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DIFFERENCES BETWEEN AMERICAN AND BRITISH ENGLISH 
Олександра Шапірко, студентка, Фрідріх А. В. – кад. пед. наук, доцент 

Рівненський державний гуманітарний університет, м.Рівне 

The English language was first introduced to the Americas by  British colonization, beginning in the 
early 17th century. Similarly, the language spread to numerous other parts of the world as a result of British 
colonization elsewhere and the spread of the former British Empire, which, by 1921, held sway over a 
population of about 470–570 million people: approximately a quarter of the world's population in that time. 

Over the past 400 years, the form of the language used in the Americas – especially in the United States – 
and that used in the United Kingdom and the rest of the British Isles have diverged in many ways, leading to the 
dialects now commonly referred to as American English and British English. Differences between the two 
include pronunciation, grammar, vocabulary (lexis), spelling, punctuation, idioms, formatting of  dates and 
numbers, and so on. A small number of words have completely different meanings between the two dialects or 
are even unknown or not used in one of the dialects. One particular contribution towards formalizing these 
differences came from Noah Webster, who wrote the first American dictionary (published 1828) with the 
intention of showing that people in the United States spoke a different dialect from Britain. 

This divergence between American English and British English once caused George Bernard Shaw to say 
that the United States and United Kingdom are "two countries divided by a common language"; a similar 
comment is ascribed to Winston Churchill. Likewise, Oscar Wilde wrote, "We have really everything in 
common with America nowadays, except, of course, the language." ( The Centerville Ghost, 1888) Henry Sweet 
predicted in 1877 that within a century, American English, Australian English and British English would be 
mutually unintelligible. It may be the case that increased worldwide communication through radio, television, 
the Internet, and globalization has reduced the tendency to regional variation. This can result either in some 
variations becoming extinct (for instance, the wireless, superseded by the radio) or in the acceptance of wide 
variations as "perfectly good English" everywhere. Often at the core of the dialect though, the idiosyncrasies 
remain. Nevertheless, it remains the case that although spoken American and British English are generally 
mutually intelligible, there are enough differences to cause occasional misunderstandings or at times 
embarrassment – for example, some words that are quite innocent in one dialect may be considered vulgar in the 
other. American English in its written form is standardized across the U.S. (and in schools abroad specializing in 
American English). Though not devoid of regional variations, particularly in pronunciation and vernacular 
vocabulary, American speech is somewhat uniform throughout the country, largely due to the influence of mass 
communication and geographical and social mobility in the United States. After the American Civil War, the 
settlement of the western territories by migrants from the Eastern U.S. led to dialect mixing and leveling, so that 
regional dialects are most strongly differentiated along the Eastern seaboard. The General American accent and 
dialect (sometimes called 'Standard Midwestern'), often used by newscasters, is traditionally regarded as the 
unofficial standard for American English.  

British English has a reasonable degree of uniformity in its formal written form, which, as taught in 
schools, is largely the same as in the rest of the English –speaking world (except North America). On the other 
hand, the forms of spoken English – dialects, accents and vocabulary – used across the British Isles vary 
considerably more than in most other English –speaking areas of the world, and more so than in the United 
States, due to a much longer history of dialect development in the English speaking areas of Great Britain and 
Ireland. Dialects and accents vary, not only between England, Northern Ireland, Scotland and Wales (which 
constitute the United Kingdom), and the Republic of Ireland, but also within these individual countries. There 
are also differences in the English spoken by different socio –economic groups in any particular region. 
Received Pronunciation (RP) (also referred to as BBC English o r  Queen's English) has traditionally been 
regarded as 'proper English' – 'the educated spoken English of south –east England'. The BBC and other 
broadcasters now intentionally use a mix of presenters with a variety of British accents and dialects, and the 
concept of 'proper English' is now far less prevalent. We should consider the fact that the problem of identifying 
divergence between American and British English is being urgent today. 

The English language is a global one: the British variant initiated the emergence of the American variant, 
and then Australian and South African. And now, in XXI century, we are dealing with Nigerian, Indian and 
Singaporean variants etc. Presently, the American variant of English received the special distribution in a 
number of spheres of life and activity of man – in areas of material culture, economy and finances, education and 
health protection and many others – American variant still wider spreads in a whole world and has a tendency to 
forcing out the Briticisms. The most number of native speakers of English lives presently in the USA. It was 
America that encouraged distribution of English in the ХХth century the most. However, in spite of this fact, 
teaching of English in many countries for many years was directed at the British variant of the language; an 
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American variant had to be learnt in practice, when the professional activity demanded communication with the 
informants of American English. 

