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READING STRATEGIES FOR TEACHING
SENIOR HIGH SCHOOL STUDENTS
The topic of teaching reading at high school level has always brought
discussions among many school teachers and researchers all over the world [1-4].
Reading is one of the four skills that senior high school students should learn
and care of. Reading is more beneficial for them during their study because it enables
them to acquire many things about the knowledge of language and understanding
different subject areas. For these reasons, it is more important for EFL learners to
have not only the ability to read written materials but also the ability to understand
what they have read [3]. Reading is a constructive process that can help students to
acquire new knowledge of language, experience about life and so on. Simply, reading
is defined as “... the active process of understanding print and graphic texts™ [1, p. 4].
English foreign language learners have purposes for their reading and adjust
their reading to each purpose and for each reading task. Strategic readers use a variety
of strategies and skills as they construct meaning.
A strategy is a plan selected deliberately by the reader to accomplish a
particular goal or to complete a given task [4, p. 630]. Reading strategies affect

reading in the most significant way. Unsuccessful language learners can either use
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too few reading strategies, or they can apply them in a chaotic way, which obviously
impairs reading effectiveness. Also, the goal of the reader is vital, as different goals
lead to the use of certain strategies.

It is important for the teachers to help the students to solve the problems in
reading comprehension. Teachers should have strategy that can be used by students in
order to comprehend the text. Actually there are many interesting techniques or
strategies which can be used by the teachers to encourage the students to read and
comprehend the text.

The key comprehension strategies to teach are activating background
knowledge, asking questions, making inferences, predicting, summarizing,
visualizing, comprehension monitoring [2, p. 153].

Activating background knowledge. This strategy requires readers to activate
their background knowledge and to use that knowledge to help them understand what
they are reading. Background knowledge is made up of a person’s experiences with
the world along with his or her concepts for how written text works, including word
identification, print concepts, word meaning, and how text is organized.

Asking questions. This strategy involves readers asking themselves questions
throughout the reading of a text. The ability of readers to ask themselves relevant
questions as they read is especially valuable in helping them to integrate information,
identify main ideas, and summarize information.

Making inferences. This strategy requires readers to evaluate or draw
conclusions from information in a text. Authors often provide clues that readers can
use to "read between the lines"-by making inferences that combine information in the
text with their background knowledge.

Predicting. This strategy involves the ability of readers to get meaning from a
text by making informed predictions. Good readers use predicting as a way to
connect their existing knowledge to new information from a text to get meaning from

what they read. Before reading, they may use what they know about an author to
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predict what a text will be about.

Summarising. This strategy involves the ability of readers to pull together, or
synthesize information in a text so as to explain in their own words what the text is
about. Summarizing is an important strategy because it can enable readers to recall
text quickly. It also can make readers more aware of text organization, of what is
important in a text and of how ideas are related.

Visualizing. This involves the ability of readers to make mental images of a
text as a way to understand processes or events they encounter during reading. This
ability can be an indication that a reader understands a text. Some research suggests
that readers who visualize as they read are better able to recall what they have read
than are those who do not visualize.

Comprehension monitoring. This involves the ability of readers to know
when they understand what they read, when they do not understand, and to use
appropriate strategies to improve their understanding when it is blocked.
Comprehension monitoring is a form of metacognition [1, p. 464].

Lacking of strategies will lead students to be passive readers that will make
them unable to develop their ability in reading comprehension. Most of teachers at
Senior High School just ask them to read the text and then answer the questions.
Sometimes, they do not discuss the content of the text with the students [1, p. 42].

It is important to teach the strategies by naming the strategy and how it should
be used, modeling through the think-aloud process, group practice, partner practice,
and independent use of the strategy.

REFERENCES

1. Block E. L. The Comprehension Strategies of Second Language Readers /
E. L. Block. — Creative Education. — 2012. — Vol. 20, No. 3. — P. 463—494.

2. Carrell P. L., Devine J., Eskey D. E. Interaction Approach to Second
language Reading / P. L. Carrell, J. Devine, D. E. Eskey. — Cambridge: Cambridge
University Press. — 1988. — 200 p.

137


http://www.scirp.org/(S(i43dyn45teexjx455qlt3d2q))/journal/Home.aspx?JournalID=136

I Bceykpaincoka naykoeo-npakmuuna Kongepenuyis

«CYYACHI TEH/JIEHI[II PO3BUTKY JIIHTBICTUKH TA JIIHBOJHJAKTHKH»

3. Farrell T. Teaching Reading to English Language Learners: A Reflective
Guide. Crown press / T. Farrell. — 2009. — 160 p.

4. Harvey S., Goudvis A. Strategies that work teaching comprehension to
enhance understanding / S. Harvey, A. Goudvis. — York, ME: Stenhouse Publishers.
—2000. — 180 p.

CEKLIA 8. PAXOBA IMPOBJIEMATHUKA BUIINUX TEXHIYHUX
YUYb0OBUX 3AKJIAAIB IHO3BEMHUMH MOBAMMA

YK 81°373.7:811.112
B. M. babax, cmyoenm
Hayionanvnuii ynieepcumem 600no2o 2cocnooapcmaa
ma npupoooxkopucmyearHs, Piene
HIJISIXHU ITEPEKJIALY ®PA3EOJIOT'I3MIB

®paseonorist (Big rpen. phrasis i logos) — me Hayka mpo ¢paseosorivyxi
OJIMHMIII, TOOTO MPO CTIMKI CIOTYUYEHHS CJIB 13 YCKJIAJIHEHOK CEMaHTHUKOIO, SIKI HE
YTBOPIOIOTHCA 33 CTPYKTYPHO-CEMaHTHUHUMHU MOAEISMU 3MIHHUX CHOJy4Y€Hb, L0 1X
YTBOPIOIOTH. SIKIIIO po310paTHCs B €TUMOJIOTIT TepMiHy, TO (pa3eosoris — e «HayKa
mpo (paszy», Xxoda dacrimie BChOTO BIH IMO3HAYa€ HE caMy HayKy, a CKopime ii
Matepiai. B xomno gocnimxens dpazeonorii Bxoasts ®O, B pi3HUX JpKepenax Ha3BaHI
MO-pI3HOMY: «HEpo3kiagaHi crnoaydeHHs» (IIlaxmMaTtoB), «CTIHKI CHOJY4YCHHS
(AbakymoB), a00 «ctaji Bupa3u» (Set expressions) (ApHob).

[Ipenmerom  ¢pazeonorii Sk po3JALTy MOBO3HABCTBA €  JIOCIIKEHHS
KaTeropiajbHUX O3HAK (pa3eoiiori3MiB, Ha 0a3l AKUX BUIAUISIOTHCS OCHOBHI O3HAKH
(pa3eosioriyHOCTI 1 BUPILIYIOTHCS TMHTAHHS MPO CYTHICTH (hpa3eosiori3MiB SIK
0COOJIMBUX OJAMHHUIL MOBH, & TAKOX BHUSBJIEHHS 3aKOHOMIPHOCTEH ()yHKLIOHYBAaHHS
¢bpazeosorizMiB y MOBIi Ta MPOIECIB iX BIATBOPEHHS.

Tepmin ¢paseonoris (Bim ¢p. phrasiologie) OyB BBemeHUI IIBEHIIAPCHKAM
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