, that psychological mechanism of
sinibularity provides pupils with the solution of linguistic problems and tasks at the
lessons of a foreign language by updating basic four components of the philological
consciousness of the person:

- the identification of features (or characteristics) of a certain lexical or
grammatical structure;

- the range of variations of their significance in the paradigm of this group of
linguistic units (so-called objective concept);

- the level of acceptability of this variation;

- the differentiation of this concept, etc.

The methods of the research:

1) theoretical analysis of the state of the problem in the pedagogical theory
and practice of work at schools;

2) theoretical study of literature, tasks, structure of the research;

3) theoretical analysis of the problem;

4) generalization and systematization of empiric materials.

The practical value of the research is that there were developed exercises
and a model of teaching listening on the basis of authentic song materials which
can be used in the process of foreign language learning process in middle level
of studying the English language at secondary schools. The research consists of

an introduction, 2 chapters, conclusions, the list of literature.



Approbation and implementation of the research results into the practice
of general secondary school was carried out through discussion at the
pedagogical councils of Alternative school KrOK of t. Kropyvnytskyi, meetings
of the Department of Theory and Practice of Foreign Languages and Teaching
Methodology of Rivne State University of the Humanities, reported at the
conferences on modern problems of teaching methods of foreign languages
(Rivne, 2025). One article was published:

1. Zholobchuk Olena (2025). CHARACTERISTICS OF DIALOGICAL
COMMUNICATION. Marepianu VI BceykpaiHcbkoi HayKOBO-TIPaKTUYHOT
KoH(epeHII1i 3700yBaviB BUIIOI OCBITH Ta MOJIOANX BUCHUX «AKmyanvHi npobiemu

cyuacuoi inozemuoi ginonoeiiy (20 mpasusa 2025 poky). Pisue: PAT'Y. C. 114-118.



CHAPTER I
DEVELOPMENTAL PSYCHOLOGY AND THE
METHODOLOGY OF ASSESSING LEARNER’S

LISTENING SKILLS AT SECONDARY SCHOOLS

1.1. THE PROCEDURE OF LISTENING MATERIAL
EVALUATION, SELECTION AND ADAPTATION AT THE
ENGLISH LESSON USING PRINCIPLES OF
DEVELOPMENTAL PSYCHOLOGY

First of all, we have to underline that according to the requirements of the
program at the end of the 2nd form pupils have already distinguished between
commonly used words, demonstrate their mutual understanding of the key words in
the statement, understand and respond to questions that require “yes / no” or other
simple answers, understand simple instructions, commands, perceive the main
events of simple stories that the teacher tells with the help of visibility and other
means. Also, pupils can understand simple statements or the basic idea of authentic
audio / video recording. Usually, audio texts contain up to 4 sentences. For the next
year pupils should understand the teacher’s speech: short (up to 6 sentences) texts
(announcements, dialogues, poems, songs) built on the learned material and sounded
at normal pace. Pupils of the 4th form already have to demonstrate the understanding
of short texts, the volume of which is not more than 8 sentences, which may contain
a small number of unknown words about the meaning of which they can guess.

The program of the 5th form provides the formation of the pupils’ ability to
understand the information, both during direct communication with the speaker and
indirectly (recording by the cassettes of a native speaker), presented at a normal rate
of sound recording. Audio-texts can contain up to 1% of unknown words and
individual grammatical phenomena understood from the context. The duration of the

sound is up to 1 minute. At the end of the 6th form texts proposed for listening may



contain 2% of unknown words and individual grammatical phenomena understood
from the context. The duration of the sound is up to 2 minutes (Lonergan, 1984).

There are no significant differences between the program requirements for
listening for the 6™ and the 7™ forms. At the end of the seventh year of studying at
schools pupils learning English at secondary schools should take the main points for
texts’ discussion, for example, they’d like to know what happens in this or that
situation, provided that the speaker tells in some a way a clear normative language,
which is typical for everyday conversations. Also, the pupils have the opportunity
to ask, to repeat some words or expressions; to understand the main content of texts,
radio announcements, interviews about the events of the day or the topics of personal
or professional interests envisaged by the program, to be able to select the necessary
information from the heard material (Herx, 1986). The program also provides the
best opportunities for the formation of the ability to use a linguistic and contextual
guess based on a storyline or visibility. Audio texts can contain up to 2% of unknown
words and individual grammatical phenomena understood from the context, and up
to 1% of unknown words that do not interfere with the text’s understanding in the
whole. The duration of the sounded speech is up to 3 minutes.

By the end of the 9" form pupils should understand the basic content of not very
complex authentic texts of cognitive and ethnographic nature, highlight the main
ideas, facts and arguments, differentiate between basic facts and secondary
information in terms of its probability and persuasiveness, as well as to understand
the content of not very complex authentic texts such as cognitive radio and television
broadcasts, television and video films. Pupils should summarize the information
they listened to, make on this basis their own conclusions, evaluate the information
received in terms of its truthfulness. Pupils should also demonstrate the
understanding of the most relevant information from authentic texts such as
announcements, advertisements, reporting, they could evaluate selected facts about
their usefulness, application of some possibilities and opportunities; the program
provides the formation of the ability of schoolchildren to understand partners in

communicative process (including the understanding of unfamiliar linguistic



means), and, if it is necessary, using recipe and requesting, repeating or explaining.
In such a way audio-texts will contain up to 3% of unknown words about the
meanings you can guess from the context, and 1% of unfamiliar words that do not
interfere with the comprehension of the text as a whole. The duration of the sound
IS up to 4 minutes.

By the end of the 10™ form the texts are proposed by the teacher for listening
would contain up to 3% of unknown words about the meaning of which pupils can
guess from the context, and 2% of words that do not interfere with the
comprehension of the text as a whole. The duration of sounds is up to 5 minutes. In
the 11" form, the program provides up to 4% of unknown words in audio-texts. The
meaning of such words can be guessed from the context. Audio-texts can contain
2% of unknown words that do not interfere with the comprehension of the text as a
whole. Text sound time is up to 6 minutes. In the last year of training pupils must
understand audio that contains up to 5% of unknown words about the meaning of
which can be guessed from the context, and 2% of unknown words that do not
interfere with the comprehension of the text, which lasts for 6 minutes. When the
teacher composes tasks for listening to, pupils should focus on software
requirements. Audit comprehension testing can be done in verbal or non-verbal
ways. The pupils’ actions after listening to the message have to be related to the
nature of the task that was put before their cognitive activity, which can provide
different forms of transmission of comprehension of audio texts. These texts can be
proposed for pupils in such forms: language (non-verbal actions of pupils) lifting
hands, signal cards, drawings, doing the actions, production of schemes, selection of
pictures according to the content, transferring, arrangement of plan items or blocks
of text according to the logic of the context, making definitions of the main idea,
completion of the statements, correction of incorrect statements, testing by the
choice of the answer (alternative, one-element and multiple choice, cross-chain tests,
classification tests, tests for the restoration of released sentence elements (cluster-
tests) (Cennamo, Savenye & Smith, 1991).



There are such kinds of means for testing of the understanding of listened audio-
text. So, non-verbal means are: 1) doing the actions; 2) numeral testing; 3) testing
with the help of signal and accounted cards; 4) manufacturing of circuits, drawings;
5) selection of drawings.

Verbal means are: receptive means: 1) confirmation or refutation of the teacher’s
statements; 2) choice of points of the text’s plan; 3) tests with some choice of the
answer. Reproductive means are: 1) answers to questions; 2) translation of the
content into a foreign or a native language; 3) translation of words, phrases,
sentences; 4) making a plan; 5) the formulation of questions to the text; 6)
conversation based on the content of the text.

Let’s demonstrate, by the way of some examples, the main ways of organizing
training exercises for listening (Graber, 1990).

Example 1. Listen to some words and determine whether they are the same or
not. Place the “+” sign if they are the same, the ““-” sign if they are different.

A phonogram:

1) house — mouse;
2) flat —flag;

3) room — broom;
4) bath — path;

5) wood — wool.

Pupil’s card: 1; 2; 3; 4; 5.

Means for testing are: pupils fill in the card.

Example 2. Listen to the statement and determine which picture by the best way
belongs to another one. In the form of providing response under the approval number
pupils have to write the letter indicating the corresponding figure.

Example 3. The teacher shows two drawings of objects (A and B) and names
one of them. The pupils have to determine which of them is the statement. Along
with the task number the pupil has to put the letter A or B.

Example 4. Look at the picture and listen to four phrases. Write the letter under

which the phrase is corresponding to the image of the picture sounded.



A phonogram:

A. There’s a statue of a lion.

B. The line is very straight.

C. The vine is near the window.

D. There’s a lane near the building.

Means of testing: each pupil writes the corresponding letter.

Example 5. Listen to the phrase. Determine which of the sentences on your card
corresponds to the content of this phrase. Place a sign next to this sentence “V”.

A phonogram:

A. Bill has one brother and one sister, and so does Jane.

B. Bill has one brother and one sister named Jane.

C. Bill and Jane are brother and sister.

D. Bill’s brother and sister like to be with Jane.

Means of testing: designation of the corresponding sentence (for example: V

(A)).

Example 6. You are in one of the UK airports and you are waiting for the airplane
to Ottawa. Listen to the announcement and write down the gallery number where it
starts your plane to land on.

A phonogram: Passengers to Ottawa on Flight BD 335 — this flight is now
boarding at gate number 5. BD 335 to Ottawa boarding now at gate number 5.

Means of testing: record a pupil in a gallery number of a notebook (I'nunoga,
2018).

Example 7. You will hear a short conversation. You will hear the conversation
twice. There is one question for each conversation. Put a tick under a right answer.

On tape: Peter: Hurry up! We’ll be late.

Ann: What time does the train go?

Peter: At six fifteen. We must leave in ten minutes.

Ann: ’m nearly ready.

Pupil’s card: What time does the train go?

1) (Below are images of clocks which show different time).



2) Means of testing: designation of corresponding drawing (for
example: C).

3) Exercises for testing listened material may have the following
character: to listen and to repeat the word, the phrase or several
phrases, to combine phrases, to determine the difference
between two phrases, to fill in the gaps in the graphic of the
auditioned form, to select from the listed words those ones
belonging to a certain topic.

Such exercises can be used during testing the listeners in forms 5-6. In
order to interest children, promote the development of their imagination. The
teacher should propose the following tasks: to listen to the beginning of the
story and to come up with it, or to look at the picture, to listen to its description
and to suggest its development.

To monitor the listener the teacher should submit the following tasks:

1) listen to the text, briefly convey its contents (4-5 sentences);

2) listen to the story and place the pictures that you have on the desk,
according to the events in the story;

3) listen to two stories and tell them how different they are;

4) listen to the story and say if there was such a sentence in it;

5) look at the picture and listen to the story. Tell us what differences
you noticed,;

60) listen to the teacher’s story, then read the text that is close to you and
emphasize the sentences that were not in the teacher’s story;

7) listen to the text and select from several drawings one that
corresponds to the content of the text;

8) determine which of two stories you listened to correspond to the
contents of the picture;

9) listen to the story and select (think out) a headline for it. Explain why

exactly you named the story in such a way (Hadley, 1993).



The most important role is played by the instruction that contains a specific task
for orienting pupils to purposeful and conscious understanding of information. Such
a task organizes the pupil’s thinking process, his/her attention and stimulates
memorization in the process of listening.

Psychologists say that correct and accurate instruction can increase the perceived
efficiency for 25%. After listening to the pupils’ audio text, the teacher has to check
his/her understanding, which is a decisive step in the process of listening. The main
purpose of any educational system is the development of the pupil’s person.
Education is the basis and the mean of mental and in general — personal development
of a man. However, according to scientists (Sxurox, 2002), learning has to be
understood in relation to the subject “A foreign language”, that is a process of
communicatively oriented education, the concept of which is developed by foreign
and Ukrainian methods of teaching.

Analyzing the features of communicative studying a foreign language, we
understand the process of learning English as the method of organizing pupil-
centered approach, which predetermines the development of a pupil as a person.
Among the methods of teaching the main are: the individualization of education
(Inaxoruuk, 1995), personal content of educational communication (Allan, 1991),
providing moral-emotional and intellectual development of a pupil (Davis, 1998),
personal autonomy of each schoolchild, the development of interpersonal
relationships (Myapenko, 2002), the formation of the image of “himself/herself” as
a carrier of a national culture (Byp6emo, 2000). This means that the basis of
communicatively oriented learning is the humanistic approach, which creates
conditions for the active and free development of the pupil in the process of learning
a foreign language.

The development of the individual should be understood not only as the extension
of the horizons (the educational aspect), but also the development of intelligence
(memory, thinking, attention, imagination) and intellectual operations (analysis,
synthesis, classification, abstraction, concretization, choice, combination, decision-

making). It is the development of value orientations, self-awareness, self-assessment



of the interaction of the person within the social environment, that predominates the
“socialization of the individual”, which in general takes place in the context of the
future of pupils’ life.

In the educational process this aspect of personal development is emphasized by
creating authentic conditions for foreign language communication, which involves
not only the use of original educational materials but also their actual use. We think
that it is absolutely necessary to use informative educational material, which contain
knowledge about our reality and reflect the attitude towards them. Such material has
to help the teacher to broaden the general outlook of the pupil, to obtain certain
background knowledge for understanding the specific situations, to express his/her
own thoughts according to a foreign language, to familiarize students with possible
ways of speech behavior (ITamyk, 2002).

The authenticity of the use of foreign language teaching material can be achieved
through its implementation in conditions that simulate situations of natural
communication, for example, in situations close to our life, such as “a role play”.
Researchers of communicative-oriented learning also define such conditions of
authentic use of a foreign language in different educational situations using
principles of Developmental Psychology:

1. Use of interactive activities. Tasks are proposed for pairs of pupils or small
groups, gradually realizing a task in the whole class. Three types of pupils’
Interaction are widely known: cooperation of participants in the development of a
single idea; combining information known for various participants; transferring of
information from one pupil to another one.