Our school had been always oriented and continues to be oriented to Standard English. In the best higher 
schools of linguistics the British variant was traditionally taught, and in the capacity of the foreign consultants 
and methodists – teachers from Britain were invited primarily. There are practically no professional teachers of 
American variant in our country nowadays. "Practically" – because the teachers, which are the native speakers of 
"American" still could be found. But a very few of them are professionals indeed (no more than 5%). In schools, 
where skilled teachers work, the teacher tries to explain to the students the difference between diverse variants of 
English and to teach exactly that variant of English, which the student needs. However, here we are dealing with 
students of the advanced level. But for a student of the elementary level there is only one variant of English. 

But on the modern stage of development of teaching of English we can’t ignore that fact that practically 
daily learners (not only students but also schoolchildren) contact with American variant, watching American 
films, listening to American music and reading labels on products and goods of American production. The global 
computer network Internet, and correspondence with American pen friends also, makes a contribution to 
linguistic practice of modern schoolchildren. Certainly, they notice the differences of variant of language with 
which they deal in practice, from that which they study at school. Therefore, for successful mutual work with 
learners, the teacher of English must be competent in the questions of distinction between American and British 
(Queen’s English) variants of the English language. 

That’s why the problem is very topical. If to consider the most interesting list of differences, meaning here 
the lexical ones, we would like to talk on educational sphere of the vocabulary. 

In the UK, a student is said to study, or, at Oxford and Cambridge, to read a subject (read is now more 
commonly being used in reference to other universities). In the U.S., a student studies or majors in a subject 
(although concentration o r  emphasis is also used in some U.S. colleges or universities to refer to the major 
subject of study). To major in something refers to the student's principal course of study, while to study may 
refer to any class being taken. Students may also major in a subject in the UK as a part of degrees with two 
subjects, one major and the other minor; this usage is rarely required since examples of such a situation are 
uncommon in the UK (the majority of degree courses either do not incorporate study outside of a single subject 
area, or include two subjects on an equal basis). 

At the tertiary or university level in BrE, a module is taught by a lecturer (whose job title may nonetheless 
be professor), while in AmE, a class is generally taught by a professor (at some institutions, professor is reserved 
for tenure –track faculty with other members of the faculty referred to as lecturers or instructors, more closely 
corresponding to the BrE usage). At the primary and secondary levels, the term teacher is used instead in both 
BrE and AmE. The term lecturer, in an educational context, would be perceived in AmE as denoting anyone, 
professor or special guest, giving an actual lecture before a class. 

BrE: 
"She studied history at Bristol." 
"She read history at Oxford." 
AmE: 
"She majored in history at Yale." 
"He majored in Elementary Education at the University of Minnesota." 
The word course in American use typically refers to the study of a restricted topic (for example, a course 

in Early Medieval England, and a course in Integral Calculus) over a limited period of time (such as a semester 
or term) and is equivalent to a module at a British university. In the UK, a course of study is likely to refer to a 
whole program of study, which may extend over several years, and made up of any number of modules. 

In the UK, a student is said to sit o r  take an exam, while in the U.S., a student takes an exam. The 
expression he sits for an exam also arises in BrE, but only rarely in AmE; American lawyers –to –be sit for their 
bar exams, and American master's and doctoral students may sit for their comprehensive exams, but in nearly all 
other instances, Americans take their exams. When preparing for an exam, students revise (BrE)/review (AmE) 
what they have studied; the BrE idiom to revise for has the equivalent to review for in AmE. 

Examinations are supervised by invigilators in the UK and proctors (or (exam) supervisors) in the U.S. In 
the UK, a teacher sets an exam, while in the U.S. a teacher writes or gives an exam. 

BrE: 
"I sat my Spanish exam yesterday." 
"I plan to set a difficult exam for my students, but I haven't got it ready yet." 
AmE: 
"I took my exams at Yale." 
"I spent the entire day yesterday writing the exam. I'm almost ready to give it to my students." 
Another source of confusion is the different usage of the word college. In the U.S., this refers to a post –

high school institution that grants bachelor's degrees, while in the UK it refers primarily to an institution between 
secondary school and university (normally referred to as a Sixth Form College after the old name in secondary 
education for Years 12 and 13, the 6th form) where intermediary courses such as A Levels or NVQs (National 
Vocational Qualification) can be taken and GCSE ( General Certificate of Secondary Education) courses can be 
retaken. College may sometimes be used in the UK or in Commonwealth countries as part of the name of a 

http://en.wikipedia.org/wiki/University_of_Oxford
http://en.wikipedia.org/wiki/University_of_Cambridge
http://en.wikipedia.org/wiki/Advanced_Level_%28UK%29
http://en.wikipedia.org/wiki/NVQ
http://en.wikipedia.org/wiki/GCSE


250  Матеріали І міжнародної науково–практичної конференції 

secondary or high school (for example, Dubai College). It should be noted, however, that in the case of Oxford, 
Cambridge, London and Durham universities, all members are also members of a college, for example, one is a 
member of St. Peter's College, Oxford and hence the University. 

