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VJIK 159.925:373.5.011.3 Eduard Ivashkevych (Rivne)
Alla Yatsjuryk (Rivne)
SOCIAL INTELLIGENCE OF A TEACHER AS A COMPLEX OF

INTELLECTUAL CHARACTERISTICS

Abstract. The author of the research worked out the structure of the teacher’s
social intelligence, identified and substantiated psychological determinants for the
development of personal qualities of teachers, the peculiarities of using by the
teachers cognitive styles of the activities which would determine the high level of the
development of social intelligence.

We mean that a social intelligence of a teacher is a complex personality neoplasm,
which contains cognitive, systemic and integral substructures. Systemic substructures
are communicative and prognostic competence, which in turn contain integral
components, in particular, mechanisms of anticipation, decentralization, intellectual
initiation, decision-making, planning, control and self-control, reflection, and etc. At
the same time, the communicative competence and the ability of a teacher that are a
part of a substructure of cognitive competence of a specialist (the ability to
understand and to predict the effects of the behavior of people, the ability to
summarize logically important features and various nonverbal reactions of a person;
the ability to understand changes in verbal reactions of a person depending on the
context of a social situation, which caused them; the ability to understand the logic of
the development of the situation of interpersonal interaction, the importance of the
behavior of different people in these situations, and also a personal and intellectual
reflection) are presented, first of all, on the micro-level of social intelligence,
prognostic competence and empathy — on the meso-level, whereas the mechanisms of
anticipation, decentralization, intellectual initiation, decision-making, planning,
control and self-control, reflection, etc., ensuring the functioning of social

intelligence, there are on the macro-level.

107



CYYACHI TTPOBJIEMUA TEPMAHCBKOTI'O TA POMAHCBKOI'O MOBO3HABCTBA — 2019
Key words: the social intelligence, the artistic intelligence, the information
intelligence, micro-, meso- and macro-levels of social intelligence, communicative
competence, prognostic competence, empathy, reflection, cognitive, mnemonic and

empathic aspects of social intelligence, psychological types of the person.

Problem statement and its connection with important practical tasks. The
problem of social intelligence of specialists and, in particular, of teachers, is very
important nowadays because of such moments. First of all, its relevance is
determined by the social situation of this difficult period for Ukraine, which is
characterized by a fundamental conflict between the understanding of the role of
social intelligence in the structure of intelligence of the person and the importance of
social intelligence in the professional activities of the teacher. In a relatively stable
situation, the teacher did not have such a distant past that it was not necessary to
actualize the main functions of social intelligence, since in fact each expert used the
acquired knowledge, skills and abilities in his/her professional activities. If this
resource was not enough, its replenishment could be postponed for the future, and
social intelligence in general remained unclaimed.

Recent researches and publications, the allocation of unresolved issues of the
general problem the article deals with. In most psychological researchers, the
interest for social intelligence arosed, as a rule, in connection with the construction of
a new conceptual apparatus for the intellectual processes of the person. At the same
time, the term “social intelligence” was used more often contextually, and not in the
sense of a separate subject of the research. So today, quite theoretical and
experimental psychological researchers on the problem of social intelligence have
been implemented. It is worth noting just that the researchers of V.A. Genkina [1],
M.A. Lukichova [2] and S.V. Rudenko [3] had a deal with the contemporary studies
of social intelligence as a factor of the success of pedagogical activity. However, the
structure of the social intelligence of the teacher still remains beyond the attention of
researchers. It’s necessary to pay attention to the functions of social intelligence of

the specialist of pedagogical sphere of the activity, the features of the relationship of
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social intelligence with the personal characteristics of the teacher and also the success
of pedagogical activities.

Thus, a scientific problem was identified; it was important in the theoretical
and methodological terms and actual in practical ones. This problem is to build the
structure of the social intelligence of the teacher and test it empirically. Further
improvement of research methods that could be used to study the components and
mechanisms of functioning of the teacher’s social intelligence at the micro-, meso-
and macro-levels is necessary. The psychological mechanisms, factors and conditions
for the development of personal qualities of teachers should be distinguished and
substantiated, and the use of cognitive styles by the teachers for the implementation
of activities that will actualize (and to a certain extent — facilitate) the development of
their social intelligence. The latter will allow to determine the influence of the
success of the professional activity of teachers on the development of abilities in the
structure of social intelligence.