2. Use of tasks with “information gap”. Particularly valuable for personal
development is the task of the “opinion gap” type, when pupils have different
perspectives, points of view, and one needs to reach a common idea and a “reasoning
gift” when different proofs need to be compared.

3. Use of problematic speech-minded tasks. Such tasks are based on the

assumption, guessing, classification, finding similarities / differences, ranking,



opening, interpreting, reasoning, judging, eliminating unnecessary information,
sequencing of actions, causal reasoning, critical thinking.

4. Use of situations of spontaneous communication when the educational situation
becomes a natural one.

These conditions are necessary for the development of the pupil’s personality,
they have to be ensured in the process of teaching and controlling such type of
speech activity, as listening (Barnard, 1993).

Speech competence of upper-class pupils in listening includes the ability to
understand the basic content of listened texts of different kinds, which contain a
small number of unfamiliar words, on topics which are necessary in the educational
program. Understanding the main content of the message is based on the ability of
pupils to select the necessary information, to summarize and to compare it with their
own experience, to highlight the main idea of the text, to evaluate its usefulness and
probability, to predict the development of the plot, etc. The formation of these skills
requires the combination of the activity of perception and comprehension of audio
texts with the production of speech in oral or written form, which is natural for a
two-way process of speech communication, the mechanisms of which is the
reception and delivery of information.

Developing a technique for forming audiences of adolescents based on the text is
necessary to adhere to three-phase activity with the audio text at the lesson. These
activity includes three stages: a preparatory stage, the executive one and a final
stage. It is worth noting that a final (post-text) phase includes a speech practice based
on the content of the text and the production of statements which go beyond the
content of the text.

The language practice actualizes the task of identifying, comprehending and
reorganizing the content of the text. In such a way pupils’ production is associated
with the creation of their own statements to make semantic decisions which have to
be spontaneous. Both textual and pre-text activity should provide the authentic use
of text information in educational settings, preferably with the use of interactive

modes. Therefore, from the standpoint of communicative learning audio text should



stimulate the speech-thinking activity of senior pupils: its content should reveal
certain aspects and provide the necessary information each person need it to solve
the problem. Post-text tasks should determine the research activities of pupils in
which their readiness for speech-thinking activity is formed.

Such theoretical positions are implemented in the content of methodological
tasks, which are given below. Pupils have to listen to the text “Recycling”; after that
they are given the task to note which of the above statements correspond to the
content of the text.

1. Americans do not usually wrap their purchases.

2. Packaging is always necessary and useful.

3. The average American discards 1,200 pounds of packaging each year.

4. “Composites” are packages containing several layers of materials and
recyclable.

5. Packaging is always interesting.

6. Recycling uses the same materials again and again.

7. Much drinks come in aluminum cans.

8. Aluminum cannot be recycled.

9. The glass cannot be melted to make new bottles.

By completing this task, the pupils go to the next task (answer the questions).

1. When did recycling begin?
2. What does recycle mean?
3. What materials are easy to recycle?
4. Why are there different “composites” of this problem?
5. How long have cars been recycled?
6. How are metals, glass and paper recycled?
Then the teacher sets the task for pupils:
Can you prove that recycling is a part of conservation? Do it.
Do research. Visit a local supermarket and write the following:
1. Three products packaged in a cardboard: foil; glass; plastic;

polyethylene.



2. Three products that are not packaged. They are...

3. Three fruits or vegetables that come fresh cannot be frozen. They are...
4. Products that come in aerosol cans are:...

5. Bags that the supermarket uses (paper/plastic).

Compare your answers with the responds of other colleague in small groups.
Report your conclusions to the whole class.

Consequently, the tests for checking the development of listening skills make it
possible not only to obtain the necessary information but also to promote the
development of intellectual, creative and communicative skills.

In such a way listening is understood as a process of listening and understanding
of verbal statements. The perception and understanding of speech directly depend
on a number of factors that characterize the educational material and the mode of
listening. According to all gradually complicated conditions of listening, which is
the main content of a special program. It is, for example:

1) the duration of the sound of the proposed texts;

2) the presence in the text of new strange words or some grammatical
constructions;

3) the method of presentation of the text;

4) presence (or absence) of visual supports;

5) one-time or multiple presentation.

Testing of listened information should take at least some period of time and
include into the process of cognitive activity as many students as it is possible. And
so, it is rather expedient to do in a writing form (Bepemaruna, 2000).

The most appropriate form of testing is providing tests for the whole form. For
example, after listening to the text pupils can offer test tasks which the teacher needs:

1) to arrange (re-group) the statement in the correct order (to a right order pupils
correspond the content with the information from the text they have read);

2) to choose the correct answer to the questions from several proposed variants;

3) to determine the conformity of the statements of the content with the text

having been listened, using the conditional designations “+” and “-”, etc.;



4) to fill in the gaps in the text, in which the content of the story having been
listened is presented in a concise form;

5) to continue the initiated sentences independently or to choose the correct
variant from several proposed ones.

Samples of such tasks of texts have already been proposed by each separate
sample when it comes for checking reading skills of pupils. Also, schoolchildren
will offer tasks of the following type: to listen to the text and to fill in the letter for
the answers to write the letters marked with the given pictures, in the sequence of
sentences which correspond to the events having been described in the text.

After listening to the text while performing the test task pupils are also invited to
formulate the main idea of the text in 2-3 short sentences and to write them in the
form of answers according to the task number. Sometimes, if it is possible, after
listening to the text pupils can color the picture according to the content of listened
information.

These tasks, proposed by us for pupils at the lessons of a foreign language, update
the psychological mechanism of the cumulative feature of recognition, which allows
us quickly, almost simultaneously formulate for each person a new task and to do its
co-image and recognize it in a view of this new design. Therefore, recognition itself
does not become a problem for the pupil, because this problem will be determined
the significance of the task itself. However, such a possibility itself in terms of
tremendous perception of some task is quite questionable, but, at the same time, the
pupil performs this task. This psychological mechanism is the mechanism of
sinibularity.

Sinibularity (from the Latin “sinibulis” — “similar”) is a mechanism that actualizes
the similarity, compatibility of objects according to their individual components,
details, features. It is the basis for the formation of associative chains and it is one
of the factors that forms the concept. The sinibular associative chain is a mono-
modal mental construction that will be created due to the identical features of
different concepts of each object. The fixation of sinibular relations is based on the

possibility of recognizing the object not only taking into account the pattern, but also



understanding its individual details; irradiation of the significance of the object on
its basic features and the peculiarities of their restructuring affects is based on some
features, and the presence of form-semantic connections facilitate the connection of
external features of the object with its internal qualities, properties and
characteristics.

Objects which belong to different groups of concepts might have not only
differentiating features that allow their distribution, but also similar characteristics
that provide some analogies. As a result, there may be more than one such symptom.
Therefore, based on already known knowledge, well-known objects, etc., as well as
using the psychological mechanism of the sinibular analogy, the subject can obtain
a sufficiently large amount of information. The evaluative meaning of sinibularity is
that if a completely new object cannot be evaluated as a whole, it can be
characterized by individual details, the summurization of which creates a rough idea
of the significance of the educational task as a whole.

Thus, sinibular qualities are based primarily on the fact that similar features of
lexical and grammatical structures that the teacher offers to pupils should have
similar characteristics, according to their conceptual affiliation. At the same time,
the pupil creates certain sinibular concepts, that is a kind of mental constructions
which are arisen as a result of establishing the associative connections between
identical features of object’s concepts of different levels. This level actualizes
another one, no less important feature of lexical and grammatical units, which
specify these features. Thus, according to the object, the pupil distinguishes in its
structure certain details and features, which, however, have quite different specifics.
Specifics of each concept will be those, which, as a result of close coordination of
features, allow to assign this object to join to a certain conceptual group. The
specificity of this or that feature determines the degree of generalization (or a level)
of the concept. Therefore, there is a simultaneous actualization of individual-specific
features, which, on the one hand, will characterize only this object and will allow its
identification, and, on the other hand — to provide completely non-specific features

that are inherent in almost any object, such as they do not play any role in solving



this problem. Thus, the specificity of these feature determines the level (a volume)
of the sinibular concept that it forms.

Thus, the psychological mechanism of sinibularity provides pupils with the
solution of linguistic problems and tasks at the lessons of a foreign language by
updating basic four components of the philological consciousness of the person:

- the identification of features (or characteristics) of a certain lexical or
grammatical structure;

- the range of variations of their significance in the paradigm of this group of
linguistic units (so-called objective concept);

- the level of acceptability of this variation;

- the differentiation of this concept, etc.

The components of the philological consciousness of the person identified

by us will be analyzed and detailed in our next publications.

1.2. THE USE OF CONTEMPORARY COMMUNICATION
TECHNOLOGIES FOR ASSESSING LEARNER’S LISTENING SKILLS
AND GIVING FEEDBACK USING THE PRINCIPLES OF
DEVELOPMENTAL PSYCHOLOGY

The use of new information technologies in teaching is one of the most
important aspects of improving and optimizing the educational process, enriching
the arsenal of methodological tools and techniques, allowing to diversify the forms
of work and make the lesson interesting and memorable for pupils.

In modern science there are many different approaches to the definition of the
term “information and communication technology”. According to the Pedagogical
Applied Dictionary, information and communication technologies are a combination
of tools and methods for transforming information data to obtain new quality
information (information product) (Furmanovsky, 1997).

In modern sources, information and communication technologies are a wide

range of digital technologies used for creating, transmitting and distributing



information and providing services (computer equipment, software, telephone lines,
cellular communications, electronic mail, cellular and satellite technologies,
wireless and cable networks, communications, multimedia, and the Internet).

The modern educational paradigm, which is built on computer-based teaching
aids, takes as its basis not the transfer of ready-made knowledge and skills to
students, but the inculcation of self-education in the student. At the same time, the
work of students in a lesson is in the nature of communication with a teacher,
mediated through interactive computer programs and audiovisual media.

Scientists believe that any teaching method is enriched by the integration of
information technology into it. But if in the process of teaching informatics
information and communication technology act both as an object of study and as a
means of learning, in the process of teaching general educational disciplines they are
only a means of learning.

Let us define the concept of “information and communication technology
tools”. Means of information and communication technologies are software,
software and hardware and technical means and devices operating on the basis of
microprocessor, computing technology, as well as modern means and systems for
information broadcasting, information exchange, providing operations for
collecting, producing, storing, storing, processing, information transfer and the
ability to access information resources of local and global computer networks
(Hanson, 1992).

The most commonly used information and communication technology’s tools
for assessing learner’s listening skills and giving feedback in the paradigm of
Developmental Psychology there are: electronic textbooks and manuals
demonstrated using a computer and multimedia projector, electronic encyclopedias
and reference books, simulators and testing programs, Internet educational
resources, DVD and CD discs with pictures and illustrations, video and audio
equipment, research projects and projects.

Methodists  distinguish  several classifications of information and

communication technology’s tools. In accordance with the first classification, all



information and communication technology’s tools used in the education system can
be divided into two types: hardware (computer, printer, scanner, camera, video
camera, audio and video recorder, etc.) and software (electronic textbooks,
simulators, test devices). environments, information sites, Internet search engines,
etc.).

The breakthrough in the field of information and communication technologies,
which is currently taking place, forces us to reconsider the issues of organizing
information support for cognitive activity. Thus, the second classification of
information and communication technology’s tools allows us to consider the
possibility of using information technology in educational activities (Mackenzie,
1998);

- to search for literature, in Internet using browsers like Internet Explorer,
Mozilla Firefox and others, various search engines (Yandex.ru, Rambler.ru, Mail.ru,
Google.ru, Yahoo.com, etc.) and work with it (referencing, note-taking, annotation,
quoting, etc.);

- for work with texts, using the package of the main Microsoft Office
application programs: Microsoft Word allows you to create and edit texts with
graphic design; Microsoft PowerPoint allows you to create presentation slides for a
more colorful demonstration of the material; Microsoft Excel to perform
calculations, analyze and visualize data and work with lists in tables and on web
pages; Microsoft Office Publisher allows you to create and edit booklets, brochures,
etc.

- for automatic translation of texts with the help of translators (PROMTXT)
and electronic dictionaries (AbbyLingvo7.0);

- for storing and accumulating information (CD-, DVD-disks, Flash-disks);

- for communication (Internet, e-mail, ICQ, Skype, MailAgent, etc.);

- for processing and playback of graphics and sound (players Microsoft Media
Player, Win Amp, Win DVD, z-player, programs for viewing images ACD See,
Photo-Shop, CorelDraw, programs for creating diagrams, drawings and graphs
Visio).



The listed information and communication technology facilities create favorable
opportunities in the English language classes for the organization of independent
work of pupils. They can use computer technology both for studying individual
topics and for self-control of the knowledge gained. Moreover, the computer is the
most patient teacher, able to repeat as many tasks as possible, seeking the right
answer and, ultimately, automating the skill being worked out.

The multi-functionality of a computer during training (or its multimedia
properties) allows creating and reproducing software products, the main
characteristic of which, from the point of view of educational technologies, is
interactive visibility — the effect of immersion into the educational software
environment and interaction with it. This is a special and supreme view at present,
originally created by the author-developer of a software product, which allows the
user to “enter into dialogue” with a computer due to the presence of a certain set of
options, followed by animation effects — a series of successive frames displayed at
a given pace. In this case, the pupil makes purposeful intellectual efforts, cognizing
logical connections, the nature of the interaction between objects and phenomena,
that is, he learns not individual static images, but semantic schemes, which is akin
to acquiring the experience of independent research (Faltis & Hundelson, 1998).