In both the U.S. and UK, college can refer to some division within a university such as the "college of 
business and economics". Institutions in the U.S. that offer two to four years of post –high school education 
often have the word college as part of their name, while those offering more advanced degrees are called a 
university. (There are exceptions, of course: Boston College, Dartmouth College and The College of William 
and Mary are examples of colleges that offer advanced degrees.) American students who pursue a bachelor's 
degree (four years of higher education) or an associate degree (two years of higher education) are college 
students regardless of whether they attend a college or a university and refer to their educational institutions 
informally as colleges. A student who pursues a master's degree or a doctorate degree in the arts and sciences is 
in AmE a graduate student; in BrE a post –graduate student although graduate student also sometimes used. 
Students of advanced professional programmes are known by their field (business student, law student, medical 
student, the last of which is frequently shortened to med student). Some universities also have a residential 
college system, the details of which may vary from school to school but generally involve common living and 
dining spaces as well as college –organized activities. 

"Professor" has different meanings in BrE and AmE. In BrE, it is the highest academic rank, followed by 
Reader, Senior Lecturer and Lecturer. In AmE "Professor" refers to academic staff of all ranks, with (Full) 
Professor (largely equivalent to the UK meaning) followed by Associate Professor and Assistant Professor. 

There is additionally a difference between American and British usage in the word school. In British 
usage "school" by itself refers only to primary (elementary) and secondary (high) schools, and to sixth forms 
attached to secondary schools — if one "goes to school", this type of institution is implied. By contrast, an 
American student at a university may talk of "going to school" or "being in school". U.S. law students and med 
students almost universally speak in terms of going to "law school" and "med school", respectively. However, 
the word is used in BrE in the context of higher education; to describe a division grouping together several 
related subjects in a university, for example a "School of European Languages» contains departments for each 
language, and also in the term "art school". 

Among high school and college students in the United States, the words freshman (or the gender –neutral 
term frosh o r  first year), sophomore, junior a n d  senior refer to the first, second, third, and fourth years, 
respectively. It is important that the context of either high school or college first be established, or else it must be 
stated directly (that is, She is a high school freshman. He is a college junior.). Many institutions in both countries 
also use the term first –year as a gender –neutral replacement for freshman, although in the U.S. this is recent 
usage, formerly referring only to those in the first year as a graduate student. One exception is the University of 
Virginia; since its founding in 1819, the terms "first –year", "second –year", "third –year", and "fourth –year" 
have been used to describe undergraduate university students. At the United States military academies, at least 
those operated directly by the federal government, a different terminology is used, namely "fourth class", "third 
class", "second class", and "first class" (note that the order of numbering is the reverse of the number of years in 
attendance). In the UK, first year university students are often called freshers, especially early in the academic 
year; however, there are no specific names for those in other years, or for school pupils. Graduate and 
professional students in the United States are known by their year of study (a "second –year medical student" or 
a "fifth –year doctoral candidate"; law students are generally not referred to as "nth –year law students", but 
rather "1L", "2L", or "3L"). 

While anyone in the U.S. who finishes studying at any educational institution by passing relevant 
examinations is said to graduate and to be a graduate, in the UK only degree and above level students can 
graduate. Student itself has a wider meaning in AmE, meaning any person of any age studying at any educational 
institution, whereas in BrE it tends to be used for people studying at a post –secondary educational institution. 

In the UK, the U.S. equivalent of a high school is often referred to as a secondary school regardless of 
whether it is state funded or private. Secondary education in the United States also includes middle school or 
junior high school, a two or three year transitional school between elementary school and high school. 

A public school has opposite meanings in the two countries. In the U.S. this is a government –owned 
institution supported by taxpayers. In England a n d  Wales, the term strictly refers to a select group of 
prestigious private independent schools funded by students' fees, although it is often more loosely used to refer 
to any independent school. Independent schools are also known as private schools, and the latter is the correct 
term in Scotland and Northern Ireland for all such fee –funded schools. Strictly, the term public school is not 
used in Scotland and Northern Ireland in the same sense as in England, but nevertheless, Gordonstoun, the 
Scottish private school which Charles, Prince of Wales attended, is sometimes confusingly referred to as a 
public school. Government –funded schools in Scotland and Northern Ireland are properly referred to as state 
schools — but are sometimes confusingly referred to as public schools (with the same meaning as in the U.S.); 
whereas in the U.S., where most public schools are administered by local governments, a state school is typically 
a college or university run by one of the states. 