Objectives and tasks of the article. In this article we’ve to show the author’s
conception of social intelligence, to present the descriptions of cognitive, mnemonic
and emphatic structures of social intelligence. We’ll describe and analyze empirical
research of 395 teachers of schools and eight directors of these school from different
regions of Ukraine (to analyze the level of their social intelligence).

Materials and methods, the results of the research. The first phase of the
experiment was carried out during 2005. The method of the research at this stage was
the observation of teachers of preschool establishments, the selection of methodical
tools for empirical research. The second, empirical stage of our study was carried out
during 2006-2008. The following methods were used in the research: 1) general
scientific methods (analysis, comparison, generalization); 2) the psychodiagnostic
method, which was provided using the test of J.Gilford and M.O’Sullivan “Research
of Social Intelligence”, verbal and figurative subtest “Methods of studying divergent
thinking” by P.Torrens, J.Gilford (in the modification of O.E.Tunik); associative
experiment (using the method of B.V.Zeygarnik “Understanding the portable value of

proverbs and metaphors”; 3) mathematical and statistical methods (statistical
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estimations of distribution parameters, x-Pearson criterion, checking of statistical
hypotheses by means of parametric t-Student’s criteria and the non-parametric U-
criterion Manna-Whitney, the r-Spearman correlation coefficient).

Also, to determine the psychological type of the teacher’s person we used: a
questionnaire by V.M. Minyarov; typographic questionnaire MBTI; personal
questionnaire of CPI; a questionnaire for evaluation of personal and business
professional-important qualities of the person (T.Yu. Bazarov); a questionnaire for
evaluation of interpersonal admissibility (N.V. Baharev); a questionnaire for
evaluation of assessing the complex of productivity in managerial situations (R.
Scock); the questionnaire proposed by us for the purpose of diagnosing difficulties of
interaction of teachers with other people.

We mean that social intelligence is the ability to get along well with others, and
to get them to cooperate with you. Sometimes referred to simplistically as “people
skills”, social intellect includes an awareness of situations and the social dynamics
that govern them, and knowledge of interaction styles and strategies that can help a
person achieve his or her objectives in dealing with others. It also involves a certain
amount of self-insight and a consciousness of one’s own perceptions and reaction
patterns.

The author’s conception of social intellect shows us that this intellect includes
cognitive, mnemonic and emphatic structures.

Based on the model of intelligence of G. Gardner [5] and N. Kentor [4], the
structure of the social intelligence of the teacher was shown (Fig. 1). It was noted that
the social intelligence of the teacher was a complex of personal entity that contained
cognitive, systemic and integral structures. The system structures are communicative
and predictive competencies, which include integral components, in particular,
mechanisms of anticipation, decentralization, intellectual initiation, decision-making,
planning, control and self-control, reflection, etc. At the same time, the
communicative competence and the ability of the teacher that are parts of the
structure of the cognitive competence of a specialist (the ability to understand and to

predict the effects of human behavior, the ability to summarize logically important
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features and various nonverbal reactions of a person; the ability to understand the
changes according to different verbal reactions of a person depending on the context
of the social situation, which caused them; the ability to understand the logic of the
development of the situation of interpersonal interaction, the value of the behavior of
different people in these situations), are presented, first of all, at the micro-level of
social intelligence, prognostic competence and empathy are on the meso-level, while
the mechanisms of anticipation, decentralization, intellectual initiation, decision-
making, planning, control and self-control, reflection, etc., which ensure the

functioning of social intelligence, are at the macro-level.