In addition, the virtual presence of the user in the software learning environment
mobilizes all the main channels of perception of new information — visual, auditory
and motor, starting to work in parallel and in concert — as it usually happens in
everyday reality. Information perceived in this way, which is not based on scattered,
but on selective attention, is more efficiently processed as a result of speech-thinking
operations, is more reliably stored in memory, and is extracted from it more quickly.
But it is precisely selective attention, according to specialists in cognitive
psychology, that is the basis of targeted and effective learning.

With traditional methods of conducting a lesson, the teacher is the main carrier
of information for students; it requires the student to concentrate, concentrate, and
strain memory. Not every student is able to work in this mode. Psychological

features of character, type of perception of the child become the cause of failure. At



the same time, modern requirements for the level of education do not allow to reduce
the amount of information necessary for a student to master the topic of the lesson.

However, when organizing a lesson with the use of computer programs,
information is provided to students in a colorful way, using animation effects, in the
form of text, diagram, graphics, drawing. All this, in the opinion of modern
scientists, makes it possible to explain the teaching material more clearly than orally.
It is also very important that at such lessons the student can work individually,
moving forward in comprehending the new material at his own pace, returning to
the incomprehensible, if required, or running ahead.

The computer is loyal to a variety of pupils’ responses: it does not accompany
pupils’ activity with praising or negative comments, which develops their
independence and creates a favorable social and psychological atmosphere in the
classroom, giving them self-confidence, this is an important factor for the
development of their individuality (Grimes, 1990).

Thus, speaking of the advantages of pupils’ activity with a computer, one
should call its indisputable merits (Mayer & Gallini, 1990):

- general cultural development of pupils;

- improving computer skills;

- language level improvement;

- creating a favorable psychological climate;

- increasing pupils’ motivation and interest in the subject;

- self-affirmation of pupils;

- the possibility of implementing individualization of training;
- implementation of the feedback principle;

- great opportunities for visual presentation of the material;
- exclusion of time for writing material on the board;

- saving teacher’s materials;

- improving the process of checking pupils’ activity;

- increasing the authority of the teacher;

- a combination of control and self-control:



- objective and timely assessment of student actions;
- activation of individual skills.

The use of modern educational technology allows you to go:

- from learning as a function of memorization to learning as a process of
mental development;

- from a static knowledge model to a dynamic system of mental actions;

- from orientation to the average pupil to differentiated and individual training
programs;

- from external motivation of learning to internal morally volitional
regulation.

Today, new methods with the use of information and communication
technology’s tools are opposed to the traditional teaching of foreign languages. This
form of organization of lessons is the most accessible for the work of the teacher and
its application in the lessons at Ukrainian school.

The use of information and communication technologies in foreign language
lessons reveals the enormous possibilities of a computer as an effective means of
learning. Computer-based training programs allow you to train different types of
speech activity and combine them in different combinations, understand language
phenomena, contribute to the formation of linguistic abilities, create communicative
situations, automate language and speech actions, and also ensure the

implementation of an individual approach and pupils’ individual activity.

1.3. POSSIBILITIES OF USING INFORMATION AND
COMMUNICATION TECVHNOLOGIES AT DIFFERENT STAGES OF A
LESSON AT SECONDARY SCHOOLS

After analyzing the theoretical sources, it can be concluded that the
importance of using information technologies in a contemporary school cannot be
overestimated. The effectiveness of their use in the classroom, including in a foreign

language class, is no longer in doubt. Information and communication technologies



create a new environment in which future generations have to not only communicate,
but also build professional and personal relationships, demonstrate their interests
and represent themselves, so teachers must apply information and communication
technology’s tools in the classroom.

Scientists note that the more perception systems are involved in learning, the
better and stronger the material is absorbed. The active introduction of new technical
means into the educational process increases the didactic possibilities, providing
visibility, audio and video support and control, which, in general, contributes to an
increase in the level of teaching. Possessing elementary computer literacy, the
teacher is able to create original learning materials that enthrall, motivate and target
pupils for successful results.

The specificity of a foreign language is in the development of communicative
competence in the totality of its components: speech, language, socio-cultural /
intercultural, compensatory and educational and cognitive competencies and the
development of the personality of students.

Thus, it is possible to distinguish the activity with a multimedia presentation,
which is built by using principles of Developmental Psychology:

- the use of multimedia presentations as one of the information and
communication technology’s tools for teaching various types of speech activity;

- use of presentations to increase the motivation of pupils;

- formation of socio-cultural and educational competence with the help of
presentation material;

- development of creative activity and independence.

There are options for the use of multimedia presentations in the educational
process: slides, cartoons, films, excerpts from stories, fairy tales, songs, background
words and phrases. When learning to write, students learn to work with text editors,
improve their computer skills, learn to use electronic versions of English-Ukrainian
and Ukrainian-English dictionaries. Students have the practical opportunity to use
the knowledge and skills gained in computer science lessons. They correspond with

peers from other countries, send their work to the teacher to check.



When learning grammar, the use of information and communication technologies
Is possible when studying almost any topic. It is more interesting to check the level
of formation of grammatical skills on the basis of test programs and the provision of
reference information (Mykhalchuk, Bihunova, Bihunov & Ivashkevych Er., 2023).
When learning vocabulary, it is possible to use information and communication
technologies on the basis of test and gaming computer programs using visual clarity;
expansion of passive and potential trainee dictionaries; providing reference
information.

When learning to read, information and communication technologies allows the
improvement of reading technique skills through the use of such techniques as
varying the field of perception and rate of presentation, changing the location of the
text, etc.; providing reference information through the provision of linguistic or
extra-linguistic information. When learning to listen, use information and
communication technologies’ capabilities to form phonetic listening skills; control
of the understanding of the text heard; ability to understand authentic speech.

When learning to speak using information and communication technologies,
phonetic speaking skills are formed; organization of communication in pairs and
small groups using role-playing games based on simulation-modeling programs. The
ability to communicate, explain, approve, convince, congratulate, give a description,
etc. When learning to translate, lexical and grammatical translation skills are formed;
control of the correctness of the translation; mastering the ability to edit text
translations using text editors and machine translation systems; providing reference
information.

To create presentations the teacher can attract their students. For example, the
study of a topic or section traditionally ends with repetition, consolidation and
generalization. All these elements can be combined by inviting students at the final
stage of each topic to create a multimedia project instead of a traditional essay.
Creating a presentation, students are given an excellent opportunity to systematize
the acquired knowledge and skills, their practical application, as well as the

possibility of realizing their intellectual potential and abilities. It is very important



for students to feel an interest in independent creative work, to feel the significance
of the results of their work, because Presentation is a ready methodical material for
a lesson, and also to feel own success.
Let us show the use of information and communication technologies in

teaching Phonetics according to the principles of Developmental Psychology.

When teaching phonetics using information and communication technologies,
pronunciation visualization is often used. Multimedia features allow you to listen to
the speech in the target language, adapting it in accordance with your level of
perception, and the regulation of the speed of sound allows you to split the phrases
into separate words, simultaneously matching the pronunciation and spelling of
words.

At the initial stage of learning a foreign language, it is very important to
correctly and correctly learn how to pronounce sounds. It is the phonetic side of
language proficiency that will affect the correct perception of linguistic units and the
formation of a general culture of speech. With the correct formation of the phonetic
side of speech, the child will not only correctly pronounce the lexical units, but also
easily perceive the material in a foreign language by ear, which is an integral part of
competent mastery of oral speech (Pezdek & Stevens, 1984).

What can we use at this stage? When working out the phonetic side, | use
presentations with audio and video materials, vocabulary articles voiced by native
speakers. It is also very important to take into account age features and level of
language proficiency.

When practicing sounds, you can use simulators that control the pronunciation
of the word and the child will not be able to move to a new stage without uttering
previous lexical units correctly.

Let us show the use of information and communication technologies in
teaching reading according to the principles of Developmental Psychology.

At this stage, hyper-texts help a lot. Hyper-text is an opportunity not only to read
the text, but also to study in more detail those phenomena that occur in the text. At

the initial stage, you can use different simulators with exercises like “insert the



missing letter, find the same letter, divide the words according to the rules of reading,
etc.” E-testing has proven itself very well. The child reads the text and performs tests
of a training or controlling nature. Usually, children are not afraid of such tests,
because there is no psychological discomfort in front of the computer, as in front of
a notebook for tests.
Let us show the use of information and communication technologies in

teaching Grammar according to the principles of Developmental Psychology.

Using information and communication technologies in class while practicing
grammar, | concluded that children learn the information obtained much more
clearly by visualization than simply using charts and tables. When a child sees a
situation, he lives it and finds himself in it. Children also like working with songs,
when you need to insert a missing word when listening (at the initial stage, you can
give a choice of words), grammatical structure.

And again, the system of exercises and tests in the electronic version really
saves time due to the lack of the need to rewrite the exercise, which will give more
time for the actual working out of grammatical structures and phenomena. When
learning Grammar, we often encounter the fact that there are not enough exercises
in the textbook. Well, when the textbook developed a separate collection of exercises
on grammar. And if not? The teacher has to use additional textbooks, find suitable
exercises in them, make a copy of them. All this takes a lot of time. Using this site,
we can save both our time and our efforts. The grammar section of this site contains
a lot of information on each rule of English grammar. We just have to select the
section we need and save the file we need to our computer. If in the mass of all files
you do not immediately see what you need, then you can use the search. You just
need to write the name of the rule, and the system will give you a complete list of
suitable materials.

Let us show the use of information and communication technologies in teaching
Speech and Listening according to the principles of Developmental Psychology.
When teaching oral speech, you can use tasks like “write a sound letter to your

99 ¢¢

friend”, “record an interview with a star”, “voice a cartoon, film”. Pupils are always



happy to accept such tasks, because each of them wants to be on the site of a famous
artist, actor, director. When learning to listen, you can use authentic adapted and
unadapted texts, radio broadcasts from the Internet, carry out individual control
using both electronic tests and online tests.

Currently there are a huge number of Internet resources that contain materials
for teachers and pupils. Consider some of them.

In this section, you can find worksheets for films and cartoons for different
levels of language (the level must be indicated). All worksheets can be downloaded.
Unfortunately, the video for such materials cannot be downloaded. But a huge plus
Is that all movies or cartoons can be downloaded from other Internet resources, since
all videos are modern and thus interesting for schoolchildren. What is contained in
the worksheets? Clarifying questions on the scanned episode. These can be either
general questions or clarification of details, or please explain individual words and

phrases.

Conclusions to the first Chapter

Researchers of communicative-oriented learning also define such
conditions of authentic use of a foreign language in different educational situations
using principles of Developmental Psychology:

1. Use of interactive activities. Tasks are proposed for pairs of pupils or small
groups, gradually realizing a task in the whole class. Three types of pupils’
Interaction are widely known: cooperation of participants in the development of a
single idea; combining information known for various participants; transfering of
information from one pupil to another one.

2. Use of tasks with “information gap”. Particularly valuable for personal
development is the task of the “opinion gap” type, when pupils have different
perspectives, points of view, and one needs to reach a common idea and a “reasoning
gift” when different proofs need to be compared.

3. Use of problematic speech-minded tasks. Such tasks are based on the

assumption, guessing, classification, finding similarities / differences, ranking,



opening, interpreting, reasoning, judging, eliminating unnecessary information,
sequencing of actions, causal reasoning, critical thinking.

4. Use of situations of spontaneous communication when the educational situation
becomes a natural one.

These conditions are necessary for the development of the pupil’s personality,
they have to be ensured in the process of teaching and controlling such type of
speech activity, as listening.

The most commonly used information and communication technology’s tools
for assessing learner’s listening skills and giving feedback in the paradigm of
Developmental Psychology there are: electronic textbooks and manuals
demonstrated using a computer and multimedia projector, electronic encyclopedias
and reference books, simulators and testing programs, Internet educational
resources, DVD and CD discs with pictures and illustrations, video and audio
equipment, research projects and projects.

Thus, it is possible to distinguish the activity with a multimedia presentation,
which is built by using principles of Developmental Psychology:

- the use of multimedia presentations as one of the information and
communication technology’s tools for teaching various types of speech activity;

- use of presentations to increase the motivation of pupils;

- formation of socio-cultural and educational competence with the help of
presentation material;

- development of creative activity and independence.

There are options for the use of multimedia presentations in the educational
process: slides, cartoons, films, excerpts from stories, fairy tales, songs, background
words and phrases.

To create presentations the teacher can attract their students. For example, the
study of a topic or section traditionally ends with repetition, consolidation and
generalization. All these elements can be combined by inviting students at the final
stage of each topic to create a multimedia project instead of a traditional essay.

Creating a presentation, students are given an excellent opportunity to systematize



the acquired knowledge and skills, their practical application, as well as the
possibility of realizing their intellectual potential and abilities. It is very important
for students to feel an interest in independent creative work, to feel the significance
of the results of their work, because Presentation is a ready methodical material for

a lesson, and also to feel own success.



CHAPTER II.

EXPERIMENTAL RESEARCH OF FINDING THE WAYS
OF LISTENING MATERIAL EVALUATION,
SELECTION AND ADAPTATION AT THE ENGLISH
LESSON USING PRINCIPLES OF DEVELOPMENTAL
PSYCHOLOGY

Our experiment was organized at Alternative school KrOK of t. Kropyvnytskyi
in February-March, 2025. The experimental class was the 5th-B, a control one was
5th-C. In the experimental class we proposed song for listening and the author’s
exercises for finding the ways of assessing learner’s listening skills and giving
feedback not only about the content of these songs, but also according to Grammar

rules have been studied before.

2.1. PAST SIMPLE (CELINE DION «BECAUSE YOU LOVED ME»,
Appendix A)

Language Function: listening, talking about the life, love, relationship
Grammar Focus: Past Simple
ACTIVITIES

1. Try to find the answers by using the Internet.

a) Who is the singer of the song “Because you loved me”? (Celine Dion)
b) Can you give some of her other famous songs. (My heart will go on, All by myself,
Think twice,...)

