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kann, dass tatsächlich mit der neuen, noch unvollkommen erworbenen Fremdsprache 

mit Sprechern dieser Sprache kommuniziert werden kann [3, S. 15].  
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О. П. Федоришин 
м.Рівне 

SOCIALIZING STUDENTS WITH DISABILITIES 

 IN CANADIAN SCHOOLS 

Children with disabilities are one of the marginalized and excluded groups in 

society. Facing daily discrimination in the form of negative attitudes, lack of 

adequate policies and legislation, they are effectively barred from realizing their 

rights to healthcare, education, and even survival. 

Children with disabilities are reported to have high levels of social–emotional 

problems, and one of the prominent characteristics is problems in social-emotional 

functioning. Social support can potentially be a valuable asset in helping people with 

disabilities cope with stress, and helps them to socialize more. The scholars underline 

the positive role of social support which is especially important for people to allow 

them to develop socially and emotionally [1; 15]. Social support has been defined as 

efforts to aid individuals or that encourage their sense of attachment to significant 

groups. Those who have more social support have been found to have greater 

wellbeing and physical health, and to be less negatively affected by stressful 

circumstances [2]. 
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Education is the best social environment for disabled. Students of all abilities 

and backgrounds want classrooms that are inclusive and convey respect. For the 

students with disabilities the classroom setting may present certain challenges that 

need accommodation and consideration. In order to create an inclusive classroom 

where all students are respected, it is important to use language that prioritizes the 

student over his or her disability. Disability labels can be stigmatizing and perpetuate 

false stereotypes where students who are disabled are not as capable as their peers. In 

general, it is appropriate to reference the disability only when it is pertinent to the 

situation. For instance, it is better to say “the student who has a disability” rather than 

“the disabled student” because it places the importance on the student, rather than on 

the fact that the student has a disability [3]. 

In Canada education is recognized as a fundamental social good. A publicly 

funded education system accessible to all is recognized as a core responsibility of 

government. Canadian provinces have education policies that seek to ensure free and 

appropriate education for all students, including children who confront a variety of 

disabling conditions. However, educational policies regarding the education of 

children with disabilities vary across provinces, as well as across school jurisdictions 

within provinces, and even across schools within jurisdictions. Policy differences 

include differences in the criteria used to determine the services for which children 

are eligible, in the services provided to children with similar disabilities, and in the 

allocation of resources for providing these services. 

The Education Act identifies five categories of exceptionalities for exceptional 

students: behavioural, communicational, intellectual, physical, and multiple. These 

broad categories are designed to address the wide range of conditions that may affect 

a student’s ability to learn, and are meant to be inclusive of all medical conditions, 

whether diagnosed or not, that can lead to particular types of learning difficulties [4; 

30-32]. 

The five categories are a useful tool for the identification of students with 

special education needs. However, a student may present learning needs in many 

ways in the school setting and may be identified as exceptional within one or more of 
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the categories. The determining factor for the provision of special education 

programs or services is not any specific diagnosed or undiagnosed medical condition, 

but rather the need of the individual student based on an individual assessment of 

strengths and needs. 

The current provincial education priorities are defined in Achieving Excellence: 

 achieving excellence 

 ensuring equity 

 promoting well-being 

 enhancing public confidence 

These four goals are all fundamental to special education programs. Of 

particular importance, however, is the goal of ensuring equity, with its focus on 

providing the best possible learning opportunities and supports for students who may 

be at risk of not succeeding. Everyone in our publicly funded education system – 

regardless of background or personal circumstance – must feel engaged and included. 

Ontario’s diversity is one of the province’s greatest assets. Embracing this diversity 

and moving beyond tolerance and celebration to inclusivity and respect will help us 

reach our goal of making Ontario’s education system the most equitable in the world. 

The fundamental principle driving this work is that every student has the opportunity 

to succeed, regardless of ancestry, culture, ethnicity, gender, gender identity, 

language, physical and intellectual ability, race, religion, sex, sexual orientation, 

socioeconomic status, or other factors. 

All children must be ensured to enjoy their basic human rights without 

discrimination; disability inclusion should be mainstreamed in all policies and plans. 

This applies to educational systems, which need to promote inclusion by ensuring the 

presence, participation and achievement of all children, including children with 

disabilities. 

Educational process should be focused on creating a learning environment that 

is open and accessible to all students, regardless of age, skills, or situation. 

Instruction, based on principles of universal design is flexible and supportive, can be 
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adjusted to meet different students’ needs, and enables all students to access the 

curriculum as fully as possible. 

The Canadian government supports the rights of children and young people 

with disabilities to have the same educational opportunities as other school students, 

assists all Canadian children to reach their full potential, so they can fully participate 

in the economic and social life of the community and socialize more. The task to 

investigate school and classroom factors that are important determinants of children’s 

academic achievement and to remove all the barriers that restrict life choices for 

disabled people remains actual nowadays for all educators. 

Special education reform can provoke positive change across the entire system. 

For example, the guiding principles and key themes outlined in Learning for All: A 

Guide to Effective Assessment and Instruction for All Students, Kindergarten to 

Grade 12 (2013, p. 7) were first described in Education for All: The Report of the 

Expert Panel on Literacy and Numeracy Instruction for Students With Special 

Education Needs, Kindergarten to Grade 6 (2005). All educators need to consider 

these principles in their program planning. 

The guiding principles are: 

 All students can succeed. 

 Each student has his or her own unique patterns of learning. 

 Successful instructional practices are founded on evidence-based research, 

tempered by experience. 

 Universal design and differentiated instruction are effective and interconnected 

means of meeting the learning or productivity needs of any group of students. 

 Classroom teachers are the key educators for a student’s literacy and numeracy 

development. 

 Classroom teachers need the support of the larger community to create a learning 

environment that supports all students. 

 Fairness is not sameness. 
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ПРОЦЕСІ МОВНОЇ ПІДГОТОВКИ СТУДЕНТІВ-ФІЛОЛОГІВ 

 

T. Bilous 
Rivne 

EFFECTIVE TEACHING METHODS DIRECTED 

TO IC FORMATION 

English language teaching theory and methodology has evolved over the 

decades and this development includes changes in the type of proficiency learners 

need as well as emergence of numerous theories of the linguistic nature. Different 

developments in our society had an impact on language teaching strategies and 

attitudes towards foreign language learning. As a response to the acknowledgement 

of social and cultural significance in language teaching, a concept of intercultural 

competence (IC) emerged over the last decades. The purpose of developing IC in all 

fields of education, and particularly in FLT is to increase international and cross-

cultural acceptance and tolerance among learners. Teaching IC does not only entail 

acquainting learners with knowledge about different cultures, but also with a set of 

practices that necessitate knowledge, skills and attitudes, including critical cultural 