Cognitive Mnemonic Emphatic
aspect aspect aspect

Fig. 1. The structure of the social intelligence of the teacher

Cognitive aspect of social intelligence involves a set of fairly stable knowledge,
assessment, rules of interpretation of events, human behavior, their relationships, etc.
Social intelligence is based on the existing system of interpretation on micro-
structural and macro-structural levels. The microstructure of cognitive aspect of
social intelligence is determined by the features of the latter, namely cognitive
evaluation, which determines the competent processing and evaluating the
information that the subject perceives, his/her prediction, based on planning and
forecasting of interpersonal interactions, communication, providing proper
performance of the process of communication (this function is associated with an
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adequate perception and understanding of the process of communication of the
partner). It is based on the mechanism of reflection which is reflected directly in self-
knowledge. In turn, the macrostructure of cognitive aspect of social intelligence
manifests itself in the attitude of the person to himself/herself as a value, in the
valuable semantic position in interpersonal relationships, as well as the updating of
motivation and value orientation of the man with the purpose to reach axiological
attitude in professional and other activities.

The source of social intelligence on micro-level is the continuous updating of
functions noted by us. The results of integration can be considered a set of subjective
scales which enable the subject to focus on the features of interpersonal interactions,
identify and adequately evaluate the behavior of other persons. One of the main
results of social intelligence is the presence of a high level of individual statistics
with different modalities. They are some space of psycho-semantic subjective scales,
symbols of nonverbal behavior, norms of language products, etc.

The task of social intelligence on macro-structural level is to provide
opportunities to partners of social interaction to evaluate themselves and others as
individuals. In this case, the value orientation of the person does not necessarily
reflect generally accepted social norms and even enter in conflict with them. But
there is always a particular society and its representatives, where individual vision of
the world has personal values and meanings for people.

Mnemonic aspect of social intelligence of the person describes the presence of
the ability to interpret events, life events, behavior of others and their own as the
subject of these events. Mnemonic aspect is based on the personal experience of the
subject, where subjective statistics constitute personal interpretive complex.
Polimodality in this case means that a person has different interpretative systems
according to various aspects of life of a man/woman. So, they may conflict with each
other, but psychologically they consist of internal structures, providing based unity of
mnemonic aspect and a social intelligence.

Mnemonic aspect has its own set of interpretations: I — other people — the world.

Each of these levels of interpretation is represented at the level of mnemonic aspect
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in the form of its specific dependent substructures. The core of personal
interpretations in the complex is the cumulative set of the person estimated
himself/herself. This process of evaluative attitude is always subjectively unfinished,
open. Analyzing the features of the interaction of the person with the society, the man
can be shown as an integral characteristic of the person’s experience (self-respect of
the person, the concept of subjective value). Personal interpretive complex is
characterized by the ability of the person to do interpretations of others, their
behavior and actions. These interpretations allow their participants to expand
continuously and adjust stock their interpretative personal experience, provide such
kind of compatibility and similarity of different interpretational systems.

In a space of the relations of the person there is a need to evaluate constantly
other people, their behavior and actions, gradually produced a different strategies
estimated the criterion of compatibility of people’s perception of the world and their
perceptions by others. In turn, these strategies form the appropriate assessments and
personal interpretive complex in the interpersonal sphere, which presents the
dominant level of mnemonic component of social intelligence.

Emphatic aspect of social intelligence is largely dependent on what shape of
the behavior the person chooses as a priority that he/she expects his/her business
associated with the complex of interpretative value in relation to the world of the
person.

Thus, we assume the main results of the integration of the functions of social
intelligence are the presence of individual statistics with different modalities. The
first result is a space of psycho-semantic subjective scales, symbols and principles of
nonverbal behavior and different norms of speech production. A list of these
modalities can be complement, implying that statistics actually reflect various aspects
of life because they are so different, based on depth, length, representativeness and
others. At the same time statistics can be the units of social intelligence, their
structure, functions and genesis which are deep enough from one side, and so
different from social stereotypes — from the other. If the stereotype is a stable

structure, a fixed-level of mnemonic aspect of social intelligence, is invariant in
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relations to various life situations, their statistics. Statistics and stereotypes can
facilitate future organization of social intelligence of each person.

