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V]IK: 81(420) A.B. AH/IPOLIYK
ON SOME CONTROVERSIAL ISSUES OF ENGLISH GRAMMAR

Peszrome. Cmammsi, y sKitl i0embcsi RO 0esKi KOHMPOBEPCIUHI NUMAHHA AHIIUCbKOL 2pamMamuky, 0y1a Hanucana
nio 8NAUBOM 6pAdiCEHb 6i0 O0OHIEl 3 HAUNONYIAPHIWUX epamamuir aueniticekoi moeu Mapmina Ileppomma. Aemop
cmammi pobums cnpoby NOPIGHAMU YCMANEHI NO2IsI0U HA NeGHI AGUWA AHSTIUCLKOI 2pAMAMUKU 3 MUMU, WO
n00aiomvCsl y niOPYUHUKY.

Knruoei cnoea: kiegpmine, nacusHuii cmaw, RPUCBIHi NPUKMEMHUKU, NOPAOOK CIi8.

In this article we would like to touch upon seemingly easy for understanding grammar rules which are
considered by many teachers axioms rather than rules that admit of exceptions. Almost any English teacher will
consider it fit to change the present perfect tense into the past simple in the sentence with the adverbial yesterday. But
some grammarians advise teachers not to be in a hurry. It also seemed to be a long-established truth that the future
continuous, the present perfect continuous, the past perfect continuous and the future perfect continuous are not found
in the passive voice. But things are not as simple as they seem to be at first glance.

We were lucky to come across one of the most advertised best-sellers — Grammar for English Language
Teachers by Martin Parrot. Time and time again thanks to such books we discover for ourselves grammar phenomena
so far unknown to us. Not once do we come across evidence that testifies to famous grammarians' opposite views on
certain grammar phenomena. That not only shows that different grammar schools exercise their right to treat grammar
phenomena according to their principles. That also proves the fact that language is alive and ever developing. We would
be glad to point out some phenomena that attracted our attention and thus continue the discussion of some contestable
points. We would be grateful if teachers of English would share their experience in treating certain grammar issues with
their colleagues.

First we would like to dwell upon passive constructions, namely their formation and usage. Martin Parrott claims
that 'learners sometimes end up with the impression that passive constructions are some kind of optional, deviant
version of active constructions. That can be accounted for by the fact that teaching materials often concentrate on the
form of standard passive constructions, and practice activities often involve mechanically transforming active
constructions into passive ones. Learners should not only have plenty of practice in forming passive constructions
correctly but they also should be encouraged both to notice and understand when and why to use them, and how often
we use them' [3, 287].

Passive constructions are used to describe processes, in various formal (often academic) styles of discourse, e. g.
to introduce evidence, argument, or opinion, or to describe procedure in formally reporting scientific experiments, to
avoid implication of personal involvement or responsibility, with certain verbs — verbs we use when the person who did
the action is generally unimportant. They often describe claiming, blaming, acts of destruction or emotional reactions
[3, 288, 289].

The grammarian also says that 'learners are sometimes told that we choose passive constructions in order to give
extra prominence to the subject. This is not true' [3, 289].

On the other hand, the authors of A Grammar of the English Language V. Kaushanskaya and others claim that
'the doer of the action is to some extent emphasized' when it is mentioned in the sentence [1, 113].

R.A. Close says that in sentences where the verb is passive what happened to somebody or something is given
greater prominence than who caused it to happen [2, 15].

M.Parrott's Grammar made us come to the conclusion that nowadays it is no longer enough to say that the
passive voice is formed by means of the auxiliary verb to be in the required form and past participle of the notional
verb. We form passive constructions with a form of be or get followed by the past participle of the main verb [3, 289].
The following explanation will prove the importance of mentioning both of the auxiliaries.

Materials also sometimes suggest that get is a colloquial alternative to be. While this may be true in some cases,
we also choose get to suggest:

-that the action is unexpected, involuntary or possibly unwelcome:

When he picked up the phone we got cut off.
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-an achievement based on something that has been built up beforehand:

She got elected.

