r/__—

MIHICTEPCTBO OCBITU | HAYKU YKPAIHU

ro «MDKHAPOOHA AKAOEMIA BIro «HALLIIOHAJIbHA AKAOEMIA HAYK
OCBITU | HAYKW» BULLOI OCBITU YKPAIHU»
PIBHEHCbKWUIA OEP)XABHU NYLUBbKUA HALIOHATbHUIA TEXHIYHUA
NYMAHITAPHUA YHIBEPCUTET YHIBEPCUTET
Kadenpa Teopii i NpakTKy iHO3EeMHUX MOB Ta Kadepnpa iHO3eMHOI Ta yKpaiHCbKOI dinonorii

MeTOOUNKN BUKITadaHHA

AKTYAJ1bHI NPOBJIEMIA
CYYACHOI IHO3EMHOI
dbIonoril

MaTepianu VI BceykpaiHCbKOI HayKOBO-MNPaKTUYHOI KOHPEPEHLLIT
3000yBaviB BMLWOI OCBITU Ta MONOONX BYEHUX

PiBHe, 20 TpaBHa 2025

e



AKTyarnbHi NpobnemMuy cyyacHoi iHo3eMHoI ¢inonorii: MaTepiann VI BceykpaiHCbKOi HayKOBO-
MPaKTU4YHOI KOHPEepeHLi 3006yBaYiB BULLOI OCBITM Ta MONOAMX BYeHMX, 20 TpaBHs 2025 poky

VIIK 81°243
A 43

PEJAKIIAHA KOJEI'IA:
I'onoBHuit penakrop:

MUXAJIBUYUYK HaraJjis OJekcaHapiBHa — JOKTOP MCUXOJIOTIYHUX Hayk, nmpodecop kadeapu Teopii i
MPAKTUKKA 1HO3EMHHX MOB Ta METOAMKH BuUkianaHHs (PiBHEHCHKMI pAepkaBHHMI TyMaHITapHUN
YHIBEPCHUTET).

3aCTy1'IHI/IKI/I TOJIOBHOI'O p€aaKTopa:

BI'YHOB [Mutpo OJiekcaHApOBUY — KaHAWIAT IICHUXOJIOTIYHUX HAyK, NOIEHT Kadempu Teopii i
MPAKTUKK 1HO3EMHHX MOB Ta METOAMKH BUKianaHHs (PiBHEHCHKMI jAepkaBHHN TyMaHITapHUN
YHIBEPCHUTET);

IBAIIKEBUY Epuect EayapaoBuy — kaHaugaT IICHMXOJIOTIYHMX HAyK, AOLEHT Kadeapu Teopii i
MPaKTUKK 1HO3EMHHX MOB Ta METOAMKH BuUkianaHHs (PiBHEHCHKMI Aep)kaBHHMI TyMaHITapHUN
VHIBEPCHUTET).

YJIEHU PEJAKIOINHOI KOJIETII:

IMABEJIKIB Poman BosoaumMupoBu4 — JOKTOP MCHUXOJIOTIYHUX HayK, mpodecop, akaneMik Axaaemii
Hayk Bumioi mkonm Ykpainu, B.o. peKTopa PiBHEHCHKOTO AepKaBHOTO TYMaHITAPHOTO YHIBEPCUTETY;

HIKOJAHWYYK T'anuna IBaniBHA — KaHIMJAT MEeJaroriyHuX Hayk, npodecop, AekaH (iIoJoridHOro
¢dakynpTery (PiBHEHCHKHMI JepKaBHUI 'yMaHITapHUH YHIBEPCHUTET);

TFEPACUMYYK TI'antuna AnapiiBHAa — KaHAMOAT TEXHIYHUX HAyK, IOLEHT, JAEKaH (aKyIbTeTy
uu(POBHX, OCBITHIX Ta COLIaTbHUX TEXHOIOTiH JIyIbKOTro HAIllOHATFHOIO TEXHIYHOTO YHIBEPCHUTETY;

BE3KOPOBAMUHA Ouabra BoJsioguMupiBHA — JOKTOp IEJAroridyHMX HAyK, mpodecop, 3aBiayBadka
kadenpu Teopil i NPaKTUKK 1HO3EMHHX MOB Ta METOAWKHM BUKIafaHHs (PiBHEHCHKHMI nep:KaBHHUN
TyMaHITapHUHA YHIBEPCUTET);