From the standpoint of interpersonal skills, Karl Albrecht classifies behavior
toward others as falling somewhere on a spectrum between “toxic” effect and
“nourishing” effect. Toxic behavior makes people feel devalued, angry, frustrated,
guilty or otherwise inadequate. Nourishing behavior makes people feel valued,
respected, affirmed, encouraged or competent. A continued pattern of toxic behavior
indicates a low level of social intellect — the inability to connect with people and
influence them effectively. A continued pattern of nourishing behavior tends to make
a person much more effective in dealing with others; nourishing behaviors are the
indicators of high social intelligence.

The old idea that a person’s potential in life can be measured and predicted by
a single number — his or her “IQ” score — has lost a great deal of credibility during the
last decade or so. Many researchers now accept Gardner’s proposition that intellect is
multidimensional, and many believe that each of the key dimensions of intellect can
continue to increase throughout one’s life, given the appropriate experiences,
challenges and growth opportunities.

Social intelligence can be measured. Measuring social intelligence involves
identifying key interaction skills and then assessing them behaviorally. All human
interaction takes place with some context or other, and effectiveness involves
mastering the contexts within which one is called upon to interact. So, according to
this reasoning, social intelligence means understanding contexts, knowing how to
navigate within and between various contexts, and knowing how to behave in various
contexts so as to achieve one’s objectives. In other words, social intelligence is
inferred from behavior, so we use various observable behaviors as indicators of social
intelligence.

So, social intelligence can be developed. By first understanding social
intelligence, as a combination of skills expressed through learned behavior, and then
assessing the impact of one’s behavior on others — the degree to which one is

successful in dealing with others — one can experiment with new behaviors and new
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interaction strategies. I the simplest terms, this is the ability to “get along with
people”, which — it is a assumed — people learn as they grow up, mature, and gain
experience in dealing with others. Unfortunately, many people do not continue to
learn and grow as they age, and many people never acquire the awareness and skills
they need to succeed in social, business or professional situations. It is quite clear that
adults who lack insight and competence in dealing with others can make significant
improvements in their social intelligence status as a result of understanding the basic
concepts and assessing themselves against a comprehensive model of interpersonal
effectiveness.

According to our research, the ability to solve practical terms communicative
tasks, analyze and implement appropriate feedback (for example, to provide a kind of
“talented communication”), is related to paradigms of social intelligence. Therefore,
the structure of social intelligence, which is obvious from our empiric results,
includes distinguish the following five basic components: 1) the ability to perceive
the person in the most thoroughly and adequate way (to demonstrate observation, to
be ready to quick orientation in situations of social interaction, etc.); 2) the ability to
understand deeply the internal properties and characteristics of the person (we mean
penetration of the spirit world, intuition); 3) the ability for empathy (empathy,
compassion, kindness, respect for willingness to help); 4) the ability to analyze the
behavior of the other person (to reflect); 5) the ability to manage yourself and the
process of subject-subject communication (to self-control).

So, we are sure, that social intelligence also includes such phenomena as
communicative competence, competence in a sphere of anticipation and reflection
(the latter are considered as structural components of social intellect). But this point
of view must be tested in our empiric researchers, which we’ll described in
consequent articles.

According to the criterion of a high level of the development of social
intelligence, the teacher was successfully solved by a specialist of social (including
original, non-standard) tasks, as well as the achievement of success in the

professional activities by the teacher.
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At this stage there were participated 395 teachers of secondary schools of
different regions of Ukraine and 8 directors of these schools (school Ne 5, No 15 of
Rivne, Shpanivskyi school-garden of Rivne district, Kotovska secondary school of I-
I degrees of Rivne district), Kvasilivska secondary school “School-Lyceum” of
Rivne district, Zdolbunivka secondary school Ne 5 of Rivne region, secondary
schools Ne45, 96 of Odessa). At the beginning of the research, we proposed the
hypotheses that the level of the development of the social intelligence of the teachers
would be depended on the category (which he/she had), the discipline having been
read by that teacher (to which cycle of disciplines that subject belonged), as well as
the psychological type of the person and gender specifics of the teacher had been.
Distribution of groups and micro-groups was done using the method of
randomization (technology of pair design), which allowed us to equalize the number
of men and women in each micro-group (except for these micro-groups, which
included elementary school teachers, because there were no men among this category
of teachers).