¢) “My heart will go on” is the song of a famous film. Which one? (Titanic)

2. Match the word with the meaning. Fill this in, in the grid.

1) to believe



2) strength

3) faith

4) wings

5) to bless

6) tender (wind)

7) inspiration

8) toreach

a) the flat part of the body which a bird, insect or bat uses for flying, or one of the
flat horizontal structures that stick out from the side of an aircraft and support it
when it is flying.

b) to ask for God’s help and protection for someone or something, or to call or make
someone or something holy.

c) gentle, caring or sympathetic.

d) great trust or confidence in something or someone.

e) someone or something that gives you ideas for doing something, a sudden good
idea.

f) the ability to do things that need a lot of physical or mental effort.

g) to think that something is true, correct or real.

h) to get to a particular, especially high level, etc, to arrive at a place.

3. Listen carefully to the song: Fill in the missing words in the lyrics.

Because you ... ....... (to love) me.
For all those times you ................. (to stand) by me
For all the truth that you ............... (to make) me see

For all the joy you brought to my life
For all the wrong that you ................... (to make) right

For every dream you ................ (to make) come true



For all the love | found in you

I’1l be forever thankful baby

You’re the one who ........... me ...... (to hold up)
Never let me fall

You’re the one who saw me through, through it all

You......... (to be) my strength when I was (to be) weak
You........... (to be) my voice when I couldn’t speak
You............. (to be) my eyes when I couldn’t see
You............ (to see) the best there was in me
................. me ......... (to lift up) when I couldn’t reach
You gave me faith cause you ..................... (to believe)

I’m everything I am

Because you ........... (to love) me

You............ (to give) me wings and ............. (to make) me fly
You............. (to touch) my hand I could touch the sky
[ (to lose) my faith, you ........... (to give) it back to me
You.............. (to say) no star was out of reach

You.............. (to stand) by me and I stood tall

I[o......... (to have) your love I ........ (to have) it all

I’m grateful for each day you .......... (to give) me

Maybe I don’t know that much
But | know this much is true

| was blessed because | was loved by you



You........... (to be) my strength when I was weak

You........... (to be) my voice when I couldn’t speak
You............ (to be) my eyes when I couldn’t see
You......... (to see) the best there was in me
.............. me ...... (to lift up) when I couldn’t reach
You....... (to give) me faith cause you believed

I’m everything [ am

Because you ........... (to love) me

You.......... (to be) always there for me

The tender wind that ................ (to carry) me
A light in the dark shining your love into my life
You’ve been my inspiration

Through the lies you .............. (to be) the truth
My world is a better place because of you

I’m everything I am

Because you .............. (to love) me.

4. Use the verbs in the grid to fill in the gaps.

For all those times you ............ by me.
You......... me faith cause you .............
You.......... my strength whenI ...... weak.
............. me ...... when I couldn't reach.
Because you ........... me.
were Up loved lifted stood saw believed | gave
5. Grammar

Which tense is used in the title of the song? (Simple Past)

How do we form this tense? (regular verbs, irregular verbs...)




When do we use this tense?
Can you give me some signal words of this tense? (Yesterday, last week, a month
ago, in 2002)

6. Put these verbs in the Simple Past:

Infinitive |Simple past

towork |Yesterday, 1 ............... on my
relationship
to listen |[She.................. to a love song when

she was feeling very sad.

tohelp |He............... helped his girlfriend with
a very hard task for English

to spell |Last weak we .................. the word

“love” in class.

toplay |You ..................l. hide-and-seek with
your best friends.

totalk |They.................. about the feelings
they have for each other.

towalk |[I.................. on the beach.

tolearn |He ............... that he had to pay

attention when she was talking.

7. Exercise on the Simple Past (You can use your list of the irregular verbs). Put

the verb in the simple past and underline the signal words of the simple past.

The Titanic .................... in 1912 (to sink).

| the movie Titanic three times. I’'m going to see it again tonight. (to see)
He ... the question last night (to answer).

You......ocvvennnns a question yesterday(to ask).

You........... me faith ( to give).

Last summer they ................... us (to call).



Celine .............. in Canada (to live).

He ............... to the concert of Celine Dion last year (to go).
We .......... her the CD “Because you loved me” for her birthday (to give).
Celine ................... the piano when she was a child (to play).

8. Forming a negative. Try to make the sentence in the left-hand column, a negative

one in the right-hand column.

Example: You loved me. You didn’t love me.

You saw the best there was. YOU woviiviieciiiciece e

You gave me wings. YOU oo

The tender wind that carried me. The tender ........ccoeevvvveiiiennnnn,

You touched my hand. YOU oot

For all those times you stood by me. | For all those times..................

How do we form a negative in English?
(You mustn’t negate a full verb in English. Always use the auxiliary did (Simple

Past of to do) for negation + inf!!l)

2.2. PAST CONTINUOUS (JACK JOHNSON «SITTING, WAITING,
WISHING», Appendix B)

Language Function: listening, talking about the God, love
Grammar Focus: Past Continuous
ACTIVITIES

1. Listen to the song and complete the gaps with these words:

down - having - cruel - please — believed — songs - mystery - friends

2. Find a word or phrase in the song that means:

God:

Pretend that somebody is not there: _




Silly:

Give an opportunity:

Tolerate:

3. Underline all the sentences in the Simple Past

4. Color all the sentences in the Past Continuous

5. Answer the questions

1. What is the song about?

2. Do you think the singer is in love with a girl? Why?
3. Do you think the girl is in love with him?

4. Do you think that love is worth waiting? Why?

2.3. PRESENT SIMPLE TENSE (ERIC CLAPTON
«WONDERFUL TONIGHT», Appendix C)

Language Function: listening, talking about the party, love
Grammar Focus: Present Simple
ACTIVITIES

1. Draw attention to the picture.

Where are they? (At a party)

What are they doing? (They are drinking champagne; they’re smiling, they’re
holding hands)

What’s their relationship? (Boyfriend and girlfriend, husband and wife, mother and

son...)



2. Put the expressions in a logical order. Negotiate with your partner.
Example: “I think that she tries on her clothes first, then she puts on her make-up,

because she has to match her makeup to the clothes.”

() asking “Do I lookall right?”
() going to the party

() going to sleep

() putting on clothes

() driving home

() putting makeup on

() brushing hair

() people admiring the woman

3. Now fill inthe blanks with the Simple Present form of the verbs in
parenthesis.
It (to be) late in the evening

She’s wondering what clothes to wear

She (to put on) her make-up
And (to brush) her long blonde hair
And then she (to ask) me

“Do | look all right?”
And | say yes, you look wonderful tonight



We go to a party

And everyone (to turn) to see
This beautiful lady

That’s walking around with me

And then she (to ask) me

“ you all right?” (to feel, interrogative)

And | say yes, | feel wonderful tonight | feel wonderful
Because | see the love light in your eyes
And the wonder of it all Is that you just

(to realize, negative)

How much | love you

It (to be) time to go home now
And I’ve got an aching head

So | give her the car keys

She (to help) me to bed

And then | tell her As I turn out the light

| say my darling, you were wonderful tonight

Oh my darling, you were wonderful tonight

4. Read the lyrics and discuss the questions in groups.

a) Why does she ask the first question? (She wants his opinion on her outfit)

b) What happens in the second stanza? Why does she ask the second question? (She
thinks he might be jealous because everybody at the party looked at her.)

¢) Does he feel jealous? How does he feel? Why? (No, he feels wonderful, because
she loves him).

d) Why doesn’t he drive? (He’s got a headache, he probably drank too much of that

champagne)



2.4, PRESENT PERFECT (MICHAEL BUBLE «<HAVEN’T MET YOU
YET», Appendix D)

Language Function: listening, talking about the future, love, chance, hope
Grammar Focus: Present Perfect
ACTIVITIES

1. Listen to the song and complete

Imnot.......covviiiiiiiinnnn... ,noteverything ...............................

I’ve brokenmy .................eeee so many times, [ ........................ keeping
track

Talk myself ................ ,Ttalk myself .......................

[ getall worked ...................... ,thenIletmyself............................
[triedsovery ........cooovvvivinnn... not to lose it

up with a million excuses

N of every possibility
AndI ... someday that it’1l all turn out

You'll oo, me work, so we can work to work it out

AndI ... you, kid, that I ............................ so much more
than | get

I just haven’t met you yet

2. Listen and match

1) I might have to wait, a) we can be so amazing
2) I guess it’s half timing, b) can see every possibility
3) Wherever you are, c) and the other half’s luck

4) You’ll come out of nowhere/d) I’ll never give up

5) And | know that e) and into my life



https://montpeenglish.wikispaces.com/Haven%27t+met+you+yet+by+Michael+Bubl%C3%A9
https://montpeenglish.wikispaces.com/Haven%27t+met+you+yet+by+Michael+Bubl%C3%A9

6) And, baby, your love ) can see every possibility
7) And now | g) whenever it’s right

3. Listen and put the sentences in the correct order

a) In love and war

b) They say all’s fair

¢) And now | can see every single possibility

d) And Being In Your Life Is Gonna Change Me
e) But I won’t need to fight it

f) We’ll get it right and we'll be united

g) And | know that we can be so amazing

Listen to the whole song and check your answers

4. Underline all the present perfect forms in the song.

5. Explain the following phrases with your own words.
Not Everything Lasts

| Stopped Keeping Track.

Talk Myself In, | Talk Myself Out

It’s Half Timing, And The Other Half’s Luck

Wherever You Are, Whenever It’s Right

They Say All’s Fair In Love And War

We’ll Get It Right

6. Phrasal Verbs
Match the phrasal verbs with their definitions. Read the song again

understand their meaning



To Work Up sth
To Let someone Down.
To Come Up With
To Turn Out
To Work sth Out
To Give Up
To Come Out
1) to make yourself or another person feel upset or strong emotions
2) to stop doing something before you have finished it
3) to appear and surprisingly
4) to develop well
5) to suggest or think of an idea or plan
6) to result well

7) to disappoint someone

7. Complete the sentences with the correct phrasal verb
1. Luisana and Michael’s relationship has ..., really
well. They got married on March 31st 2011.
2. Apparently, Michael had................................ trying to find the love of
his life before he met Luisana.

3. Whenever Michael and Luisana have a problem they try to

........... them...................
4.L0VE ioviiiiiiiiii, unexpectedly for Michael Bubble.
5. Michael has .......................... the brilliant idea of writing this song for his
beloved .
6. Michael was afraid of ............... Luisana................. so he bought a 100,000
dollar engagement ring for her.
7. It would have ............... Michael ................. if Luisana had refused his

proposal of marrying him.



2.5. PRESENT CONTINUOUS (AVRIL LAVIGNE «I’'M WITH YOU»,
Appendix E)

Language Function: listening, talking about the life, love, death
Grammar Focus: Present Continuous
ACTIVITIES

1. Write the -ing forms of these verbs

- Do you know the meaning of all of them?

- Do you know how to form the present continuous?

Remember you need: Subject+Present Simple of the verb «to be»+verb in the -

ing form

Now, give the present continuous of the verbs above, but just for the first person (1).

2. Listen to the song.

The first time fill in the gaps marked as (.....) with the -ing forms of the verbs

above.

3. Now, you’ll listen to the song a second time and you’ll have to fill in the gaps

marked as ( ). Before listening, read the help provided next to each gap and

try to predict the word.

I'm......... on the (it’s over a river and starts with b)



I thought that you’d be here by now

There’s nothing but the (you don’t go to the beach in this weather)

No footsteps on the ground

I'm......... , but there’s no sound

CHORUS

Isn’t anyone......... to find me?

Won’t somebody come take me (your house)
It’s a damn night (the opposite of hot)

......... figure out this life
Won’t you, take me by the (a part of your body),
take me somewhere (the opposite of old)
I don’t know who you are but I, I’'m with you
I’mwith you I'm......... for a place
m......... for a face
Is anybody here | know
Cos nothing’s going right and
Everything’s a mess
And no-one likes to be alone
CHORUS
Oh, Is everything so confusing (an interrogative pronoun)
Maybe I’m just out of my mind
Yeah Yeah Yeah It's a damn.....

2.6. FUTURE CONTINUOUS (THE POLICE «<EVERY BREATH YOU
TAKE», Appendix F)

Language Function: listening, talking about the future life
Grammar Focus: Future Continuous

Vocabulary/Topic common verb collocations



ACTIVITIES
1. Listen to the song. What is the song about?

- a nurse taking care of a patient
- man’s obsession with a lost lover

- father watching his son taking his first steps

2. Complete the lyrics with missing verbs. You will need to use some verbs more

than once. Then, listen to the song and check if you were right. Focus on Grammar

break fake make play say stake stay

Every breath you take and every move you 1)

Every bond you (2)
Every step you take, I’ll be watching you

Every single day and every word you (3)

Every game you 4)
Every night you (5),
I’1l be watching you

Oh can’t you see you belong to me?

How my poor heart aches with every step you take

Every move you (6)

and every vow you (7)

Every smile you (8)

Every claim you (9), I’'ll be watching you

Since you’ve gone I’ve been lost without a trace
| dream at night | can only see your face

I look around but it’s you I can’t replace

| feel so cold and I long for your embrace

| keep crying baby, baby please

Oh can’t you see you belong to me?



How my poor heart aches with every step you (10)

Every move you ...

3. Choose appropriate ending for each rule.

- We use Future Continuous to say that something ...
a) ... will be going on at a certain time in the future.
b) ... will be completed at a certain time in the future.
- We use Future Continuous to talk about ...

a) ... our intentions for the future.

b) ... planned or expected future events.

4. Put the verbs in brackets into the future continuous tense.

1. Please fasten your seatbelt. We ..........c.ccceennee. (take off) in a few minutes.

2. This time next week I ...........cccoevvvenenn, (sunbathe) on a beach in Egypt.

3.She o, (have) her piano lesson at 5 pm tomorrow.

4. WEe i, (leave) at 7.30 am, so go to bed early.

5.1 i (see) you again.