Speakers in both the United States and the United Kingdom use several additional terms for specific types 
of secondary schools. A prep school or preparatory school is an independent school funded by tuition fees; the 
same term is used in the UK for a private school for pupils under thirteen, designed to prepare them for fee –
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paying public schools. An American parochial school covers costs through tuition and has affiliation with a 
religious institution. In the UK, the state –funded education system grew from parish schools organised by the 
local established church,  the Church of England (C. of E., or C.E.), and many schools, especially primary 
schools (up to age 11) retain a church connection and are known as church schools, C.E. Schools o r  C.E. 
(Aided) Schools. There are also faith schools associated with the Roman Catholic Church and other major faiths, 
with a mixture of funding arrangements. 

In the U.S., a magnet school receives government funding and has special admission requirements: 
students gain admission through superior performance on admission tests. The UK has city academies, which 
are independent privately sponsored schools run with public funding, and which can select up to 10% of pupils 
by aptitude. 
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ДО ПРОБЛЕМИ НАВЧАННЯ МАЙБУТНІХ ЮРИСТІВ  

АНГЛОМОВНОЇ ЛЕКСИКИ НА І –ІІ КУРСАХ 
Лариса Ягеніч, канд. пед. наук, ст. викладач  

Кримський юридичний інститут Одеського державного університету внутрішніх справ, 
м.Сімферополь 

Сьогодення ставить певні вимоги перед державою, зокрема і в сфері освіти, підготовки 
висококваліфікованих фахівцях. Євроінтеграція зумовлює виховання нової людини, яка знає свої права, 
свободи і обов'язки, тому кваліфікація юриста набуває особливо актуального статусу. Юрист має вільно 
володіти іноземними мовами. Зважаючи на цей факт, що англійська мова є мовою взаєморозуміння та 
ведення різних справ у більшості країнах світу, а студенти, які здобувають ступінь бакалавра та прагнуть 
до професійної мобільності, повинні досягнути рівня В2 (Vantage) після чотирьох років навчання у ВНЗ. 
Метою навчання іноземної мови, як предмету, є формування професійної комунікативної компетенції, 
яка визначається як мовна поведінка особистості в професійному середовищі. Слід відзначити, що мовна 
поведінка, перш за все, передбачає лінгвістичної компетенції, складником якої є предмет нашого 
дослідження – лексична компетенція. Лексична компетенція складається з лексичних і граматичних 
елементів. Необхідні навички для формування на рівні В2 детально окреслені у публікаціях Ради Європи 
Vantage (2001) [ 3]. Проте проблему відбору лексики, яка організовується тематично для вивчення на 
заняттях англійської мови, не можна вважати цілком вирішеною. 

До проблеми організації змісту навчання іноземної мови у вищих немовних закладах, які готують 
юристів, визначення тематик та їх лексичного наповнення для вивчення англійської мови, зокрема, 
неодноразово зверталися науковці і практики. Проте, зважаючи на постійні зміни в суспільстві, лексичне 
наповнення тем необхідно постійно переглядати, а за необхідності доповнювати. 

1)Відповідно до чинної програми [1] та беручи до уваги проведений аналіз фахових підручників, 
можемо говорити про орієнтовні загальні тематики, які пропонуються для вивчення майбутнім юристам.  

Постає ряд проблем: розподілу цих тем за курсами; підготовки студентів до вивчення фахової 
лексики; визначення кількості лексичних одиниць достатнього для спілкування у професійному 
середовищі; визначення лексичного наповнення в межах виучуваних тем. 

З метою підготовки студентів до вивчення професійно спрямованої лексики чинна програма 
пропонує повторення таких тем, як Personal Identification, Socializing, Giving Presentation, Debates on 
Everyday Problems…  П р и цьому студентів постійно слід залучати до знаходження релевантної 
інформації, підготовки зведення останніх подій, тощо. Вслід за О.Б.Тарнапольським [2, с.56], вважаємо, 
що будь який студент немовного вузу може засвоїти близько 1377 лексичних одиниць: слів, 
словосполучень, фразеологічних одиниць… за 180 –200 аудиторних годин і 90 –100 годин самостійної 
роботи. Тобто викладач повинен запропонувати студентам на кожному занятті 8 –10 лексичних одиниць, 
організовуючи самостійну роботу так, щоб студент вправлявся з вивченими мовними явищами.  

Проблема відбору лексичних одиниць залишається відкритою, і, водночас, це є “поле” для творчої 
діяльності викладача. Проте, в робочих програмах викладачів має бути чітко окреслений лексичний 
мінімум, що пропонуватиметься студентам на заняттях. 
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