It was established that the level of social intelligence of primary school
teachers was quite high (from 0.68 to 0.73 points according to the results of factor
analyses). Such results are explained, first of all, by the development of the
communicative competence of the respondents, the ability to plan the course of
professional activity and to predict their consequences and results, intellectual and
personal reflection, also as well as empathy.

Teachers of the natural sciences and humanities have received results that
indicate the average level of the development of social intelligence (from 0.40 to 0.51
points). The rates of women in all groups were slightly higher than of men. On the
whole, the research suggests that teachers of the natural sciences and humanities have
a higher level of empathy than men, and they are able to exhibit considerable
flexibility in the emerging professional situations.

In all groups of men, which included teachers of the physical and mathematical
subjects, as well as in the group of male directors of schools, high results of social

intelligence were diagnosed according to all subtests we proposed (from 0.69 to 0.73
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points), whereas the results of women of the respective groups are quite mediocre,
such as men and female teachers of the disciplines of the natural sciences and
humanities. High results of men who are the teachers of physics and mathematics and
directors of schools are explained, first of all, by high data on communicative and
prognostic competencies.

The results by the levels of the development of social intelligence of teachers
indicate that the level of the development of social intelligence does not depend on
the level of teachers’ qualification, that is, the length of work at school, the teacher’s
age, etc. It has been established that the social intelligence of a teacher depends on
the gender characteristics of respondents, from the subject area of their professional
activity, which the teacher deals with after their graduation, as well as from the
psychological type of his/her person. Thus, the highest level of social intelligence
have teachers of harmonious, conformal and dominant types of the person, the lowest
— infantile and disturbing. Sufficient level of the development of social intelligence
(middle level and the level high than middle one) was diagnosed according to the
teachers of sensitive, introverted and extroverted types of the person. The psycho-
type of the individual, in turn, was predetermined by the choice of the respondent in
one or another sphere of the professional activity (for example, natural sciences,
humanities or physics and mathematics, the profession of the teacher of primary
school, etc.).

Conclusions and further perspectives of the research. Consequently, it was
proved that:

1. Social intelligence and divergent thinking of the teacher of pre-school
educational institutions form a unified system of the ability of the subject in
understanding social situations, attitudes and interactions. Social intelligence
provides the understanding of typical social meanings, divergent thinking — the
understanding of “others” in individual meanings and different meanings, which
allow the teacher to perceive the professional situation creatively and holistically, to
understand the situations of interpersonal interaction on the basis of the enrichment of

typical social meanings by the variety of his/her individual meanings.
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2. Abilities of social intelligence (ability to understand typical social meanings
of situations, values of nonverbal expressions, meaning of the statement according to
the intonation, understanding of the situation in the dynamics) and the quality of
divergent thinking of the teacher of preschool educational institutions (extrapolation
of subjective representations in predicting the integral meaning of the situation,
generalization of semantic units, actualization of associations, transformation of
uncertain material into the existing system of representations of the subject) are
interrelated functionally for the prince the complementary of teachers’ mental
structures in understanding the social situation of interaction.

3. It has been established that social intelligence and divergent thinking of the
teacher of schools form a unified system of abilities of the subject in the
understanding of social situations, attitudes and interactions. Social intelligence
provides the understanding of social situations, divergent thinking — the
understanding of “Other person” in individual meanings, which allow the teacher to
perceive the professional situation (the situations of interpersonal interaction)
creatively and holistically, based on the enrichment of typical social meanings by the
variety of individual values and personal meanings.

4. It has been proved that the particularities of social intelligence of teachers of
schools are largely determined by individual personal qualities, empathic abilities,
semantic life orientations, psycho-types of their personality, professional
achievement of a specialist. The level of the development of social intelligence of
teachers is also conditioned by the gender characteristics of teachers, in particular, the
gender identity of the person; social intelligence of teachers is determined by the
gender motivational-behavioral characteristics, in particular, the motivation of
achievement, personal orientation, affiliation, style of behavior in a conflict situation,
a cognitive style of the professional activity, etc.