MAPTHUHIOK Anga IleTpiBHa — KaHIUIAT IeIaroriYHUX HAyK, JOIICHT, 3aBiayBad Kadenpu iHo3eMHOT
Ta yKpaincekoi ¢inoorii (JIyupkuii HallioHaJIbHUI TEXHIYHUN YHIBEPCHUTET);

I'YBIHA Anna MuxaiitiBHa — KaHIuAaT NCHXONOTIYHMX HayK, AOLEHT Kadeapu iHO3eMHOI Ta
yKpaiHcbkoi ¢inonorii (Jlynpkuii HalioHaTbHUN TEXHIYHUN YHIBEPCHUTET);

KAJITHIYEHKO Muxaiino MuxaiijioBu4 — kaHauaat (Gpi1oJoriyHuX HayK, TOLEHT Kadeapu pOMaHO-
repMaHcbKoi ¢inosorii (PiBHEHCHKUH ep)KaBHUN T'yMaHITaAPHUM YHIBEPCUTET).

AKTyaJIbHI npo0/eMu cy4dacHoi iHo3emHOI (inoJiorii: marepianu VI Bceykp. Hayk.-mpakT. KoHQ.
3100yBaviB BHIIl. OCBITH Ta MOJIOUX BUeHUX, M. PiBae, 20 tpas. 2025 p. Pine, 2025. 155, [2]c.

3aTBepKEHO BUCHOIO Pajiol0 PiBHEHCHKOIO JEP)KaBHOTO T'yMaHITApPHOI'O YHIBEPCUTETY (IPOTOKOJ
Ne 6 Bin 29.05.2025 p.).

o 36ipauka yBiiinum Matepianu VI BeeykpaiHchbkoi HayKOBO-TTPaKTHYHOI KOH(MEpeHIIil 3700yBayiB
BHUIIIOT OCBITH Ta MOJOAMX BUCHHX «AKTyalbHI MPOOIEMHU Cy4acHOi iHO3eMHOI (ijonorii», mpucBsSYeH]
aKTyaJbHUM HampsiMKaM JIOCTIIKCHb y Taiy3i Qimosorii Ta METOOWKH BUKIaZaHHSA MOB. Matepianu
30ipHUKA MOXYTh OyTH KOPHCHHUMH JIJISi HAYKOBI[IB, JOCIIAHHUKIB, JIHTBICTIB, aCIipaHTIB, MOIIYKYBa4iB,
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CREATING SAFE LEARNING SPACES: THE TEACHER’S ROLE IN
TRAUMA-SENSITIVE EDUCATION

Understanding how past traumatic experiences affect people is becoming increasingly
important in many areas of care. This has led to the development of “trauma-informed care” — a
way of working with people that puts their experiences at the center of the process. Instead of just
looking at symptoms, it tries to understand how trauma might have shaped someone’s behavior
and health. This approach started in the medical field, and its roots can be seen in the work done
with Vietnam War veterans in the 1970s. Furthermore, there is a growing awareness of the long-
term impacts of adverse childhood experiences, which has highlighted the urgent need for trauma-
informed approaches across diverse sectors (Ranjbar, Erb, 2019). Built upon the principles of
“trauma-informed care” that have been adopted across various sectors, including education,
trauma-informed approach in education emerged. It involves creating a safe and supportive
environment that considers the needs of students who have experienced traumatic events or are in
situations of danger and uncertainty. It emphasizes a sensitive approach to students’ emotional
states in the organization of the educational process to ensure their successful learning and
development, especially in challenging circumstances. As current education plays a paramount
role in students’ well-being, consequently, there is an increasing drive within educational settings
to explore and implement strategies that effectively address the impact of trauma on learning and
development.

Overall, trauma is a broad term, but the American Psychological Association defines it
simply as: “...any disturbing experience that results in significant fear, helplessness, dissociation,
confusion, or other disruptive feelings intense enough to have a long-lasting negative effect on a
person’s attitudes, behavior, and other aspects of functioning. Importantly, this includes results of
experience both by natural forces and by human behavior”. It is “...an emotional response to a
terrible event,” such as an accident, rape, or a natural disaster. (APA Dictionary of Psychology,
2020). Leonard, J. defines psychological trauma as “...a response to an event that a person finds
highly stressful, such as an experience in a war zone, a natural disaster, or an accident. Trauma
can cause a wide range of physical and emotional symptoms” (Leonard, 2025).