6. Don’t call her at 9am —She .........ccccevevieiiiinnne, (have) her breakfast then.

7. Whenyou arrive | .....c.cccceveveiiicie i (work)

8. HE oo, (enjoy) his holidays this time next month.

9. Whenyou nextsee me | ......ccccovevvveevneeineccnnnn, (wear) my new red dress.

10. My bOSS ..o, (give) his presentation at 11am.

i V4 Tl (o] RO TR (play) on his computer when his father comes
home.

12. TheY ..o (arrive) in Munich just about now.

13. This time tomorrow I ..........ccccoviiieiiiiieiienn, (fly) to Barcelona.

14. In a few hundred years’ time people ........cc.ccoevveeeieeennennnne. (go) to Mars for their
holidays.

15 Tt e (rain) when we reach Toronto.



16. We need to hurry to get to the top of the hill. The sun ...........c.cceee. (rise) ina
minute.
17. T can’t borrow my father’s car. He .......ccoocoiviiiiiiiiiiiiieiin (use) it this

afternoon

2.7. MIX OF TENSES (OTIS REDDING «SITTIN' ON THE DOCK OF THE
BAY», Appendix G)

Language Function: listening, talking about the future
Grammar Focus: Present Simple, Present Continuous, Future Simple, Future
Continuous, «be going to + infinitive», Past Simple, Present Perfect

ACTIVITIES

1. Present continuous (progressive) tense tells what someone IS DOING RIGHT
NOW.

verb BE (am, is, are) + ING

Right now, | am sitting in the morning sun.

Can you find any other present progressive tense verb in the song?
a.

b.

C.

d.

Now you write a sentence using the present progressive tense.

e.

2. Future continuous (progressive) tense tells what someone
WILL BE DOING in the verb WILL BE + ING FUTURE
I’ll be sitting here when the sun sets.

I will be sitting here when the evening comes.

Now you write a sentence using the future progressive tense.



3. verb BE GOING TO + infinitive (base form of the verb) = FUTURE
I’'m going to eat at 5:00.

Can you find any other FUTURE BE GOING TO verbs in the song?
a.

b.

C.

Now you write a sentence using a FUTURE BE GOING TO verbs.
d.

4, future tense = WILL + base for of the verb
I will eat at 5:00.
Can you find any other FUTURE verbs in the song?

a.

Now you write a sentence using a FUTURE verb.
b.

5. HAVE + Past Participle = Present Perfect Tense (is a PAST Tense)
| have eaten already.

She has not seen that movie yet.

Can you find any other present perfect verbs in the song?

a.

b.

Now you write a sentence using a verb in the present perfect tense.

C.

6. The PAST TENSE tells about something that happened in a past time.
| ate a hamburger for lunch yesterday.
Can you find any other PAST TENSE verbs in the song?



a.
b.

Now you write a sentence using a PAST TENSE verb.

C.

7. Find 6 Present Tense verbs.

a.
b.

C.

d.

e.

f.

8. What words rhyme (or almost rhyme)?
a. rhymes with

b rhymes with

C, rhymes with

d. rhymes with

e. rhymes with

f. rhymes with

g. rhymes with

2.8. THE ANALYSES OF THE RESULTS OF OUR RESEARCH

To analyze the results of our experiment we have developed a system of criteria
(Table 2.1).
Table 2.1

Indicators of the development of lexical and grammatical skills of pupils

Criteria Indicators




Proper use of the lexical phenomenon

- the number of mistakes in the language;
- the ability to explain the choice of
grammatical phenomenon

Knowledge of the form of the
grammatical phenomenon

- correct construction of the grammatical
form;

- the ability to determine the grammatical
form in the context

On the basis of the criteria there were developed levels of the development of

lexical-grammar skills.

“A High level” — the pupil correctly builds a grammar form, correctly uses

lexical phenomenon, can explain his/her choice.

“Above average level” — the pupil uses correctly the grammar form, but it can

not always explain its choice, he/she has a good vocabulary.

“A Middle level” — the pupil feels some difficulties in the construction and

use of grammar phenomena, admits minor mistakes in the language.

“A Low level” — the pupil cannot build a grammar form, does not know the

cases of the use of a grammar phenomenon, admits a large number of mistakes in

the language.

To analyze pupils’ Grammar knowledge we proposed them Grammar Test No

Grammar Test Ne 1 «The Past Simple and the Past Continuous Tenses».

Choose the correct variant

1.1 __ to be apilot when | was young.

a) wanted b) was wanting
2. The train ___ on time yesterday.

a) was arriving b) arrived

3. Where __ when | met you yesterday?

a) were you going b) did you go

4. Titanic ___ in the Atlantic many years ago.

a) sinked b) was sinking




5. My grandma ___ apple trees while she lived in the country.
a) was planting b) planted

6.1 athome all day.

a) was staying b) stayed

7. When my parents came, | __ with my friends online

a) was chatting b) chatted

8.1t allnight.

a) rained b) was raining
The keys: 1.A, 2.B, 3.A, 4.A,5.A,6.A, 7.A, 8.B.

Write the most suitable words in each gap (ago, yesterday, last, while,
when, as, in, at)
1. Tommy’s father worked in that office 2 years
2. Theplanewas flying ~ 8p.m.
3. My best friend went to London _ month
4. | was having dinner, my sister was having a shower
5. did the supermarket close?
6. Your aunt studied German 2001
7. Jason was swimming ___ his girlfriend was drinking a coke
The keys: 1. ago, 2. at, yesterday, 3. last, 4. As, 5. When, 6. in, 7. While.

Which sentence is the correct one?

1. a) The men were studying on the new proyect all day yesterday
b) The men was studying on the new proyect all day yesterday
¢) The men studied on the new proyect all day yesterday

2. a) When were you finishing your project?

b) When did you finish your project?
¢) When were you finish your project?

3. a) You didn’t be in the party yesterday



b) you didn’t were in the party yesterday
¢) You weren’t in the party yesterday
4. a) My sister watched TV while his husband was playing with the children
b) My sister was watching TV while his husband was playing with the
children
¢) My sister was watching TV while his husband played with the children
The keys: 1. a,c; 2.b; 3.c; 4. b.
Also, we proposed to the pupils Grammar Test Ne 2 «Future Forms, Future
Continuous».

Grammar Test Ne 2 «Future Forms, Future Continuous».

1. Future Continuous

1) This time next week I (lie) on a beach in Miami.

2) When | get home from work tonight, my children __ (play) video games.
3) Don’t phone between 8 and 9. They ~~ (have) dinner then.

4)  you_  (use)the laptop this afternoon. I’'m going to need it.
5)She _ (leave) school this time next year.

6) This time tomorrowwe _ (fly) to Nice.

2. Rewrite the underlined verb forms and use future simple or continuous

1) Don't call me at 10 o’clock. I am going to fly to Spain.

2) | suppose we are going to stay at a hotel next summer.

3) Come to see me in the afternoon. | work in the garden.
4) Do you think it is snowing at the weekend?
5) Is the coat O.K.? — Yes, | am taking it.

6) This time on Sunday we are going to ski in France.

7) I don't know if | will stay here. Perhaps | move to a big city one day.

8) Every pupil is using a computer in the future.



3. Fill in with: Present Simple, Future Simple, Present Continuous, Future

Continuous.

1) Thecourse _ (begin) in November.

2) You can’t come with me. Mom  (not let) you.

3) This time next week | (have) breakfast with my sister in Paris.

4) Do you have any plans for tonight? Actually, 1do. 1 (go) out with Tom.

4. Answer the question in writing form. What tense did you use?
1) Imagine yourself being now on the other planet. What are you doing there?
2) What do children usually do in the street?
3) What were you doing yesterday from 4 p.m. to 6 p.m?
The results of pupils of control class in the beginning and at the end of the
experiment there are in Table 2.1, 2.2.
Table 2.1

The results of pupils of control class in the beginning of the experiment

A criteria The correct use of
Knowledge of the form of
the grammar Levels
the grammar phenomenon
: phenomenon
Pupils
A. Vlad © © High
B. Taisia ® ® Average
B. Iryna ® © Above average
C. Julia ¢ ® Middle
B.Tetiana ) ¢ Middle
C. Yevhen ¢ ® Middle
B. Anastasia ® ® Middle
A. Jaroslav © © High
B. Olesia ® © Above High

Conditional marks:
© — excellent;

® — good;

¢ — satisfactorily.



The results of pupils of control class at the end of the experiment there are in
Table 2.2.
Table 2.2

The results of pupils of control class at the end of the experiment

A o 4 Apitaria-
criteria | The 1-st criteria: Jnrfvﬁe% C;'toe]f't?e
The correct use form gf the
of the grammar | Total mark grammar Total mark
phenomenon phenomenon
Pupils 1 | 21 4 1] 2] 4
A. Vlad © | © | © © e | © | © ©
C. Taisia . ® | o ® e | o | © ®
B. Iryna ECHES) © e | © | © ©
C. Julia . ®© | o ® CHECHES, ®
C.Tetiana . o | © ® CHECHES, ®
C. Yevhen ¢ ¢ ® ¢ ¢ ¢ ® ®
C.
Anastasia ¢ ¢ ® ¢ ¢ ¢ ® ®
Aldaroslav | © | © | © © Ol OO ©
B. Olesia ® | o | © ® o | ©| © ©
Conditional marks:
© — excellent;
® — good;

¢ — satisfactorily.

The results of pupils of experimental class at the beginning of the experiment
there are in Table 2.3.
Table 2.3

The results of pupils of experimental class at the beginning of the

experiment
_ A criteria The correct use of the Knowledge of the form
Pupils of the grammar Levels
grammar phenomenon
phenomenon
A. lvan © © High

B. Nataliia ® ® Middle




A. Iryna © © High
B. Julia ® ® Middle
A.Tetiana © ® Above Middle
C. Yevhen ¢ ® Middle
B. Anastasia ® ) Middle
A. Jaroslav © © High
B. Nazar ® © Above Middle
Conditional marks:
© — excellent;
® — good;

¢ — satisfactorily.

The results of pupils of experimental class at the end of the experiment there
are in Table 2.4.
Table 2.4

The results of pupils of experimental class at the end of the experiment

A criteria The correct use of the Knowledge of the
form of the grammar
Pupils grammar phenomenon ohenomenon Levels
The 1-ststage |[The 2-nd stage||The 1-st stage |[The 2-nd stage
A. Ivan © © © ©  |High
B. Nataliia ) ) ® ® Middle
A. Iryna © © © ©  |High
C. Julia ¢ ) () ® Middle
B.Tetiana ® © . ® Middle
C. Yevhen 1 ¢ ® ® Middle
B. Anastasia ) o ® ® Above Middle
A. Jaroslav © © © © High
B. Nazar ® ® © ©  |High

Conditional marks:
© — excellent;

® — good;

¢ — satisfactorily.



The analysis carried out within the research of theoretical and methodological
tasks of studying a foreign language at school revealed that one of the topical
problems is the ability to communicate with pupils of the middle level of learning
with native speakers and the use of already learned skills of spoken language at
school. Modern technologies allow us to expand the scope of the lesson, which
requires the use of new forms of learning.

The expediency of using songs in the lesson of a foreign language is that the
lyric text material stimulates motivation, which contributes to the better assimilation
of the linguistic material due to the action of involuntary memorization mechanisms
that allow increasing the volume and durability of memorization.

So, the use of song material provides phonological knowledge and the
development of phonetic abilities while listening to a song, revealing to students the
culture of another country, and is an entertaining element in the learning process,
which guarantees the full mastery of a foreign language. In the songs there is a large
number of proper names, geographical names, realities of the country whose
language is studied. With the help of songs, the grammatical constructions are better

assimilated and activated.

Conclusions to the second Chapter

We showed the use of information and communication technologies in
teaching Phonetics according to the principles of Developmental Psychology.
When teaching phonetics using information and communication technologies,
pronunciation visualization is often used. Multimedia features allow you to listen to
the speech in the target language, adapting it in accordance with your level of
perception, and the regulation of the speed of sound allows you to split the phrases
into separate words, simultaneously matching the pronunciation and spelling of
words.
At the initial stage of learning a foreign language, it is very important to

correctly and correctly learn how to pronounce sounds. It is the phonetic side of



language proficiency that will affect the correct perception of linguistic units and the
formation of a general culture of speech. With the correct formation of the phonetic
side of speech, the child will not only correctly pronounce the lexical units, but also
easily perceive the material in a foreign language by ear, which is an integral part of
competent mastery of oral speech.

What can we use at this stage? When working out the phonetic side, | use
presentations with audio and video materials, vocabulary articles voiced by native
speakers. It is also very important to take into account age features and level of
language proficiency.

When practicing sounds, you can use simulators that control the pronunciation
of the word and the child will not be able to move to a new stage without uttering
previous lexical units correctly.

We showed the use of information and communication technologies in
teaching reading according to the principles of Developmental Psychology.

At this stage, hyper-texts help a lot. Hyper-text is an opportunity not only to read
the text, but also to study in more detail those phenomena that occur in the text. At
the initial stage, you can use different simulators with exercises like “insert the
missing letter, find the same letter, divide the words according to the rules of reading,
etc.” E-testing has proven itself very well. The child reads the text and performs tests
of a training or controlling nature. Usually, children are not afraid of such tests,
because there is no psychological discomfort in front of the computer, as in front of
a notebook for tests.

We showed the use of information and communication technologies in
teaching Grammar according to the principles of Developmental Psychology.

Using information and communication technologies in class while practicing
grammar, | concluded that children learn the information obtained much more
clearly by visualization than simply using charts and tables. When a child sees a
situation, he lives it and finds himself in it. Children also like working with songs,
when you need to insert a missing word when listening (at the initial stage, you can

give a choice of words), grammatical structure.



And again, the system of exercises and tests in the electronic version really saves
time due to the lack of the need to rewrite the exercise, which will give more time
for the actual working out of grammatical structures and phenomena.