5. The psychological features of the development of social intelligence of the

teacher were established:
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- the composite assessment of the teacher’s social intelligence positively
correlates with the communicative and predictive competence, reflexive and
empathic abilities of the person;

- the social intelligence of the teacher largely depends on the creation of
positive conditions for the implementation of the activity of a specialist, his/her
creative activities that would actualize the development of divergent abilities of the
teacher, would allow him/her to perceive creatively and holistically in the
professional situations, the situations of interpersonal interaction on the basis of
enrichment of typical social meanings by the diversity of individual values and
personality senses;

- the high level of the development of the social intelligence of the teacher is
determined by the type of gender identity, individual personal qualities, in particular,
the harmonious, conformal and dominant psycho-types of their personality, the
acceptance of the nonlinear and (or) non-dependent style of their professional activity
as personally significant style.

The connection between the professional achievement of the teacher and the
level of his/her social intelligence was revealed.

In other our researches we’ll study the connection between a cognitive style of

the professional activity of teachers and their level of social intelligence.
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Mopo3z M.C.
Penn 2 (Opanuia)
ROLE DE L’ENSEIGNANT. ENSEIGNEMENT CENTRE SUR

L’APPRENTISSAGE DE LANGUE ET L’ENSEIGNEMENT CENTRE SUR
LES BESOINS DES APPRENANTS DANS L’ ECLECTISME
METHODOLOGIQUE D’AUJOURD’HUI

AHoTtanig. Ha npors31 ocTraHHIX IISTAECITH POKIB Mpodecis BUUTENs, a
0COOJIMBO BUMTENS IHO3EMHOI MOBH AY>Ke 3MiHMIacs. LluM 3MiHaM MOCHpUsuId 3MIHU
B HAaBKOJMIIIHROMY CBITi, 3MIHM MiJXOAIB Ta METOAUK 10 BUKIAIAaHHSI 1HO3EMHOT
MOBH, TOsIBa MYJIbTUMEAINHUX 3ac001B, 3MiHAa CYCIUIBHUX MOTJISIB HA HABYAHHS Ta
BUKJIaJIJaHHS 1HO3€MHOI MOBH.

Sxuro paniie BUUTENh OpaB Ha cebe yCio BIMOBINATBHICTD 3a 3MICT YPOKY, 3a
MOSICHEHHS, BCl 3aBJaHHS 1 3a BECh HAaBUaJbHUN TMpONEC, J€ Y4YHI MIBUAILIE
aCUCTYyBaJId HIXK Opasii yyacTb B HbOMY. Buurtenb mocraBaB sK €IUHUNA HOCIH BxKe
rOTOBUX 3HaHb, 3aBAAHHS SIKOTO MepeaTH iX y4yHsSM (MpoIlec MacuBHUM). A sK Ke
Takl 1HTEJEKTyaJIbHI MPOLECH SK aHaji3, CUHTe3 Ta 1moOynoBa 3HaHb?? 3 MOSBOIO
PI3HUX TEXHOJIOTIA Ta 0e3Ji4l MOXXJIUBOCTEH BUYMTH Ta MPAKTUKYBaTH MOBY I03a
MeXaMU KJacy, 3 MOXKJIMBOCTSAMHU JIOCTYIY A0 iHQoOpMalii Ta KOMYHIKaIli BUUTEIIO
OubIlIe HEMOTPIOHO CTBOPIOBATH BC1 pECYpCH Ta MOXJIMBOCTI HABYAHHS, a IIBHUJIIE
iX eKcIulyaTyBaTH, KOMOIHYBaTH Ta IporpamyBaTH (MIUIAIITOBYBATH) Mix IpoduIb

yunda. Junakt ta minreict JKan-Mapk [edaiic Bu3Hauae HOBI 3a/1adi Ta 000B’A3KU
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