-an achievement in the face of difficulty:

| finally got admitted to hospital.

In the following sentences, we could choose between be and get fairly freely:

I'm going to be tricked.

In the following, which describes something that is desired, get is not an alternative:

The house is being redecorated[3, 290, 291].

Today our teachers take it for granted that 'the future continuous, the present perfect continuous, the past perfect
continuous and the future perfect continuous are not found in the passive voice' [1, 112]. But in Martin Parrott's
Grammar we find the following example:

| asked the nurses to hurry because I didn't want to be being dressed when you arrived [3, 294].

Another reference grammar also gives a similar example:

The roll will be being called. The sentence is accompanied by the following note: Though possible, it is rarely
used [2, 16].

We think it would be reasonable to support such statements by examples from literature. The frequency of such
uses might help solve the problem.

Another 'discovery' which we have made thanks to M. Parrott's Grammar persuades us to be always on the alert.
Before the acquaintance with this grammar we should have corrected the sentence I've seen him yesterday. Now we will
not be in a hurry because 'we occasionally choose to use the present perfect simple with expressions of finished time
because, despite the adverb yesterday, we feel that the event is within a present time period’ [3, 186].

Until recently we were sure that two modals cannot stay together in a sentence. ‘A verbal group can contain only
one modal at a time' [2, 11].

The following example and explanation made us change our understanding of the state of things.

. . . Delia broke in and said, “Can you two stay for dinner? We are having this Chinese dish that's infinitely
expandable.”

“Well, I might could,” Courtney said.

This very unusual form expresses possibility with considerable reservation, i. e. 'it all depends . . .' [3, 453].

As a rule, state verbs 'do not normally occur in the progressive form' [2, 15]. Martin Parrott states that 'in reality
we sometimes use verbs that express likes, wants, mental states, senses and appearance in this tense in order to give
special emphasis to the temporariness of the state.

Are you wanting another drink? (addressing a friend with an empty glass)” [3, 158].

As to the instances when the present continuous is used to express a continual process, it should be mentioned
that in such sentences not only the adverbs always, constantly, ever are used [1:89] but the synonymous all the time,
continually, forever are used as well.

They are forever asking me to visit them [3, 158].

Teachers of English are likely to correct the sentences:

It is crucial (that) she comes.

| insisted (that) she submits her assignment on time.

However M. Parrott claims that 'in that clauses after certain adjectives (e.g. crucial, essential and important) and
certain verbs (e.g. insist, recommend, suggest) we can choose from three forms of the verb- present simple, base form
and should + bare infinitive- without significantly altering the meaning' [3, 345].

There is another controversial point. Explaining a mistake and the way of its elimination M. Parrott says that 'a
present participle clause introduced by by establishes the function of making something possible' [3, 506]. It contradicts
other grammars which state that 'unlike the participle the gerund may be preceded by a preposition' [1, 184].

Very often students of English are given the task of transforming the possessive 's into the structure 'something'
of 'something'. However, it turns out that the possessive 's is more preferable in some cases or even remains the only
variant possible. Although this form is called the 'possessive 's', 's is added to the end of nouns and noun phrases to
express a number of relationships as well as possession. (This must be the reason why some grammarians avoid the
term possessive giving their preference to the term the genitive case).

Possessive 's

possession Jackie's disc.

family relationships The other girl's twin.

parts of the body The patient's leg.

creation Van Gogh's 'Sunflowers'; Einstein's theory.
places Asia’s largest capital cities.

time Two days' holiday.
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Something' of 'something’

family relationships The twin of the other girl.
creation The fifth symphony of Beethoven.
place The largest capital cities of Asia.

Particular attention, to our mind, should be paid to the fact that the structure 'something' of 'something' is
generally seldom used to express possession, e.g. Jackie's disc not *the disc of Jackie [3, 13].

Different grammars readily mention the necessity of using the definite article the with the superlative degree of
adjectives and adverbs. Though they seldom mention the cases when the is not needed or even cannot be used:

-In the expressions try your best/hardest, do your best...