Thus, trauma results from an event, series of events, or set of circumstances that is
experienced by an individual as harmful or life threatening. Even though trauma affects everyone
differently, it can cause long-lasting problems, limiting the ability to function and achieve mental,
physical, social, emotional or spiritual well-being.

Without the support of a reliable adult to help them understand and manage the effects of
traumatic events,children may struggle significantly, and this can cause serious problems for their
development, both right then and in the future.

Educators can recognize potential traumatic experiences in students by observing distinct
behavioral patterns, which often manifest as persistent fear, memory disturbances, emotional
dysregulation, and avoidance of close relationships. Students who have experienced trauma often
develop coping mechanisms to survive difficult situations. These “survivor behaviors”, which can
include aggression, withdrawal, substance use, or self-harm, help them manage intense emotional
distress. However, even in safe environments, these behaviors may persist as a way to handle
discomfort and anxiety.

Teachers have a vital role in supporting students who have experienced trauma. It is
essential to understand that:

— Trauma can significantly affect a student’s academic success, leading to lower

grades, more absences, difficulty with reading, and increased behavioral issues.
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— It can also hinder the learning process itself, as ongoing exposure to trauma can
negatively impact attention, memory, and thinking skills, making problem-solving
difficult and causing intense frustration and anxiety.

— Students who have experienced trauma may also suffer from both physical and
emotional distress.

Therefore, educators are in a position to offer crucial support and assistance to traumatized
children within the school environment. For example, Ingram, B. suggests teachers to utilize these
strategies in working with students impacted by trauma:

— Clarify your role with the student;

— Establish yourself as a safe individual;

— Create an environment of respect;

— Give the student opportunities to make choices;

— Talk about safety and what steps you will take to help the student be and feel safe;

— Connect the student to the appropriate resources and people;

— Message to students: “You are not alone” (Ingram, 2015).

Ultimately, the goal is to transform the school environment into a consistent safe haven,
where students feel secure and supported. This shift requires a commitment to recognizing each
student as an individual, acknowledging their unique experiences and needs. By prioritizing
emotional safety and well-being, schools can become places where students not only learn
academically, but also experience healthy growth and personal development, which allows them
to rebuild trust and engage fully in their education.

This can be achieved when educators prioritize creating a sense of security and stability
within their classroom. Key strategies include:

— Establishing a consistent and predictable learning environment with clearly defined

behavioral expectations.

— Maintaining a structured daily routine, minimizing unexpected changes.

— Providing a designated quiet, safe space where students can retreat when feeling
overwhelmed, equipped with comfortable furnishings and calming items.

— Making available sensory tools, such as squeeze balls, soft toys, or textured
materials, to help students manage their emotions.

— Creating a visually calming atmosphere with soothing colors, nature images, and
comforting visuals.

— Incorporating calming background music or rhythmic sounds into the classroom
environment, etc.

As it has already been mentioned above, students who have faced trauma often struggle to
control their actions and feelings, which can lead to increased problems with school discipline.
These reactions are often triggered by things that remind them of past difficult experiences, causing
their bodies to react as if the trauma is happening again. To prevent causing further distress,
teachers should avoid using disciplinary methods that might be seen as violent, punishing, or
reminiscent of traumatic events. Y. Anyon et al. outline key strategies for educators to support
students who may have experienced trauma, focusing on minimizing re-traumatization and
fostering a safe, supportive learning environment (Anyon, et al., 2014). The authors emphasise on
the necessity to practise mindful interaction to avoid triggering trauma responses by using firm,
fair, and appropriate consequences rather than punitive discipline is emphasized; educators are
encouraged to respond calmly and solution-oriented when students are distressed, offering safe
spaces and reassurance. The authors advocate for restorative practices to build positive
relationships and community, addressing harm through dialogue and collaborative problem-
solving, rather than punishment.

To sum up, fostering safe learning spaces is crusial, and teachers play a vital role in
adopting trauma-sensitive practices. By understanding and responding to the impact of trauma,
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educators can cultivate environments where students feel secure, supported, and empowered to
thrive academically and emotionally.
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