We showed the use of information and communication technologies in teaching
Speech and Listening according to the principles of Developmental Psychology.

When teaching oral speech, you can use tasks like “write a sound letter to your
friend”, “record an interview with a star”, “voice a cartoon, film”. Pupils are always
happy to accept such tasks, because each of them wants to be on the site of a famous
artist, actor, director. When learning to listen, you can use authentic adapted and
unadapted texts, radio broadcasts from the Internet, carry out individual control

using both electronic tests and online tests.



CONCLUSIONS

Researchers of communicative-oriented learning also define such conditions of
authentic use of a foreign language in different educational situations using
principles of Developmental Psychology:

1. Use of interactive activities. Tasks are proposed for pairs of pupils or small
groups, gradually realizing a task in the whole class. Three types of pupils’
interaction are widely known: cooperation of participants in the development of a
single idea; combining information known for various participants; transfering of
information from one pupil to another one.

2. Use of tasks with “information gap”. Particularly valuable for personal
development is the task of the “opinion gap” type, when pupils have different
perspectives, points of view, and one needs to reach a common idea and a “reasoning
gift” when different proofs need to be compared.

3. Use of problematic speech-minded tasks. Such tasks are based on the
assumption, guessing, classification, finding similarities / differences, ranking,
opening, interpreting, reasoning, judging, eliminating unnecessary information,
sequencing of actions, causal reasoning, critical thinking.

4. Use of situations of spontaneous communication when the educational situation
becomes a natural one.

These conditions are necessary for the development of the pupil’s personality,
they have to be ensured in the process of teaching and controlling such type of
speech activity, as listening.

The most commonly used information and communication technology’s tools
for assessing learner’s listening skills and giving feedback in the paradigm of
Developmental Psychology there are: electronic textbooks and manuals
demonstrated using a computer and multimedia projector, electronic encyclopedias

and reference books, simulators and testing programs, Internet educational



resources, DVD and CD discs with pictures and illustrations, video and audio

equipment, research projects and projects.

Thus, it is possible to distinguish the activity with a multimedia presentation,
which is built by using principles of Developmental Psychology:

- the use of multimedia presentations as one of the information and
communication technology’s tools for teaching various types of speech activity;

- use of presentations to increase the motivation of pupils;

- formation of socio-cultural and educational competence with the help of
presentation material;

- development of creative activity and independence.

There are options for the use of multimedia presentations in the educational
process: slides, cartoons, films, excerpts from stories, fairy tales, songs, background
words and phrases.

To create presentations the teacher can attract their students. For example, the
study of a topic or section traditionally ends with repetition, consolidation and
generalization. All these elements can be combined by inviting students at the final
stage of each topic to create a multimedia project instead of a traditional essay.
Creating a presentation, students are given an excellent opportunity to systematize
the acquired knowledge and skills, their practical application, as well as the
possibility of realizing their intellectual potential and abilities. It is very important
for students to feel an interest in independent creative work, to feel the significance
of the results of their work, because Presentation is a ready methodical material for
a lesson, and also to feel own success.

We showed the use of information and communication technologies in
teaching Phonetics according to the principles of Developmental Psychology.

When teaching phonetics using information and communication technologies,
pronunciation visualization is often used. Multimedia features allow you to listen to
the speech in the target language, adapting it in accordance with your level of

perception, and the regulation of the speed of sound allows you to split the phrases



into separate words, simultaneously matching the pronunciation and spelling of
words.

At the initial stage of learning a foreign language, it is very important to
correctly and correctly learn how to pronounce sounds. It is the phonetic side of
language proficiency that will affect the correct perception of linguistic units and the
formation of a general culture of speech. With the correct formation of the phonetic
side of speech, the child will not only correctly pronounce the lexical units, but also
easily perceive the material in a foreign language by ear, which is an integral part of
competent mastery of oral speech.

What can we use at this stage? When working out the phonetic side, | use
presentations with audio and video materials, vocabulary articles voiced by native
speakers. It is also very important to take into account age features and level of
language proficiency.

When practicing sounds, you can use simulators that control the pronunciation
of the word and the child will not be able to move to a new stage without uttering
previous lexical units correctly.

We showed the use of information and communication technologies in
teaching reading according to the principles of Developmental Psychology.

At this stage, hyper-texts help a lot. Hyper-text is an opportunity not only to read
the text, but also to study in more detail those phenomena that occur in the text. At
the initial stage, you can use different simulators with exercises like “insert the
missing letter, find the same letter, divide the words according to the rules of reading,
etc.” E-testing has proven itself very well. The child reads the text and performs tests
of a training or controlling nature. Usually, children are not afraid of such tests,
because there is no psychological discomfort in front of the computer, as in front of
a notebook for tests.

We showed the use of information and communication technologies in
teaching Grammar according to the principles of Developmental Psychology.

Using information and communication technologies in class while practicing

grammar, | concluded that children learn the information obtained much more



clearly by visualization than simply using charts and tables. When a child sees a
situation, he lives it and finds himself in it. Children also like working with songs,
when you need to insert a missing word when listening (at the initial stage, you can
give a choice of words), grammatical structure.

And again, the system of exercises and tests in the electronic version really saves
time due to the lack of the need to rewrite the exercise, which will give more time
for the actual working out of grammatical structures and phenomena.

We showed the use of information and communication technologies in teaching
Speech and Listening according to the principles of Developmental Psychology.

When teaching oral speech, you can use tasks like “write a sound letter to your
friend”, “record an interview with a star”, “voice a cartoon, film”. Pupils are always
happy to accept such tasks, because each of them wants to be on the site of a famous
artist, actor, director. When learning to listen, you can use authentic adapted and
unadapted texts, radio broadcasts from the Internet, carry out individual control
using both electronic tests and online tests.

Firstly, in this research we showed, that psychological mechanism of
sinibularity provides pupils with the solution of linguistic problems and tasks at the
lessons of a foreign language by updating basic four components of the philological
consciousness of the person:

- the identification of features (or characteristics) of a certain lexical or
grammatical structure;

- the range of variations of their significance in the paradigm of this group of
linguistic units (so-called objective concept);

- the level of acceptability of this variation;

- the differentiation of this concept, etc.
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APPENDIXES

Appendix A

CELINE DION «<BECAUSE YOU LOVED ME»
For all those times you stood by me
For all the truth that you made me see
For all the joy you brought to my life
For all the wrong that you made right
For every dream you made come true
For all the love | found in you
I'll be forever thankful baby
You’re the one who held me up
Never let me fall
You’re the one who saw me through through it all

You were my strength when | was weak
You were my voice when I couldn’t speak
You were my eyes when I couldn’t see
You saw the best there was in me

Lifted me up when I couldn’t reach

You gave me faith ‘cause you believed

I'm everything I am

Because you loved me

You gave me wings and made me fly

You touched my hand | could touch the sky
I lost my faith, you gave it back to me

You said no star was out of reach

You stood by me and | stood tall

I had your love | had it all

Maybe I don't know that much

But I know this much is true
| was blessed because | was loved by you

You were my strength when | was weak
You were my voice when I couldn’t speak
You were my eyes when | couldn’t see
You saw the best there was in me

Lifted me up when I couldn’t reach

You gave me faith ‘cause you believed

I'm everything | am

Because you loved me



You were always there for me

The tender wind that carried me

A light in the dark shining your love into my life
You've been my inspiration

Through the lies you were the truth

My world is a better place because of you

You were my strength when | was weak
You were my voice when I couldn’t speak
You were my eyes when I couldn’t see
You saw the best there was in me

Lifted me up when I couldn’t reach

You gave me faith ‘cause you believed

I'm everything I am

Because you loved me

I'm everything I am
Because you loved me

TRANSLATION
3a Bech yac, 0 TH MiATPUMYBaB MCHE
3a BCIO IIpaBay,
III0 TH 3MYCHUB MEHE IT00aUYnNTH
3a BCIO PaJIiCTh, IO TH MPHHIC B MOE XKHUTTS
3a BCi IOMUJIKH, 110 TH BUIIPABHB
3a KOXKHY Mpiio, IKY TH 3I11CHHIB
3a Bcro 11000B, SKY S 3HAKIIIA B TOOI
S 3aBxkau OyAy BIsSUHA, MaJTIOK
Tu — Toii, XTO MiATPUMAB MECHE
Hikoym He 103BOJISIB MEHI BIIACTH
Tu — Toii, XTO MPOMIIIOB 31 MHOIO KPi3b BCE IIE

Tu 6yB MO€rO CHII0T0, KOJIH 51 OyJia ciabka

Tu OyB MOiM TOJIOCOM, KOJIH 51 HE MOTJIa TOBOPUTH
Tu OyB MoiMHU OurMa, KOJIH 5 HE MOTJIa 6aunTH
Tu 6aumB kparte, o Oyio B MEeHI

[TigHiMaB MeHe, KOJIM 1 HE MOIJIa BCTaTH

Tu mogapyBaB MeHi Bipy, aJKe TH BIpHB

S Taka

Tomy 110 TH 1IOOUB MEHE

Tu naB MeHi Kpuiia 1 3MYCHUB MOJIETITH
Tu TOpKHYBCSI MOET pyKH, S 3MOIJIa TOPKHYTUCS HEOa
S BTpaTuia CBOIO BipY, TU IMOBEPHYB i1 MEHI1



Tu ckazas, 1110 HEMAE 31POK, TKUX HE MOKHA JICTaTH
Tu nmiaTpuMyBaB MEHe, 1 5 3HaIIa BiABary

VY Mene Oyna TBOs 11000B, y MeHE OyJI0 BCe 11e

JI BasiuHa 3a KOKEH JICHb,

AKUU TH MOJapyBaB MEH1

Mo:kIHBO, S HE 3HAIO, 110 OaraTo

AJe 51 3Haro, 110 6ararto 1e BipHO

Mene 011arocioBUIIH,

TOMY 110 s OyJia KoXaHa TOOO0I0

Tu 6yB MO€10 CUIIOT0, KOJTH 51 OyJia crabka

Tu OyB MOIM TOJI0COM, KOJIH Sl HE MOTJIa TOBOPUTH
Tu OyB MOiIMU OYMMa, KOJIU 51 HE MOTJIa OaunuTH
Tu 6aunB kpare, 1110 OyJI0 B MEHI1

[TigaiMaB MeHe, KOJIU S HEe MOTJIa BCTaTH

Tu mogapyBaB MeHi1 Bipy, aJlKe TH BIpUB

S Taka

Tomy 110 TH TIOOUB MEHE

Twu 3aBxau OyB IS MEHE

HixxuuMm BiTpOM, SIKUH HIC MEHE

CBITJIOM Y TEMpSIB1, CSIFOUMM TBOEIO JTIOOOB'I0 B MOEMY YKUTTI
Tu OyB MOiIM HATXHEHHSIM

[Ipoitmopmm OpexHto, TH OyB MPaBIOIO

Miii cBIT HaWKpaIlle MicIe 3aBJsIKU TOO1

Tu 6yB MO€rO CHII0T0, KOJIH 51 OyJa ciabka

Tu OyB MOiM TOJ0COM, KOJIH Sl HE MOTJIa TOBOPUTH
Tu 6yB MoiMHU ourMa, KOJIH 5 HE MOTJIa 6aunTH
Tu 6aumB kparte, 1o Oyyo B MEeHI

[TigHiMaB MeHe, KOJIM 1 HE MOIJIa BCTaTH

Tu mogapyBaB MeHi1 Bipy, aJlKe TH BIpUB

S Taka

Tomy 110 TH TFOOUB MeHE

Appendix B

JACK JOHNSON «SITTING, WAITING, WISHING»
Well | was sitting, waiting, wishing
You In superstitions
Then maybe you’d see the signs

Lord knows that this world is cruel
And I ain’t the Lord no I’m just a fool
Learning loving somebody don’t make
them love you



Must I always be waiting, waiting on you?
Must I always be playing, playing your fool?

| sang your , | danced your dance
| gave your all a chance
Putting up with them wasn't worth never  you

Aw, maybe you’ve been through this before
But it’s my first time so ignore
The next few lines cause they’re directed at you

| can't always be waiting, waiting on you
| can't always be playing, playing your fool

| keep playing your part
But it’s not my scene
Want this plot to twist
I’ve had enough

Keep building it up

But then you’re shooting me down
But I’m already

Just wait a minute

Just sitting, waiting

Just wait a minute

Just sitting, waiting

Well if I was in your position
I’d put down all my ammunition
I'd wonder why it had taken me so long

But Lord knows that I’m not you
And if [ was [ wouldn’t be so
Because waiting on love ain’t so easy to do

Must I always be waiting, waiting on you?
Must I always be playing, playing your fool?

No, I can’t always be waiting, waiting on you
I can’t always be playing, playing your fool, fool

TRANSLATION
A cuniB, 4ekaB 1 MpisB,
[Ilo6 Tu miagganacs 3a6000HaM



I Toa1, MOXKIHBO, MOMITHIIA O 3HAKH.
Ane 6aunth bor, 11e# CBIT )KOPCTOKHUH,
A s He bor, Hi, mpocToO qypeHb,

TuIbKHM I13HABCH, 110, JIIOOJISTYH KOTOCh,
He moxHa 3MycuTH ioro ao0uTH Tebe.

Hepykxe s BiYHO TOBUHEH YEKaTH,
UYekatu TBO€T B3aEMHOCTI?

Hepsxe s BiuHO TOBUHEH OYTH,
BbyTtu 3auapoBanum 106010 AypHEM?

4 cniBaB 1 TaHIIOBAB IT1/1 TBOIO JAY/IKY,
JlaB maHC KOKHOMY 3 TBOIX JIPY3iB,

He mir e s TeprmiTu iX JauIie Jjs Toro,
{06 y miicyMKy HIKOJU HE OyTH 3 TOOOK0?
I moxnuBo,

Jlns TeOe 11e 3BUYaifHa cripasa,

AuJe 31 MHOIO Take BIIepIIIe,

Tax 1m0, Oyap 1acka, IPOIrHOPYH
HacrtymnHi mapy psakiB, ToMy 110

Bonu 3BepHeHi npsimo 10 Tee.

