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THE WAYS OF ORGANIZING CLASSROOM MANAGEMENT

Classroom management is a multi-faceted activity and extends beyond the traditional
behavior management techniques recommended to deal with pupils with disruptive behavior.
Teachers should develop caring, supportive relationships with and among pupils; organize and
implement instruction in ways that optimize pupils’ access to learning; they may use group
management methods that encourage pupil engagement with academic tasks; promote the
development of pupil social skills and self-regulation; and use appropriate interventions to assist
pupils who have behavior problems (Dubovyk, Mytnyk, Mykhalchuk, Ivashkevych Er. &
Hupavtseva, 2020).

Some scientists also believed (Bucci, Maskit & Murphy, 2016) that if pupils were engaged
in their lessons, they would be less likely to misbehave. If lessons are precise and completed at a
steady continuous pace, students will have little time to misbehave or to get into conflicts. When
students are engaged, they are concentrating at the lesson and focus on learning, and it prevents
problems. It is important for the pupils to be part of the decision-making processes. If pupils are
having fun, they will be engaged. When they are engaged in a lesson, they will not think about
misbehaving, and will be focused on the task.

Pupils should play an active role in setting classroom rules. By allowing the pupils to help
create the rules, the pupils are participating in classroom community building. Everyone is
working together and is able to clearly understand the rules.

Teacher needs to Focus attention on entire class and must not talk over pupil chatter. At
times silence can be effective. Pupils should know what is going to happen in the class and
monitored to check progress. Teacher should move around the room so pupils have to pay attention
more readily and give pupils non-verbal cues. Lessons should be planned to ensure that the period
is filled with learning activities. Teacher should have a knack to memorize pupil names as quickly
as possible. It enhances class control and confidence of the teacher.

As stated above, class management is the creation of appealing environments for pupil
learning. Classroom management strategies are tools that teachers can use to create such an
environment, ranging from activities aimed at improving the relationship between teacher and
pupils, with rules for regulating pupil behavior. Only when management efforts are not successful,
teachers need to resort to reactive and controlled strategies. Therefore, it is important to distinguish
between preventive and realistic classroom management strategies. There is a difference between
strategies that are used to prevent behavioral problems and strategies used to respond to problem
behavior. For example, the establishment of rules and procedures for favorable relations between
pupils and teachers are considered to be preventive strategies, while disciplinary interventions,
such as prevention or punishment, are considered to be reactive strategies. While it is generally
believed that prevention strategies are more effective than reactive, sometimes reactive strategies
are needed to reduce the destructive or other undesirable behavior of the learner.

Learning requires a teacher to help the pupils understand the learning materials. What the
teachers observe in the learning environment, many pupils do not stay passive but active.

Thus, the teachers need to create an environment that pushes the pupils to learn the learning
materials. This beneficial environment can give a scope for the pupils to participate in learning
materials. Participation is likely to help the teacher for better guidance that can enhance
performance and success of the pupils.

Firstly, education should be by knowing the structure of society and era we live, keeping
in mind the requirements and needs any improvement activities to be done.

Nowadays pupils firstly we must make them love the lessons, to help and faceplate them
in good manners otherwise pupil may hate both teacher and lesson and as a result he will not
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achieve and will fail. Teacher shouldn’t behave just as an officer that does his job regarded with
the curriculum and after lesson gets away, but behaving as a parent providing them help, love and
facilitating things would be more useful during the processing of course.

Of course, as it happen usually extremism is not good, even in our pupils they shouldn’t
find everything ready, when we help them we should keep the balance otherwise students will
become lazy and want to find everything ready. They might thing that we don’t need to study hard
and whipping effort however our teacher will help us, and could not make mental exercise (think
a lot). Again, not helping them and letting them alone to study may push them to pessimism and
may not succeeds. They might become despair and then give up.

In this aspect, the soft language, a friendly face and an optimistic heart facilitate pupils to
success in the training course.

A separate group of CMS is a group of unforeseen situations that represent various
reinforcement strategies, aimed at improving the behavior or activities of pupils. These include
preventive and reactive strategies. These group contingencies can be classified into three types:
independent, interdependent, and dependent group contingencies. Independent group
contingencies refer to reinforcement interventions that apply the same assessment criteria and
reinforcements to each child. Dependent group contingencies refer to interventions that require a
single student (or a few students) to reach a designated criterion in order for the whole group to
receive reinforcement (e.g., when a student attains a 100 percent score on a test, the teacher will
hand out sweets to the entire class). Interconnected group of unforeseen situations require that
whole groups of pupils reach a certain criterion for obtaining reinforcements (for example, team
members need to cooperate for a team project, and the whole team gets an estimate for their final
product). Returning to preventive-reactive classification, both preventive and reactive strategies
can be applied to the whole class population (for example, by discussing class rules or giving group
conclusions) or to individual pupils (for example, allowing a pupil, who is easily distracted, to sit
alone during independent seatwork or placing a student temporarily outside the classroom when
showing disruptive behavior).

Improving pupil behavior (for example, self-control) is an important goal in many school
management programs at the moment, while this group of components is not sufficiently
represented in the various classifications mentioned above. In addition, many activities use both
preventive and reactive strategies. Therefore, there are the following classification (“types”) of
classroom management interventions, based on their main focus:

1) Teachers’ behavior-focused interventions. The main focus of the intervention is to
improve the management of teachers (for example, the maintenance of order, the introduction of
rules and procedures, disciplinary measures), and thus on changing the teachers’ behavior.

2) Teacher-pupil relationship-focused interventions. The main focus of the intervention is
to improve the interaction between teachers and students (teacher-student interaction), and
consequently, to develop caring and supportive relationships. Only preventive interventions are
included in this category.

3) Pupils’ behavior-focused interventions. The main focus of the intervention is to improve
the pupil’s behavior, for example, through group unforeseen events or improving the self-control
of all students. Both preventive and reactive interventions are included in this category.

4) Pupils’ social-emotional development-focused interventions. The main focus of the
intervention is to improve the social and emotional development of pupils, such as strengthening
the feelings of empathy for other children. Both preventive and reactive interventions are included
in this category.
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