-When the specific instance belongs to a small, finite class of things that is implied or understood:

Science and spelling were easiest.

-In the expressions where we infer the... est thing (to do) is...

It's safest to leave before the rush hour.

-In superlative expressions within defining relative clauses:

Give it to the children who are oldest.

-Where the superlative form is an adverb of manner:

Susie writes most clearly [3:77].

The dispute about the number of parts of speech as well as to what part of speech belong such words as my,
your, etc. has not been settled yet (by the way, this remains an unsettled issue in Ukrainian grammar as well). In
M.Parrott's Grammar such words as my, your, his, etc are referred to as possessive adjectives and such words as mine,
yours, his, hers are referred to as possessive pronouns [3, 323].

Text-books generally pay attention to causative constructions mentioning that they are used to describe:

1. what we arranged for someone to do for us: She goes to hospital and has her blood pressure taken.

2. unfortunate experiences: He got his leg broken playing football.

Less attention is paid to choosing between have and get as auxiliary verbs. 'We often use have interchangeably
with get to describe things we arrange to be done for us, although we tend to choose get when some element of
difficulty or achievement is involved (compare the commonplace She has her blood pressure taken with problematic
She never managed to get her symphonies played). In describing unfortunate experiences we tend to avoid have and use
only get [3, 293].

Recently we more often began to come across another phenomenon which drew our attention by its unusual
word order. While explaining the idiomatic expression hang/stay loose the authors of Oxford Advanced Learner's
Dictionary of Current English /A. S. Hornby, Sixth edition, OUP/ use the infinitive to not worry where the negative
particle not is positioned not before but after the particle to. Such examples are quite numerous and are used alongside
the traditional pattern, e.g. take it/things easy — not to work too hard [4, 191] .

There is no doubt that many teachers often find themselves at a loss when it comes to sentence analysis. The
following example and further explanation prove that this happens not only to average language teachers.

| didn't doubt you at the time. Your lies seemed really convincing. However, | started thinking about your
promise after a while. I must be an idiot. Anyone else would have seen through you at once. Don't try to tell me your
lies ever again [3, 271].

In this analysis about your promise is classified as an adverbial. Some grammars would also consider the whole
phrase thinking about your promise as a direct object of started, and some would consider your promise to be the direct
object of the verb + preposition combination think about. Some grammarians would consider the phrase to tell me your
lies the direct object of try [3, 479].

Another well-known grammar phenomenon is ‘clefting’, which is a way of dividing a clause into two parts — the
first part beginning with it and a form of the verb to be, and the second part beginning with who or that.

It was Julia who phoned us.

This spotlighted information can take the form of many types of sentence constituent (subject, adverbial etc.).

What attracts our attention most is the cleft sentence where the spotlighted information takes the form of a
subordinate clause:

It was in order to cheer up Julia that we phoned them [3:279].

It is worthwhile remembering that because it comes at the end of the sentence, the information that follows who
or that is also prominent even though it is not new information.

We have only touched upon some points that sometimes radically change our views on certain grammar
phenomena. Some contestable issues are to be solved by grammarians, others will be solved by native speakers who are
bound to show their preference for one form or another.
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Pe3tome. Cmamvs, Komopas Kacaemcs HeKOMOPbIX CHOPHBIX BONPOCO8 AH2IUNUCKOU 2paMMAamuxy, Ovlia
HAnucana noo e1usiHueM neyamaeHuti om oOHoU U3 Haubonee NONYIAPHBIX PAMMAMUK AH2IUTICKO20 A3bika Mapmuna
IIbppomma. Asmop cmamvu denraem NONGIMKY CPABHUMb MPAOUYUOHHbLE 8327A0bl HA HEKOMOPble AGNEHUS AHTUUCKOU
2PAMMAMUKY C MeMU, Komopble N0OaHbl 8 yueOHUKe.

Knrouesste cnosa: knegpmune, cmpaoamenvHulil 3102, NPUMANCAMETbHbIE MECTOUMEHU, NOPSAOOK C08.