51 He MOXKy BIYHO YEKaTH,

Yekatu TBOET B3aEMHOCTI,

S He MOXy BiuHO OyTH,

BbyTtu 3auapoBanuM TOOOIO ypHEM.

S Bce 1me rparo poJib y TBOIH I1°€cl,
AJnie g He aKTop

[ Xo4y pi3KOTO TOBOPOTY CIOKETY,
3 MeHe JOCHTHh TAEMHHUIIb,

Tu noBoaMII HANIPYTY 10 MEXI,

A TOTIM CTpiisi€n, 1 s majato,
AJe Kyu BXKe HUXKYE?

[IpocTo noyekaro 1me XBUINHKY,
[IpocTto cumxky 1 "ekaro,

[IpocTo noyekaro 1e XBUINHKY,
[TpocTo cumxky 1 Yekaro.

3Haer, Ha TBOEMY MICII1 5
CxknaB 01 BCrO 30poto0

I me nuByBaBcs 0,

Yomy He 3poOHUB IIHOTO paHIIIIe.
Aune 6aunth bor, g He TH,



A O6ynyuu T00010, HE OyB OM TaKHil )KOPCTOKHIA,
AJKe 4yeKkaTH B3a€EMHOCTI
He Tak Bxe nerko.

Hesxe st BIYHO MTOBUHEH YEKaTH,
YekaTu TBO€ET B3a€MHOCTI?
Hepxe s BiuHO NOBUHEH OYTH,

BbyTtu 3auapoBanum 106010 AypHEM?

Hi, s He MOy BIYHO YeKaTH,

YekaTn TBO€T B3a€EMHOCTI,

S He MOXy BiUHO OyTH,

ByTtu 3auapoBanum T060I0 AypHEM, TypPHEM.

Appendix C

ERIC CLAPTON, «\WONDERFUL TONIGHT»

It’s late in the evening;

She’s wondering what clothes to wear. She puts on her make-up
and brushes her long blonde hair.

And then she asks me,

“Do I look all right?”

And I say, “Yes, you look wonderful

tonight”.

We go to a party

and gveryone turns to see

This beautiful lady

That’s walking around with me.
And then she asks me,

“Do you feel all right?”

And I say, “Yes, I feel wonderful
tonight”.

| feel wonderful
because | see The love light in your eyes.

And the wonder of it all
Is that you just don’t realize
how much | love you.

It's time to go home now and
I've got an aching head,



So | give her the car keys

and she helps me to bed.

And then | tell her,

as | turn out the light,

[ say, “My darling, you were wonderful tonight.
Oh my darling, you were wonderful

tonight”.

TRANSLATION
11310 BBeuepi
Bomna 3amaeTscs muTaHHSAM, IO 11 HAJITH,
Bona HaHOCHTBH MaKishk
[ po3uicye cBOi JOBIe CBITJIE BOJIOCCH.
[ToTiM BOHa 3amuTye MEHE:
«SIk g BurIgIa0 ?»
[ s BignmoBinaw: «Tu BUTISAAET UYJOBO CHOTO/IHI BBEUEPI.

Mu #izemMo Ha BEeUipKy,

I Bci 06epraroThes, mo6 modaunTH

[{r0 kpacuBy *KiHKY,

Ska e 31 MHOIO MOPYHY.

A TOTIM BOHA NMHUTA€E MEHE:

«Twu nobpe cebe mouysaer?»

I s BignoBinaro: «Tak, s BimuyBaro cebe 4y10BO
ChOTOJTHI BBEUEP1».

A BimuyBato cebe 4ya0BoO,

Tomy 110 51 6auy CBiTIiO 1F0O0B1 B TBOIX O4aX,
I came uynose Te,

[I{o TiTBKYU TH HE YSBIISEN,

SIK cuiibHO 5 JIF00JII0 TEOE.

HacTtaB yac nmoBepHyTHUCS JOA0MY,

[ y mene posboinacs roiosa,

Tomy s Bigmaro i KiTr04i Bil MaIlluHHU,
I BoHa mommomarae MeH1 JIATH 10 JDKKA.
[ moTim 51 Kaxy ii,

Koim BUMHKaro CBITIIO.

A xaxy: «Most fopora, Tu Oyna 4yZiecCHa CbOT'0JIHI BBEUEPI.
O, Mos nopora, TH OyJa 4yJoBa

ChOTOJTH1 BBEUEP1».

Appendix D



MICHAEL BUBLE «<HAVEN'T MET YOU YET»
[’m not surprised

Not everything lasts.

I’ve broken my heart so many times

| stopped keeping track.

| talk myself in

| talk myself out

I get all worked up then I let myself down.

| tried so very hard not to loose it,
I came up with a million excuses,
| thought I thought of every possibility.

And | know someday that it'll all turn out

You’ll make me work so we can work to work it out

And | promise you kid that i'll give so much more than I get
I just haven’t met you yet

Mmmm

I might have to wait

I’1l never give up

I guess it’s half timing

And the other’s half’s luck

Wherever you are

Whenever it’s right

You’ll come out of nowhere and into my life

And | know that we can be so amazing
And baby your love is gonna change me
And now | can see every possibility

Mmmm

And I know someday that it’ll all turn out

You’ll make me work so we can work to work it out
And | promise you kid I’ll give so much more than I get
I just haven’t met you yet

They say all’s fair

In love and war

But I won’t need to fight it
We’ll get it right

We’ll be united


https://montpeenglish.wikispaces.com/Haven%27t+met+you+yet+by+Michael+Bubl%C3%A9

And I know that we can be so amazing
And being in your life is gonna change me
And now | can see every single possibility

Mmmm

And someday | know it'll all turn out
And I’ll work to work it out

Promise you kid 1’11 give more than I get
Than | get

Than | get

Than | get

Oh you know that will all turn out

And you’ll make me work so we can work to work it out
And | promise you kid to give so much more than | get
Yeah I just haven’t met you yet

I just haven’t met you yet
Oh promise you kid
To give so much more than | get

| said love love love love love love love .....
I just haven’t met you yet

Love love love .....

I just haven’t met you yet

TRANSLATION
S1 He 31MBOBaHMM,
He Bce TpuBae BiuHO.
A cTinbku pasiB po30uBaB ceplie,
1o B>xe 30MBCS 3 paXxyHKY.
51 roBopro 3 co6010,
S 3HaXOKY PIIICHHS,
S 1OBOJIKY BCE 70 KIHIIS, a JIMIIIE ITOTIM OIyCKar0 PYKH.
S Tak crapaBcs HE YIYCTHTH IIE,
S mpuHOCHUB TUCAY1 BUOAUEHD,
A nymas, nymaB 1ipo Oyab-sSKO1 MOKIIUBOCTI...

Sl 3Ha10, BCE IKOCH 3aKIHUMTHCH,

Tu 3Mycuill MEHe mpaIfoBaTH, 1 MU 3MOKEMO, 3MOKEMO
C€ BUPILIUTH.

A o0iwsito 1001, 110 Oyay BiagaBaTu OUTbIIE, HIXK Yy MEHE €,
A ipocTo goci Tebe He 3yCTPIB...



BbyTtu mose, MeHi oTpiOHO MOYEeKaTH,

S Hikonu He 31amcsl.

S BBaxkaro, moTpiOHI Yac 1 ygaya

VY piBHUX YaCTHHAaX.

Jle 6 T1 He mepedyBaia,

Komnu 6 ne mpuiios yvac,

Tu BuiiAeI 3 HI3BIAKYU 1 MPUHACIT B MOE JKUTTSL.

[ s1 3Ha10, y HaC Bce MOXke OyTU MPOCTO HEHMOBIPHO,
JIMTUHKO, TBOSI TFOOOB 3MIHUTH MEHE,

[ renep 51 6auy KOKHY MOXKIIUBICTb.

MMmMM...

51 3HaK0, BCE SIKOCh 3aKIHUNTHCS,

Ty 3MycHIII MEHE MPAIIOBATH, 1 MH 3MOKEMO, 3MOKEMO
BCE BUPIMIUTH.

A obiwsito 1061, 1110 Oyay BifgaBaTu OUTBINE, HIXK Yy MEHE €,
A mpocto goci Tede He 3yCTPiB...

KaxyTb, Bl 3aco0u xoporri

V 100081 1 Ha BiliHI,

AJse MeH1 He oTpiOHO OyJe 3 UM GopoTHCH,

VY Hac Bce Oyne noope,

Mu OyemMo XHUTH B 371aT'0J11.

I s1 3Har0, y HaC Bce MOXe OyTH MPOCTO HEHMOBIPHO,
JINTHHKO, TBOS JTFOOOB 3MIHHUTH MCHE,

I renep st 6ady KOKHY MOKIIUBICTb.

S 3Ha10, BCe SIKOCH 3aKIHUMTHLCH,

Tu 3MycHIIl MEHE TIPAIIOBaTH, 1 MU 3MOXKEMO, 3MOKEMO BCE BUPIIIUTH.
S o6irsro 1061, Mo Oyay BimmaBatu OLIbINE, HIK Y MEHE €,

YumMm s oTpumy1o,

Yum s oTpumyto,

YumMm s oTpumyI0...

O, 51 3Hat0, BC1 OJTHOTO pa3y 3aKIHUUTHCA,

Tu 3Mycuill MEHe mpaIfoBaTH, 1 MU 3MOKEMO, 3MOKEMO
BCE BUPIIUTH.

A o0iwsito 1001, 110 Oyay BiagaBaTu OUTbIIE, HIXK Yy MEHE €,
Tak, s mpocTo A0C1 TeOE HE 3yCTPIB...



S mpocto goci Tebe He 3yCTiB,
O, s o6111s10 TOO1,
A Binmam Habarato OiIblIe, HIXK Y MEHE €...

A xaxy: «JIro60B, 11000B, JTHO00B, JTHOOOB...
S mpocto goci He 3ycTpiB Tebe. ..

JIr000B, J11000B, JI000B...

S mpocto goci He 3ycTpiB Tebe. ..

Appendix E

AVRIL LAVIGNE «I’'M WITH YOU»
I’m standing on a bridge

I’m waitin in the dark

I thought that you’d be here by now
There’s nothing but the rain

No footsteps on the ground

I'm listening but there’s no sound

Isn’t anyone tryin to find me?
Won’t somebody come take me home

It’s a damn cold night

Trying to figure out this life
Wont you take me by the hand, take me somewhere new
I don’t know who you are but I...
I’m with you, I’'m with you.

I’m looking for a place

I’m searching for a face

Is anybody here | know

cause nothings going right

and everything’s a mess

and no one likes to be alone

Isn’t anyone tryin to find me?

Won’t somebody come take me home

It’s a damn cold night

Trying to figure out this life

Wont you take me by the hand, take me somewhere new
| don't know who you are but ...

I’m with you, I’'m with you

Oh why is everything so confusing
Maybe I’m just out of my mind



It’s a damn cold night

Trying to figure out this life

Wont you take me by the hand, take me somewhere new
I don’t know who you are but I...

I’m with you, I’m with you

Take me by the hand, take me somewhere new
I don’t know who you are but I...

I’m with you, I'm with you

Take me by the hand, take me somewhere new
I don’t know who you are but I...

I’m with you, I'm with you

I’m with you...

TRANSLATION

Croro s Ha MOCTYy,

[ yekaro B Taky Ii3HIO TOAMHY,
S nymana, TH TyT.

AJe TyT € TUIbKH 101,

S He 49yI0 KPOKIB,

CTO10 B [UIKOBUTIH THIIII.

Hepyxe T MeHe He mrykaemn ?
3abepu MeHE TH 10 I0MY !

SIk ke x0J10aHO!

S Hamararocst 3pO3yMITH JKHUTTS.
Xiba Tv He 3a0epent MeHe JanekKo,
S1 He 3Har0 XTO TH, anue ...

S 3 T006010, 51 3 TOOOIO.

A s mrykaro cBiii OyIMHOK,
Pinny nymry B HbOMYy,

[ uu 3Ha10 TeOe? Craxu.
AJ>Ke BCE HEMPaBUJIBHO,

Sx gopHa mipa.

Hagkosio MeHe nuiie Mipaxi .

Herxxe MeHe T He mrykaenr?

Tol, XTO JaHUM MEHI1 J0JICI0!

Hiu tak xomnonna!

S Hamararocs KUTTS 3pO3yMITH.
Xi0a Tu He 3a0epeln MeHe JalekKo,



Sl He 3HaKO XTO TH, ane A...
51 3 T006010, 5 3 TOOOIO.

Bce 3amnyranocs, 3akpyruiiocs,
Moxe O0yTH, 31i1uIa s 3 po3ymy ?

SIK xe XO0NI0aHO ...

S Hamararocst KUTTS 3pO3YMITH.
Xi0a Tu He 3a0epelnn MeHe JaneKo?
Sl He 3HaKO XTO TH, ane A...

S1 3 T06010, 51 3 TOOOIO!

3a pyKy Bi3bMH, BIIBE€3U MEHE,
Sl He 3HaKO XTO TH, ane A...

S 3 To0010, 51 3 TOOOKO!

3a pyKy BI3bMH, BIIBE€3U MEHE,
Sl He 3HaIO XTO TH, ane A...

S 3 T00O010, 51 3 TOOOIO,

51 3 Tob6o10...

Appendix F

THE POLICE «<EVERY BREATH YOU TAKE»
Every breath you take

Every move you make

Every bond you break

Every step you take

I’1l be watching you.

Every single day
Every word you say
Every game you play
Every night you stay
I’1l be watching you.

Oh can’t you see
You belong to me?
How my poor heart aches with every step you take.

Every move you make
Every vow you break
Every smile you fake
Every claim you stake
I'll be watching you.



Since you’ve gone I've been lost without a trace.
| dream at night, | can only see your face.

I look around but it’s you I can’t replace.

| feel so cold and | long for your embrace

| keep crying baby, baby please

Every move you make
Every vow you break
Every smile you fake
Every claim you stake
I'll be watching you.

Every move you make
Every vow you break
Every smile you fake
Every claim you stake
I'll be watching you

TRANSLATION
3a KO)KHHM TBOIM BIHXOM,
3a KO)KHHM TBOIM PyXOM,
3a KOKHUM TTOPYIIEHUM TOOOI0 OOISTHKOIO,
3a KO)KHHM TBOIM KPOKOM
A 6yny ciocTepirartu.

Koxen nenn

3a KO’KHHM TBOIM CJIOBOM,

3a KO>KHOIO TBOEI THTPHKKOIO,

3a K0>XKHOT MPOBeIeHOT TOO0I0 BHOYI
S O6yny crioctepiratu.

Xiba T He Oauwm,
[Ilo ™1 Mos
I sax wMoe 3paHeHe cepre OOMUT, 3  KOXHHM  TBOIM

3a KOKHUM TBOIM PYXOM,

3a KOXKHOIO TTOPYIIEHOIO TOOOI0 KIIATBOIO,

3a KO’KHOIO TBOEIO (paIbIIMBOIO MOCMIIIKOIO,

3a KO)KHMM TBOIM KallpU30M

A 6yny cnoctepiraru.

3 THUX Mip AK T MiUIa, s 0yB BTpaueHU O€3MOBOPOTHO.
S moHOY1 MPIsB JIKILIE NPO Te, 100 3HOBY MOOAYUTH TBOE
00U,

A mrykaB BCIOIM, aJie TaK 1 HE 3MIr TeOe 3HaiTH,

KPOKOM ?



MeH1 Tak XOJI0/HO, 5 CIIpary TBoiX 001iMiB
[ nponoBxkyto 6naratu: “/{uTUHKO, MIUTUHKO, OYb Jacka ...”

3a KOKHUM TBOIM PYXOM,

3a KOKHOIO OPYIIEHOIO TOOOIO KIISTBOIO,
3a KOKHOIO TBOEIO (DaIbIIMBOIO MTOCMIIIKOIO,
3a KOKHUM TBOIM KaIlpu3oM

S 6yny coctepirartu.

3a KO’)KHUM TBOIM PyXOM,

3a KOKHOIO MOPYIIEHOIO TOOOIO KIISTBOIO,
3a KOKHOIO TBOEIO (haJIBIITUBOIO MOCMIIIKOIO,
3a KO’KHUM TBOIM Kamnpu3oM

S 6yny cnoctepiraTu.

Appendix G

OTIS REDDING «SITTIN® ON THE DOCK OF THE
Sittin' in the mornin' sun

I'll be sittin' when the evenin' come [comes]

Watching the ships roll in

And then | watch ‘em roll away again, yeah.

I'm sittin' on the dock of the bay
Watching the tide roll away

Oo0, I'm just sittin' on the dock of the bay
Wastin' time.

| left my home in Georgia

Headed for the 'Frisco bay

'Cause I've had nothing to live for

look like nothin's gonna come my way. [It looks like/ going to
come]

So I'm just gonna sit on the dock of the bay
Watching the tide roll away

Oo0, I'm sittin' on the dock of the bay
Wastin' time.

Look like nothing's gonna change. [It looks like/going to change]
Everything still remains the same.

| can't do what ten people tell me to do,

So I guess I'll remain the same, yes.

BAY »



Sittin' here resting my bones

And this loneliness won't leave me alone.
It's two thousand miles I’ ve roamed

Just to make this dock my home.

Now, I'm just gonna sit at the dock of the bay [going to sit]
Watching the tide roll away

Oo00-wee, sittin' on the dock of the bay.

Wastin' time. (whistle)

TRANSLATION
S cumKy i paHKOBUM COHIIEM,
MIOKH HE HACTaHEe BEUip
CTIOCTEPIraroyy sIK MPUIITBAPTOBYIOTHCS,
a TIOTIM 3HOBY BIAIUIMBAIOTH KOpabii

S cumky Ha pUCTaH1 3aTOKH,
CIIOCTEPIratoyM sIK MOTOMUYIOTHCS XBUII1
S cumky Ha pUCTaH1 3aTOKH,
MapHYIO4H 4ac

A 3anumuB cBiit OyIMHOK y JIXKOpmKkii,
BIJITPaBHUBCS 110 3aTOKU Dpicko,

TOMY IO MEHE HIIllO HE TPUMAJIO

1 BCe 3/1aBajIOCs 9y)KUM

S mpocto Oyny CUIITH HA MPUCTaH1 3aTOKH,
CIIOCTEPITar0yM SK TMOTONIYIOTHCS XBHUIT1

S cuKy Ha MPUCTaH1 3aTOKH,

MapHYIOYH 4ac

Cxosxe, HIIO He 30UPaAETHCS 3MIHIOBATUCS

Bce sk 1 panimre mo crapomy

S HEe MOXKY pOOHTH Te, 110 MEHI TOBOPAThH JECATKH JIOICH

Tax 110, 51 BBaXKaro, 110 3aJUIIYCS TAKAM K€ K 1 €

Cumxy TyT, 1ar0 BIATIOYMHOK CBOIM KiCTKaM

[ st caMOTHICTH HE XOY€ 3aJUIIATH MEHE B CTIOKO1

2000 Muib, 110 S MPOMIIOB

[ToTpiéHi Oymm g Toro, 1mOO 1M TIPUCTAHb CTajga MOIM

A npocTo Oyny CUIITH HA MPUCTaH1 3aTOKH,
CIIOCTEPITat0YM SIK OTOMYIOThCSI XBUJI1

S cuKy Ha pUCTaH1 3aTOKH,

MapHYIOUYHU 4ac

OyJIMHKOM



Appendix H
SONG SUGGESTIONS

Eric Clapton / Wonderful
Tonight

The Beatles / She Loves You
Bette Middler / From A
Distance

Right Said Fred / I'm too sexy

Songs for
teaching the
Present Simple

Fool's Garden / Lemon Tree

Songs for Rod Stewart / Sailing
teaching Suzanne Vega / Tom's Diner
the Present Otis Reading / Sitting on the
Continuous dock of the bay

The Rasmus / Falling

The Beatles / Yellow Submarine
Gloria Gaynor / 1 Will Survive
Celine Dion / Because You
Loved Me

Songs for
teaching the Past
Simple

John Lennon / Jealous Guy
Oasis / Champagne Supernova
Aerosmith / Cryin'

Nancy Sinatra / Bang Bang (My
Baby Shot me Down)

Nick Cave / Where the wild
roses grow

David Bowie / The man Who
sold the World

The Beatles / Day in the life

Songs for
teaching the Past
Continuous

Michael Buble / Haven't Met
You Yet

U2 / Still Haven't Found What
I'm Looking For

Chris de Burgh / Lady In Red
Sinead O'Connor / Nothing
Compares To You

Queen / We Are The Champions
Creedence Clearwater Revival /
Have you ever seen the rain?

Songs for
teaching the
Present Perfect

Songs for Anastacia / Left Outside Alone
teaching Led Zeppelin/ Since I've Been



http://www.tefltunes.com/search/searchall.aspx?name=Artist&value=82&type=Eric%20Clapton
http://www.tefltunes.com/search/searchall.aspx?name=Artist&value=82&type=Eric%20Clapton
http://www.tefltunes.com/search/searchall.aspx?name=Artist&value=71&type=Rod%20Stewart
http://www.tefltunes.com/search/searchall.aspx?name=Artist&value=55&type=The%20Beatles
http://www.tefltunes.com/search/searchall.aspx?name=Artist&value=86&type=John%20Lennon

the Present Loving You
Perfect Foreigner / Waiting For A Girl
Continuous Like You
U2 / | still haven't found what
I'm looking for
James Blunt / Goodbye My
Lover
Songs for Maddness / My Girl

teaching the Past
Perfect

Simon & Garfunkel / | Had The
Strangest Dream

Mike & The Mechanics / Can
you hear me running

Songs for
teaching used to

Erik Hassle / Hurtful

Madonna / This Used To Be My
Playground

Dandy Warhols / We Used To
Be Friends

Bruce Springsteen / The River
Pet Shop Boys / The Way It
Used To Be Lauren Hill / I used
to love him

Songs for
teaching going to
future

Jamie Cullum / Next Year Baby
Jack Johnson / We're Going To
Be Friends

The Beatles / You're going to
lose that girl

Songs for
teaching will/shall
future

Savage Garden / Truly Madly
Deeply

James Blunt / You're Beautiful
Gloria Gaynor / | Will Survive
The Rembrandts / I'll Be There
For You

Whitney Houston / I'll Always
Love You

The Shirelles / Will you still love
me tomorrow?

Songs for The Police / Every Breath You
teaching Take

the Future Ottis Redding / Sitting On The
Continuous Dock Of The Bay

Songs for

teaching Faith Hill / You Will Be Mine

the Future Sheryl Crowe / It's Only Love

Perfect



http://www.tefltunes.com/search/searchall.aspx?name=Artist&value=64&type=Erik%20Hassle
http://www.tefltunes.com/search/searchall.aspx?name=Artist&value=68&type=Jamie%20Cullum
http://www.tefltunes.com/search/searchall.aspx?name=Artist&value=80&type=Savage%20Garden
http://www.tefltunes.com/search/searchall.aspx?name=Artist&value=80&type=Savage%20Garden

Songs for
teaching the 1st
conditional

Frank Sinatra / If You Go Away
Simply Red / If You Don't Know
Me By Now

Cyndi Lauper / Time After Time
Beautiful South / I'll Sail This
Ship Alone

Songs for
teaching the 2nd
conditional

Red Hot Chili Peppers / If

Eric Clapton / Tears In Heaven
Enrique Iglesias / Hero

The Beatles / If | fell

The Beatles / With A Little Help
From My Friends

Beyonce Knowles / If | Were A
Boy

Gwen Stefani / Rich Girl
Barenaked Ladies / If | Had
$1,000,000

Hoobastank / If 1 Were You
Joan Osborne / One Of Us
Norah Jones / Painter Song
ABBA / Money Money Money
Johnny Cash / If | Were A
Carpenter

Songs for
teaching the 3rd
conditional

Lisa Stansfield / Change
Gloria Gaynor / 1 Will Survive

Songs for
teaching “wish”

Pearl Jam / Wishlist

Songs for
teaching
the Passive Voice

Westlife / Written In The Stars
Offspring / Kirsty Are You
Doing Okay?

Gloria Gaynor / Let's Mend
What's Been Broken

Songs for
teaching

the Reported
Speech

The Beatles / Norwegian Wood
Stereophonics / Mama Told Me
Not To Come

The Killers / Somebody Told
Me



http://www.tefltunes.com/search/searchall.aspx?name=Artist&value=65&type=Enrique%20Iglesias
http://www.tefltunes.com/search/searchall.aspx?name=Artist&value=52&type=Barenaked%20Ladies
http://www.tefltunes.com/search/searchall.aspx?name=Artist&value=52&type=Barenaked%20Ladies
http://www.tefltunes.com/search/searchall.aspx?name=Artist&value=55&type=The%20Beatles

My place in
the world

Dolly Parton / Nine to five
Shania Twain / Not Just A Pretty
Face

The Beatles / Penny Lane
Anastacia / Love Is A Crime
Bryan Adams / Everything 1 do |
do it for you

Don McLean / Vincent (Starry
Starry Night)

Jennifer Lopez / Jenny From The
Block

Lily Allen / The Fear

Norah Jones / Painter Song

Pink / Family Portrait

Robbie Williams & Nicole Kidman
/ Something Stupid

The Who / My Generation

Human and
the
environment

Hurts / Mother Nature

Great Band / Mother Earth Needs
Us

Counting Crows / Big Yellow Taxi
Michael Jackson / Earth Song
Michael Jackson / Heal The
World

Sharon Jones & The Dap / Kings /
This Land Is Your Land

Savage Garden / The Animal

The Art

Michael Jackson / Breaking News
The Buggies / Video Killed The
Radio Star

School Life

Nizlopi / JCB Song

Pink Floyd / We don’t Need No
Education

Superchick / Hero

Busted / What | Go To School For
Alice Cooper / School’s Out

Science &
technical
progress

The Killers / Spaceman

The Buggies / Killed The Radio
Star

Ronan Keating / | Believe | Can
Fly

No Doubt / Don’t Speak

James Brown / | Feel Good
Roxette / Listen to Your Heart
Eurythmics / Sweet Dreams




Bon Jovi / Bad Medicine

Cold Turkey / John Lennon

Lady Gaga and Beyonce /
Telephone

Billie Piper / Party On The Phone

My family, my
friends & me

Cat Stevens / Father and Son
Joe Cocker / My Father’s Son
Pink / Family Portrait

Christina Aguilera / Oh, Mother
ABBA / Does your mother know
The Rolling Stones / Mother’s
Little Helper

Kesha / Tik Tok

Free time

Boney-M / One way ticket

Lucy Hale / Run This Town
F.R.David / Green Eyed Taxi
Lenny Kravitz / Fly Away

Savage Garden / To the Moon and
Back

The world
around us

Beyonce / Hello

Beyonce / Honesty

Holly Dolly / Don’t worry, be
happy

Bruno Mars / The Lazy Song
Louis Armstrong / What a
beautiful world

Joe Cocker / Jealous Guy
James Brown / | Feel Good
Roxette / Listen to Your Heart
Muse / Feeling Good

Fool’s Garden / Lemon Tree
Joe Cocker / Jealous Guy

JJ Cale / Sensitive kind
Shakira / Pure Intuition
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