The summary. The article deals with such seemingly well-known grammar phenomena as clefting, word order,
possessive adjectives, possessive 's, state verbs, progressive form, passive voice, etc. The article was written under the
influence of Grammar for English Language Teachers by Martin Parrot. As it turns out many of the grammar issues
still remain open for discussion. The author of the article makes an attempt to compare traditional views on some
grammar issues with those given in one of the most advertised best-sellers.

Key words: clefting, passive voice, possessive adjectives, possessive 's, state verbs in the progressive form, word
order.

Opnepixano penakiietro 11.01.2011 p.

YAK: 81°56 C.I. OPJIOBA
PRINCIPLES OF CLASSIFICATION OF IDIOMS

Pe3tome. B cmammi Hagedeno 3acanvbHy Xxapakmepucmuxy idiom. Posze’sizamo npobnemy nepexkiady
ioiomamuunux supasie. Hasedeno npunyunu kiacugixayii ioiomamuyux eupasie ma 3anponoHOSaAHO iX AHAIIMUYHUL
posenao.

Knrouosi cnosa: idiomu, 3aeanvHa xapakmepucmuka i0iom, npobiema nepexiady iOloMAmuyHux eupasis,
nPUHYUNU Kiacu@ixayii i0loMamuyHux eupasie.

An idiom is a fixed group of words with a special different meaning from the meaning of the separate words.
Idioms, or phraseological units, represent what can be probably described as the most picturesque, colourful and
expressive part of the language’s vocabulary.

The problem of studying the principles of classification of idioms is very actual in linguistics. So, the tasks of
our article are:

1.To propose the general characteristic of idioms.

2.To solve the problem of translation of idioms.

3.To distinguish the principles of classification of idioms.

If synonyms can be figuratively referred to as the tints and colours of the vocabulary, then phraseology is a kind
of picture gallery in which are collected vivid and amusing sketches of the nation's customs, traditions and prejudices,
recollections of its past history, scraps of folk songs and fairy-tales. Quotations from great poets are preserved here
alongside the dubious pearls of philistine wisdom and crude slang witticisms, for phraseology is not only the most
colourful but probably the most democratic area of vocabulary and draws its resources mostly from the very depths of
popular speech.

And what a variety of odd and grotesque images, figures and personalities one finds in this amazing picture
gallery: dark horses, white elephants, bulls in china shops and green-eyed monsters, cats escaping from bags or looking
at kings, dogs barking up the wrong tree and men either wearing their hearts on their sleeves or having it in their mouths
or even in their boots. Sometimes this parade of funny animals and quaint human beings looks more like a hilarious
fancy-dress ball than a peaceful picture gallery and it is really a pity that the only interest some scholars seem to take in
it is whether the leading component of the idiom is expressed by a verb or a noun.

The metaphor fancy-dress ball may seem far-fetched to skeptical minds, and yet it aptly reflects a very important
feature of the linguistic phenomenon under discussion: most participants of the carnival, if we accept the metaphor,
wear masks, are disguised as something or somebody else, or, dropping metaphors, word-groups known as
phraseological units or idioms are characterized by a double sense: the current meanings of constituent words build up a
certain picture, but the actual meaning of the whole unit has little or nothing to do with that picture in itself creating an
entirely new image.

So, a dark horse mentioned above is actually not a horse but a person about whom no one knows anything
definite, and so one is not sure what can be expected from him. The imagery of a bull in a china shop lies very much on
the surface: the idiom describes a clumsy person. A white elephant, however, is not even a person but a valuable object
which involves great expense or trouble for its owner, out of all proportion to its usefulness or value, and which is also
difficult to dispose of. The green-eyed monster is jealousy, the image being drawn from Othelo. To let the cat out of the
bag has actually nothing to do with cats, but means simply "to let some ret become known". In to bark up the wrong
tree, the current meanings of the constituents create a vivid and amusing picture of a foolish dog sitting under tree and
barking at it while the cat or the squirrel has long escaped. But the actual meaning of the idiom is follow a false scent; to
look for somebody or something in a wrong place; to expect from somebody what is unlikely to do".
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